CHAPTER 1

INTRODUCTION

1. 1 Background

This study attempts to analyze the sociolinguistic situation of the Maithili language
spoken in Nepal in terms of its dialectal variations, language attitude, multilingualism,
language choice and language contact. Maithili is an Indo-Aryan language. It is
largely spoken in the south-eastern Tarai region of Nepal and also in India.! The
number of Maithili speakers in Nepal is approximately 30, 92,530, which constitutes
11.7% of the country’s total population and ranks first in the Tarai and second (i.e.
next to Nepali) in the national context (Census, 2011). The data for this study have
been obtained from the language respondents who are inhabitants of different villages
of seven districts® such as Morang, Sunsari, Saptari, Siraha, Dhanusha, Mahottari and

Sarlahi and also from the previous studies on the language.

In both Nepal and India Maithili is predominantly used in all the contexts of role
relationship of home domains within its speech community (Yadav, 1989, p. 225). It
functions as lingua franca in communicating with non-Maithili speakers such as

Hindi, Urdu and Nepali speakers in the region as well.

Maithili is rich in both oral and written traditions. It has been taught as a subject of
study from school to university levels of education in both Nepal and India. In Nepal,
there has been made some constitutional provisions for introducing all the mother
tongues spoken in Nepal, including Maithili, as mediums of instruction at the primary
level of education (The Constitution of Nepal, 2015).

Some attempts, though preliminary and sketchy in nature, have been made to describe
the sociolinguistic study of the Maithili language. Thus, this study attempts to make

an in-depth sociolinguistic description of the language to date.

! Maithili is a cross-border language, spoken mainly in Nepal and India, the two adjacent South Asian
countries with a long tradition of geographical and cultural proximity. It is spoken by a total of about
35 million people (viz. 3.09 million people in Nepal as per census, 2011 and 31.90 million people in
India (Lewis et.al. 2013), in the south-eastern Tarai region of Nepal and in the eastern and northern
regions of the Bihar state of north India. According to the Sahitya Akademi, it is the 16™ largest
language group in India and it has 44" in the world.

% The detailed distribution of Maithili (as mother tongue and second language) speaking people
presented in annex 2.



1.2 Statement of the problem

Except a few scanty attempts, no attempt has so far been made to describe the
sociolinguistic aspect of the Maithili language comprehensively. Therefore, this study
attempts to provide the overall picture of the sociolinguistic situation of the Maithili

language. It tries to address the following main research questions:
a) What are the regional and social varieties of Maithili?

b) How does the speakers’ attitude reflect towards the mother tongue in the

Maithili speech communities?

c) How do the Maithili speakers make choice of the languages in existing

multilingual situations?
d) Why is language contact situation crucial for the existing patterns of language
use in the Maithili speech communities?
1.3 Objectives of the study

The general objective of the study is to analyze the sociolinguistic situation of the

Maithili language. The specific objectives of the study are as follows:
a) To examine the regional and social varieties of Maithili;
b) To investigate the speakers’ attitude towards their mother tongue;

c) To analyze the language choice situation in the Maithili speech community;

and

d) To examine the patterns of language use in the language contact situation in

the Maithili speech community.

1. 4 Review of the literature

There exist a number of studies on the Maithili language. However, there are only a
few works on the sociolinguistic aspect of the Maithili language. We have presented a

review of these works in the chronological order.

The serious interest in Maithili linguistics began in the early 1880°s when Sir George
Abraham Grierson, and A. F. Rudolf Hoernle published a series of scholarly books
and papers on Maithili. But, it was Colebrooke who, for the first time recognized

Maithili (Tirhutiya, alternatively) in 1801 as an independent language spoken in



Mithila and some adjoining districts bounded by the river Cusi (Caysici) and Gandhac
(Gandhacci) and by the mountains of Nepal. This brief account lacks main linguistic

characteristics of the language.

Like Colebrooke (1801), Hoernle (1880) does not recognize Maithili as an
independent language. It unjustifiably treats Maithili as a dialect of eastern Hindi

without getting into a comparison between the two languages.

Grierson (1881) provides a preliminary sketch grammar of Maithili spoken only in the
north Bihar of India, and not included the language spoken in the other parts of Bihar.

This study simply presents a synchronic description of Maithili language.

Grierson (1882) provides an introduction to chrestomathy and vocabulary of Maithili
spoken only in the north Bihar of India, and not included the language spoken in the
other parts of Bihar. Regarding the vocabulary the author reports that it is the earliest
wordlist of the Maithili language and contains all the words occurring in the
chrestomathy of the greatest Maithili poet, Vidyapati (1360-1448).

The major contribution of Grierson (1883-87) is to provide the very extensive
dialectal survey of the Bihari language. This study reports the basic information about
the seven grammars of the dialects and sub-dialects of the Bihari language including
Maithili.

Though Grierson (1887) recognizes Maithili as an independent language, Kellogg
(1893) continues to treat Maithili as a dialect of Hindi. This work is one of the
important works of Kellogg which lies in the copious, illustrations from Maithili,

coupled with insightful philological notes.

Grierson (1903) analyzes the various dialects and sub—dialects of Maithili. This study
mainly explains speaking area, number of speakers, literature, pronunciation and

grammar of Maithili. It does not talk about the other sociolinguistic issues of Maithili.

Like Grierson (1883-87), Chatterji (1926) believes that Maithili belongs to the group
of Magadhi Apabhramsa (called Magadhi Prakrit). Most Maithili linguists including
Jha (1958), Mishra (1949), Jha, (1968), Jha (1974), and others agree with Chatterji's
classification with some modifications. Such a classification enables Maithili scholars
to emphasize two main points, i.e., Maithili is not a dialect of Hindi, and that Maithili

is not a dialect of Bihari.



Jha (1941) is a synchronic study of the phonetics of Maithili according to the
principles of modern descriptive linguistics. It includes only a Brahmin variety of
Maithili and not other varieties. This study has presented fifty-six essential phonemes
of Maithili.

Jha (1958) is an exhaustive diachronic description of Maithili. This study discusses
the historical development of the Maithili sound system and provides diachronic
explanations for the synchronic usage. However, this study does not specify the

sources of the data used therein.

Davis (1973) analyzes sentences pattern in Maithili. This study presents a detailed
description of the sentence types and Maithili phonemes with their orthographic

representation. However, it is only the Brahmin dialect under focus in this study.

Trail (1973) is the collection of word lists on the basis of Swadesh 100 word list. It
contains about 1700 words of Maithili. The wordlists collected here is spoken by the
Brahmin speakers’ especially in the Dhanusha district. This study has not included the

other speakers except Brahmin.

Jha (1974) simply presents the regional classification of the Maithili language. The
five regional dialects have been analyzed in this study. They are Central Maithili,
Eastern Maithili, Southern Maithili, Western Maithili, and Northern or Nepali
Maithili (spoken in Nepalese Tarai). It is very much based on Jha (1958).

Singh (1976) is a preliminary work on the dialect spoken in Begusarai district. This
study simply analyzes the language variation in Begusrai Maithili from linguistic
perspective. It lacks sociolinguistic information. The main focus of this study is to
compare the Maithili language spoken by different castes especially living in the

Begusarai district.

Yadav (1981) discusses some background notes about Maithili language and
linguistics. However, this brief account lacks main sociolinguistic characteristics of

the language.

Jha (1984) is a descriptive study of Maithili language of Nepal (spoken in Saptari
district). This study presents only the analysis of phonology and morphology of the
Maithili language. Besides, the theoretical part and the scope of the data are very

weak.



Singh (1989) is a preliminary attempt to analyze the politeness strategies of the
Maithili language (i.e. how to honor someone in Maithili). This study is only based on
the secondary data. The main focus of the study is to present the level of honorificity
while honoring someone in Maithili. This brief account lacks main sociolinguistic

characteristics of this language.

Yadav (1989) is the first study in language planning in Nepal. This study mainly
points out the problem of using mother tongues in Nepal including Maithili. However,
this study does not present a detailed language planning of the Maithili language

separately.

Singh (1991) discusses language development and nation building in multilingual
contexts including Maithili language. However, this study is not included the data
from the Maithili language spoken in Nepal and the sample of the population is also

not mentioned clearly.

Singh (1993) presents a preliminary investigation of Maithili language development
in the North Bihar, India. This study lacks sociolinguistics information but it deals
with the language development from historical perspective. However, this study

presents a brief linguistic description about this language.

Yadav (1996) has described the Maithili language in terms of grammatical analysis
and extracted the grammatical rule. It is a reference grammar which includes the
detailed analysis of phonology, morphology and syntax along with some

sociolinguistic aspects.

Hugoniot (1997) is a sociolinguistic profile of the dialects of the Maithili language.
This study analyzes mainly caste dialect variation and geographical dialect variation
only from phonological perspective. Moreover, this study also includes dialect
intelligibility, language attitudes and language uses of the Maithili language.

However, the description of the study is not analytical.

Yadav (1998) is a preliminary study of the dialectal variations in the Maithili
language. However, this study does not mention tools and methodology of the data
collection. It discusses the dialect variations in the Maithili language, its social

dialects and standard variety.

Bickel et al. (1999) explores the face vs. empathy: the social foundation of Maithili

verb agreement. According to authors, “Maithili features one of the most complex
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agreement systems of any Indo-Aryan language. Not only nominative and non-
nominative subjects, but also objects, other core arguments, and even non-arguments
are cross-referenced, allowing for a maximum of three participants encoded by the
verb desinences. The categories reflected in the morphology are person, honorific

degree, and, in the case of third persons, gender, spatial distance, and focus (p. 481).

Kumar (2001) deals with language shift from Maithili to Hindi. This study discusses
mostly the gradual shift from Maithili to Hindi. So far as the present study is
concerned, it does not view the shift from Maithili to Hindi as evidence for the danger

of losing Maithili or losing respect for the mother tongue by its speakers.

Yadava (2001) presents a brief description of the Maithili language, origin and
development of the language on the basis of language family. This study also talks
about Maithili literature in brief.

Yadava (2003) presents language situation of Nepal based on 2001 Census data. It has
mentioned 92 different languages spoken in Nepal including Maithili. This study
includes some linguistic description of the Maithili language rather than
sociolinguistic description. According to this study, among the languages spoken in
Nepal, Maithili is one of the vital languages which ranks first in the Tarai and 2nd

(after Nepali), in the National context.®

Yadava (2004) analyzes the pattern of language endangerment in Nepal mainly on the
basis of five levels of endangerment defined by Wurm (1998)*. This study has been
categorized the languages of Nepal into seven groups: safe languages (18), almost
safe languages (15), potentially endangered languages (8), endangered languages (22),
seriously endangered languages (12), moribund languages (7) and extinct/nearly
extinct languages. Maithili has been categorized as a member of the group of
educational because this language has a large number of speakers and it is used as

medium of instruction or subject instruction.

® For details see Yadava (2003).
* The five levels of endangerment defined by Wurm (1998) may be summarized as follows:
a. Potentially endangered (under heavy pressure from a large language and beginning to lose
child speakers);
b. Endangered (have few or no children learning the language and youngest good speakers are
young adults);
c. Seriously endangered (have the youngest good speaker’s age 50 or older)’
d. Moribund (have only handful or good speakers left, mostly very old);
e. Extinct (have no speakers).



Sah (2008) presents a sociolinguistic profile of the Maithili language, spoken in
Dhanusha district of Nepal. This study mostly deals with lexical variation, language
use and language attitude, and bilingualism/ multilingualism. The sociolinguistic
information based directly or indirectly on the nature of survey type; however this

study may be reliable and useful for its further study.

Chaman (2009) is a study of code-mixing in Maithili language mostly spoken in
Saptari district. The main focuses of this study is to find out the English, Nepali and
Hindi codes mixing in the Maithili language.

Jha (2009) has suggested two types of language planning in Maithili, viz., status
planning and corpus planning. Status planning includes the expansion language
functions of Maithili to education, office and mass media. Corpus planning includes
graphization, standardization and modernization of Maithili. They are indeed some

basic strategies for the promotion of the Maithili language.

Sahu (2010) is a preliminary sociolinguistic study of Maithili spoken in Saptari by
Dalits. This study includes domains of language use and attitude, multilingualism and

social variation.

Yadav (2010) analyzes Maithili dialects spoken in Nepal. This study presents two
types of dialects: geographical dialects and social dialects in the language from
phonological perspective. However, the phonological description is not analytical.
Moreover, this study does not mention tools for analysis.

Yadava and Mahato (2011) discusses language use and attitudes in Maithili. This
report basically deals with the language use and attitudes and it has not included other
sociolinguistic aspects as well. The result reveals that the attitude of the Maithili
speakers towards their mother tongue is positive.

Yadav (2013) is a case study of language shift in Maithili speakers residing in the
Kathmandu valley. This study presents the code-switching generally takes place at the
level of nouns, noun phrases, pronouns, locative adverbial clauses, adjectives,
prepositions, cases, verbs, absolutive clauses and negativization. However, it is
preliminary.

Yadava (2013) analyses linguistic context and the pattern of language endangerment

in Nepal. In this study, the author deals with the situation of Nepal’s languages and
assesses language endangerment in Nepal using EGIDS (Fishman 1991, 2001),
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including Maithili language. According to EGIDS the author lays Maithili in the

educational level.

Asad (2014) presents a lexical comparison of Maithili and Bengali. The main
objective of this study is to observe phonological and morphological variations in the
basic and common lexical items of both Maithili and Bengali. The comparison reveals
that there is great difference between them in terms of phonology and morphology,
although both these languages genetically belong to the same Eastern Indo-Aryan

language family.

Jha and Asad (2014) is a preliminary description of modern Maithili. This study

focuses mainly on classifier, singularity, plurality as well as social variations.

Thakur and Yadav (2014) is the first comprehensive sociolinguistic survey of the
Maithili language spoken in Nepal based on the data collected in 2009. However, the
sample of population selected for this survey is very small in size and its description
is not analytical. This survey aims at looking simply the sociolinguistic situation of
Maithili. It presents just a brief description of domains of language use, mother
tongue proficiency and bi/multilingualism, language transmission, vitality and loyalty,
language maintenance and shift, code mixing, language attitude, language resources

and dialect variation.

Thakur (2014) analyzes social variations in the Maithili language. This study mainly
discusses social variations based on the key variables phonology, morphology, syntax

and lexicon. However, it is marked by some limitations.

Regmi (2015) is a study of the relationships among the major Indo-Aryan languages
of Tarai in Nepal. This study analyzes both lexical and phonetic similarity among the
major Indo-Aryan languages including Maithili. It lacks phonological, morphological
and syntactic analysis of the language; however, it is one of the major contributions to

sociolinguistics.

Yadav (2014) is a preliminary study of the role of Maithili in Nepalese education. The
study discusses the role of Maithili in Nepalese education at various levels, analyses
issues and finally suggests ways to sort them out. No doubt, this study lacks
sociolinguistic information; however, it includes some information of multilingual

education.



Yadava (2014) analyzes language use in Nepal based on 2011 Census data. This study
presents a detailed linguistic description of the languages spoken in Nepal including

Maithili language. However, it includes some sociolinguistic information as well.

Kumar (2017) is a preliminary sociolinguistic analysis of Begusarai Maithili. Most of
the information in Kumar (2017) is very much similar to Singh (1976). This study
mainly deals with the occurrence of a strong sociolinguistic relation between the

language variation in Begusarai Maithili and the caste system.

Regmi (2021) presents a synopsis of a sociolinguistic survey of Maithili spoken in
Nepal based on the Thakur and Yadav (2014). It presents the sociolinguistic situation
of Maithili in terms of its domains of language use, mother tongue proficiency and
bi/multilingualism, language transmission, vitality and loyalty, language maintenance
and shift, code mixing, language attitude, language resources and dialect variation and

provides some ways to uplift the language for its the sustainable use.

To sum up, the previous works so far reviewed have sketchily touched upon
different sociolinguistic aspects in the Maithili language. None of them has employed
an integrative approach (synchronic, diachronic and language typology) to explain the
sociolinguistic features of the language. Some major works such as Grierson (1903),
Jha (1958), Jha (1974), Hugoniot (1997), Yadav (1990), Yadav (1998), Yadava
(2011), Asad (2014), Thakur and Yadav (2014), Thakur (2014), and Regmi (2015)
has undoubtedly raised many issues such as dialectal variation, language contact and
language attitude. However, such issues have to be comprehensively dealt with an

integrative approach which is rich in theory, methodology and praxis.

1.5 Significance of the study

This study, which attempts to present a comprehensive study of the Maithili language
spoken in Nepal from sociolinguistic perspective, is of great significance from

different points of view:



a) This study will lay the foundation for a much more extensive research on
different sociolinguistic aspects of the Maithili language.

b) The findings of this study will encourage the native speakers to expand the use
of the language for its development and promotion.

c) The findings of this study will help concerned authorities to make plans for
implementing the mother tongue-based multilingual education in Maithili
which shows both social and regional variations.

d) This study will contribute to bring into light the real situation of the language

as well the questions of ethno-linguistic identity of the speakers.

e) This study will also be useful for researchers, linguists, general readers, and

community members as a whole.

1.6 Research methodology

This is a field-based study of the Maithili language. It is based on both quantitative
and qualitative methods. As this study is mainly based on the quantitative method, the
interview is essential as a data source. It is expected to provide reliable data in terms
of variation and the social significance of natural everyday speech (Labov 1966,
Trudgill 1974 and Macaulay 1977). The Participatory Methods (PMs) as tools are
used to collect qualitative data for this study. Basic sentences are used to collect
qualitative data to see syntactic variations in the sentences as well (Yadav 1996 and
Yadava 1997). Research methodology has been discussed in detail in Chapter 2.

1.7 Limitations of the study

This study is basically limited to the sociolinguistic analysis of the Maithili language
spoken in Nepal.® This study particularly presents a contemporary analysis of the
Maithili language from sociolinguistic perspective and not the historical perspective.
Wordlist (405), Basic sentences, sociolinguistic questionnaire A, sociolinguistic
questionnaire B, participatory methods were the tools used. The respondents were
selected by using random sampling techniques among the 72 respondents from
language communities with two different sexes (male and female), age groups (15-

60+), different levels of education and some illiterate speakers also selected as well.

> According to Hugonoit (1997) Maithili is spoken in Nepal and India, the average percentage of all the
Brahmin to non-Brahmin word list comparisons is 91 percent.
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1.8 Organization of the study

This study has been organized into eight chapters. Chapter 1 briefly describes the
background of study, statement of the problem, the objectives of the study, review of
literature, significance of the study and limitations of the study. In chapter 2, we deal
with the research methodology of the present study. Chapter 3 discusses the regional
variations in Maithili. In chapter 4, we look at the social variations in Maithili.
Chapter 5 presents the attitude of the Maithili speakers towards their mother tongue.
In chapter 6, we analyze multilingualism and language choice in the Maithili speech
community. Chapter 7 deals with the sociolinguistic aspect of language contact
situation in Maithili community. In chapter 8, we present the summary of the major
findings and conclusions of the study. The annexes include Maps of Maithili speaking
area of Nepal and India, Distribution of Maithili (as mother tongue and second
language) speaking people in Nepal, 405 wordlist (a and b), Basic sentences,
Sociolinguistic Questionnaire ‘A’, Sociolinguistic Questionnaire ‘B’, List of Maithili

vowels and consonants, and analyzed Maithili text.
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CHAPTER 2

RESEARCH METHODOLOGY

2.0 Outline

This chapter deals with the theoretical framework and research design as well as
ethical considerations of the study. It consists of three sections. Section 2.1 deals with
the theoretical framework used in the study. In section 2.2, we briefly discuss the
research designs of the study. Section 2.3 presents some ethical considerations made
in the study.

2.1 Theoretical framework

In the following sub-sections, we briefly discuss the framework used in the analysis of
major themes, viz., dialectal variations, language attitude, multilingualism, language

choice and contact.

2.1.1 Dialectal variations

Every language may have a number of variations, especially in the way it is spoken.
There are mainly two types of dialectal variations: social and regional variations.
Indeed, social variations are more important than regional ones in the sociolinguistic
study. However, it is necessary to look at the types of regional variations in the
language to understand the various procedures used in the studies of social variation.
Regional variations are the varieties of a language spoken by the people living in
different geographical area (Wardhaugh, 2000, p. 40). Its differences arise for various
reasons. One factor is the influence of geography itself. A river, a mountain range or
an expanse of barren land can serve to keep two populations apart and another factor
is the ongoing change in a language. Wolfram and Schilling (2016, p. 125) notes that,
American English regionally varies in terms of vocabulary, pronunciation, syntax and

language use.

Another important aspect in sociolinguistic study is concerned with language
variation and its relationship to social context. There are a number of social factors
contributing to variations in language use. Labov (1966) is the first work to provide
concepts and theoretical frameworks in the study of such variations. However, an

early study of variation can be traced to the writing of Gumperz (1958). This study
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has demonstrated that language variation in a group of children may be influenced by
social factors such as gender and social status. This study has faced some sort of
problem. This is because of the fact that the society investigated by him was roughly
differentiated on the basis of caste membership. During his survey he selected a
village called Khalapur as a place for data collection. But in Khalapur the villagers
fairly used Hindi in their daily communication in various social contexts. Similarly,
Gumperz (1917, p. 158) further studied about social variation in which he divided
Khalapur by profound differences in ritual status, wealth, political power, occupation
and education, affecting every aspect of daily interaction. Thus it has been observed
that the ritual parameters provide 31 districts recognized caste groups, comprised of
90% of Hindus and only 10% of Muslims. The rank of castes is in the following
order: Brahmin, Rajputs and Merchants are at the top and untouchable castes whereas
Chamars are at the bottom. But on the basis of wealth and political power, Rajputs
occupy the better position in the society than Brahmins. Though at present, education
is in the reach of all groups of the society equally, but the fact cannot be denied that
the majority of students of higher education come from Rajputs and upper caste

groups.

No doubt, Labov (1966) has influenced linguistic study of change of variation till the
date. In this study, socio-linguistic interviews were the basic elicitation technique
used for primary data collection. Labov (1966, pp. 40-42) has developed the concept
of sociolinguistic variable which is basically “a set of alternative ways of saying the
same thing”. Labov’s study of sound change in 1961 on Maratha’s Vineyard is
generally considered to be the starting point for studying the language with reference
to its social context. In this study, he logically described the existence of systematic
differences between the speakers in their use of certain linguistic variables (Labov,
1972: chapters land 2). He focused his attention on the fact as to how the natives of
Martha’s Vineyard pronounced the vowels in two sets of words out, house, trout and
while, pie, night. It has been observed that there occurred centralization of first part of
the diphthongs as [au] to [eu] and [ai] to [ei] and the centering was more noticeable in
the first set of the words than in the second set. Labov (1972, p. 181) also held the
view that “internal structural pressures and sociolinguistic pressures act in systematic
alternation in the mechanism of linguistic change”. After Martha’s Vineyard, he

worked on an entirely different kind of community in New York City. In this city in
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1966 Labov wanted to try out some hypothesis which he had already formulated
about the use of a single linguistic variable (r). This variable represents the presence
or absence of (r): [r] verses (r): [¢] of a consonantal construction corresponding to the
letter in the words like farm and fair. Labov (1972, p. 44) states “we begin with the
general hypothesis suggested by exploratory interviews: if any two subgroups of New
York City speech is the characteristic feature of the younger people than the older
ones”. The same feature was found more likely at the end of the word like floor and
before the consonants like fourth (Labov, 1972, p. 57). He tested his hypothesis by
collecting the data from three departmental stores in New York City. The three
departmental stores Labov visited were Saks Fifth Avenue, Macy’s, and S. Klein. The
differential ranking of these stores has been illustrated based on their locations.
Trudgill (1974) is an excellent example of the ‘classical Labovian Method’, using the
structured interviews. The town selected was the Norwich, the native town of
Trudgill. As a result, it was very easy for him to collect data as he was fully aware of
the social structure and accent of Norwich people. While pursuing his study, Trudgill
himself used the Norwich accent in interviewing his respondents. In his study of
Norwich, England, Trudgill investigated sixteen phonological variables. He stratified
the Norwich speech community into five social classes: Middle Class, Lower Middle
Class, Upper Working Class, Middle Working class and Lower Working Class. His
analysis of variables (n), (t) and (h) show that the occurrence of their variants in the

words like singing, better and hammer.

These studies have revealed the fact that variation within language can be
distinguished not only by their vocabulary but also by differences in grammatical and
phonological structure of the language. Such as the speaker may use (r) to
differentiate source and sauce, which would then appear phonemically as /sors/ vs

/sohs/ etc.

2.1.2 Language attitude

Meyerhoff (2006) rightly notes, “Language provides many windows on speakers’
attitudes to themselves and others. Our everyday speech encodes a surprising amount

of information on our attitudes”. (p. 55)

Language and attitude cannot be separated from one other since language has its own

function in the use (Fasold, 1984, p. 148). Attitude is an aspect that human should
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have to understand each other in communication. Some language attitude studies are
strictly limited to attitudes toward the language itself. However, most of the concept
of language attitudes includes attitudes towards speakers of a particular language; if
the definition is even further broadened, it can allow all kinds of behavior concerning
language to be treated (e.g. attitudes toward language maintenance and planning

efforts). Mereno (1998) suggested a wider definition of language attitudes:

Language attitude is a manifestation of the social attitude of the individuals,
distinguished by focus and specific reference to both language and its use in
society; and when discussing ‘language’ any type of linguistic variety is
included. (p. 179)

This definition highlights the fact that language attitudes do not strictly refer to
general languages, but include all linguistic varieties. Moreover, attitudes toward

language use also form part of the concept.

The study of language attitudes has been based on two theoretical approaches: the
behaviorist approach and the mentalist approach. According to Fasold (1984, pp. 147-
148), the behaviorist perspective attitudes are to be found simply in the responses
people make to social situations. Moreover, he notes that this viewpoint makes study
easier to undertake, since it requires no self reports or indirect inferences. It is only
necessary to observe, tabulate, and analyze overt behavior. However, we agree with
Agheyisi and Fishman (1970, p. 138) who observed earlier that attitudes of this type
would not be quite as interesting as they would be if they were defined
mentalistically, because they cannot be used to predict other behavior. However,
Fasold (1984) argues that the more straightforward behaviorist approach, in which
attitudes is just one kind of responses to a stimulus, certainly cannot be ruled out.

On the other hand, under the mentalist perspective attitudes are views as an internal
and mental state which may give rise to certain forms of behavior. It can be described
as ‘an intervening variable between a stimulus affecting a person and that person’s
response (Appel and Muysken, 1987, p. 16 and Fasold, 1984, p. 147). This study
adopted mentalist view because most of the studies on language attitudes are based on
this perspective. Baker (1992, p. 11) notes that attitudes are learned predispositions,
and are not inherited. They are relatively stable and are affected by experiences.
Moreover, he said that different language related objects are explored as the

15



representatives of language attitudes. However, there can be various possible relations
among the attitudes toward these different objects. These attitudes might be identical,
strongly correlated, might overlap to a certain extent or might not even be associated.
There could be cases when a favorable attitude toward a language coexists with an
unfavorable attitude towards its speakers or vice-versa. Ryan and Giles (1982, p. 7)
defines language attitudes as ‘“any affective, cognitive or behavioral index of
evaluative reactions towards different language varieties or speakers”. It is important
to mention that though the mentalist view has been widely used by language attitudes
researchers, it poses significant research problems because internal, mental states
cannot be directly observed, but have to be inferred from behavior or from self

reported data which are often of questionable validity (Fasold, 1984).

Under the mentalist approach, two methods are primarily employed for exploring
language attitudes. They are the questionnaire/interview and the matched guise
technique. However, this study used only questionnaire/interview technique to collect
the data.

2.1.3 Multilingualism and language choice

In recent years, multilingualism is a common phenomenon all over the world.
According to Ethnologue (2020), there are almost 7,117 languages in the world. It is
not only that there are more languages than countries but also that the number of
speakers of the different languages are unevenly distributed, meaning that speakers of
smaller languages need to speak other languages in their daily life. Li (2008, p. 4)
notes that, “anyone who can communicate in more than one language, be it active
(through speaking and writing) or passive (through listening and reading)”. The
European Commission (2007, p. 6) suggested a well-known definition of
multilingualism: “the ability of societies, institutions, groups and individuals to

engage, on a regular basis, with more than on language in their day-to-day lives”.

The research on multilingualism has changed a great deal over the past two decades
because globalization has introduced immense changes in social-cultural values, in
linguistic diversity, and in understanding communication worldwide. Blommaert
(2010) pinpoints that process of globalization have resulted in new strategies and

patterns of language use in situational contexts, known as super-diversity, which
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stretches the limits for understanding multilingualism and dynamism of language

change (Blommaert 2010). Blommaert states:

several social characterize super-diversity, such as ethnicity of language
users, development of social classes and groups of language use,

economics, mobility and alike. (p. 9)

Thus, current global tendencies have built up well-established linguistic
repertoires in which local and lingua-franca strategies and approaches are
combined. Heller (2011, p. 20) considers it to be an “intensified and compressed

circulation of people, goods and information”.

The research on multilingualism has been approached from different perspectives in

sociolinguistics.

To analyze some of the latest contributions concerning multilingualism, the study has
posed the following research question: What characterizes the language use in a social

interaction in a multilingual context?

Under the multilingual society, language choice may be determined by the presence
of a bilingualism situation (Fishman, 1968, p. 21). According to Gal (1978, p. 1), the
analysis of language choice in bi/multilingual settings remains a crucial endeavor
in sociolinguistic study. Early attempts by linguists and sociologists at describing
language use in general quantitative terms have failed to account for the evident
heterogeneity across communities, individuals and occasions. Theoretically refined
tools are needed to explain why language X is used in situation x, and why language
Y is used in situation y. Contrary to the widely assumed belief that language use
IS unsystematic, sociolinguistics has held as axiomatic that "A speaker's choice
between varieties is also structured. It is systematically linked to social relationships,
events or situations." Therefore, one of the fundamental issues in socially oriented
linguistic disciplines is why a given linguistic variety is chosen to be used in a
particular array of situations, while another variety is preferred in other

circumstances.

Language choice has been further defined by Decker and Grummitt (2012, p. 23)
identify three categories that encompassed language choice studies: 1) Restricted
language choice; 2) Negotiated language choice; and 3) Free language choice.
According to them, restricted language choice is a little or no ability to control the
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impact of sociolinguistic factors affecting the norms of their language. Similarly,
negotiated language choice is an interaction that gives the people a measure of control
over the social factors which influence their language choices. Interaction often takes
the form of personal involvement, perhaps through meeting to by goods in a market to
or getting a job working alongside speakers of another language. Likewise, in the free
language choice, community holds the most unrestricted control over their language
use choices. The influences at the Free Level come from within and control of them
rests with the people themselves.

In our modern societies, language planning confronts a situation wherein human
rights have become inclusive in theory but remain exclusive in practice, often
deploying languages or language varieties as pretexts for exclusion

(https://onlinelibrary.wiley.com). Language planning “as an activity whereby goals

are established, means are selected are out-comes predicted in a systematic and
explicit manner” in order the provide solution to language problems (Rubin, 1971, p.
217). According to Kaplan and Baldauf (1997, p. 3), “language policy is a body of
ideas, laws and regulations (language policy), change rules, beliefs, and practices
intended to achieve a planned language change (or to stop change from happening) in

the language use in one or more communities.”

2.1.4 Language contact

Language serves as an appropriate medium of interaction for society and society
matrix in which the language is emerged so they show very close relationships. When
speakers of different languages interact closely, it is typical for their languages to
influence each other. Matras (2009, p. i) states that “language contact occurs when
speakers of different languages interact and their influence each other”. Weinreich
(1953) takes the view of language contact as language communities in contact.
Thomason and Kaufman (1988) also note that “languages are a product of, and a
vehicle for, communication among people”, but as a counter-balance to others (they
quote Derek Bickerton) who argue against social forces changing some level(s) of

language.

Among the dimensions of language contact to consider are the ones related to the
nature of the communities involved (which we will level as community), nature of the

language being studied (language) and type of study.
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Language contact occurs in a variety of phenomena, including patterns of language

use, intergeneration transmission, and language maintenance. The most common

products are code-switching and mixed language (language shift).

Table 2.1 presents a summary of the frameworks with different aspects of

sociolinguistics.

Table 2:1: A summary of the frameworks with different aspects of

sociolinguistics

Major aspects of
sociolinguistics

Major frameworks
used in the study

Remarks

1. | Dialectal variations

Labov (1966) and
(1972), Gumperz
(1958) and Trudgill
(1958)

Some aspects of this study
follow William Labov’s
approach as well as
Gumperz and Trudgill.

2. | Language attitude

Fasold (1984),
Meyerhoff (2009),
Agheyisi and Fishman
(1970)

3. | Multilingualism and
language choice

(Fishman 1978), Gal
(1987), Decker and
Grummitt (2012), and

The language planning is
not completely based on
Rubin (1971), there is also

mentioned theoretical
concept inside the chapter.
Matras (2009), -
Weinreich (1953), and
Thomason and
Kaufman (1988)

(Rubin 1971)

4. | Language contact

2.2 Research design

This is a field-based study. It has employed a mixed research design both quantitative
and qualitative techniques of data collection based on purposive sampling. For the
guantitative data we used interviews technique which is a part of quantitative research
techniques. As this study is mainly based on the quantitative technique, the interview
is essential as a data source. It is expected to provide reliable data in terms of
variation and the social significance of natural everyday speech (Labov 1966,
Trudgill 1974 and Macaulay 1977). The Participatory Methods (PMs) as tools are
used to collect qualitative data for this study follows the Hasselbring (2009)
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approach’. Basic sentences as tool is used to collect qualitative data to see syntactic
variations in the sentences as well (Yadav 1996 and Yadava 1997). Moreover, spoken

and elicited data are also used for acquiring qualitative data.

Diagram 2.1 briefly presents the conceptual framework to be employed for

undertaking the sociolinguistic situation of the Maithili language:

Diagram 2.1: Conceptual framework

QUANTITATIVE QUALITATIVE

Data Collection by Data Collection by

Survey Questionnaire PM and Secondary
Sources

Data Analysis Data Analysis
(Structured (Narration and
Responses) Citation)

Analysis of Sociolinguistic situation of Maithili in Nepal
(Interpretation of the Results)

It is to be noted here that this study is based on both primary and secondary sources of

data. However, it primarily focuses on primary data, collected during the field survey.

! Hasselbring (2009) points out the first four tools (i.e. Domains of Language Use, Bi/Multilingualism,
Dialect Mapping and Appreciative Inquriy) helped the participants to verbalize things they already
knew intuitively about their language whereas this tool helped them think about future possibilities.
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2.2.1 Methods of gathering data

Five tools/methods were employed to gather data in this study. The pilot study? has
shown that relying on one tool does not provide sufficient and reliable data. As one
source might provide controlled, and thus comparable data, while the other source is
more spontaneous. The choice of interview is essential to collect spontaneous data,
while participatory methods are used to provide controlled data which could easily be
compared between social groups. The questionnaires are based on the social reaction
towards language. Among the questionnaires, three sets of questionnaires are
developed in the proposal for Linguistic Survey of Nepal (2008)%, and two are
developed by the researcher himself. Each prepared list of questions in the
questionnaire was designed to allow interviewers to gather information regarding
specific sociolinguistic issues. The full questionnaires can be found in Annexes 3 (a-
d). The questionnaires were written in both English and Nepali; however, Nepali and
Maithili were the languages used for all interviews. Table 2.1 lists the objectives of
the study and their relevant method(s) to be employed to help to fulfill them. Each of
these methods/tools is described in detail in (a), (b), (c), (d), and (e).

2 All the tools were verified by a pilot study conducted in southeastern Tarai region among the Maithili
speech community in 2016 and modified before they were administered in the research field. Pre-
testing of tools helped to remove the questions that were not relevant to the objectives and coverage of
the study. It also strengthened the research’ data collection skills. For piloting the tools, the researcher
surveyed 12 respondents and conducted one PM including 3 personal interviews.

® Linguistic Survey of Nepal (LinSuN) was conducted under the auspices of the Central Department
Linguistics, Tribhuvan University and National Planning Commission, Government of Nepal from 6"
March 2009 to 9" January 2018. Its main goal was to produce a sociolinguistic profile for each of the
languages of Nepal that includes a mapping of languages and dialects.
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Figure 2.1: Overview of the study objectives and tools
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Figure 2.1 shows that the objectives of the study and their relevant tools consist of
Wordlist, Basic Sentence (BS), Sociolinguistic Questionnaire (SLQ), and
Participatory Method (PM). The Sociolinguistic Questionnaire (SLQ) consists of two
sets:  Sociolinguistic Questionnaire A and Sociolinguistic Questionnaire B.
Participatory Method (PM) comprises four tools: Domains of Language Use (DLM),
Bi/Multilingualism (BLM), Dialect Mapping (DLM) and Appreciative Inquiry (ACI).

(a) Wordlist

The standardized 405 wordlist has been used to study the degree of lexical similarity
among the speech varieties. This wordlist is primarily based on 210 wordlist used by
Linguistic Survey of Nepal (2008). Besides, the wordlist also owes to the wordlist
(Abbi, 2001). In order to find out the similarity of different speech varieties, there
have been proposed various methods. The guideline which is outlined by Blair (1990,
pp. 31-32) has been used.
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(b) Basic sentences

A basic sentence is one of the tools which is designed to find out the syntactic
variation in the language. It includes some sentences based on S-V and S-O-V order.
In addition, it also includes participial constructions, honorifics after names, case
markings, and conjunctions (Yadav, 1996 & Yadava, 1997).*

(c) Sociolinguistic questionnaire A (SLQ A)

Sociolinguistic questionnaire (A) is one of the most important tools to collect various
types of sociolinguistic information. This set, consisting of 115 questions, intended to
be administered to the individuals of the speech community. The main purpose of this
set is to gather information from the individuals about the dialect variation, language
attitudes, multilingualism, language development, the subjects of language use,
language vitality, language maintenance and language shift. The opinions from the
individuals are often influenced by factors such as location, education, age and sex
(LinSuN, 2008).

(d) Sociolinguistic questionnaire B (SLQ B)

This set contains 21 questions administered on language activist or head. The main
purpose of this set of questions is to assess the language maintenance, language
vitality and their attitudes towards their languages and their readiness for language
development. This set was administered to at least two participants in each study point
in Maithili (LinSuN, 2008).

(e) Participatory method

Participatory method is one of the best method in which the participants are involved
to discuss in groups (Hasselbring, 2009). Participatory methods used during the field
study are: Dialect Mapping (DLM), Bi/multilingualism (BLM), Appreciative Inquiry
(ACI), and Domains of language use (DLU).

(i) Dialect Mapping (DLM)

This tool was used to help the community members to think about and visualize the
different varieties of Maithili. The Maithili participants in group were asked to write

on a separate sheet of paper the name of each village where Maithili is spoken and

* This tool was designed myself.

23



placed them on the floor to represent the geographical location. Then they were asked
to use the loops of string to show which villages speak the same as others. Next they
used the number to show the ranking from easiest to understand the most difficult.
They are advised to use colored plastic to mark those they understand very well,

average and poorly.

(if) Bi/Multilingualism (BLM)

This tool was used to help the community members to think about and visualize the
levels of fluency in Maithili, Nepali and Hindi by different subsets of the Maithili
community. In this community, Nepali is the most dominant language which is used
for communicating with outsiders. The participants were asked to use two overlapping
circles, one representing the Maithili people who speak Maithili well and the other the
Maithili people who speak Nepali and Hindi well. The overlapped area represents
those who speak these languages well. The participants were advised to write down
the names of subgroups of people that spoke Nepali well. For each group they also
discussed whether they also spoke Maithili ‘well’ or not ‘so well’. Then they were
asked to place them in the appropriate location in circles. After having done this they
were advised to write down the names of the subgroups of Maithili people that spoke
Maithili ‘well’. At the end, they discussed which of the three circle sections had the
most people, which was increasing and how they felt about that.

(iii) Appreciative Inquiry (ACI)

This tool was employed to gather information about the dreams and aspirations for the
language the Maithili community members have in different survey points. In this
tool, the participants were asked to describe things that made them feel happy or
proud about their language or culture. Then they were asked to, based on those good
things in Maithili language and culture, express they “dream” about how they can
make their language or culture even better. They were advised to categorize the
dreams from the easiest to the most difficult, specify which ones were most important
and to choose a few to start on developing plans such as who else should be

involved, what the first step should be and what resources they needed.

These tools helped the participants to verbalize things they have already known
intuitively about their language whereas this tool helped them to think about future
possibilities.
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(iv) Domains of language use

This tool was employed in order to help the Maithili speakers to think about and
visualize the languages which they speak in various situations. In this tool, the
language participants discussed and thought about the situations in which they use the
language of wider communication (LWC) and wrote them on pieces of paper. Then
they wrote down the situations in which they use their mother tongue, Maithili and the
situations in which they use both LWC and their mother tongue. After that, they were
asked to place the labels LWC, Nepali/Hindi, and both LWC and Maithili. Then, they
were asked to organize the labels in each category according to the situations which
occurred daily and those occurred less than often. At last, the participants concluded

by discussing if they would like to use each language in any other situations.

2.2.2 Data collection

This study employs sociolinguistic data. The sociolinguistic data was obtained from
language informant by means of a structured questionnaire compiled by the

researcher.

(a) Selection of the field site

We chose the data collection sites for this research particularly based on its core area.
According to Census 2011 the Maithili language is largely spoken in the south-eastern
Tarai region of Nepal.” Its core areas consist of seven districts viz. Morang, Sunsari,
Saptari, Siraha, Dhanusha, Mahottari, and Sarlahi. The distribution of Maithili (as

mother tongue and second language) speaking people is presented in Table 2.2.

Table 2.2: Distribution of Maithili speaking people in the seven districts

S.N. | Districts Mother tongue Second language
1. Morang 2,28,215 21,531
2. Sunsari 2,15,804 45,155
3. Saptari 5,05,897 19,194
4, Siraha 5,46,925 24,872
5. Dhanusha 6,47,433 21,678
6. Mahottari 5,06,696 22,646
7. Sarlahi 1,63,537 29,474

Source: CBS (2012)

> According to Yadava (2014, p. 56), Maithili speaking core areas are the 6 districts of the eastern and
central Tarai (Sunsari, Saptari, Siraha, Dhanusha, Mahottari, and Saralahi) while it occupies second
position in Morang and Nawalparasi, and is also spoken significantly in the four central Tarai districts
(Rautahat, Bara, Parsa and Rupandehi).
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(b) Selection of the informants and location

The informants/respondents of the study belong to different social groups of the same
Maithili speech community. This speech community is broadly grouped into two
social strata Brahmin and Non-Brahmin.® However, there exist striking variations
among the Non-Brahmin. Thus, in this study, the Non-Brahmin has been further
categorized into two sub-groups: Non-Brahmin 1 and Non-Brahmin 2. More
specifically, Brahmin includes the castes (Bahun, Deo, Karn, kyasth, etc), Brahmin 1
includes the castes (Yadav, Sah, Mandal, Mahato, etc) and Brahmin 2 includes the
castes (Ram, Das, Muhasar, Paswan, etc.). The researcher had himself been to all
these planes for data collection. The research is based on a sample population of 75
respondents of different sexes and different ages (15-60+) and of different levels of
education. Of these 72 were Maithili speakers and 3 were non-Maithili speakers viz.,
Angika, Magahi and Bajjika. According to the Census of Nepal, 2011, Angika is
spoken by 18,555 (0.07%) speakers as their mother tongue in the districts of Morang
and Sunsari. Similarly, Magahi is the mother tongue of 35, 614 (0.13%) speakers. It
largely spoken in Dhanusha, Mahottari, Morang, Sarlahi, Sunsari, Saptari and Siraha
districts. Likewise, Bajjika is the mother tongue of 793,416 (2.99%) speakers mainly

spoken in Rautahat, Sarlahi, Mahottari and Bara districts.
Table 2.3 shows the number of respondents selected from each of the sites.

Table 2.3: Distribution of the participants in the study

Data points Number of respondents

Maithili Others

1. Biratnagar, (Sunsari and Morang) | 12 1, Angika

2. Rajbiraj, Saptari 12 -

3. Lahan, Siraha 12 -

4. Bhagawanpur, Dhanusha 12 1, Magahi

5. Sonama, Mahottari 12 -

6. Haripurwa, Saralahi 12 1, Bajjika
Total=72 Total=3

Table 2.3 presents the selected six Maithili speaking areas including Sunsari.

Moreover, it also presents the Angika, Magahi and Bajjika.

® Basically, Brahmin seems to be a high variety of Maithili whereas Non-Brahmin 1 middle and Non-
Brahmin 2 low variety of the language. In the government record, Non-Brahmin 1 and Non-Brahmin 2
lie OBC and Dalit category respectively.
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Similarly, Map 2.1 presents the study implemented districts in Nepal.

Map 2.1: The locations of the study area in Maithili

Studied areas in Maithili in Nepal

Haripurwa Sonama Bhagawanpur Lahan Rajbiraj Biratnagar

Source: myrepublica.nagariknetwork.com

(c) Presentation and data analysis
The collected responses were organized in a computer database. They were analyzed

using tables and figure whenever necessary.

The procedures for wordlist data entry and analyses through the use of Cog, a tool by

SIL for comparing languages using lexicostatistics and comparative linguisticss
techniques has been used.” It is a very useful tool for automating much of the process
of comparing word lists from different varieties. This tool further provides a
framework for experimenting with different techniques for language variety
comparison. It consists of three compontents: Input, Compare and Analyze. These
components help to produce results by automating many of the steps of the word list
comparison process. In short, there are seven steps for wordlist comparison: IPA-
based segmentation (i.e., splitting words into segments automatically), syllabification
(i.e., marking syllabes automaticaly), stem identification (i.e., identifying prefixes and

suffixes so that they can be ignored during comparison), word alignment (i.e.,

7 http://www.sil.org/resources/software fonts/cog OR  http://sillsdev.github.io/cog/.

Previously, Wordsurv was used as a tool for comprison (Wimbish, 1989).
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aligning segments between word pairs), sound correspondence identification (i.e.,
identifying sound correspondences and the environments in which they occur
automatically), cognate identification (i.e., providing various methods for identifying
cognates) and lexical/phonetic similarity (i.e., calculating lexical/phonetic similarity

for multiple languae varieties/languages).

To analyze the questionnaires (be developed later) SPSS (Statistical Package for the
Social Sciences; a computer software) developed by Pallant (2005) in his ‘SPSS
Survival Manual’ has been used. It is a Windows based program that can be used to
perform data entry and analysis and to create tables and graphs. SPSS is capable of
handling large amounts of data and can perform all of the analyses covered in the text.

It is commonly used in the Social Sciences.

2.3 Ethical considerations

The issues of ethical consideration in sociolinguistic fieldwork have received
surprisingly little direct attention in recent years. This term is well defined and
discussed in Rice (2004). More specifically, the issues of choice of language
informants, informed consent, discloser of purpose of the study and source of funding
and relations to indigenous communities, organization, individual consultants, and
local scholars are the major concerned topics of ethical consideration. We made a co-
operative and helpful relationship with speech communities concerning all of the
above issues. As this is a field based study, the participants were selected based on the
researcher’s judgment. This was due to the potentially invasive nature of the research
design and the explorative characteristics of the pilot study. Respondents were
informed about the study and were required to give their oral consent for their
participation. All participants gave informed oral consent to take part in the study.

The following ethical guidelines were put into place for the research period:

1. The dignity and wellbeing of respondents was protected at all times.
2. The research data remained confidential throughout the study and the
researcher obtained the respondents’ permission to use their real names in the

research study.
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CHAPTER 3

REGIONAL VARIATIONS

3.0 Outline

This chapter deals with the regional variations in the domains of phonology, morphology,
syntax and lexicon in Maithili." It consists of five sections. In section 3.1, we analyze the
regional variations at the phonological level in Maithili. In section 3.2, we look at such
variations at the morphological level in the language. Section 3.3 looks at the variations
at the syntactic level. In section 3.4, we deal with the variations at lexical level including
lexical similarity and phonetic similarity. Section 3.5 summarizes the findings of the

chapter.

3.1 Phonological variation

Phonology is one of the crucial factors for the regional variations in Maithili. In this
section, first of all, we present a tentative three isoglosses of the Maithili speaking area
(see Figure 3.1) where majority of the Maithili speakers have been residing since ancient

times. Then, we look at the variations in this area in the use of vowels.

Figure 3.1: Intersecting isoglosses in the Maithili speaking area

2 Maraha river
western
d/ale/i

Balan river

--Eastern

2 (saptari) A

! Some intersecting isoglosses in the Maithili speaking area which is prepared by the researcher self based
on the different concepts mentioned in the website (https://en.wikipedia.org/wiki/lIsogloss).
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Figure 3.1 shows three linguistic boundaries separated by two rivers (Balan River and
Maraha River)? which differ with respect to some phonological features such as /o/, /a/,
I/, lel and /i/.

3.1.1 Eastern area

Maithili has two forms in the eastern area. They are attested form and innovated form.
The innovation form is confined to its own area, while attested form is used throughout
the Maithili speaking area. These levels are distinguished by different realization of
phonological features such as /o/, /a/ and /&/. The following differences occur in some

monosyllabic words, basically with CV canon. They are discussed as follows:

(i) The mid central vowel /o/ is found in the attested form of eastern area whereas the low

front vowel /ee/ is found in the innovated form as in (1).
Q) lol—> Il
The examples are as follows:

Attested form  Innovated form

2 a 1Ib lee ‘take’
b. bha bhae “finish’
c. do dee ‘give’
d ko kee ‘do’

Examples (2a-d) present the different realizations of the two vowels /o/ and /&/ in the
eastern area. The mid central vowel /o/ is generally found in the attested form whereas the
low front vowel /&/ is used in the innovated form. The frequency of /&/ (as in innovated

form) is very high in comparison to /o/ in this region.

(if) In the attested form of eastern dialect, the low central vowel /a/ is used in some
monosyllabic words. However, the low front vowel /&/ is usually employed as the

innovated form as in (3).

(3) lal—> lal

2 Balan River is a small river which is situated between Saptari district and Siraha district whereas Maraha
River is situated between Mahottari district and Saralahi district.
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Such examples are as follows:

Attested form  Innovated form
(4 a kha khae ‘eat’
b. na nee ‘take bathe’

Like examples (2a-d), examples (4a-b) present the occurrence of two vowels /a/ and /ee/
in the attested form and innovated form of the language, respectively. In comparison to

/al, the low front vowel /&/ is mostly used in this area.

3.1.2 Central area

Phonologically, Maithili has only one level in the central area. It is attested form. The

following are the examples:

Attested form  Innovated form

B) a I @ ‘take’
b. bha 1) “finish’
c. do ) ‘give’
d ko 2 ‘do’
e. kha 2 ‘eat’
f. na 2 ‘take bathe’

3.1.3 Western area

Like eastern area, Maithili has two levels in the western area as well. They are attested
form and innovated form. These levels are distinguished by different realization of some
phonological features such as /o/, /a/ and /e/. The following differences occur in some

monosyllabic words, basically with CV canon. They are discussed as follows:

(i) The mid central vowel /o/ is found in the attested form of western area whereas the

mid front vowel /e/ is found in the innovated form as in (6).
(6) fal—> /el
Following are the examples:

Attested form  Innovated form

7)) a Ib le ‘take’
b. bha bhe “finish’
c. do de ‘give’
d ko ke ‘do’
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It is to be noted here that the mid central vowel /o/ is substituted by the mid front vowel

/el in this area.

(it) The low central vowel /a/ is found in the attested form of western area whereas the
mid front vowel /e/ and high front vowel /i/ is found in the innovated form

respectively as in (8).
(8) /al—» /el and /i/

The examples are as follows:

Attested form  Innovated form
(99 a kha khe ‘eat’
b. na ne/ni ‘take bath’

In example (9a), the attested form has /a/ and innovated form has /e/. However, the
frequency of /e/ is high in this area. In addition, example (9b) shows that in the place of

lel, i is also used in the western area as the innovated form. However, it is rarely used.

On the basis of the preceding list of phonological differences, Maithili may regionally be

divided into three regional dialects. They are presented in Table 3.1.

Table 3.1: Regional dialects of Maithili on the basis of phonological differences

Vowels Eastern dialect | Central dialect | Western dialect
5 v v v
a v v v
® N x x
e % % N
i x x v

Table 3.1 shows the regional variations of the Maithili language based on the different
realizations of some phonological features such as /o/, /a/, l&/, /el and /i/. The two vowels
/ol and /a/ are generally found in the attested form of the language which is used
throughout the Maithili speaking area. However, the vowel /e&/ is usually used in the
innovated form, confined to its own area, only in the eastern area and vowels /e/ and /i/

are used in the innovated form in the western area.
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3.2 Morphological variation

Like phonology, morphology is another important factor for the regional variations in
Maithili. In this section, at first, we present the basic auxiliary verbs as the reference for
looking at the morphological variations in the language as well as a tentative three
isoglosses of the Maithili speaking area (see figure 3.2). Then, we analyze the variations

in the use of auxiliary verbs and pronouns.

3.2.1 Auxiliary verbs

According to Yadav (1996, p. 217), the auxiliary verb in Maithili is ch- ‘to be” which has

a large number of suppletive stem alternants as shown in Table 3.2.

Table 3.2: List of Maithili auxiliary verbs

ch- | present tense | past tense | future tense
ch- ch- ho-
aich rah- rah-
thik - -
h- - -

Source: Yadav (1996, p. 217)

Table 3.2 presents the list of auxiliary verbs used in the Maithili language. Among them
ch-forms are quite regular and systematic in their distribution. They are used in present

and past tense forms-both honorific and nonhonorific. Consider the following examples:

(10) Mem  ch-i (Yadav, 1996, p. 218)
1sG  AUX-PRS-(1)
‘Tam.’

(11) 2ha ch-al-ahi
You (H) AUX-PST-(2H)
‘You were.’
(12) toé ke  ch-e?
2SG (NH) who AUX-PRS-(2NH)

Examples (10-12) present the different use of auxiliary verbs in the both honorific and

nonhonorific Maithili sentences.
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3.2.2 Maithili speaking areas

Maithili speaking area may be tentatively divided into three areas to look at the

morphological variations in the language. It is presented as in Figure 3.2.

Figure 3.2: Intersecting isoglosses in the Maithili speaking area

Maraha river

Western - -

Balan river

specially used in Siraha district specially used in Saptari district

Figure 3.2 shows three linguistic boundaries separated by two rivers (Balan River and
Maraha River) which differ with respect to the use of auxiliary verbs (chai, chiyai, hai &
hiyai) and, pronouns (hame and tohé).

3.2.3 Eastern area

Within the eastern area, Maithili exhibits a number of interesting examples of variations
in the domains of auxiliary verbs and pronouns. They are discussed as follows:

(i) The consonant ch in auxiliary verb —aich, and —chi, is used in the attested form

whereas chai/and chiyai is used in the innovated form as in (13).

(13) Attested form Innovated form
chi/aich chai/chiyai
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Some examples are as follows:

(14) a. Attested form

ham kisan chi
hom kisan ch-i
1sG farmer AUX-PRS-(1)

b.  Innovated from
hom kisan chiyoi
hom kisan ch-iyai
1sG farmer AUX-PRS-(1)
‘I am a farmer.’

c. Attested form
tebul  par kolam  aich

tebul poar kolom oi-ch
table on pen AUX-PRS-(3NH)
d. Innovated form

tebul  par kolom  chai

tebul par kolom ch-ai

table on pen AUX-PRS-(3NH)

‘There is a pen on the table.’
In examples (14a) and (14c), the attested form has the auxiliary verbs chi and aich. In
examples (14b) and (14d), the innovated form has the auxiliary verbs chiyai and choai

which is mostly used in the Saptari district; both are therefore part of the eastern area.

(if) ham “1SG’ and td/#i1 ‘2SG’ a personal pronoun, is commonly used by all the Maithili
speakers residing in Nepal. However, hame ‘I’ and tohé ‘you’ are considered as old

forms. They are still broadly used in the eastern area as in (15).
(15) hame/tohé—» ham/(to/ti)
The examples are as follows:

(16) a. ham vidyarthi chi
hom  vidyarthi ch-i
1sG  student AUX-PRS-(1)
b. hame vidyarthi chiyai
home vidyarthi ch-iyai
1sG  student AUX-PRS-(1)
‘I am a student.’
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C. to/ti ke che?

to/th ke ch-e?

2SG (NH) who  AUX-PRS-(2NH)
d. tohe ke chi?

tohe ke ch-i?

2SG (NH) who AUX-PRS-(2NH)
‘Who are you?’
Examples (16a-b) present the different use of ham and haome whereas examples (16c-d)

present the different use of 6/t and tohé.

3.2.4 Central area

Within the central area, the consonant ch in auxiliary verb —aich, and —chi, is used as the

attested form whereas hai/ and hiyai is used as the innovated form as in (17).

(17) Attested form  Innovated form
chi/aich hai/ /hiyai

Some examples are:

(18) a. Attested form
tebul par kalom  aich
tebul por kolom ai-ch
table on pen AUX-PRS-(3NH)
b. Innovated form
tebul par kalom  hoi
tebul por kolom h-ai
table on pen AUX-PRS-(3NH)
‘There is a pen on the table.’
c. Attested form
hom  kisan chi
hom kisan ch-i
1sG  farmer AUX-PRS-(1)
‘I am a farmer.’
d. Innovated form
ham  kisan hiyai
hom Kkisan h-iyai
1sG  farmer AUX-PRS-(1)
‘I am a farmer.’
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In examples (18a) and (18c), the attested form has the auxiliary verbs chi and aich. In
examples (18b) and (18d), the innovated form has the auxiliary verbs hai and hiyai.

Among them, hiyai is specially used in the Siraha district of the central area.

3.2.5 Western area

In the central area, the consonant ch in auxiliary verb —aich, and —chi, is used in the

attested form whereas hai is used as the innovated form as in (19).

(19) Attested form Innovated form
chi/aich hai

Following are the examples:

(20) a. Attested form

tebul  por kolom  aich
tebul  par kolom  ai-ch
table on pen AUX-PRS-(3NH)

b. Innovated form
tebul par kolom  hai
tebul por kolom  h-ai
table on pen AUX-PRS-(3NH)
“There is a pen on the table.’
c. Attested form
hom kisan  chi
hom kisan  ch-i
1sG  farmer AUX-PRS-(1)
‘I am a farmer.’

In examples (20a) and (20c), the attested form has the auxiliary verbs chi and aich. In
example (20b), the innovated form has the auxiliary verbs hai, which is mostly used in

the western area of Mahottari and Sarlahi districts as in central area.

On the basis of the preceding list of morphological differences, Maithili may regionally
be divided into two major regional dialects including western area. They are presented in
Table 3.3.
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Table 3.3: Morphological differences between the three dialects

Eastern dialect | Central dialect | Western dialect

Auxiliary

chi/aich N N N

choi N x x

chiyai N x x

hoi x N N

hiyai x N x

Personal pronouns

hom, /t0/11i N N N

hame/ tohé N x x

Table 3.3 shows the regional variations of the Maithili language based on the different
use of auxiliary verbs (chai, chiyai, hai & hiyai) and, pronouns (hame and tohé). The
auxiliary verb chi/aich is used throughout the Maithili speaking area. However, the
chai/chiyai usually used in the innovated form, confined to its own area, only in the
eastern area whereas as the auxiliary very hai is used in the innovated form both in the
central and western area. But, the auxiliary verb hiyai is used in the innovated form only
in the central area. Similarly, the personal pronouns ham (1) and ¢/t (you) pronoun, is
commonly used by all the Maithili speakers residing in the study area. However, hame (1)

and tohé (you) are considered as old forms. They are still broadly used in the eastern area.

3.3 Syntactic variation

Maithili regionally varies in the domain of syntax too. The basic unmarked word order of
the constituents of the clauses in Maithili is SOV. However, OSV, OVS, VSO, VOS and
SVO are also fairly attested. Maithili exhibits some intersecting examples of variations
(see Figure 3.3) in the sentences.
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Figure 3.3: Intersecting isoglosses in the Maithili speaking area

Maraha river

Western 2

Balan river

- " central

. Eastern L

Figure 3.3 shows three linguistic boundaries separated by two rivers (Balan River and

Maraha River) which differ with respect to syntactic variations.

Consider the following examples:

(21) a. hom am kinab SOV

hom am Kin-ob
1sG mango buy-FUT-(1)

b. am hom kinab osv
‘I will buy a mango.’

c. am Kin-ob hom oVvS
mango buy-FUT-(1) 1SG

d. Kkin-ab hom am VSO
buy-FUT-(1) 1SG mango

e. Kkin-ab am hom VOS
buy-FUT-(1)  mango 1sG

f. hom kin-ob am SVO
1sG buy-FUT-(1) mango

3.3.1 Eastern area

There are two types of sentences found in the eastern area of the Maithili speaking area of

Nepal. It is presented as in (22).
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(22) a. Attested form
okra dura bokri  chaik
ok-ra du-ta bokri  ch-aik
3NH-ACC/DAT two-CLF goat  AUX-PRS-(3NH)
‘He has two goats.’

b. Innovated form

okra dura bokri  chol
ok-ra du-ta bokri  ch-ai
3NH-ACC/DAT two-CLF goat  AUX-PRS-(3NH)
‘He has two goats.’

The examples (22a) presents a sentence which is used by Maithili speakers as attested
form whereas (22b) presents the sentence which is used as innovated form. However,
both sentences are being used in the eastern area.

3.3.2 Central area

In central area, there are two types of sentences found in the Maithili language. It is

presented as in (23).

(23) a. Attested form
okra dura bakri  chaik
ok-ra du-ta bokri  ch-aik
3NH-ACC/DAT two-CLF goat  AUX-PRS-(3NH)
‘He has two goats.’

b. Innovated form

okra dura bokri  hoi
ok-ra du-ta bokri  h-ai
3NH-ACC/DAT  two-CLF goat  AUX-PRS-(3NH)
‘He has two goats.’

The examples (23a) and (23b) present the sentences differently used by the Maithili
speakers living in the central area. Example (23a) presents the sentence used as attested

form in this area whereas (23b) presents the sentence used as innovated in the same area.

3.3.3 Western area

There are two types of sentences found in the western region of the Maithili speaking

area of Nepal. It is presented as in (24).
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(24) a. Attested form
okra dura bokri chaik
ok-ra du-ta bokri ch-aik
3NH-ACC/DAT two-CLF goat AUX-PRS-(3NH)
‘He has two goats.’
b. Innovated form

okra dura bokri  hoai
ok-ra du-ta bokri  h-al
3NH-ACC/DAT two-CLF goat  AUX-PRS-(3NH)

‘He has two goats.’
It is to be noted here that the examples (24a) and (24b) are the sentences used in the

western area as in the central area.

On the basis of the preceding list of syntactic differences, Maithili may regionally be

divided into two major regional dialects: eastern and western dialects.

3.4 Lexical variation

Lexical variation is one of the key aspects of regional variations which help us to
determine the lexical differences between the words spoken the different places in the
region. This is the case of Maithili where speakers of the Maithili speaking area (see
Figure 3.4) show some variations in some words from those of the outskirts. In this
section, first of all, we present evaluation criteria as the reference for looking at the
lexical similarity in the words (405 wordlist). Then, we look at the variations in some
words in general and with COG?, a tool for comparing languages using lexicostatistics
and comparative linguistics techniques. It can be used to automate much of the process of

comparing wordlists from different language varieties.

* http://www.sil.org/resources/software_fonts/cog OR http://sillsdev.github.io/cog/. Previously, Wordsurv
was used as a tool for comparison (Wimbish, 1989)
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Figure 3.4: Intersecting isoglosses in the Maithili speaking area

Maraha river

western -

Balan river

) (__r.lntral'
[tara]. [gardain]

Figure 3.4 shows three linguistic boundaries separated by two rivers (Balan River and
Maraha River) which differ with respect to lexical words. Among them some lexical

words we have mentioned in this figure such as ankh, silauti, tara and gardain/ghéc.

3.4.1 Evaluation criteria

Setting criteria for the evaluation of the lexical similarities exhibited by the languages or
dialects is not an easy task. Table 3.4 presents some criteria for the evaluation of lexical
similarity in the language under comparison (Blair, 1990, pp. 26-33 and Regmi, 2015, p.
125).

Table 3.4: Evaluation criteria

Lexical similarity % Evaluation Remarks
1. | 60% similarity A cutoff point/threshold for | May not always be a
the evaluation strict cutoff point
2. | Less than 60% Different languages
similarity
3. | 60% or more Different languages or
similarity dialects of the same
language
4. | Higher than 85% Speech varieties likely to be
similarity related dialects
5. | Higher than 95% Same language
similarity
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Generally, in the literature, the 60% has been used as a cutoff point for the evaluation of
lexical similarity. The 60% threshold may not always be a strict cutoff point. Using this
method, the speech varieties having a lexical similarity of less than 60% are evaluated as

different languages and varieties.

3.4.2 Wordlist comparison in general

(I) Most of the lexical items are commonly used in the eastern dialect; however, some

lexical words are different as well. Consider the following examples:

Attested form  Innovated form

(25) a. anikh - ‘eye’
b. toregan tara ‘star’
c. silout - ‘mortar’
d ghet gordain/ghéc ‘neck’

It is to be noted here that the lexical item tara ‘star’ is commonly used in the eastern area
however toregan ‘star’ is a attested form. In addition, the lexical item gardain/ghéc
‘neck’ is used by the majority of the Maithili speakers of the eastern area but the attested
form is ghét. It may be the influence of the Hindi language (Decker and Grummitt, 2012,
pp. 115-116).

(I1) Most of the lexical items are commonly used in the central dialect; however, some

lexical words are different as well. Consider the following examples:

Attested form  Innovated form

(26) a. anikh - ‘eye’
b. toregean tara ‘star’
c. silaut - ‘mortar’
d ghet gordain ‘neck’

Like in eastern area, the lexical items tara ‘star’ and gordain are commonly used by the

Maithili speakers.

(111) Most of the lexical items are commonly used in the western dialect; however, some

lexical words are different as well. Consider the following examples:
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Attested form  Innovated form

(27) a.  anikh ankh ‘eye’
b. toregan - ‘star’
c. silaut silauti ‘mortar’
d ghet - ‘neck’

Examples (27a) and (27c) show that the lexical items anikh ‘eye’ and silout ‘mortar’ are
commonly used in the eastern area and central area whereas in the western area the case

is different. In this area ankh and silouti are commonly used instead of anikh and silaut.

The different realizations of lexical items lead us to summarize that Maithili has

regionally three dialects as in Table 3.5.

Table 3.5: Lexical differences between three dialects

Lexicon Eastern Central Western
anikh anikh anikh X
ankh x x N
ghét N N N
silout N N x
silauti x x N
tara N N X
gordain/ghéc | x x

Table 3.5 shows the regional variations of the Maithili language based on lexical words
used the in these areas. The lexical words ghét is generally found in the attested form of
the language which is used throughout the Maithili speaking area. However, the lexical
words anikh, ghét, silout and tara, is used in the eastern area and central area, whereas
ankh and silauti is only used in the western area. And the lexical word gardain/ghéc is

only used in the eastern area.
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3.4.3 Wordlist comparison in detail

Here, we compare and analyze the 405 wordlist* (data collected from three social groups,
viz. Brahmin, Non-Brahminl and Non-Brahmin 2) of Maithili speaking people. In this
section, first, we look minutely at lexical and phonetic similarity matrix and their
evaluation on the basis of the criteria set in Table 3.4. Then, we present the hierarchical

and network relations, and global correspondences of these varieties.

(1) Lexical similarity matrix

Lexical and phonetic similarity is determined by calculating the percentage of words used
by different members of the same speech community (Blair, 1990, p. 3). In linguistics,
generally a lexical similarity of 1 (or 100%) is meant to be a total overlap between
vocabularies, where 0 means there are common words in the languages or dialects under
question (Regmi, 2015, p. 125).

Table 3.6 presents the lexical similarity matrix of the Maithili language spoken in the

three regions: eastern, central and western regions in Tarali.

Table 3.6: Lexical similarity matrix (in %)

MEB
SBHE
SIMMNB2
SKMNE1
SHEBE
SHMEBL
MGMNEZ
DHEMEL
SHMNBEZ2

LLLLLELRS

FEREEEE Wse

ARERER B
BEEEE BER e
GEEE BEeEfR s

BEE BERER -
BE BEEEEE e
8 BEEEEER o

HEREREEE -

* The wordlist collected from different area based on different social groups are named Morang, Biratnagar,
Brahmin (MBB), Saptari, Jaumani Madhepura, Non-Brahmin2 (SIMNB2), Saptari, Kachan, Non-
Brahminl (SKNB1), Siraha, Bhagwanpur, Brahmin (SBHB), Dhanusha, Kisanpur, Non-Brahminl
(DHKNB1, Mahottari, Gaushala, Non-Brahmin2 (MGNB?2), Sarlahi, Haripurwa, Brahmin (SHB). Sarlahi,
Haripurwa, Non-Brahminl (SHNB1), Sarlahi, Haripurwa, Non-Brahmin2 (SHNB2).
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Table 3.6 shows the lexical similarity percentages between nine wordlists collected in
different places near the eastern, central and western Maithili speaking area of Tarai. The
most important percentages to observe are those between the Brahmin and Non-Brahmin
wordlists. In an attempt to control for possible caste-related dialect differences in the
Maithili speaking area, three wordlists were collected from three dialects area based on
the social groups, viz., Brahmin, Non-Brahminl and Non-Brahmin 2. There is 82% to
94% lexical similarity among the three dialects. Moreover, the lexical similarity
percentages of the word list gleaned in the eastern dialect range from 84% to 90%. Such
similarity percentages range from 83% to 90% in the central dialect whereas in the

western dialect, the similarity percentages range from 86% to 93%.

(a) Hierarchical relations

The collected data from different places in the Maithili speaking area based on the three
social groups present an interesting picture of relationships among themselves. Such
picture may be presented as hierarchical relations. The analyzed results of a comparison
given in Table 3.6 may be visualized by a hierarchical graph. Such graph displays the
genetic relatedness of languages varieties based on computed lexical similarity. Such
relatedness can be displayed either a dendrogram, a hierarchical graph which displays the
rooted trees or a tree. There are two methods for computing the tree: UPGMA
(Unweighted Pair Group Method with Arithmetic Mean) and Neighbor-joining. The
UPGMA method, which has been used extensively in bioinformatics and comparative
linguistics to construct a rooted tree based on a pair-wise similarity matrix, is a simple
agglomerative (bottom-up) hierarchical clustering method. In this method at each step,

the nearest two clusters are combined into a higher-level cluster.
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Figure 3.5: Lexical similarity (clustering method: UPGMA) matrix in hierarchical

graph (a) dendrogram (b) tree
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Figure 3.5 shows that two speech varieties of Maithili: Morang Biratanagar Brahmin

SHNEL

(MBB) and Siraha Bhagawanpur Brahmin (SBB) are closer to each other than other

varieties. Similarly, Sarlahi Haripurwa Brahmin (SHB) and Sarlahi Haripurwa Non-

Brahminl (SHNB1) are very closer to each other.

Figure 3.6: Lexical similarity (clustering method: Neighbour-joining) matrix in

hierarchical graph (a) dendrogram (b) tree
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Figure 3.6 shows a little bit different situation in two speech varieties of Maithili: Morang
Biratanagar Brahmin (MBB) and Siraha Bhagawanpur Brahmin (SBB) are closer to each
other than other varieties. Similarly, Saptari Kachan Non-Brahminl and Saptari Jaumani
Madhepura Non-Brahmin2 are closer to each other than other varieties. And rest of the
very close varieties is SHB2, DKB1, MGB2, SHB and SHB1.

(b) Network relations

Maithili presents a complex network relationship among target social groups. Figure 3.7

presents the clusters of similar varieties at the lexical level (threshold 60%).

Figure 3.7: Lexical similarities network graph in Maithili
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It is to be noted here that the (SSIMNB2, SKNB1 and MBB), (SBHB and DHKNBL1) and
(SHB, SHNB1 and NGNB?2) are near to each other regionally.

(11) Phonetic similarity matrix

Like lexical similarity, phonetic similarity is also determined by calculating the
percentage of words used by different members of the same speech community. Unlike
lexical similarity, phonetic similarity matrix, on the basis of phonetically similar sounds,
assesses relatedness of the varieties under question. As in lexical similarity, phonetic
similarity of 1 (or 100%) is meant to be a total overlap between segments, where 0 means

there are no common sound segments in the dialects under question.
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Table 3.7 presents the phonetic similarity matrix of the Maithili language used by three

social groups.

Table 3.7: Phonetic similarity matrix (in %)

MEB
SIMNB2
SKNB1
SHE
SHMEL
SHMNEBEZ
PMGMNEBZ
DHEKMEL
SBHE

HEEEE R

AEEEEE M@ oo
AEEEE HEE -

REHEE BEER o
HEE EEEEE
HE BEBEEE o
B EEEREEE e

BEEEEERE v
BEEEEEE B o

Table 3.7 presents the phonetic similarity percentages of the language spoken in the three
different regions by different social groups. There is 83% to 86% phonetic similarity
among the three dialects. Moreover, the phonetic similarity percentages of the word list
gleaned in the eastern dialect range from 85% to 93%. Such similarity percentages range
from 86% to 88% in the central dialect whereas in the western dialect, the similarity

percentages range from 86% to 91%.

(a) Hierarchical relations

As at the lexical level, these speech varieties related to three regions (eastern, central and
western) present interesting hierarchical relations among themselves. Such relationship
may be presented by dendogram and network graph. Figure 3.8 presents phonetic
similarity (clustering method: UPGMA) matrix in hierarchical graph (a) dendrogram (b)

tree.
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Figure 3.8: Phonetic similarity (clustering method: UPGMA) matrix in hierarchical

graph (a) dendrogram (b) tree
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While using neighbor-joining technique of clustering method, we find a same picture of

the relationship among the speech varieties.

Figure 3.9 presents phonetic similarity (clustering method: Neighbor-joining) matrix in
hierarchical graph (a) dendrogram (b) tree.

Figure 3.9: Phonetic similarity (clustering method: Neighbour-joining) matrix in
hierarchical graph (a) dendrogram (b) tree
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Figure 3.9 show almost the same phonetic similarity situation while using (clustering

method: Neighbor-joining) matrix in hierarchical graph (a) dendrogram (b) tree
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(b) Network relations
Figure 3.10 presents the clusters of similar the varieties at phonetic level (threshold 60%).

Figure 3.10: Clusters of similar varieties at phonetic level

SHNEB1
SHNBZ2
MGNB2
i SH8
DHKNB1
SIMNB2 SKNB1
SBHB

Figure 3.10 has shown all the nine reported speeches through the network graph under
study. In this network graph, the similar verities such as (SJIMNB2, SKNB1 and MBB),
(SBHB and DHKNB1) and (SHB, SHNB1 and NGNB?2) are tending to cluster together.

Moreover, the edges are drawn between varieties that meet specified similarity threshold.

(c) Global correspondences

In this study, we have tried to show the global correspondences at the onset position. The
global correspondences diagram 3.1 displays all of the segments that occur in onset
position across all wordlists collected from three dialectal areas based on the social

groups: Brahmin and Non-Brahmin under comparison.
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Diagram 3.1: Global correspondence of Maithili phonemes in onset positions

Blapl  laoiodentsl  Deotsl  Abeolsr  Postabeolr Reofer Pl Vel Uwlar  Pharyngeal  Glottal

Ficafie V $ h
Approximant ] W

Fepartap

Til [

Lateral ficafive

In diagram 3.1, the consonant segments that occur in onset position across the varieties
are laid out by place of articulation and manner of articulation. In this chart, the edges
indicate that at least one correspondence has occurred between those two segments. The

thickness of the edge indicates the number of correspondences.

Similarly, diagram 3.2 presents the different phonemes in their nucleus position. A
number of phonemes have occurred in the nucleus position i.e. IPA vowel chart (column

headers are backness; rows are height of the tongue).
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Diagram 3.2: Global correspondence of Maithili phonemes in nucleus positions

Front Central Back
Close I y.ya u
Close-mid e 0,0l
Open-mid
Open 3,3l

Diagram 3.2 shows the vowel phonemes of the Maithili language as spoken in the three
dialectal areas: eastern, central and western in nucleus position of the syllables. The

thickness of the edge indicates the number of correspondences.

3.5 Summary

In this chapter, we have presented regional variations of the Maithili language as spoken
particularly in the Tarai region of Nepal, in the districts of Morang, Sunsari, Saptari,
Siraha, Dhanusha, Mahottari and Sarlahi. We analyzed these variations in the domains of
phonology, morphology, syntax and lexicon. In Maithili, there are mainly three regional
dialects: eastern dialect, central dialect and western dialect, but in some context we found
only two regional dialects: eastern dialect and western dialect. The phonological features
such as /of and /a/ are commonly used in the attested form in the three dialects whereas
/el is used in the innovated form in the eastern dialect and, (/e/ and /i/) is used in the
innovated form in the western dialect. The consonant ch in auxiliary verb-aich, and —chi,
is used in the attested form in the three dialects whereas the auxiliary very /chai/, /chiyai/
is used in the innovated form in the eastern dialect (especially in the Saptari district), /hai/
and /hiyai/ in the central dialect (especially in the Siraha district), and /hai/ in the western

dialect as well. In the case of pronoun, /hame/tohé is only found in the eastern dialect as
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an innovated form not found in the central and western dialect. In the syntactic level,
there is only a little difference we found among the three regional dialects. ham ‘1SG’
and td/#ii ‘you’ a personal pronoun, is commonly used by all the Maithili speakers
residing in Tarai. However, haome ‘I’ and tohé ‘you’ is considered as old form, is still
broadly used in the eastern area. There is a little different we found in the syntactic level
in the Maithili language spoken in the Tarai which is based on the auxiliary verb. The
lexical similarity percentages of the word list gleaned in the eastern dialect range from
84% to 90%. Such similarity percentages range from 83% to 90% in the central dialect

whereas in the western dialect, the similarity percentages range from 86% to 93%.
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CHAPTER 5

LANGUAGE ATTITUDES

5.0 Outline

This chapter attempts to investigate language attitudes in the Maithili speech community.
It is organized into nine sections. Section 5.1 deals the general description about language
and attitude. In section 5.2, we present Maithili speakers’ attitudes towards the languages
they speak. Section 5.3 investigates the feeling of the Maithili speakers towards their
mother tongue. In section 5.4, we look at the problems of the Maithili speakers as native
speakers of Maithili. Section 5.5 presents the differences in the use of language between
two generations. In section 5.6, we deal with feeling about children’s marriage with
native and non-native speakers. Section 5.7 looks at the first language of the children. In
section 5.8, we present the grandchildren’s language. Finally, section 5.9 summarizes the

major findings of the chapter.

5.1 Language and attitude

Maithili speech community is more or less a multilingual community. ! In this
community, Nepali and Hindi are languages of wider communication. However, most of
the Maithili speakers can also speak Tharu, Bhojpuri and languages. In order to
investigate the participants’ attitude > towards their mother tongue and the other

languages, 72 questions were posed.

5.2 Maithili speakers’ attitudes towards the languages they speak

The first question was asked regarding language attitudes, “Among the languages you
speak, which do you like most?” Figure 5.1 presents the overall responses about the

languages they like most.

! For details see chapter 6

> One of the methodological debates regarding the study of language attitudes concerns the use of direct
and indirect methodology. In this study, we use direct methodology where the use of questionnaires,
particularly those that offer written to ‘open’ questions, involves choosing or deciding rationally (Obiols
2002).
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Figure 5.1: Languages they like most
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Source: Field study (2016)

Figure 5.1 shows among the languages that they speak around 88% respondents

responded that they love their mother tongue (Maithili) the most; while 7% respondents

responded that they love Nepali the most and 4% of the respondents responded that they

love Hindi the most. However, rest of the (1%) respondents responded that they love

others than Maithili, Nepali and Hindi.

Moreover, Table 5.1 (a-e) presents the distribution of the responses to what languages

they love most by social groups, age, sex, and education.

Table 5.1a: Distribution of the responses to what languages they love most by social

groups (n=72)°

Brahmin | Non-Brahminl | Non-Brahmin 2 | Total
(n=24) (n=24) (n=24)
1. | Maithili | 92% 88 84% 88%
2. | Nepali 4% 8% 8% 7%
3. | Hindi 4% 4% 4% 5%
4. | Thethi - - 4% 1%

Source: Field study (2016)

® According to the national census 2011, Thethi is not a separate mother tongue. It is just an alternative
name of Maithili language. Although some local people reported that Thethi is their mother tongue.
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In terms of social groups, the percentage of Brahmin is slightly more than that of Non-
Brahminl and Non-Brahmin 2 in response to Maithili which they love most. However, of

the total, 7%, 5% and 1% responded that they love Nepali, Hindi and Thethi respectively.

Table 5.1b: Distribution of the responses to what languages they love most by age

(n=72)
Young (n=24) | Middle (n=24) | Old (n=24) | Total
1. | Maithili | 79% 88% 96% 88%
2. | Nepali 17% 4% - 7%
3. | Hindi 4% 8% - 5%
4. | Thethi - - 4% 1%

Source: Field study (2016)

In terms of age, the percentage of old is more than that of the middle aged and young in
response to Maithili which they love most. Similarly, the percentage of middle aged is
more than that of the young in response to Maithili which they love most. However, in

the case of Nepali and Hindi, a wider communication language, is different.

Table 5.1c: Distribution of the responses to what languages they love most by sex

(n=72)
Male (n=36) Female (n=36) | Total
1. | Maithili | 83% 91% 88%
2. | Nepali 11% 3% 7%
3. | Hindi 6% 3% 5%
4. | Thethi - 3% 1%

Source: Field study (2016)

In terms of sex, the percentage of female is more than that of male in response to Maithili
which they love most. But in the case of Nepali and Hindi, a wider communication

language, the situation seems to be different.
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Table 5.1d: Distribution of the responses to what languages they love most by

education (n=72)

Educated (n=48) | Uneducated (n=24) | Total
1. | Maithili | 85% 92% 88%
2. | Nepali 11% - 7%
3. | Hindi 4% 4% 5%
4. | Thethi - 4% 1%

Source: Field study (2016)

Like sex, the percentage of uneducated is more than that of educated in response to

Maithili which they love most.

In order to understand the participants’ attitudes towards their mother tongue and the
other languages, first of all, the respondents were asked the reasons for using Maithili,
their mother tongue. There are various responses from the different respondents which

are presented in Figure 5.2.

Figure 5.2: Responses to why they like their mother tongue the most (n=72)
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Source: Field study (2016)

Figure 5.2 shows all the respondents said that their mother tongue, Maithili is ancient in
comparison to other languages which are spoken by the respondents as well. More than
86% of the respondents said that their mother tongue is rich whereas 75% of the

respondents said that their mother tongue is precise. Similarly, 90.27% of the respondents
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said that their mother tongue is sweet. Likewise, 68.05% respondents said that their
mother tongue is musical (melodious) and 91.66% said that their mother tongue is more
prestigious than other languages. Similarly, 76.38% of the respondents said that their
mother tongue is literary whereas 84.72% of the respondents said that their mother
tongue is pure. Moreover, 68.05% of the respondents said that their mother tongue is

powerful in comparison to others.

Similarly, we asked the respondents about their reasons for using Nepali, the official and
contact language of Nepal and Hindi, the lingua franca of the Tarai. The respondents
responded that they could not get any opportunity without learning Nepali language. But
in the case of Hindi, they responded that it is a language which is used for the wider
communication. They indicated that without learning Hindi they won’t be able to enjoy
Hindi movies, find difficulty in bargaining, reading and working in India.

5.3 Feelings of the Maithili speakers towards their mother tongue

No doubt, Maithili speakers have very positive attitudes towards their mother tongue in
general. In order to understand the respondents’ attitudes towards their mother tongue, we
asked people how they feel about speaking their mother tongue in the presence of the

speakers of the dominant languages. The result is presented in Figure 5.3.

Figure 5.3: Feelings of the respondents while speaking the mother tongue in the

presence of the speakers of the dominant language (n=72)

100.00%

86.11%
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Prestigious Embarrassed Neutral

Source: Field study (2016)
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Figure 5.3 shows 86.11% of the respondents responded that they feel prestigious while
speaking their mother tongue in the presence of the speakers of the dominant languages.
Similarly, 12.5% respondents responded that they are neutral when they speak their
mother tongue in the presence of the speakers of the dominant languages. And rest of the
1.38% of the respondents responded that they feel embarrassed when they speak their

mother tongue in the presence of the speakers of the dominant languages.

Table 5.2 (a-d) presents the feelings of the respondents while speaking the mother tongue
in the presence of the speakers of the dominant languages, in terms of social groups, age,

sex and education.

Table 5.2a: Feelings of the respondents while speaking the mother tongue in the

presence of the speakers of the dominant language by social groups (n=72)

Brahmin Non-Brahminl | Non-Brahmin2 | Total
(n=24) (n=24) (n=24)
1. | Prestigious 92% 88% 79% 86.11%
2. | Embarrassed | - - 4% 1.38%
3. | Neutral 8% 12% 17% 12.5%
Source: Field study (2016)

In terms of social groups, 92% of the Brahmin respondents responded that they feel
prestigious while speaking their mother tongue in the presence of the speakers of the
dominant language and the 8% said that they feel neutral. Similarly, 88% of the Non-
Brahminl respondents responded that they feel prestigious while speaking their mother
tongue in the presence of the speakers of the dominant language and rest of the 12% said
that they feel natural. Likewise, 79% of the Non-Brahmin2 respondents responded that
they feel prestigious while speaking their mother tongue in the presence of the speakers
of the dominant language while 4% said that they feel embarrassed and rest of the 17%

replied that they feel neutral.
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Table 5.2b: Feelings of the respondents while speaking the mother tongue in the

presence of the speakers of the dominant language by age (n=72)

Young (n=24) | Middle (n=24) | Old (n=24) | Total
Prestigious 91.66% 87.5% 79.16% 86.11%
Embarrassed | 4.16% - - 1.38%
Neutral 4.16% 12.5% 20.83% 12.5%

Source: Field study (2016)

In terms of age, more 91% of the young aged respondents responded that they feel
prestigious while speaking their mother tongue in the presence of the speakers of the
dominant language while the same percentage 4.16% said that they feel embarrassed and
neutral. Similarly, more than 87% of the middle aged respondents responded that they
feel prestigious while speaking their mother tongue in the presence of the speakers of the
dominant language and rest of the more than 12% said that they feel neutral. Likewise,
more than 79% of the old aged respondents responded that they feel prestigious while
speaking their mother tongue in the presence of the speakers of the dominant language
while more than 20% said that they feel neutral.

Table 5.2c: Feelings of the respondents while speaking the mother tongue in the

presence of the speakers of the dominant language by sex (n=72)

Male (n=36) Female (n=36) | Total
Prestigious 92% 81% 86.11%
Embarrassed | - 3% 1.38%
Neutral 8% 16% 12.5%

Source: Field study (2016)

In terms of sex, 92% of the male respondents responded that they feel prestigious while
speaking their mother tongue in the presence of the speakers of the dominant language
while 8% said that they feel neutral. Similarly, 81% of the female respondents responded
that they feel prestigious while speaking their mother tongue in the presence of the
speakers of the dominant language while 16% said that they feel neutral and rest of the

3% said that they feel embarrassed.
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Table 5.2d: Feelings of the respondents while speaking the mother tongue in the

presence of the speakers of the dominant language by education (n=72)

Educated (n=48) | Uneducated (n=24) | Total
1. | Prestigious 94% 71% 86.11%
2. | Embarrassed | - 4% 1.38%
3. | Neutral 6% 25% 12.5%

Source: Field study (2016)

In terms of education, 94% of the educated respondents responded that they feel
prestigious while speaking their mother tongue in the presence of the speakers of the
dominant language while 6% said that they feel neutral. Similarly, 71% of the uneducated
respondents responded that they feel prestigious while speaking their mother tongue in
the presence of the speakers of the dominant language while 25% said that they feel

neutral and rest of the 4% said that they feel embarrassed.

5.4 Problems realized as a native speaker of Maithili

A set of questions were administered to the respondents in order to understand their
problem as a native speaker of the Maithili language. Figure 5.4 presents the situation

related to such responses.

Figure 5.4: Having problems as native speakers of Maithili
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Source: Field study (2016)

Figure 5.4 shows that most of the respondents had no problems because of being a native
speaker of Maithili. Only 20.83% respondents said that they had some problems.
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Regarding the question, ‘Have you had any problems as a native speaker of Maithili?’
20.83% of the respondents said that ‘Yes’. Then we again asked question ‘if yes, what
kind of problems have you ever had? Figure 5.5 presents the list of the problems and

their frequencies.

Figure 5.5: Kinds of problems the respondents had because of being native speakers
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Source: Field study (2016)

Figure 5.5 show that all young respondents had only discrimination in education. They
had problems to write and understand Nepali; therefore, they could not get good marks
sometimes in the subject of Nepali either in school or in other fields. Similarly, most of
the middle aged respondents reported that they had problems in government offices and
only one had social problem. But in the case of old age people, the most of the
respondents responded that they had problems in government offices as middle aged
respondents are facing. However, some of them have problems in school and a very few

have problems in social issues.

5.5 Differences in the use of language between two generations

The respondents when they were asked do they think that the language spoken by them is
different from their grandfather. Around 69% of the respondents said that the language
spoken by them is not different from their grandfather’s language. Figure 5.6 presents the
responses of the respondents to if they think that the language spoken by them is different

from their grandfather.
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Figure 5.6: Responses to if they think that the language spoken by them is different

from their grandfather’s language (n=72)
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Those who replied that the language they speak is different from the language their
grandfather used to speak were asked in what respects the language is different. Figure

5.7 presents how the language is different from their grandfather.

Figure 5.7: The changing factors of language
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Figure 5.7 shows that more than 21% of the respondents said that the language is
different with respect to pronunciation, vocabulary, use of specific type of sentences and
the way of speaking whereas around 18% of the respondents said that the language is
different because it is being impacted by other languages.

Moreover, figure 5.8 presents changing factors of the language by age.

Figure 5.8: The changing factors of language by age
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Source: Field study (2016)

Figure 5.8 shows that out of the total respondents from Maithili speech community who
said that the language spoken by them is different from their grandparents, more than
27% speakers of young age responded that the language spoken by them is different from
their grandparents in pronunciation and the use of specific type of sentences. Likewise,
more than 18% respondents said that the language spoken by them is different from their
grandparents in the use of vocabulary and way of speaking. Rest of the more than 9%
said that the language spoken by them is different from their grandparents from in the
missing of other languages. Similarly, more than 22% speakers of middle age responded
that the language spoken by them is different from their grandparents in pronunciation,
use of specific type of sentences, mixing of other languages and way of speaking and rest
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of the 11% said that different in the use of vocabulary. Likewise, more than 33% of the
old age respondents said that their language is different from their grandparents in terms

of using vocabulary, mixing or other languages and way of speaking.

5.6 Feelings about children’s marriage with native and non-native speakers

One question that was directly designed to ask to assess attitudes was, ‘Would you like it
if your son/daughter were to marry someone who spoke only Maithili?” in response, 92%
of the respondents stated that they would like it if their son/daughter were to marry
someone who spoke only Maithili. Look at Figure 5.9 for a much clear picture of the

situation in the Maithili community.

Figure 5.9: Feelings about children’s marriage with native speakers (N=62)
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Of the respondents, 92% respondents said that they like their son or daughter married
someone who only speaks their mother tongue whereas 6% of the respondents did not
reply. Only 2% of the respondents responded that they did not like their son or daughter

married someone who only speaks their mother tongue.

When the respondents were asked to give response to show how they would feel if their
son or daughter married someone who does not know their language. Regarding the
guestion, most of the respondents said they feel bad, some of them feel indifferent and a
very few feel good. Figure 5.10 presents the feelings of the respondents if their sons or

daughters married someone who does not know their language.
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Figure 5.10: Feelings of the respondents if their sons or daughters married someone

who does not know their language (n=62)
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Of the respondents, almost all feel bad if their son or daughter married someone who
does not know their mother tongue. However, 3% of the respondents feel indifferent and
only 2% of the respondents reported that they feel good if their sons or daughters married

someone who does not know their language.

Likewise, Figure 5.11 presents feelings of the respondents if their sons or daughters

married someone who does not know their language by sex (n=62).

Figure 5.11: Feelings of the respondents if their sons or daughters married someone

who does not know their language by sex (n=62)
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In terms of sex, of the respondents 94% male feel bad if their son or daughter married
someone who does not know their mother tongue. However, 6% of the respondents
reported that they feel good if their sons or daughters married someone who did not know
their language. But in the case of female, it is a little bit different; of the female
respondents 97% feel bad if their son or daughter married someone who does not know
their mother tongue. And rest of the 3 reported that they feel indifferent if their son or

daughter married someone who does not know their mother tongue.

5.7 First language of the children

When all the respondents were asked what language their children should speak first,
except one, all the respondents said that their children should speak their mother tongue,
the Maithili language. Figure 5.12 presents the distribution of the respondents with

respect to that question.

Figure 5.12: Responses to what language their children should speak first (n=72)
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Figure 5.12 shows 98% of the respondents responded that their children should speak

Maithili first. However, 2% of the respondents showed their preference to Nepali.

Likewise, figure 5.13 presents the responses to what language their children should speak

first by sex.
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Figure 5.13: Responses to what language their children should speak first by sex
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Figure 5.13 shows that all the female respondents responded that their children should
speak Maithili first. But only 97% male responded that their children should speak
Maithili first. However, 3% male respondents reported that their children should speak

Nepali first.

Similarly, in response to if a young aged Maithili speaker spoke only other languages
than Maithili at home; would you be happy or unhappy about it? Figure 5.14 presents the

feelings of the respondents.

Figure 5.14: The feelings of the respondents (n=48)
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Figure 5.14 shows the mixed responses about a young aged Maithili speaker spoke only
other languages than Maithili at home. Of the respondents, 81% said that they feel
unhappy when their young aged Maithili speaker spoke only other languages than
Maithili at home whereas 15% of the respondents said that they did not know about this.
Only 4% of the respondents said that they feel happy when their young aged Maithili

speaker spoke only other languages than Maithili at home.

We asked, “Are the Maithili young aged speakers proud of their language?” In overall,
most of the respondents (88%) said yes. Look at figure 5.15 for a much clear picture of

the situation in Maithili community.

Figure 5.15: The feelings of the young aged respondents towards their mother

tongue (N=48)
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Figure 5.15 shows that 88% of the respondents responded that their young aged
generation speaker felt proud of their language whereas 15% said that they don’t know

about that. However, 2% of the respondents replied that ‘No’.

5.8 Grandchildren’s language

Maithili speakers are positive towards their language and culture. Most of the Maithili

speakers said that their grandchildren will speak their language.

113



The respondents are asked what they would feel if the children of the present would
speak their language, most of the respondents said that they would feel good if the

children speak their mother tongue. Figure 5.16 presents the responses of the question.

Figure 5.16: Feelings of the speakers if their grand-children will speak their
language (n=72)
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Figure 5.16 shows that out of the total respondents most of the respondents (90%)
responded that they would feel good if their grandchildren will speak their language
whereas 8% replied okay. Only 2% respondents responded that would feel not good if
their grandchildren will speak their language. It shows that they have highly positive
attitude towards their language.

The final question is not directly related to language, but seeks to assess the participants’
attitude towards their Maithili identity, and their perception of their cultural heritage.
When asked, “Do you want your children to learn and follow Maithili
customs/traditions?” In overall, most of the respondents responded that they follow
Maithili customs/traditions. Figure 5.17 presents the feelings of the respondents about

customs/traditions of Maithili.
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Figure 5.17: Feelings of the respondents about Maithili customs/traditions (n=72)
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Figure 5.17 shows the feelings of the respondents about the Maithili customs and
traditions. When we asked whether they want their children to learn and follow Maithili
customs/traditions, an overwhelming 96% of the respondents responded in the positive,
3% said that the children were doing so, but not thoroughly, and 1% replied in the

negative.

5.9 Summary

In this chapter, we looked at language attitudes in Maithili. In this speech community,
there is an extremely positive attitude towards the mother tongue. All people love their
language the most. Most of the Maithili speakers said that their mother tongue is rich,
precise, sweet, musical (melodious), more prestigious, pure, ancient, literary and
powerful in comparison to other languages. In this community more than two-third of
people feel prestigious when they speak their mother tongue in the presence of the
speakers of the dominant languages and only a few respondents said that they had
problems because of being the native speaker of their mother tongue/first language and
the problems they faces are discrimination in education, government offices, school and

social activities. The language spoken by them is different from their grandfather’s in
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terms of pronunciation, vocabulary, use of specific type of sentences, mixing of other
languages and the way of speaking. In the Maithili speech community, a great number of
people feel bad if their son and daughter married someone who did not know their
language. Except a very few respondents, almost all the people are convinced that their
children should first speak their mother tongue. In this community, a greater number of
people feel happy if their children speak their mother tongue and feel unhappy if their
children do not speak their mother tongue. Almost all people are fully confident that their
children would speak the mother tongue and follow Maithili customs/traditions in future.

116



CHAPTER 6

MULTILINGUALISM AND LANGUAGE CHOICE

6.0 Outline

This chapter deals with multilingualism and language choice in the Maithili speech
community. It consists of seven sections. Section 6.1 presents an overview of linguistic
diversity in Nepal. In section 6.2, we critically evaluate language use and language policy
in Nepal. Section 6.3 deals with linguistic context and multilingualism in Maithili
community. Section 6.4 discusses the choice in the Maithili speech community. Section
6.5 presents the views/dreams of the Maithili community about its language
development. In section 6.6, we suggest the language planning strategies for the
development of the Maithili language. Section 6.7 summarizes the findings of this

chapter.

6.1 Linguistic diversity in Nepal

In addition to having geographic, socio-political and economic diversities, Nepal is a
multilingual and multicultural country. This country, with a population of 26,494,504
(Census, 2011), possesses a striking linguistic plurality. It comprises a relatively small
area of 147,181 square kilometres with a length of 885 kilometres from east to west and a
mean breadth of 193 kilometres from north to south. However, its topography is rich and
varied (Yadava, 2013, p. 260). Inhabiting the different climatic and ecological zones with
a high level of biodiversity per unit area (viz. over 5,400 species of higher plants and 850
species of birds, 2.2% and 9.4% of the world’s totals, respectively (Shrestha and Vimal,
1993, p. 3), it is matched by a similar rate of linguistic and cultural variation. Nepal is
populated by 126 officially recognized castes and ethnic groups practicing ten different
religious faiths (viz. Hinduism, Buddhism, Islam, Kirat, Christianity, Prakriti, Bon,
Jainism, Bahai and Sikhism, and are estimated to speak approximately 123 languages
officially recognized by the state (CBS, 2012, p. 4).

The existing linguistic diversity in the Nepalese communities could be seen as

jeopardizing communication between different speech communities (Yadava, 2013, p.

260). In reality, this is not true. Languages spoken in the Tarai, a huge plain part of Nepal
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inhabited by half of Nepal’s total population (viz. 50.15%, CBS, 2012), are continuously
related from the perspective of intelligibility. It is difficult to demarcate where one
language ends and another begins. Thus, people living in two immediate vicinities can
understand each other’s language. However, residents living at the extremes of two
languages cannot communicate and use Nepali, an official language, and Hindi as the

lingua franca.

In order to understand Nepal's linguistic diversity precisely, we naturally ask: How many
languages are spoken in Nepal? There is no accurate answer to it. However, there have
been made a number of attempts to enumerate the languages spoken in this country as
mother tongues. One of the major attempts is the enumeration of languages in the various
censuses. Since the 1952/54 census languages have consistently been reported. But their
number shows variation in these censuses. Except ‘other’, ‘unknown’ and ‘not stated’
languages, there were recorded 44 (1952/54), 36 (1961), 17 (1971), 18 (1981), 31 (1991),
and 92 (2001) languages in the last six censuses but their figures have now increased to
123 (2011). Figure 6.1 presents a comparison of census enumeration of the languages
(1952/54-2011).

Figure 6.1: A comparison of census enumerations of languages (1952/54-2011).
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The preservation of linguistic diversity is crucial to humanity. Crystal, 2000 argues that
“if the development of multiple cultures is so important then the role of languages

becomes critical, for cultures are chiefly transmitted through spoken and written
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languages” (p. 34). In the powerfully written Vanishing Voices, Daniel Nettle and
Suzanne Romaine make an explicit link between language survival and environment
issues: the extinction of languages is part of the larger picture of near-total collapse of the
worldwide ecosystem (Yadava and Turin, 2006, pp. 6-46). Besides, various languages
serve as symbols of ethnic identity and each speech community wants to preserve and
promote its language. UNESCO (2003) notes that “for a multilingual approach to work,
governments must see linguistic diversity as a boon and not a problem to be dealt with.”
As languages serve as fundamental means of communication and interpersonal
relationship, linguistic diversity needs to be looked upon as a societal resource to be
planned for its full utilization. It transpires from these provisos that the multilingual
setting confers on Nepal a distinctive position on the linguistic map of the world and
renders it as one of the most fascinating areas of linguistic research and social resources.

More or less Nepalese society is multilingual society. In this society, Nepali is learnt as a
second language by the other speech communities for diverse purposes (to use in
education, study, administration, etc). Multilingualism is a necessity for day-to-day
communication in several regions of Nepal. Maithili speech community is no exception.
In the Terai region Maithili is the major language on the basis of the number of speakers.
Tharu spreads from Jhapa to Kanchanpur, and Awadhi, Urdu, and Rajbanshi are also
major languages. Tamang, Limbu and Magar are also spoken in a few districts of the
Tarai. Table 6.1 presents the mother tongue population in different census.

Table 6.1: Maithili mother tongue population in different censuses

Census year Total population | Percentage | No. of languages
1. | 1952/54 1024780 12.44 % 44
2. 11961 1130402 12.10% 36
3. 11971 1327242 11.49% 17
4. | 1981 1668309 11.11% 18
5. 11991 2191900 11.85% 31
6. | 2001 2,800,000 12.3% 92
7. | 2011 3,092,530 11.70% 123

Table 6.1 presents the total number of Maithili speakers reported in different censuses as

mother tongue. Comparing to the previous census (2001) and the current census (2011)

though Maithili speakers have obviously increased in number but decreased in
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percentage, viz. 2,800,000 (12.3%; 2001 census) and 3,092,530 (11.7%; 2011 census). A
cursory look reveals that it may be mainly because of the rise of Angika, Magahi and

Bajjika linguistic identity.

6.2 Language use and policy

Despite being multicultural and multilingual, Nepal enshrined ‘ethnic’, instead of 'civic',
nationalism in its task of nation-building (Oakes, 2001). It has been reflected in various
regimes in the county. Following the Gorkha conquest, what was Gorkhali or Khas, the
language of ruling elites, also spoken by hill people as lingua franca or mother tongue,
assumed the new nomenclature 'Nepali' with an intent to transform it into the national and
official language. Rana regime further perpetuated this ‘one nation-one language’ policy.
This was a deliberate plan to eliminate all but one language, viz. Nepali. This is evident
from the fact that Newar and Hindi language movements were suppressed.

In 1957, Nepali was prescribed as a medium of instruction. In 1961 the National System
of Education promoted the use of only Nepali in administration, education and media, in
line with the Panchayat slogan 'one language, one dress, one country'. In 1964, Nepali
Company Act was passed directing all companies to keep their records in English or

Nepali.

The Constitution of the Kingdom of Nepal 1990 recognized languages other than Nepali
and made the following provisions:

1) The Nepali language in the Devanagari script is the language of the nation of Nepal.
The Nepali language shall be the official language.( Constitution of Nepal, Part 1,
Article 6.1)

2) All languages spoken as the mother tongue in the various parts of Nepal are the
national languages of Nepal. (Constitution of Nepal, Part 1, Article 6.2)

In addition, the Constitution also made a provision for the use of mother tongues in
primary education (Constitution of Nepal, Part 1, Article 18.2). It also guaranteed
Nepalese a fundamental right to preserve their culture, scripts and their languages
(Constitution of Nepal, Part 1, Article 26.2) (Yadava and Grove, 1994 p. 37).
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The recommendation for the use of minority languages in local administration was later
enacted into a law, the Local Self-Governance Act of 1999 which deputed local bodies
the right to preserve and promote local languages. However, on June 1, 1999, the
Supreme Court declared that the decisions of these local bodies to use regional languages

were unconstitutional and illegal.

To achieve the EFA/Nepal (2004-9) goals, a policy of transitional multilingual education
policy has been endorsed. Accordingly, a child will learn through his/her mother tongue
and gradually switch to a lingua franca/an official language and finally learn a foreign
language (e.g. English) for broader communications and access to science and technology
(Fishman 1968, p. 698).

The Interim Constitution of Nepal (2007), an outcome of the Janandolan 11, incorporated

the following provisions for languages:

(1) Each community shall have the right to get basic education in their mother tongue

as provided for in the law.

(2) Each community residing in Nepal shall have the right to preserve and promote its
language, script, culture, cultural civility and heritage. (Interim Constitution of
Nepal (2007), Part 3, Article 17)

Likewise, Constitution of Nepal, 2015 has clearly stated the following provisions.

1) Languages of the nation: All languages spoken as the mother tongues in Nepal are
the languages of the nation. (Part one, Article 6)

2) Office language: (1) The Nepali language in the Devanagari script shall be the
official language of Nepal.

3) A State may, by a State law, determine one or more than one languages of the nation
spoken by a majority of people within the State as its official language(s), in addition
to the Nepali language.

4) Other matters relating to language shall be as decided by the Government of Nepal,

on recommendation of the Language Commission. (Part 1 Article7)
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None of the communities reported their languages to be used as medium of instruction in
schools where their children are studying. At most of the places, Nepali was reported
medium of instruction and at a few places the slot was taken by English. In case of Urdu
speakers, the language is the medium only at Madrasa and other religious schools.

Except Rajbanshi and Uranw/Jhangad languages, all language respondents urged need for

native languages as medium of instruction for primary education.

Awadhi, Bhojpuri, Maithili, and Tharu languages were reported to be used as medium of
study and/or as a subject of study in elementary education whereas Hindi and Maithili

were reported to be used in higher education (Yadava 2011, p. 5).

6.3 Linguistic context and multilingualism

Multilingualism is a new phenomenon in Nepalese context. It has been in practice in
Nepal for almost half a decade. The Tarai, a huge plain part of Nepal, inhabited by half of
Nepal’s total population (viz. 50.15%, CBS 2012), is not immune from this
Characteristics. In the Tarai, there are large multilingual areas encompassing many
language groups each possessing its own language, where almost every individual is
multilingual; he knows three, four, or more languages (Thakur and Yadav, 2014, p. 44).
In this section, we assess the situation of multilingualism and proficiency of the

languages including mother tongue in the Maithili speech community.

6.3.1 Multilingualism in Maithili community

To understand the current situation of multilingualism in Maithili community, we asked
respondents what languages they could speak. Figure 6.2 shows a general picture of

multilingualism in Maithili speech community.
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Figure 6.2: Languages spoken by Maithili speakers
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It is to be noted here that multilingualism is a very common phenomenon in all the
language communities of Nepal. There is no exception in Maithili community. In this
community, normally an individual or a group of speakers may have a choice of a
number of languages, viz. Maithili, Nepali, Hindi, English, Thethi, Bhojpuri etc. Figure
6.2 shows that of the respondents, around 53% are bilingual in their mother tongue and
Nepali. In this speech community, 43.05% of the total respondents are bilingual in Hindi
whereas 6.94%, 5.55% and 2.77% are bilingual in Thethi, Bhojpuri and Tharu
respectively. In this speech community, only insignificant number of speakers can speak
and understand Urdu, and Bangali. Really, a significant number of respondents (i.e.,

2.5%), mainly having formal education can speak English too.

Likewise, Table 6.2 presents the situation of multilingualism in the Maithili speaking

families.
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Table 6.2: Situation of multilingualism in Maithili speaking families (n=72)

Languages Family members

Grandfather | Grandmother | Father Mother | Spouse
Nepali 11.11% 4.16% 30.55% | 15.27% | 26.38%
Hindi 20.83% 9.72% 25% 16.66% | 23.61%
Thethi 2.77% 1.38% - - -
Bhojpuri - - 1.38% - 1.38%
Tharu - - 1.38% - -
Bajjika - - - - 1.38%
Magahi - - 1.38% - -
English - - 5.55% 1.38% 2.77%

Source: Field study (2016)

Table 6.2 shows that more than 20% and 11% respondents’ grandfathers are bilingual in
Hindi and Nepali languages respectively. And rest of the grandfathers is bilingual in
Theti. Similarly, 9.72% and 4.16% respondents’ grandmothers are bilingual in Hindi and
Nepali whereas 1.38% are bilingual in Thethi. Likewise, 30.55% and 25% respondents’
fathers are bilingual in Nepali and Hindi respectively while more than 5% are bilingual in
English. A very few percentage of the respondents’ fathers are bilingual in Bhojpuri,
Tharu and Magahi. In the same way, almost the same percent of respondents’ mothers are
bilingual in Hindi and Nepali whereas more than 1% mothers are bilingual in English too.
At last, 26.38% and 23.61% respondents’ spouses are bilingual in Nepali and Hindi
whereas more than 2% spouses are bilingual in English as well. Rests of the 1.38%

spouses are bilingual in Bhojpuri and Bajjika.

Similarly, Table 6.3 presents the distribution of the responses to the question: What other

languages are known to their children.

Table 6.3: Other languages spoken by Maithili children (n=65)
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Languages | Young (n=17) | Middle (n=24) | Old (n=24) | Total

Nepali 82.35% 54.16% 50% 60%

Hindi 58.82% 37.5% 33.33% 41.53%

English 52.94% 33.33% 25% 35.38%

Bhojpuri 5.88% 8.33% - 4.61%

Sanskrit - - 4.16% 1.53%
Source: Field study (2016)




Table 6.3 shows that majority of the children are bilingual in Nepali and Hindi. Of the
respondents, 60% and around 42% children are multilingual in Nepali and Hindi.
Moreover, more than 35% children are bilingual in English whereas 4.16% and 1.53%
children are bilingual in Bhojpuri and Sanskrit, respectively. It can also be shown through

Figure 6.3 to make much clearer.

Figure 6.3: Languages spoken by Maithili children
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As we saw in the situation the Maithili speakers, they are more or less multilingual in
Maithili, Nepali, Hindi and others. Besides, all the Maithili speakers can use Maithili in
their inter-personal communication. However, the choice of the language use is, in most

cases, ascertained by the domains of the language use.

6.3.2 Proficiency of the language

Language proficiency is the degree of ability of an individual in listening, speaking,
reading and writing in the language. Such skill may be evaluated in terms of three
degrees: good, some and only a little (Stem, 1991, pp. 341-356).

A set of questions were administered to the respondents in order to understand their

proficiency® of the Maithili language and their reported abilities in other languages.

First of all, we asked respondents how proficient they were their mother tongue. Table
6.4 presents the proficiency of Maithili speakers in their mother tongue in all the four

skills of language such as understanding, speaking, reading and writing.

! For details see chapter 2.
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Table 6.4: Proficiency of the Maithili speakers in their mother tongue (n=72)?

Young (n=24) Middle (n=24) Old (n=24)
Good Average | Good Average | Good | Average
Understanding | 100% - 100% - 100% | -
Speaking 100% - 100% - 100% | -
Reading 18.75% | 81.25% | 31.25% |68.75% | 6.25% | 87.5%
Writing 12.5% 18.75% 18.75% | 37.5% 6.25% | 18.75%

Source: Field study (2016)

Table 6.4 shows that all the respondents understand and speak their mother tongue well.
In the case of reading, around 19% respondents responded that they can read their mother
tongue well whereas more than 79% respondents said that they can read their mother
tongue only in average. Similarly, more than 12% respondents said that they can write
their mother tongue well while 25% of the respondents responded that they can write

their mother tongue in average.

Similarly, we asked respondents how proficient they were in Nepali, an official language
of Nepal. Table 6.5 presents the proficiency of Maithili speakers in Nepali in all the four

skills of language such as understanding, speaking, reading and writing.

Table 6.5: Proficiency of the Maithili speakers in the Nepali language (n=38)

Young (n=20) Middle (n=11) Old (n=7)

Good Average | Good Average | Good | Average
Understanding | 85% 15% 90% 10% 43% | 57%
Speaking 80% 20% | 82% 18% 57% | 43%
Reading 75% 25% 64% 36% 29% | 71%
Writing 60% 40% 45% 55% 14% | 86%

Source: Field study (2016)

Table 6.5 shows that a greater number of young respondents understand and speak Nepali
well whereas some respondents said that they understand and speak Nepali in average.

Similarly, in reading and writing 75% and 60% of the young aged respondents said that

% The selected respondents are seventy-two (n=72). Of the respondents only forty-eight (n=48) can read and
write.

126



they can read and write Nepali well whereas 25% and 40% of the young aged
respondents replied that they could read and write Nepali in average. Likewise, 90%,
82%, 64% and 45% of the middle aged respondents responded that they can understand,
speak, read and write Nepali well while 10%, 18%, 36% and 55% of the respondents
replied that they can understand, speak, read and write Nepali in average. At last, 43%,
57%, 29% and 14% old aged respondents said that they can understand, speak, read and
write Nepali well while 57%, 43%, 71% and 86% respondents replied that they can

understand, speak, read and write Nepali average.

Similarly, we asked respondents how proficient they are in Hindi, lingua franca of Tarai.
Table 6.6 presents the proficiency of Maithili speakers in Hindi in all the four skills of

language such as understanding, speaking, reading and writing.

Table 6.6: Proficiency of the Maithili speakers in the Hindi language (n=31)

Young (n=8) Middle (n=13) Old (n=10)
Good | Average | Good | Average | Good | Average
Understanding | 88% 12% 85% | 15% 60% | 40%
Speaking 63% | 37% 77% | 23% 40% | 60%
Reading 75% | 25% 85% | 15% 20% | 80%
Writing 38% | 62% 62% | 38% 10% | 90%

Source: Field study (2016)

Table 6.6 shows that a greater number of three age group respondents understand and
speak Hindi well. Similarly, in reading and writing middle aged group respondents are

better than young aged and old one.

6.4 Language choice

Under the multilingual society, language choice plays a vital role in sociolinguistic study
of a language. This section mainly discusses various aspects of language choice based on
Decker and Grummitt (2012). It identifies three categories that encompassed language
choice studies: restricted language choice, negotiated language choice, and free language

choice.®

® For detail see Chapter 2
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As Maithili speech community is a multilingual community, almost all the speakers of
the Maithili know more than two or three languages. Table 6.7 presents language use by
domains and language choice on the basis of the study carried in the field. The total

number of the respondents was 72.

Table 6.7: Language use by domains and language choice

Domains of Language choice

language Maithili (n=72) Nepali (n=38) Hindi (n=31)
Always | Usually | Always | Usually | Always | Usually

With parents 100% | - - 100% | - 100%

With relatives 100% | - - 100% | 3% 97%

With spouse 100% | - 3% 97% 7% 93%

With own children 100% | - 26% 74% 10% 90%

With village friends | 100% | - 21% 79% 16% 84%

With village leaders | 100% | - 11% 89% 19% 81%

While buying things | 90% 10% 13% 87% 6% 94%

at the market

With government 28% 2% 71% 29% - 100%

officials

While observing 15% 85% 11% 89% 65% 35%

religious

performances

While singing songs | 21% 79% 29% 71% 65% 35%

While expressing 89% 11% 18% 82% 19% 81%

your deepest

feelings

While making jokes | 28% 2% 42% 58% 68% 32%

and telling stories

While talking about | 69% 31% 32% 68% 10% 90%

the political matters

Source: Field study (2016)

Table 6.7 shows that in most of the domains of language the Maithili speakers always use
their mother tongue. And they also usually use Nepali and Hindi. But in some proper
cases they usually use their mother tongue and always use Nepali as well as Hindi. Figure

6.4 presents the situation more clearly.

128



80 ~

60
40
20 B Maithili Always
0 B Maithili Usually
® Nepali Always
& .
o\ ® Nepali Usually
RO
< B Hindi Always
m Hindi Usually

Context of use and language choice

Figure 6.4: Context of use and language choice

6.4.1 Restricted language choice

Restricted language choice is a little or no ability to control the impact of sociolinguistic
factors affecting the norms of their language (Decker and Grummitt 2012, p. 23). In order
to understand the attitudes towards language choices, we selected only 12 respondents
based on their knowledge about the languages they speak. The first question was asked
all the respondents “Among the languages you reported which one is your restricted
language choice?” Almost all the respondents said that Nepali is their restricted language
choice. Again, we asked participants why they think Nepali is their restricted language

choice. Table 6.8 presents the situation related to such responses.
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Table 6.8: The factors which influence language use choices in restricted level

(n=12)
Affecting Factors Responses | Percentage
1. | Government language policies on local | 10 83.33%
speech community
2. | National and international economic policies | 7 58.33%
and trends
3. | Socio-political conflicts and environmental | 9 75%
disasters on speech community

Source: Field study (2016)

Table 6.8 shows more than 83% respondents thought that government language policies
influence the language choice of their speech community whereas as 58.33% thought
their language choice affected by the national and international economic policies and
trends. And 75% of the respondents thought that their language choice is influenced by

socio-political conflicts and environmental disaster on speech community.

6.4.2 Negotiated language choice

Unlike the Restricted level, this interaction gives the people a measure of control over the
social factors which influence their language choices. Interaction often takes the form of
personal involvement, perhaps through meeting to buy goods in a market or getting a job,
working alongside speakers of another language (Decker and Grummitt 2012, p. 48). To
understand their opinions about Negotiated language choice, they were asked question,
“Among the languages you reported which one is your negotiated language choice?”
Almost all the respondents said that their mother, Nepali and Hindi are their negotiated
language choice. Again, we asked participants why they think these languages are their

negotiated language choice. Table 6.9 presents the situation related to such responses.
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Table 6.9: The factors which influence language use choices in negotiated level

(n=12)
Affecting Factors Responses | Percentage
1. | Multilingualism 12 100%
2. | The impact on language vitality 6 50%
3. | Social networks 4 33.33%
4. | Importance of economics and education 8 66.66%
5. | The importance of motivation and attitudes | 7 58.33%

Source: Field study (2016)

Table 6.9 shows that 100% respondents think that multilingualism influence the language
choice of their speech community in the negotiated level whereas 50% responded their
language choice affected by the impact on language vitality. Similarly, more than 33% of
the respondents responded that their language choice is influenced by social networks and
66% of the respondents responded that their language choice is affected by the
importance of economics and education. And, more than 58% of the respondents

responded that their language is affected by the importance of motivation and attitudes.

6.4.3 Free language choice

Finally, the question was asked to all the respondents “Among the languages you
reported which one is your free language choice?” Almost all the respondents said that
their mother, Nepali and Hindi are their free language choice. Again, we asked
participants why they think these languages are their free language choice®. Table 6.10
presents the situation related to such responses.

Table 6.10: The factors which influence language use choices in free level (n=12)

Affecting Factors Responses Percentage
1. | Within speech community 12 100%
2. | Self-identity 11 91.66%
3. | Attitudes 12 100%
4. | Socialization 10 83.33%

Source: Field study (2016)

*In the free language choice, community holds the most unrestricted control over their language use
choices. The influences at the Free Level come from within and control of them rests with the people
themselves (Decker and Grummitt, 2012, pp. 115-116).
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It is to be noted here that all the respondents said that the reported languages they use as a
free language choice because there is no any restriction to control the interaction between
the different speakers of the same speech community. Of the respondents 100%
respondents thought that their free language choice is used specially within speech
community whereas more than 91% of the respondents said that their free language
choice related to self-identity and 100% of the respondents said that their free language
choice is depend on speakers’ attitudes. And, more than 83% respondents said that their
free language choice related to socialization.

6.5 Language development

Generally, “language development is a result of a series of on-going, planned actions that
community takes to ensure that their language repertoire continues to serve their
changing social, cultural, political, economic, and spiritual needs and goals” (Decker and
Grummitt 2012, p. 1). In this section, we try to examine the views about language
development in the Maithili speech community by employing mainly two tools>:

Appreciative Inquiry and Sociolinguistic Questionnaire C.

6.5.1 Dreams and aspirations of the community

As mentioned in chapter 2, this tool is designed to help the participants to think about
future possibilities about their language. In the study, this participatory tool was used
only in study points: eastern region, central region and western region where majority of
the Maithili speakers live. It was conducted in these points in a group of participants of
different demographic categories of sex, age and educational status. The participants in
these points were asked to describe things that made them feel happy or proud of their
language or culture. They were asked to write down the ‘good things’ in a piece of paper
and placed them serially in the floor. Then they were asked to, based on those good
things in Maithili language and culture, they say, “dreamed” about how they could make
their language or culture even better. After having received their responses in the group
they were advised to categorize the dreams from the easiest to the most difficult, specify

which ones were most important and to choose a few to start on developing plans such as

® For detailed information about these tools, see chapter 2.

132



who else should be involved, what the first step should be and what resources they

needed.

By using this participatory tool, a lot of information about the dreams and aspirations of
the Maithili community members for the development their language as well as their
culture was gathered. In response to the question “What are the things in your language

that make you feel proud of?” Table 6.11 presents the responses in the key study points.

Table 6.11: Things in Maithili that make the speakers feel happy or proud (n-36)

Different things in the language Percentage

1. | Distinct language 100%
2. | Distinct culture and identity 86.11%
3. | Sweetness of the language 75%

4. | Prestigious and pure 80.55%
5. | Easy to communicate 97.22%
6. | Literary in comparison to other languages 58.33%
7. | World famous Mithila painting 55.55%
8. | Distinct songs 72.22%
9. | Distinct festivals 63.88%
10. | Written literature 50%
11. | Distinct life style 77.77%

Source: Field study (2016)

Table 6.11 shows that all the respondents responded they feel proud of being the native
speakers of their mother tongue, Maithili as it is distinct language. Similarly, more than
86% Maithili speakers responded that they feel proud that their language has distinct
culture and identity and 75% of the respondents said that they feel proud because their
language is prestigious and pure. Likewise, over 97% respondents said that their language
is very comfortable to communicate each other and with others whereas more than 58%
respondents responded that their language is literary in comparison to other languages. In
the same way, of the respondents around 56% respondents replied that they have world
famous Mithila painting to feel proud and 72.22% respondents responded that they have
distinct songs in their mother tongue to feel proud. At last, of the respondents 63.88%,
50% and 77.77% respondents responded that they have distinct festivals, written

literature and distinct life style respectively to feel proud of their mother tongue.
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Moreover, some of the participants in the participatory methods responded that they feel
happy and proud of their mother tongue because it is their ancestral language, it is known
to everybody in the Maithili speech community, it is spoken by dozens of castes as their
mother tongue, there are riddles, proverbs, it is rich kinship terms, rich in word
formation, highly honorific language, it is taught up to Ph.D. level in Tribhuvan
University, and up to bachelor level in Nepal Sanskrit University, it is also taught in
different universities in India up to Ph.D. level; use of particles, use of classifiers, huge
number of speakers live in both Nepal and India, it is considered the language of the god,

etc.

Similarly, in response to the question “What are the dreams for your mother tongue or
how could you make your language even better?” they responded that their dreams for
the development of their mother tongue, Maithili are: language development,
globalization, should be used in administration, language promotion, everybody should
speak, should be used in media, language preservation, richness, dignity, popularity,
language improvement, should be used as the medium of instruction in primary level of
education, standard grammar and dictionary, book publication, language equity, province
on the basis of the Maithili language, film making, museum, employment, national
language identity, should be used in Public Service Commission examination,
organizations, establishment of research centre, preservation of Maithili folk literature,
etc.

6.5.2 Views of the village heads/language activists

In this section, we try to evaluate the views of the village heads/language activists about
the way they could support the preservation and promotion of their mother tongue. It was
administered to 12 respondents in total. There were two very important questions

regarding the preservation and promotion of the language. They are:
a) Should anything be done to preserve or promote your mother tongue?

b) In what ways you can support the preservation and promotion of your mother

tongue?
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All the respondents said that there must be done something immediately to promote and
preserve their language. However, the responses to the ways they could do vary in some
cases in the Maithili community. Table 6.12 presents the responses to the ways of
preservation and promotion the mother tongue in Maithili.

Table 6.12: Responses to the ways of preservation and promotion the mother tongue
in Maithili (n=12)

Different views of the village heads/language | Responses
activists Can Can’t
1. | by devising the script 92% 8%
2. | by making the spelling system systematic 100% -
3. | by compiling a dictionary 100% -
4. | by writing grammar 92% 8%
5. | by encouraging people to write literature in mother | 100% -
tongue
6. | by writing and publishing textbooks 100% -
7. | by publishing newspapers 100% -
8. | by making use of the language in administration 92% 8%
9. | by making use of Maithili as medium of instruction at | 100% -
primary level

Source: Field study (2016)

Table 6.12 shows that all the respondents replied that they could support the preservation
and promotion of mother tongue by making the spelling system systematic, by compiling
a dictionary, by encouraging people to write literature in mother tongue, by writing and
publishing textbooks, by publishing newspapers and by making use of Maithili as
medium of instruction at primary level. Similarly, 90% of the respondents replied that
they could support the preservation and promotion of their mother tongue by devising the
script, by writing grammar and by making use of the language in administration. Only,
10% of the respondents replied that they could not preserve their mother tongue by
devising the script, by writing grammar and by making use of the language in

administration.

Similarly, in response to the question “In your opinion, what things are to be done for the

development of your language?” Most of the Maithili mother tongue speakers responded
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that the things that are to be done for the development of their language are: the Maithili
language should be used in education, use of language in administration, use in mass
media, awareness programs, mention in constitution, establishment of organizations,
language preservation and promotion, Maithili museum, street play, use of language in
day to day communication, publication of Maithili books, encouragement, simplification

in the writing system of Maithili, etc.

6.5.3 Involvement of the people and others

In response to the question, “To materialize your dreams who could be the people and
others to be involved?” Table 6.13 presents the responses provided by the Maithili

speakers in key study points.

Table 6.13: Involvement of the people and others to materialize their dream (n=36)

Different stakeholders Percentage

1. | Community 30.55%
2. | Educated persons 86.11%
3. | Political parties 55.55%
4. | Government 41.66%
5. | Other organizations 22.22%
6. | Linguists 8.33%

7. | Central Department of Maithili, TU 2.77%

Source: Field study (2016)

Table 6.13 shows that around 31% respondents of Maithili speech community reported to
materialize their dreams there should be the involvement of community, whereas the
highest percentage (86.11%) respondents responded that the educated persons should be
involved to materialize their dreams. Likewise, more than 55% respondents responded
that there should be the involvement of the political parties and, around 42% responded
that there should be the involvement of the government. Similarly, more than 22%
respondents responded that to materialize their dreams there should be the involvement of
other organization and more than 8% said that there should be the involvement of
linguists. Only more than 2% respondents said that to materialize their dreams there
should be the involvement of Linguists and Central Department of Maithili, Tribhuvan
University (TU).
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Similarly, in response to the question, “To promote your language what the community
can do itself?” Table 6.14 presents the responses provided by Maithili (mother tongue)

speakers in the key study points.

Table 6.14: Community responsibility to promote their language (n=36)

Responsibility of community members Percentage
1. | Mother tongue use in all home domains and with | 100%
family members
2. | Language use in school and college 41.66%
3. | Language use in education 55.55%
4. | Language use in media 30.55%
5. | Maithili Academy and research center should be | 13.88%
established
6. | Language use in public meeting 86.11%
7. | Language use in film production 47.22%
8. | Language use in literary creation 30.55%
9. | Language use in administration 52.77%
10. | Language use in provincial level 88.88%

Source: Field study (2016)

Table 6.14 shows that 100% responded to promote their language all the members of
Maithili speech community everybody should speak or use their language in almost all
the domains. Similarly, around 42% of them responded that their community should use
their language in school and college. Likewise, more than 55% respondents said that their
community should use their language in education and more than 30% said that they
should use their language in media. Similarly, more that 13% Maithili speakers
responded to promote their language Maithili Academy and Maithili research centre
should be established and more than 86% responded that the members of Maithili speech
community should use the language in public meetings. In the same way, more than 47%
and 30% responded that films should be produced in the Maithili language; and create
literary works respectively. Similarly, more than 52% respondents said that their
community should use their language in administration and around 89% said that they

should use their language in provincial states.
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Similarly, in response to the question, “To promote your language what the Government
and non-government sectors should do?” Table 6.15 presents the responses provided by

the Maithili speakers in the key study points.

Table 6.15: What the Government and NGOs should do to promote Maithili? (n=36)

Different stakeholders Percentage

1. | Use in administration as the official language 69.44%
2. | Use in education 72.22%
3. | Use in national newspapers and electronic media 38.88%
4. | Language preservation and promotion 30.55%
5. | Legal recognition of the language 25%

6. | Publicity 13.88%
7. | Language development 11.11%
8. | Reward and encouragement 16.66%
9. | Literary improvement 8.33%
10. | Publication 5.55%
11. | Linguistic human right 2.77%
12. | Use in Public Service Commission examination 5.55%
13. | Training 8.33%
14. | Exhibition 5.78%
15. | Maithili Academy 5.55%

Source: Field study (2016)

Table 6.15 shows that of the respondents more than 69% responded to promote the
Maithili language the government and non-government organizations should use the
language in administration and 72% respondents said that the language should be used in
education. Similarly, of the respondents more than 38% responded to promote the
language the government and other non-government organizations should use the
language in national newspapers and electronic media and more than 30% respondents
said that the government and non-government organizations should preserve their
language and culture. Likewise, around 25% of the respondents responded that the
government and non-government organizations should use legal reorganization of the
language whereas, around 14% said to promote their language the government and non-
government organizations should make publicity. Similarly, more that 11% respondents

said that the government and non-government organizations should develop the Maithili
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language while around 17% said that the government and non-government organizations
should encourage the language. Similarly, more than 8% of the represents said that the
government and non-government organizations should focus on literary improvement and
training. In the same way, more than 5% respondents said that the government and non-
government organizations should also focus on publication, Public Service Commission

examination, exhibition and Maithili Academy.

6.6 Language planning

In this section, we attempt to suggest some language planning strategies for the
development of the Maithili language. Language planning “as an activity whereby goals
are established, means are selected and out-comes predicted in a systematic and explicit
manner” in order to provide solution to language problems (Rubin and Jurnudd, 1971).
According to Kaplan and Baldauf (1997, p. 3), “language is a body of ideas, laws and
regulations (language policy), change rules, beliefs, and practices intended to achieve a
planned change (or to stop change from happening) in the language use in one or more
communities.” In order to fulfill the aspirations of the Maithili speaking communities, a
systematic language planning with appropriate strategies is needed. There are two major
strategies of language planning, viz., status planning and corpus planning. They are

briefly discussed as follows:

6.6.1 Status planning

Yadav (1989, p. 85) affirms the target of status planning of Maithili includes the
functions extended to the domains of education, administration and mass media. Maithili
is mainly used family and intra-community’s communication (Jha, 2009). Thus, Maithili
has to be uplifted to the three language functions, viz., education, office and mass media.
They are briefly discussed as follows:

(a) Educational function

Maithili is a written language. It has a long history of written tradition. However, except

in some levels of higher education, Maithili has not been used in the basic education in

the community. The community as a whole aspires for educating its children in its mother

tongue. However, for some years, Maithili, as an optional subject, has been introduced at
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the primary education (Jha, 2009). There is lack of proper textbooks, teachers and proper
management. Jha (2009) further notes that implementation is very weak and ineffective.
Thus, Maithili has to be used in the basic education within the framework of mother
tongue based multilingual education for the cognitive development of the children and

increasing and sustaining language vitality.

(b) Official function

Jha (2009) notes Maithili was the official language of larger Mithila under the Karnat
dynasty. During the Malla dynasty, Maithili was used as an official language. After the
unification of Nepal, Nepali was recognized only the official language of Nepal. The
constitution of Nepal promulgated in 2015 has granted the right to use the mother
languages of Nepal as the official language of the province as well as local levels in
addition to Nepali. With this spirit, Maithili has to be used as official language of the

province as well as local levels.

(c) Mass media

Jha (2009) notes Maithili has not yet been effectively used in mass media. At present,
some attempts have been made on behalf of the community. Janakpur FM, Radio
Maithila and Radio Janakpur are some attempts in this respect. Jha (2009) suggests that
Maithili has to be accommodated in the government control mass media. The speech
community has strongly demanded that Maithili has to be properly and effectively used
in the local, provincial and central mass media with the spirit of multilingualism in Nepal

and the Maithili speaking community.

6.6.2 Corpus planning

Corpus planning includes graphization, standardization and modernization (Ferguson,
1968, p. 28). The corpus planning is needed for extending the language use in different

domains, viz., education, office and mass media.

(a) Graphization

Graphization is one of the strategies of corpus planning. It mainly includes determining
the script, spelling (orthography), rules of punctuation, word-division (Jha, 2009).
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Maithili has its own script called ‘Mithilakshar’®. However, Devanagari script is most
widely used in writing Maithili. Devanagari scripts has been adapted for writing both
Indo-Aryan and Tibeto-Burman languages of Nepal. Jha (2009) notes Devanagari has
been accepted for the ease in writing in computer and printing. It is to be noted that
Mithilakshar has to be conserved for its historical importance. At the same time,
Devanagari script needs to be adapted for the accommodated the sound systems of the

Maithili language.

(b) Standardization

According Haugen (1966, pp. 32-34), there are four steps of standardization, viz.,
selection of norm, codification of norm, elaboration function and acceptance of norm. It
has been almost accepted that Maithili has both social and regional variations without
hindering mutual intelligibility among the speakers. However, it has to be standardized
for writing and education. The Brahmin variety is normally considered as standard
Maithili which has been codified in grammar and dictionary. It is only a part of the story.
Another part of the story is that with the consent of the speech community, either taking
reference of a particular variety or by amalgamating social as well as regional varieties,
standardization process has to be accelerated under the collaboration or coordination of a
recognized institution. A standard dictionary, grammar and textbooks based on standard

languages may be produced in the language.

(c) Modernization

By modernization, we mean the development of expanded vocabulary in order to equip
the language for the communication of modern science and technology and modern
disciplines. Maithili also requires modernization to be expanded to further domains of
language use. In Maithili, we can enlarge its vocabulary either by building new terms
from its own sources or by giving new meanings to the existing terms or by creating

terms based on the roots of Maithili or by borrowing words from foreign languages like

® Maithili script is called Mithilakshar which is originated from Brahmi via the proto-Bengali script and its
similar to the modern Bengali and Oriya writing systers. This script is now almost abandoned. For the sake
of easy in learnability and printing, it has been gradually replaced by the Devanagari script (Jha 1971). List
of the Mithilakshar available in the annexes (7a-b).
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English, German, etc. Many words may be borrowed from Sanskrit which is rich in

vocabulary of traditional technology (Jha, 2009).

6.7 Summary

In this chapter, we assessed the situation of multilingualism and language choice in the
Maithili speech community. Maithili community is fairly multilingual community. In this
community, an individual or a group of speakers may have a choice of mainly three
languages, viz., Maithili, Nepali and Hindi. Some Maithili speakers also can speak
languages like Theti, Bhojpuri, Urdu, Bangali, Sanskrit and English. All the respondents
are very much proficient in their mother tongue as they are all good in understanding and
speaking their mother tongue while literate Maithili speakers are good in reading and
writing their mother tongue. Similarly, some of them are also proficient in Nepali and
Hindi languages and a significant numbers of Maithili speakers who have formal
education are proficient in English as well. Moreover, this chapter also discussed dreams
and plans of the speech community for language development. The dreams of the
Maithili community for the development of their mother tongue are language
development, globalization, should be used in administration, language promotion,
everybody should speak, should be used in media, language preservation, richness,
dignity, popularity, language improvement, should be used as the medium of instruction
in primary level of education, standard grammar and dictionary, book publication,
language equity, province on the basis of the Maithili language, film making, museum,
employment, national language identity, should be used in Public Service Commission
examination, organizations, establishment of research centre, preservation of Maithili
folk literature, etc. To promote the language all the members of Maithili community want
to use their mother tongue use in all domains, in education, in administration, in mass
media etc. Moreover, they also want to establish Maithili Academy and Maithili research
centre. Apart from this, they want to use their mother tongue use in administration, in
education, in media, develop their language, mention the language in constitution, and
provide access to the government policy with the help of the government and non-
government organizations. All the village heads/language activists are convinced that

they could preserve their mother tongue by devising the script, by writing and publishing
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textbooks, by publishing newspapers, by making the spelling systematic, by compiling
dictionary, by encouraging people to write literature in mother tongue, by writing
grammar, by making use of the language in administration, and by making use of Maithili
as medium of instruction at primary level of education. The status of Maithili should be
elevated by using it in various domains outlined above and its corpus should,
accordingly, be developed to meet its requirements conducting various research and other
activities in the language. Such a planning of Maithili will definitely bring about a great
change in the Maithili society. It can help to educate the Maithili speakers by virtue of
which their socio-economic mobility can be geared up. Also, it can help to manage
conflicts by eliminating linguistically based inequality and discrimination fossilized in
Nepalese context and by fostering instrumental attachments to the nation, creates job
opportunities for the Maithili in the field of education and in the government and other
offices, promote creativity, and open the door to a decent life. All these can happen only
when the entire Maithili speaking community shows its genuine loyalty towards the

language and its awareness of the linguistic rights.
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CHAPTER 7

LANGUAGE CONTACT SITUATION

7.0 Outline

This chapter deals with the sociolinguistic aspect of language contact’ situation in the
Maithili speech community. It consists of five sections. Section 7.1 examines the patterns
of language use in Maithili. In section 7.2, we deal with intergenerational transmission of
the language. Section 7.3 looks at language maintenance in Maithili. In section 7.4, we
discuss the situation of language shift in Maithili. Section 7.5 summarizes the findings of
the chapter.

7.1. Patterns of language use

Patterns of language use attempts to describe which languages or speech varieties
members of a community use in different social situation or contexts (Hilty and Mitchell,
2012, p. 31). In this section, we look at language use to discover in what domains?
Maithili is used.

7.1.1 Frequency of language use

First of all, we asked respondents about frequency of use their mother tongue and the
other languages in their daily life. All the respondents said that they use their mother
tongue daily. However, they may shift to a language of wider communication according
to their needs and contexts. Figure 7.1 presents the patterns of language use as a contact
language.

! During the last few decades, language contact is a common phenomenon of Nepal. Most of the societies
in today’s world are multilingual. Maithili speech community is not away from that fact. Language contact
occurs in a variety of phenomena including patters of language use, intergenerational transmission,
language maintenance and language shift. We discuss these phenomena based on the ideas Weinreich
(1953), Thomanson and Kaufman (1988), and Wheeler (2007). For detail information see chapter 2.

% Gautam (2021) is a study which is based on the Maithili speakers residing in the Kathmandu Valley. It
maintains that Maithili is less used by the Maithili speakers in the Kathmandu Valley. But the present study
is focus on the Maithili speaking areas in Tarai.
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Figure 7.1: Language used as contact languages (n=51)
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Figure 7.1 presents mixed responses and suggests that respondents are mostly
multilingual speakers. In response to, “How often do you use Nepali?” Overall, more
than 45% of respondents said they use Nepali sometimes. Only around 9% respondents
said that they use Nepali daily. Similarly, more than 78% of the respondents said that
they use Hindi sometimes whereas around 22% respondents said that they use Hindi
daily. Moreover, all the respondents said that they use English and others sometimes (all
the respondents are literate in English and other languages). It suggests that there is

emerging a stable bi/multilingualism in Maithili speech community.

This section basically deals with the patterns of language contact focusing on the various

domains of language use among the Maithili speakers living in southeastern Tarai region.

7.1.2 Personal activities

The domains in which the languages are most frequently used in the personal activities
include like counting, singing, joking, bargaining/shopping/marketing, storytelling,
discussing/debate, praying, quarrelling, abusing (scolding/using taboo words), telling
stories to children, singing at home, family gatherings and village meeting. Table 7.1

presents the languages most frequently used in different domains.
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Table 7.1: Languages most frequently used in different domains (n=72)

Domains Languages
Own Nepali | Hindi English | Others
Counting 55 10 1 6 -
76.38% | 13.88% | 1.38% 8.33% -
Singing 45 4 21 1 1(B)
62.5% 555% |[29.16% | 1.38% 1.38%
Joking 63 5 3 - 1(B)
87.5% 6.94% | 4.16% - 1.38%
Bargaining/shopping 65 6 1 - -
/marketing 90.27% | 8.33% | 1.38% - -
Story telling 63 5 4 - -
Discussing/debate 87.5% 6.94% | 5,55% - -
Praying ~ | 71 1 - - -
T [98.61% [138% |- - -
Quarrelling 69 2 1 - -
95.83% |2.77% | 1.38% - -
Abusing 69 2 1 - -
(scolding/using taboo 95.83% | 2.77% | 1.38% - -
words)
Telling stories to 62 10 - - -
children 86.11% | 13.88% | - - -
Singing at home 45 2 24 - 1(B)
62.5 2.77% |33.33% |- 1.38%
Family gatherings 69 2 1 - -
95.83% | 2.77% | 1.38% - -
Village meetings 69 3 - - -
95.83% |4.16% |- - -

B= Bhojpuri
Source: Field study (2016)

The information in Table 7.1 displays that there is no striking evidence of the Maithili
speakers shifting towards Nepali and Hindi usage among themselves. Although the
sample includes young speaker, the results show that only a very significant percentage

of the total respondents are using Nepali.
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7.1.3 Patterns of language use at home

Regarding the patterns of language use at home, a high percentage of respondents said
that they use mother tongue with their family members in daily life. However, some of
them (as in age category) reported that they use other languages instead of mother
tongue. Table 7.2 illustrates how this specific language use varies according to the

respondents’ age.

Table 7.2: Languages most frequently used with family members (n=72)

Domains Young (n=24) Middle (n=24) Old (n=24)
Maithili | Nepali | Hindi | Maithili | Thethi | Nepali | Maithili
Grandpa | 87.5% - - 75% 4.16% | - 8.33%
Grandma | 83.33% |- - 79.16% | 8.33% | - 12.5%
Father 79.16% | 12.5% |- 62.5% - - 20.83%
Mother 87.5% 8.33% |4.16% |54.16% | - - 12.5%
Spouse 33.33% |- 4.16% | 91.66% | 4.16% | - 83.33%
Children | 25% 8.33% | - 95.83% |- 4.16% | 100%

Source: Field study (2016)

Table 7.2 demonstrates that all the old-aged respondents used their mother tongue with
their family whereas almost all the middle-aged respondents used their mother tongue
Maithili and Thehti and occasionally do they also use Nepali with their children. While
young respondents use their mother tongue mostly with their grandpa and grandma but in
the other case it is a little bit different. Except their mother tongue they use Nepali and
occasionally Hind as well. This language shift among younger children may also be due
to impact of Nepali used as a medium of instruction in school education and Hindi due to

the impact of Hindi movies, serials, songs etc.

7.1.4 Neighbour and friendship domain

In the domain of neighbour and friendship, a high percentage of respondents said that
they speak Maithili with Maithili speaking neighbors and friends. Figure 7.2

demonstrates the patterns of language used with neighbours and friends.
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Figure 7.2: Patterns of language used with friends and neighbours (n=72)
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Figure 7.2 shows that Maithili language is highly used in the two domains in comparison
to Nepali and Hindi. The influence of Nepali and Hindi is not high in the Maithili
speaking area because they constitute minority in the Maithili speaking area. However,
Nepali is used talking with friends and neighbours more than Hindi because of education

and official language of Nepal.

7.1.5 Media and entertainment domain

Maithili community also presents an interesting pattern of language use in the domains
media related activities. Table 7.3 presents the trend of language use in the activities

under the domain of media and entertainment.

Table 7.3: Patterns of language use in media and entertainment

Activities Languages

Maithili | Nepali | Hindi | English | Others
Listening Radio/News ~ | 53% 35% 14% 13% 3%
Listening Music W o[39% | 14% | 35% |21% | 28%
Watching News 4.16% 44.44% | 42% 4.16% | 1.38%
Watching film 13% 15.27% | 63% 4.16% | 10%
Reading Newspaper 3% 29.16% | 7% 4.16% | -

Source: Field study (2016)
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Table 7.3 shows that Maithili is frequently used as medium in different media and
entertainment such as listening radio/news, listening music, watching news, watching

film and reading newspaper. Besides, Maithili they prefer to watch Hindi programmes.

7.1.6 Festivals and cultural activities

In the process of data collection most of the respondents said that they have been
celebrating many festivals since long. Among them some of the major festivals
celebrated in Maithili speech communities are Chhath, Jitiya, Chaurachan etc. Moreover,
they do some cultural activities as well. Figure 7.3 shows the trend of language use

among Maithili mother tongue speakers in such activities.

Figure 7.3: Patterns of language use in festivals and cultural activities
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Figure 7.3 shows that most of the people use their own mother tongue in festivals and
cultural activities. However, some of the respondents reported that they use Hindi. This is
because most of their relatives are from India. Only a few said that they use Nepali and

very few said they use English.

7.1.7 Formal and informal activities

The situations are those activities in which people use various languages and do different

activities in both formal and informal way.

149



During the interview we asked respondents what languages they use for writing face
book status, SMS and email. Of the 28 respondents, 54% respondents reported that they
use Maithili. The next most common reported language was English (33%). Even 11%
respondents reported that they use Nepali. Only a few respondents (2%) reported that
they use Hindi.

Next, we asked the respondents what languages they use in marriage invitation, minute

writing and letter writing. Figure 7.4 presents the responses of the respondents.

Figure 7.4: Patterns of language use in marriage invitation, minute writing and
letter writing
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Figure 7.4 shows that 80% of the respondents said that they use their own mother tongue
for marriage invitations. However, some (16%) of them said that they use their mother
tongue and Hindi. Only 4% of the respondents said that they use only Hindi. But in the
case of minute writing, of the respondents, 97% said that they use Nepali. Only 3% of the
respondents said that they use Maithili. This is because Nepali is the official language of
Nepal. Likewise, in the case of letter writing, of the respondents 34% said that they use
Nepali, 22% said that they use Maithili and Hindi, and English, whereas 11% said that

they use only Maithili as well as Hindi.
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7.1.8 Patterns of language use in education

The use of mother tongue is vital in achieving better education as learning takes place
through a familiar language (Yadav 2014, p. 1). There has been made a constitutional
provision for introducing all the mother tongues spoken in Nepal, including Maithili®, as
medium of instruction at the primary level of education. Generally, children gradually go
on shifting to the language of the medium of instruction if their mother tongue is not used
in education especially at primary level. We asked respondents which language they
preferred for their children’s medium of instruction at primary level. The highest
percentage of the respondents said that they would like their children to learn in the
medium of Maithili. In addition, they also prefer their children to learn in medium of
Nepali, the official language of country and in the medium of English, the international
language as the impact of globalization. Figure 7.5 presents the distribution of the

respondents with respect to that question.

Figure 7.5: The preference for medium of instruction at primary level
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Figure 7.5 shows the attitudes of Maithili speakers regarding their preferences to
languages medium of instruction at primary level. Most of the respondents prefer to have

primary education in mother tongue. However, in the comparison to middle aged and old

® Maithili has been taught as a subject of study from school to university level of education in Nepal.

151



aged, a slightly more percentage of young aged have responded that they prefer Nepali as
their children’s medium of instruction at the primary level. There are also some
respondents who prefer English as the medium of instruction for children at primary

level.

7.1.9 Participatory method (PM) results

Domains of Language Use are a specific participatory method tool which was used in
each of the selected spots. Though there were some variations in results according to

location, overall, the trends were very similar.

Maithili people often use the mother tongue most frequently in different domains. They
are at home; with family, in meeting, during discussions, working together, talking on the
phone, expressing deep feelings, thoughts or concepts sharing secrets. Moreover, they use
mother tongue while discussing about their rights and preservation of the Maithili

community.

Some given domains in which Maithili speakers often use Nepali language were: in
schools, classes, government offices, hospitals and at health posts, writing letter, meeting
strangers and going to other places for employment.

In all locations, people expressed that Maithili is the most suitable medium for expressing

their innermost feelings.

7.2 Intergenerational transmission of language

Intergenerational transmission of language simply refers to how continuously particular
language is being transmitted from generation to generation. To evaluate the language
transmission, first of all we asked, “Do all your kids speak your mother tongue (MT)?”

all the respondents responded that their children spoke their mother tongue.

In response to the question ‘Do you think that your language will be spoken when the
young children now will grow up and get married? and do you think they will speak your
mother tongue even in old age? The reported responses from the selected respondents are

presented in Figure 7.6.
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Figure 7.6: The situation of language transfer

Figure 7.6 shows that the highest percentage of respondents (both middle aged and old
aged people) have reported that their children would speak their mother tongue in their

young age and old age. However, a very few respondents of both aged people said that

they didn’t have any idea about it.

Likewise, in response to the question ‘Do young people in your village/town speak your

language well, the way it ought to be spoken?’ Figure 7.7 presents the responses provided

by the respondents.
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Figure 7.7: Language transmission situation in younger generation
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Figure 7.7 shows that out of 23 old aged respondents most of them (i.e. 96%) said that
young aged people in their village/town speak their mother tongue well, the way it ought
to be spoken and only 4% said that the young aged people of their village/town do not
speak their mother tongue well, the way it ought to be spoken. Similarly, 92% middle
aged respondents mentioned that most of the young aged people in their village/town
speak their mother tongue it ought to be spoken and 8% responded that they  do not
speak their mother tongue well, the way it out to be spoken.

Finally, we asked, “Is there inter-caste marriage in your community?” almost all the

respondents have reported that ‘no’. Figure 7.8 shows their opinion on the inter-caste

marriage.
Figure 7.8: Status of inter-caste marriage (n=72)
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Figure 7.8 shows that almost all respondents from three age groups have reported that
there is no tradition of inter-caste marriage system in their community. Only one
respondent belongs to young aged group has accounted that there is an emerging trend of

inter-caste marriage in the community.
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7.3 Language maintenance

Language maintenance is the degree to which an individual or group continues to use of
their language especially in a bilingual/multilingual setting. To elicit information about
the maintenance of the language, the questionnaire was administered to 72 speakers of
Maithili. In response to the question “Do you recognize a native speaker of your language
even if s/he stops speaking the native language?” Figure 7.9 shows their opinion about

mother tongue.

Figure 7.9: The situation of mother tongue speakers
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Figure 7.9 shows 100% of the old respondents said that they do not recognize a native
speaker of their language who stopped speaking their native language. However, some of
the young and middle aged respondents even said that they recognize some native

speakers who do not speak their mother tongue.

In response to the question ‘Is your mother tongue taught at school or college?’ the
respondents responded in other way. Table 7.4 presents the result of the responses on

language taught at school or college.
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Table 7.4: Mother tongue taught at school or college

YES No Don’t know
Young (n=24) 71% 8% 21%
Middle (n=24) | 58% 13% 29%
Old (n=24) 38% 21% 42%

Source: Field study (2016)

Table 7.4 shows that most of the young respondents said that their mother tongue is
taught at school or college. However, a few respondents responded as ‘no’ or ‘don’t
know’. But most of the old respondents said that they don’t know about the mother

tongue teaching at school or college. Figure 7.10 presents the situation more clearly.

Figure 7.10: Mother tongue taught at school or college
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We asked, “Do you like your children learn/study in mother tongue?”” Overall, almost all
the respondents responded that they would like their children learn/study in their mother
tongue, Maithili. Figure 7.11 presents the enthusiasm of the children’s learning/studying

in their mother tongue.
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Figure 7.11: Opinion on like/dislike in learning/studying in mother tongue
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Figure 7.11 presents mixed responses and suggested that most of the respondents have
positive attitude towards their mother tongue education, therefore, they like their children
learn/study in their mother tongue. However, some respondents do not like their children
learn/study in their mother tongue because they think their children do not get job
studying only the mother tongue. Therefore, they like other languages to be taught

besides mother tongue such as Nepali and English.

Finally, we asked, “If schools are opened for teaching your language how you will

support it?” the responses are presented in table 7.5.

Table 7.5: The responses to show the respondents would support if schools are

opened for teaching their language (n=72)

If schools are opened for teaching your | No. of responses | Percentage
language how will you support it:

1. | by sending children 54 75%

2. | by encouraging other people to send their | 50 69.44%
children

3. | by providing financial help 41 57%

4. | by teaching 11 15.27%

5. | by helping with the school 39 54.16%

Source: Field study (2016)
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Table 7.5 presents the respondents opinion towards mother tongue school. Of the
respondents, 75% respondents are ready to support the mother tongue based schools by
sending their own children to the schools whereas more than 69% respondents ready to
encourage other to send their children. Similarly, 57% respondents are eager to provide
the financial support whereas more than 15% respondents responded that they would be
ready to teach their language if the schools are opened. In the same way, around 55%

respondents are ready to help the schools in the other way.

7.4 Language shift*

As we have seen in the three sections above, the result shows Maithili speech community
in common is seen to have maintained their language very well. However, the rate of

shifting towards other languages is also alarming.

Regarding the question “Do you generally mix or switch to other languages while
speaking your mother tongue?” Table 7.6 presents the responses of the Maithili speakers

view about language shift.

Table 7.6: Code mixing/code switching while speaking Maithili (n=72)

Yes No Don’t care
Young (n=24) 21 (88%) 2 (8%) 1 (4%)
Middle (n=24) 18 (75%) 4 (17%) 2 (8%)
Old (n=24) 14 (58%) 9 (38%) 1 (4%)

Source: Field study (2016)

Table 7.6 shows that out of the total young respondents 88% responded that they
generally mix or switch to other languages while speaking mother tongue whereas only
8% said that they do not mix or switch to languages while speaking their language and
rest of the 4% responded they do not care whether they mix or switch to other languages.
Similarly, 75% respondents of middle age said that they generally mix or switch to other

languages while speaking their language whereas 17% responded that they do not

4 Language shift is a purely contact phenomenon where language A is replaced (partially or completely) by
language B to the extent that the former becomes dysfunctional in one or more domains of its use
(Pandharipande 1992).
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generally mix or switch to other languages while speaking their mother tongue and 8%
responded that they do not care whether they mix/switch to other language. Likewise,
58% respondents of old age generally mix or switch to other languages while speaking
their mother tongue, whereas 38% do not mix or switch to other languages while
speaking their mother tongue, and 4% responded that they do not care whether they mix
or switch to other languages while speaking their mother tongue. Figure 7.12 makes it

more explicit.
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Figure 7.12: Code mixing/code switching while speaking Maithili

Table 7.7 presents the attitudinal responses to the question: Why they mix/switch to other

languages while speaking their mother tongue.

Table 7.7: Reasons for code mixing/code switching to other languages (n=53)

Situation of code mixing in Maithili | Young Middle | Old
(n=21) (n=18) (n=14)
1. | Appropriate words and phrases are | 71.42% 27.77% | 7.14%
easily available for objects and ideas in
other languages

2. | It is easy to talk on certain topics in | 61.9% 22.22% 14.28%
other languages
3. | It is a symbol of prestige to use | 14.28% 27.77% 14.28%
sentences/words from other languages
4. | Others - 11.11% | 21.42%

Source: Field study (2016)
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Table 7.7 shows that out of the total respondents from Maithili speech community, 71%
young, 28% middle, and 7% old speakers responded that they mix/switch to other
languages because appropriate words and phrases are easily available for objects and
ideas in other languages than their mother tongue. Similarly, 62% young, 22% middle
aged and 14% old respondents replied that they mix or switch to other languages because
it is easy to talk on certain topics in other languages. Likewise, 14% respondents of
young, 28% of middle aged and 14% of old respondents responded that they mix or
switch to other languages because it is a symbol of prestige to use sentences/words from
other languages. Similarly, 11% middle and 21% old respondents responded that there

are other reasons for which they mix or switch to other languages.

Similarly, in response to the question ‘How do you think about mixing words from other

languages?’ Table 7.8 presents the attitudinal responses provided by the respondents.

Table 7.8: Responses about mixing words from other languages (n=72)

Speakers’ response about | Young (n=24) | Middle (n=24) | Old (n=24)
missing words

1. | It will enrich your language | 33.33% 12.5% 8.33%

2. | It will spoil the beauty and | 45.83% 66.66% 70.83%
purity of your MT

3. | It will make your language | 29.16% 20.83% 16.66%
more intelligible

4. | Others 16.66% 29.16% 12.5%

Source: Field study (2016)

Table 7.8 shows that around 34% young, 13% middle aged and 9% old respondents
responded that they think mixing words from other languages will enrich their language
whereas 46% young, 67% middle, and 71% respondents think that it will spoil the beauty
and purity of their mother tongue. Similarly, 30% young, 21 middle, and 17 old
respondents think that mixing words from other languages will make their language more
intelligible. Moreover, 17% young, 30% middle, and 13% old respondents think that
there are some other effects to the language. This analysis can be shown through the
figure 7.13.
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Figure 7.13: Responses about mixing words from other languages
Similarly, in responses to the question ‘Do your children mix other languages more than

you do?’ Table 7.9 presents the attitudinal responses provided by the respondents.

Table 7.9: Mixing of other language by the children (n=65)

Yes No Don’t know
Young (n=17) 70.58% 11.76% 17.64%
Middle (n=24) | 79.16% 12.5% 8.33%
Old (n=24) 87.5% 4.16% 8.33%

Source: Field study (2016)

Table 7.9 shows that around 71% young, 80% middle, and 87% old respondents
responded think that their children mix other languages more than they do. Similarly,
12% young, 13% middle aged and 5% old respondents said that their children do not mix
other languages more than they do. And remaining 18% young, 9% middle, and the same
percentage old respondents responded that they do not know whether their children mix
other languages or not. Figure 7.14 presents the situation more clearly.
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Figure 7.14: Mixing of other languages by the children

This section briefly deals with language shift referring to the languages such as Nepali,

official language of Nepal, Hindi and English as well.

7.4.1 The shift from Maithili to Nepali

The shifted variety of Maithili is termed Maithili-Nepali, and uncontaminated Maithili is
called Maithili. The items in focus are in italics.
Following are the examples:

Maithili :

(1) hamor bhaiya/bhaiji  iskulome/ma  aich

ham-ar bhaiya/bhaiji  iskul-me/ms  oi-ch

1SG-GEN  brother-NOM  school-LOC AUX-PRS-(1)
‘My brother is in the school.’

Maithili-Nepali:
(2) hamor daju iskulome/ma  aich
hom-ar daju iskul-me/mo  ai-ch

1SG-GEN  brother-NOM  school-LOC ~ AUX-PRS-(1)
‘My brother is in the school.’
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Maithili :

(3) kebar/kebari kholu
kebar/kebari  khol-u
door open-IMP-(2H)
‘Please open the door.’

Maithili-Nepali:

(4) dhoka kholu
dhoka khol-u
door  open-IMP-(2H)
‘Please open the door.’

In the Maithili-Nepali examples (2) and (4), Maithili nouns bhaiya/bhaiji ‘brother’ and
kebar/kebari ‘door’ are expected in place of the Nepali nouns dadzu ‘brother’ and dhoka
‘door’. The Maithili examples in (1) and (3) are illustrative. Nouns are not easily
borrowed into a language from guest code. The very presence of the Nepali nouns dadzu
‘brother’ and dhoka ‘door’ in the place of Maithili nouns bhaiya/bhaiji ‘brother’ and
kebar/kebari ‘door’ in the normal speech of Maithili speakers shows the shift in progress.

The shift is purely the result of contact by native Maithili speakers with Nepali speakers.

Maithili :

(5) aike din me nik netako dzorurat  aich
aike din me nik netako dzorurot  oi-ch
Today day LOC good leader need-PRT AUX-PRS-(3NH)
‘Today, there is the need of good leaders.’

Maithili-Nepali:

(6) aike din me asal netako dzorurat  aich
aike din  me assal netako dzorurot  oi-ch
Today day LOC good leader need-PRT AUX-PRS-(3NH)
“Today, there is the need of good leaders.”

(7) torai/madhesok besi jonta  gorib oich
torai/madhes-ok besi jonta  gorib oi-ch
Tarai/Madhes-GEN  almost people poor AUX-PRES-(3NH)
‘Most of the people in Tarai/Madhesh are poor.’

(8) torai/madhesak adhikds jonta  gorib aich
torai/madhes-ok odhikds jonta  gorib oi-ch
Tarai/Madhes-GEN almost  people poor AUX-PRS-(3NH)
‘Most of the people in Tarai/Madhesh are poor.’
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Examples (5-8) show that Maithili speakers use Nepali adjective asal ‘good’ and adhikas
‘almost’ instead of the uncontaminated Maithili forms nik ‘good’ and besi ‘almost’.
Maithili :
(9) Rajesh bides So ghar  elai

Rajesh  bides So ghar  e-lai
Rajesh  foreign country from home return-PST-(3NH)

‘Rajesh returned from foreign country.’

Maithili-Nepali:
(10) Rajesh bides So ghar  pharkaloi
Rajesh bides Ch) ghar  pharka-lai

Rajesh  foreign country from home return-PST-(3NH)

‘Rajesh returned home from foreign country.’

(11) khuniya goli mairke bhaig gel
khuniya goli  mairke bhaig ge-l
Murderer gun  shoot run AUX-PST-(3NH)
‘Murderer ran away after shooting’

(12) khuniya goli mairke pharar bhe-I
khuniya goli  mairke phorar bhe-I
Murderer goli  mairke run AUX-PST-(3NH)

‘Murderer ran away after shooting.’
Note that in examples (9-12) the effect of contact of Maithili speakers with Nepali is such
that lexical items are being replaced. Instead of Maithili elai ‘return’ and bhaig gel ‘run
away’, Maithili speakers use Nepali pharkalai ‘return’ and pharar bhel ‘run away’.
Maithili :
(13) vidharthi sob  raseras  padhoit aich
vidharthi sob  roseros  padh-oit ai-ch

Student-Nom all  slowly  read-PROG AUX-PRS-(3NH)
‘Students are reading slowly.’

Maithili-Nepali:
(14) vidharthi sab bistarai  padhoit aich
vidharthi sob bistarai  padh-ait ai-ch

Student-Nom all slowly  read-PROG AUX-PRS-(3NH)
‘Students are reading slowly.’
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Maithili :

(15) 2ha kot>  jai chi
ohd koto  ja-i ch-i
you (H) where Q0-PROG AUX-PRES-(2H)
‘Where are you going?’

Maithili-Nepali:
(16) oha kohd  jai chi
oha kohd  ja-i ch-i

you (H) where Qo0-PROG AUX-PRS-(2H)
‘Where are you going?’

Maithili speakers in regular contact with Nepali in their day-to-day life in formal domains
shift at the adverbs. Instead of Maithili raseras ‘slowly’ and kato ‘where’, Maithili

speakers use Nepali bistarai ‘slowly’ and koh& ‘where’.

7.4.2 The shift from Maithili to Hindi

The shifted variety of Maithili is termed Maithili-Hindi, and uncontaminated Maithili is

called Maithili. The items in focus are in italics.
Following are the examples:

Maithili :

(17) jebi me  kalom chai
jebi me  kolom ch-ai
pocket LOC pen AUX-PRS-(3NH)
‘The pen is in the pocket.’

Maithili-Hindi:
(18) jeb me  kalom chai
jeb me  kolom ch-ai

pocket LOC  pen AUX-PRS-(3NH)
‘The pen is in the pocket.’

Maithili :

(19) homra toregon dekhai delok
hom-ra  toregon dekhai de-1-ok
1SG-DAT  stars visible give-PST-(1)
‘I saw stars.’
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Maithili-Hindi:
ham-ra  tara dekhai delok
hom-ra  tara dekhai de-l-ok
1SG-DAT stars visible give-PST-(1)
‘I saw stars.” (Mishara 1990, p. 107)

(20)

Examples (17-20) illustrate that Maithili speakers use Hindi nouns jeb ‘pocket’ and tata

‘stars’ in the place of Maithili nouns jebi ‘pocket’ and toregan ‘stars’.

Let us consider some more evidences in favor of the shift from Maithili to Hindi in the

following examples:

Maithili :
(21) ek 1 amok
ek ta am-ok
one classifier ~mango-GEN
“Please bring a mango leaf.”
Maithili-Hindi:
(22) ek 1 amke
ek ta am-ke

one classifier ~mango-GEN
‘Please bring a mango leaf.’

pat  lau
pat la-u
leaf  bring-IMP-(3NH)

patte lau
potte 1a-u
leaf  bring-IMP-(3NH)

It is to be noted here that Maithili speakers in effective contact with Hindi in their day to

day life in formal domains shift at the phrasal level, too. Instead of Maithili am-ak pat

‘mango leaf” as in (21), Maithili speakers use Hindi am-ke patte ‘mango leaf” as in (22).

Maithili :

(23)

nariyalke gachi  bohut
nariyal-ke gachi  bohut
coconut-GEN  tree  very
“The coconut tree is very long.’

Maithili-Hindi:

(24)

nariyalke gachi  bahut

nariysl-ke gachi  bohut
coconut-GEN  tree very

“The coconut tree is very long.’

namhar  sich
nomhar  2i-ch
long AUX-PRS-(3NH)

lamba »ich

lomba oi-ch
long  AUX-PRS-(3NH)

166



Maithili :
(25) sona bohut mohag aich
sona bohut mohag ai-ch
gold very expensive AUX-PRS-(3NH)
‘The gold is very expensive.’
Maithili-Hindi:
(26) sona bohut mohaga  aich
sona bohut mohaga  ai-ch
gold very expensive AUX-PRS-(3NH)
‘The gold is very expensive.’

Examples (23-26) show that the Hindi adjectives lomba ‘long’ and mahaga ‘expensive’

are used by Maithili speakers instead of Maithili namhar ‘long’ and mahag ‘expensive’.

Maithili :

(27) oha baisu (Kumar 2001, p. 136)
oha bais-u
you (H)  sit-IMP -(2H)
‘Please be seated.”

Maithili-Hindi:
(28) oha  baithu
ohd  baith-u

you (H)  sit-IMP-(2H)
‘Please be seated.’
Examples (27-28) show that the Hindi verb stem baith ‘sit’ is used by Maithili speakers
instead of Maithili bais ‘sit’, whereas the system morpheme is still from Maithili. It is to
be noted that in examples (27) and (28) the effect of contact of Maithili speakers with
Hindi is such that lexical items are being replaced. The occurrence is demonstrated by
examples (29-30), in which the Hindi verb bol ‘tell’ and bhej ‘send’ are used in place of
Maithili baj ‘tell” and partha ‘send’, respectively.
Maithili :
(29) baju kokara parhau
baj-u kokara potha-u

say-IMP  who send-1MP
“Tell me please, whom should | send?’
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Maithili-Hindi:
(30) bolu kokara bheju
bol-u kokora bhej-u
say-IMP  who send-1MP
‘Tell me please, whom should | send?’

Examples (31-34) illustrate that Maithili speakers use Hindi adverbs koh& ‘where’ and
dhiredhire ‘slowly’ instead of the uncontaminated Maithili forms koto ‘where’ and
raserss ‘slowly.
Maithili :
(31) oha koto  jai chi
oha koto  ja-i ch-i
you (H) where ¢o0-PROG AUX-PRS-(2H)
‘Where are you going?’

Maithili-Hindi:
(32) shd  kohda jai chi
ohd  kohd ja-i ch-i

you (H) where go-PROG AUX-PRS-(2H)
‘Where are you going?’

Maithili :

(33) raseras colu
roseras cal-u
slowly  walk-1MP-(2H)
‘Please walk slowly.’

Maithili-Hindi:

(34) dhiredhire colu
dhiredhire cal-u
slowly walk-1MP (2H)
‘Please walk slowly.’

7.4.3 The shift from Maithili to English

In the use of the Maithili language sometimes English nouns are mixed to show
themselves prestigious and sometimes because the speakers do not find appropriate

equivalent in their mother tongue.
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Maithili :

(35) gadike speed  kam  koru
gadi-ke  speed  kem  Kor-u
bus-GEN  speed  slow do-IMP-(2H)
‘Please, slow down the speed of the bus.’

Maithili-English:

(36) buske speed  kom karu
bus-ke speed  koam  Kar-u
bus-GEN  speed  slow  do-IMP-(2H)
‘Please, slow down the speed of the bus.’

Maithili :

(37) jebi me  kolom choi
jebi me  kolom ch-ai
pocket LOC pen AUX-PRS-(3NH)
“The pen is in the pocket.”

Maithili-English:
(38) jeb me  pen chai
jeb me  pen ch-ai

pocket LOC pen AUX-PRS-(3NH)
‘The pen is in the pocket.’

Examples (35-36) show that the English noun bus ‘bus’ is used by Maithili speakers
instead of Maithili gadi ‘bus’. It is to be noted that in examples (35) and (36) the effect of
contact of Maithili speakers with English is such that lexical items are being replaced.
The occurrence is demonstrated by examples (37-38), in which the English noun pen
‘pen’ is used in place of Maithili kalom ‘pen’.

Maithili :

(39) hunkar bhai tez aich

hun-k-or bhai tez ai-ch

3SG (H)-GEN  brother talent ~ AUX-PRS-(3H)
‘His brother is talent.’

Maithili-English:
(40) hunkar bhai tailent  aich
hun-k-oar bhai tailent  oi-ch

3SG (H)-GEN  brother talent ~ AUX-PRS-(3H)
‘His brother is talent.’
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Maithili :

(41) homor bera sunadar aich
hom-ar beta sunador ai-ch
ISG-GEN son handsome  AUX-PRS-(3NH)
‘My son is handsome.’

Maithili-English:

(42) homor bera haendasom aich
hom-ar beta heendosom oi-ch
ISG-GEN son handsome AUX-PRS-(3NH)
‘My son is handsome.’

Examples (39-42) show that the English adjectives tailent ‘talent’ and haendasom

‘handsome’ are used by Maithili speakers instead of Maithili tez ‘talent’ and sundar

‘handsome’.

Maithili :
(43) o2ha ke mobail  bigaral aich
ohé- ke mobail  bigoral ai-ch

you (H)-GEN  mobile  break-PRS  AUX-PRS-(3H)
“Your mobile is broken.’

Maithili-English:
(44) ohéke mobail  distorab aich
oha- ke mobail  distorab ai-ch

you (H)-GEN  mobile  break-PST  AUX-PRS-(3H)
“Your mobile is broken.’

It is to be noted here that examples (43-44) show the English verb distarab ‘break’ is used
by Maithili speakers instead of Maithili bigaral ‘break’.

Let us consider some more evidences in favor of the shift from Maithili to English in the

following examples:

Maithili :

(45) hamor bhai prathom  srenisa SEE utirn
bhel
hom-or bhai prathom  sreni-sa SEE utirn
1SG-GEN  Dbrother  first division- ABL SEE pass-PRS
bhe-I

AUX-PST-(3NH)
‘My brother has passed SEE in the first division.’
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Maithili-English:

(46) homor bhai pratham  srenisa SEE  pas
bhel
hom-or bhai prothom  sreni-so SEE  pas
1SG-GEN brother  first division- ABL SEE  pass-PRS
bhe-I

AUX-PST-(3NH)
‘My brother has passed SEE in the first division.’

Examples (45-46 illustrate that Maithili speakers use English verb pas ‘pass’ instead of

the uncontaminated Maithili form utirn ‘pass’.

Maithili :
(47) Rojaram  bohut jorsa daurai choi
Rojaram  bohut jorso dourai ch-ai
Rajaram very fast run-PRS  AUX-PRS-(3NH)
‘Rajaram runs very fast.’
Maithili-English:
(48) Rojaram  bohut fasat doaurai  chai
Rojaram  bohut  fasot dourai  ch-ai
Rajaram very  fast run-PRS AUX-PRS-(3NH)

‘Rajaram runs very fast.’

It is to be noted here that Maithili speakers in regular contact with English, use fasat
‘fast’ instead of Maithili adverb jorso ‘fast’ as in example (47), Maithili speakers use

English fasat “fast as in example (48).

Let us see some more evidences in favor of the shift from Maithili to English in the

following examples:

Maithili :

(49) Bikash gat bars MBS pas ken choal
Bikash got bors MBS pas ken ch-al
Bikash last year MBS pass-PRS do  AUX-PST-(3NH)
“Bikash has passed MBS last year.”

Maithili-English:
(50) Bikash  lasar iyar MBS  pas ken choal
Bikash  lasot iyar MBS pas ken ch-ol

Bikash last year MBS pass-PRS do  AUX-PST (3NH)
‘Bikash passed MBS last year.’
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Examples (49-50) show that the English adverb lasat iyar ‘last year’ is used by Maithili

speakers instead of Maithili gat bors ‘last year’.

7.5 Summary

In this chapter, we examined the sociolinguistic aspect of language contact situation in
the Maithili speech community. Maithili speakers extensively tend to use their mother
tongue in all the general domains of language. They use it while counting, singing,
joking, shopping/marketing, storytelling, debating, praying, talking to servant, abusing,
singing at home, family gathering, meeting, invitation for marriage, dreaming, talking to
friends, playing, and in public meeting. Moreover, Maithili is frequently used in media
and entertaining activities, festivals and cultural activities, and informal activities such as
facebook status, SMS and email writing. However, they sometimes switch to languages
of wider communication, according to their needs and contexts. More specifically, they
make mixed uses of Maithili, Nepali and Hindi as contact languages but educated
speakers also tend to use English in some context. Most of the parents like their children
to learn in the medium of Maithili. They also prefer their children to learn in medium of
Nepali, the official language and English, the international language. Maithili language is
being transmitted to the new generation very well. Even small children of the community
speak their mother tongue very well. However, the rate of shifting towards other
languages is also alarming. Maithili speakers generally mix or switch to other languages
(i.e. Nepali, Hindi and sometimes English) while speaking their mother tongue. The shift
from Maithili to other languages is unintentional and purely the result of contact. Maithili
speakers are not shifting to Nepali and Hindi deliberately. Rather their regular and
frequent interaction with Nepali and Hindi is influencing the shift at the formal level.
Nepali is used by Maithili speakers in all functional domains, as it is the only official
language of Nepal including Tarai region (the native place of Maithili speakers).
Similarly, Hindi is the lingua franca after Nepali in the Tarai. But the shift from Maithili
to English is the influence of English medium school.
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CHAPTER 8

SUMMARY AND CONCLUSION

8.0 Outline

This chapter presents a summary of the major findings and conclusion of this study. It

consists of two sections. Section 8.1, presents the summary of the major findings of the

study. In section 8.2, we present a conclusion of the study.

8.1 Summary of the major findings

This study aims at presenting the sociolinguistic situation of the Maithili language in

terms of its dialectal variations (viz., regional and social variations), language attitude,

multilingualism, language choice and language contact. The major findings of the study

are presented as follows:

8.1.1 Regional variations

a)

b)

d)

In the domains of phonology, morphology, syntax and lexicon, there are three
regional dialects in Maithili, viz., eastern dialect, central dialect, and western
dialect. However, in some contexts, [i.e., auxiliaries (chiyai ‘eastern’ and hai
‘central’), pronouns (hame ‘eastern’ and ham ‘central’)] etc., this study has found
only two regional dialects viz., eastern dialect and western dialect.

The vowels such as /o/ and /a/ are commonly used in the attested form in the three
dialects whereas /&/ is used in the innovated form in the eastern dialect and, (/e/
and /i/) is used in the innovated form in the western dialect.

The consonant ch in auxiliary verb-aich, and -chi, is used in the attested form in
the three dialects whereas the auxiliary verb /chai/, /chiyai/ is used in the
innovated form in the eastern dialect (especially in the Saptari district), /hai/ and
/hiyai/ in the central dialect (especially in the Siraha district), and /hai/ in the
western dialect as well.

The pronoun, /hame/tohé is only found in the eastern dialect as an innovated form

not found in the central and western dialect.
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e)

There is 82% to 94% lexical similarity among the three dialects. Moreover, the
lexical similarity percentages of the word list gleaned in the eastern dialect range
from 84% to 90%. Such similarity percentages range from 83% to 90% in the
central dialect whereas in the western dialect, the similarity percentages range
from 86% to 93%.

8.1.2 Social variations

a)

b)

d)

f)

9)

There are mainly two social varieties (i.e. Brahmin and Non-Brahmin) in the
Maithili language reflected in the domains of phonology, morphology, syntax and
lexicon. But in some contexts, this study has establishes three social varieties viz.,
Brahmin, Non-Brahminl and Non-Brahmin 2.

The vowel phonemes /a/, /al/, /el of Brahmin variety are changed into /&/ in Non-
Brahmin variety of Maithili. However, in some cases, vowel /&/, of the Non-
Brahmin variety, is also used in Brahmin variety instead of /e/. Moreover, vowel
/u/ of Brahmin variety is changed into /o/ in the Non-Brahmin variety.

The consonant phonemes /I/, /r/, In/, y, and [+n] of the Brahmin variety are
changed to [/l/-/r]], [In/ and /r/-\f], [/yl-/g/ and /h/] and [/+n/-/-n/] in the Non-
Brahmin variety, respectively.

There are also a number of morphological differences in this language among
these social groups. The process in making nouns plural, Brahmin use ‘sab/sabh’
as plural markers whereas Non-Brahmin use plural markers ‘sab/aur/aru’ as the
suffixes respectively.

In the process of making nouns plural, Brahmin use sab, sabh, lokain and gon as
plural markers whereas Non-Brahmin use plural markers sab, aur and aru as
suffixes, respectively.

Similarly, Maithili exhibits a number of interesting examples of social variations
in cases constrained by different social groups.

The accusative-dative case in Maithili is marked by the postposition ke/ké. Of
them, Brahmin used ké as accusative-dative marker whereas ke is used by Non-

Brahmin.
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h)

)

k)

In the same way, the instrumental case in Maithili is marked by the postpositions
suh as s3, so and se whereas the ablative case in Maithili is marked by the
postpositions such as s3, sa and se.

Likewise, the genitive case is marked by the case marker ak/k depending on the
noun phrase. In addition, the genitive case marker ke has been found being mostly
used in Non-Brahmin variety.

The locative case in Maithili is marked by the use of the postpositions such as
me, par, ma, pa and pe as well.

In Maithili, honorificity is very complex. It exhibits a number of interesting
examples of social variations in sentences. To honor the people in Maithili, the
honorific pronoun/verb is very often used in the Brahmin community whereas it is
rarely found in the Non-Brahmin community.

The coordinator a has various realizations in Maithili complex sentences used by
the speakers of the Brahmin and Non-Brahmin community. In Brahmin, a, aor,
ebom, and totha (as a coordinator) are used to conjoin sentences, however, a and
aur (as a coordinator) are used in the Non-Brahmin community.

In this language when two conjuncts are coordinated by an adversative
conjunction muda, it is implied that a contrast or an opposition exists between the
two conjuncts. The Brahmin use muda ‘but’, whereas Non-Brahmin use lekin.
The language spoken by the three major social groups are mutually intelligible to

each other. There is 82% to 92% lexical similarity among these social groups.

8.1.3 Language attitude

a)

b)

In Maithili speech community there is an extremely positive attitude towards their
mother tongue. All people like their language.

Moreover, more than two-third of people feel prestigious when they speak their
mother tongue in the presence of the speakers of the dominant languages and only
a few respondents said that they had problems because of being the native speaker
of their mother tongue/first language and the problems they faces are

discrimination in education, government offices, school and social.
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c) In the Maithili speech community, a greater number of people feel bad if their son
and daughter married someone who does not know their language. Almost all
people are fully confident that their children would speak the mother tongue in
future.

d) In the Maithili speech community, except a very few respondents, almost all the

people are convinced that their children should first speak their mother tongue.

8.1.4 Multilingualism and language choice

a) Maithili is fairly a multilingual community. In this community, an individual can
speak or understand the languages, viz., Maithili, Nepali, Hindi, English, Theti,
Bhojpuri, Tharu, Urdu, Bangali and Sanskrit.

b) All the respondents are very much proficient in their mother tongue as they are
all good in understanding and speaking their mother tongue while literate Maithili
speakers are good in reading and writing their mother tongue.

c) Moreover, most of them have good proficiency in Nepali and Hindi languages
and a significant numbers of Maithili speakers mainly having formal education
have good proficiency in English as well.

d) In this community, the other languages known to the grandparents, parents and
spouse are Nepali and Hindi. Of the respondents, 60% have replied that Nepali is
spoken by their children whereas more than 41% of the respondents said that
Hindi is spoken by their children.

e) In addition, of the respondents 35.4% have replied that their children know

English. It is because they study or have studied in English Medium Schools.

8.1.5 Language contact situation

a) Maithili speakers tend to extensively use their mother tongue in all the general
domains of language use such as counting, singing, joking, shopping/marketing,
storytelling, debating, praying, talking to servant, abusing, singing at home,
family gathering, meeting, invitation for marriage, dreaming, talking to friends,
playing, and public meeting.
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b)

f)

9)

Moreover, Maithili is frequently used in media and entertaining activities,
festivals and cultural activities, and informal activities such as composing
facebook status, SMS and writing emails.

Maithili speakers make mixed uses of Maithili, Nepali and Hindi as contact
languages but educated speakers also tend to use English in this context. Most of
the parents like their children learn in the medium of Maithili.

They prefer their children learn in medium of Nepali, the official language and
English, the international language.

The Maithili speech community is seen to have maintained intergenerational
transmission of their language. Even small children of the community speak their
mother tongue very well. However, the rate of shifting towards other languages is
also not ignored.

The shift from Maithili to other languages is unintentional and purely the result of
contact. Maithili speakers are not deliberately shifting to Nepali and Hindi. Their
regular and frequent interaction with Nepali and Hindi is influencing the shift at
the formal level instead.

Nepali is used by Maithili speakers in all functional domains, as it is the single
official language of Nepal. Similarly, Hindi is the lingua franca after Nepali in the
Tarai. But the shift from Maithili to English is the influence of English medium

education systems.

8.2 Conclusion

In this study, we have analyzed the sociolinguistic situation of the Maithili language in
terms of its dialectal variations, language attitude, multilingualism, language choice and
language contact. The result reveals that Maithili speakers tend to frequently use their
mother tongue in almost all the social domains with positive attitudes. However, they
sometimes switch to a language of wider communication, according to their needs and
contexts. Moreover, Maithili speakers make mixed uses of Maithili, Nepali and Hindi as
contact languages but educated speakers also tend to use English in this context. This
language also shows regional and social variations. Such variations may be attested in the

domains of phonology, morphology, syntax and lexicon. In Maithili, there are mainly two
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regional dialects: eastern and western. But in some contexts, this study also found three
regional dialects, viz. eastern, central and western. However, most of the sociolinguistic
features of western dialect seem to be similar with central dialect. There are mainly two
social varieties: Brahmin and Non-Brahmin, in the language. However, in some contexts,
this study found three social varieties: Brahmin, Non-Brahminl and Non-Brahmin 2 as
well. Honorificity is very complex in the Brahmin variety of Maithili whereas it is rarely
found in Non-Brahmin (except some high educated people) variety of the language.
However, this study has rarely found high honorificity in the Brahmin variety as well. In
addition, this study has also compared three wordlists and some basic sentences collected
from Angika, Magahi and Bajjika people with Maithili data. The Maithili language
spoken by Brahmin, Non-Brahminl and Non-Brahmin2 speakers as well as Angika,
Magahi and Bajjika speakers in the study areas are mutually intelligible to each others. In

other words, there is a 79% to 90% similarity among these speakers in this study.

To sum up, Maithili is spoken in a broader area of Tarai of Nepal, exhibits both regional
and social variation; however, such variations do not hinder any mutual intelligibility
among the speakers. Moreover, language attitude among the Maithili speakers has shaped
the patterns of language choice and language shift which require being studied in detail in

the context of multilingualism in the area.
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ANNEXES

Annex 1: Maps of the Maithili speaking area of Nepal and India
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Annex 2: Distribution of the Maithili (as mother tongue and second language)

speaking people in Nepal

Districts Use as a mother tongue | Use as a second language
(n=3,092,530) (n=195, 287)

1. | Taplejung 238 28

2. | Panchathar 568 52

3. | llam 903 74

4. | Jhapa 45038 1324

5. | Morang 228215 21531

6. | Sunsari 215804 45155

7. | Dhankuta 904 23

8. | Terhathum 267 18

9. | Sankhauwasabha | 493 32
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10. | Bhojpur 351 57

11. | Solukhumbu 760 17

12. | Okhaldhunga 484 24

13. | Khotang 667 49

14. | Udayapur 12583 390
15. | Saptari 505897 19194
16. | Siraha 546925 24872
17. | Dhanusha 647433 21678
18. | Mahottari 506696 22646
19. | Sarlahai 163537 29474
20. | Sindhuli 4887 119
21. | Ramechhap 503 35

22. | Dolkha 470 33

23. | Sindhupalchok 634 59

24. | Kavrepalanchok 1046 58

25. | Lalitpur 11905 481
26. | Bhaktapur 3340 227
27. | Kathmandu 36929 2222
28. | Nuwakot 439 44

29. | Rasuwa 151 -

30. | Dhading 449 23

31. | Makwanpur 2817 134
32. | Rautahat 20582 2603
33. | Bara 26255 330
34. | Parsa 30653 633
35. | Chitawan 3572 262
36. | Gorkha 158 29

37. | Lamjung 156 21

38. | Tanahu 415 33

39. | Syangja 196 46

40. | Kaski 2579 181
41. | Manang 18 -

42. | Mustang 34 -

43. | Myagdi 122 -

44. | Parbat 245 11

45. | Baglung 94 37

46. | Gulmi 76 17

47. | Palpa 209 23

48. | Nawalparasi 12297 64

49. | Rupandehi 31138 197
50. | Kapilbastu 4878 77

51. | Arghakhanchi 42 20

52. | Pyuthan 79 -

53. | Rolpa 124 -

54. | Rukum 61 14
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55. | Salyan 44 13
56. | Dang 666 56
57. | Banke 4804 111
58. | Bardiya 1850 48
59. | Surkhet 503 35
60. | Dailekh 97 28
61. | Jajarkot 70 15
62. | Dolpa 25 -
63. | Jumla 85 22
64. | Kalikot 84 15
65. | Mugu 34 -
66. | Humla 57 -
67. | Bajura 75 15
68. | Bajhang 22 -
69. | Achham 223 26
70. | Doti 264 11
71. | Kailali 6799 90
72. | Kanchanpur 1206 21
73. | Dadeldhura 159 -
74. | Baitadi 73 34
75. | Darchula 74 -
Annex 3a: 405 wordlist
S.N. | English Nepali Maithili
1. | body BIELR T8 /IR 3
2. | head TASHI IR
3. hair FAT ol
4. | face AR T/ ATER
5. |eye Erc|) AT
6. | eye-brow g Taesat
7. ear EAG] EAG
8. nose EIE) CIED
9. mouth g He
10. | lip xS TR/ AT
11. | tooth zfq EiLs)
12. | tongue IEEN SIVAIED
13. | neck ot T
14. | chest grar grar
15. | breast k] RIEVAE VA Gl)

181




16. | belly/stomach Erel el

17. | waist FHEAT R/ FvR
18. |arm gd EHR

19. |elbow gg—rﬁ ﬁ%

20. | finger Ay A

21. | thumb EQRE L AT

22. | fingernail LS e

23. | palm gl &

24. | claw el qeall

25. | leg @@ A

26. | knee HeT W

27. | foot gzl quz

28. | skin gre T /AT
29. | bone HES B /S0

30. | heart T feet/gea

31. | blood QT g/ G/
32. | cough gty difg /atdr
33. | fever SO SR/ AER
34. | urine ICIE] a /e /99TTe
35. | feces fe=r ﬂg

36. | village s M

37. | house 3ry R

38. | roof E1nll AR/ FIX

39. | door El FHAR/Fadh
40. | bazaar TR R IVE SIEVA
41. | forest EEUK a9 /ST

42. | book IETRIE] NLED VAE I
43. | corpse g ﬂﬁ /T

44. | farmer IEXIG] IE G VACIGRLS
45. | fog FIU IRV IGI
46. | medicine ERID] TATS /AT
47. | money TFH T0T/qET
48. | earning FHHS ATFE

49. | shop qae FEAG]
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50. | tailor TS LR

51. | teacher forers ArEe/ s /st
52. | priest RELY R /dfed/ame
53. | firewood HIREL ST

54. | broom F0 A /A /g
55. | stick (for walking) | <=t M

56. | rolling board T AT

57. | rolling pin eI bl

58. | mortar Rt Rrete

59. | pestle AR AR

60. | hammar T R

61. | knife EES %/

62. | sickle R EREINGER
63. | axe T ;T{%'{

64. | rope St EIRPA LSl
65. | tongs e T

66. | spoon THAT THA

67. | thread RIEN BIEIl

68. | needle o RERL

69. | cloth W (FHIET) M/ HUST
70. | bangle EEll EEll

71. | blouse arr ATy /53
72. | shirt FHiT ENVEIEK]
73. | sari LI LK

74. | shawl el ML /aT
75. |ring Siral AE

76. | gold T =

77. | silver EE ELEVAIE]
78. | brass forerer forere/firee
79. | copper RIE aw

80. | mirror Nl UAT/TY
81. | comb FEAT FHhie /el
82. | nose-pin Felr NINRIZZIR]
83. | necklace FIEY B
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84. | earth t{&‘oﬁ a'cﬁ/ga‘cﬁ
85. |air HE gar

86. | sun e /T
87. | moon P EICt

88. | star GIEU GIEY

89. | sky ATHTLT AR
90. | rain 97 ClIEVEL
91. | water I i

92. | pond ey qrafe
93. | river Bl afe /=&
94. | flood AT Al

95. |cloud qee g

96. | lightening foreelt = EERIVEERIED
97. | rainbow Ty %Tc{a@ﬁr/ﬁ'rlﬁl@
98. | wind ERIc ety
99. | stone @} IS
100. | path/road e STEY/ SR/ U5H /S
101. | sand EIREL EIRSVEIN|
102. | fire AT AR
103. | smoke gat gat

104. | ash ECRAG(E E1RES
105. | soil/clay AT i
106. | mud e o<t /s
107. | dust el &1/ e
108. | tree g RUEYEL]
109. | leaf qra RIGVAKII
110. | root ST I

111. | seed s [ERIVEIS]
112. | bark IGKEa Freta
113. | thorn EAR Hic
114. | flower Bl Ll

115. | fruit AR K

116. | mango A A

117. | banana e () HAT/HT
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118. | wheat @ EH/E
119. | flour e [EERPE Il
120. | barley =l ST

121. | maize & EEa

122. | sugar cane g SELCVAIKH
123. | sweet potato FIRIERELES ENEll

124. | food @ WIST /@
125. | rice (crushed) OTd qra

126. | rice (husk) I EIRIVAIE ]
127. | rice (paddy) PIGH ar

128. | rice (puffed) = =

129. | vegetable (cooked) | qeaprey SECARVARR PR
130. | potato EI| ctg /AT
131. | ginger ag ot

132. | eggplant qea] gt/
133. | groundnut FETH FETH /HHAGA
134. | coconut e EIIETUES
135. | chili gar iSIE]
136. | turmeric IR VAL
137. | garlic g /e
138. | onion SIEE RRIEEADIE]
139. | cauliflower F3A AN
140. | tomato EEEE THIEX

141. | cabbage et EGAEACIAREIC]
142. | cucumber HHT e

143. | salt T I

144. | sugar = =

145. | tea feram AR
146. | oil e ao

147. | meat g |

148. | fat (of meat) arar Ll

149. | fish TEr g

150. | chicken (generic) FGJ Batlll

151. | egg (from chicken) | et sugT/feam
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animal

152. SGICES NIEEERS

153. | donkey T TET

154. | elephant grefr ey

155. | cow me T

156. | buffalo ¥ Yo AT

157. | bull ate qET/ate

158. | milk 74 74

159. | honey e EIEVE R

160. | horn = IGES

161. | tail =97 TR

162. | goat TEr PR/ ST

163. | sheep TST AT

164. | dog FEL ol

165. | cat IERSIl IERIES

166. | snake Td (&) qqfq

167. | monkey 1L EICES

168. | mosquito A g

169. | ant Eat: il s\@

170. | spider I HH /AHST

171. | crow BT YT

172. | sparrow T ESES

173. | wing TEar qitg

174. | mouse ‘;\:Rﬁ T

175. | butterfly W gi%r

176. | louse S| e

177. | person 0| SIEE]

178. | man qeg W/ AEH /AT

179. | woman AT R

180. | child (below 10yrs | g== ol
old

181. bo; (below10 years | 3ar T/ ASH
old

182. Gir)l (below10 years | 3dy e/ aSH
old

183. fattzer EIEl EIVEIRVARGI
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mother

184. ATHT HAT/ATS /AT
185. | older brother T ROl
186. | younger brother Tz arar
187. | older sister il el
188. | younger sister Y T
189. | son R NEVAE
190. | daughter e CEIVE R
191. | husband A () ETAT /Tt
192. | wife AT () HLEATAT/TAT
193. | sister’s husband DEIES EREIE]
194. | grandfather ENECEL AT /2TT
195. | grandmother ST =it /7t
196. | grandson it it /qrar
197. | brother’s wife S ey T
198. | granddaughter ElIGEL EIGIGYAIEI
199. | father’s older rGIECIE] EAEA

brother ” ”
200. | father’s younger CICIRCIES FTHT

brother ”
201. | father’s older sister | g fefe
202. | father’s younger oy fefe

sister cT
203. | mother’s older HET HHET

brother
204. | mother’s younger HET HET

brother
205. | mother’s older sister | T ATHT [ty
206. | mother’s younger T AT qfy

sister
207. | friend ey /A /T
208. | name qw Gkl
209. | language 9T IO
210. | night qd afa
211. | day & feq
212. | morning IEHE] AR/ AT /fae
213. | afternoon TEATE TIEL/FHAR
214. | evening izt gfsT
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215. | today AT EIES

216. | yesterday et Filee

217. | tomorrow qfer Filee

218. | week gar (gran) edl

219. | month Hfear e

220. | year L qret/ad
221. | big Tl ES

222. | small Tqrr T

223. | heavy TRt BIEN)

224. | light Ecal Geed

225. | old A /I
226. | new Tt NECIVAERI
227. | good T (9 e /ateat
228. | bad Y (@) RENE}

229. | wet IREE N

230. | dry gedr qdr

231. | long SIE TR

232. | short el Bl

233. | thin et qraT

234. | hot arar TareT/TH /ARH
235. | cold (ailment) ofider TLA/E]T
236. | rotten qSHh! RE

237. | broken Nl o/ AFd/ged
238. | right TR e/t
239. | right side stamiE TR 9T
240. | left side A THT W/t
241. | blind T AT e/ A=dT
242. | brave TR L8

243. | cheap TqEdr qEar

244. | costly e Hem

245, | curse Iqqq SREVAIRVAIIE]
246. | deaf LU e

247. | dirty BER T /0l
248. | drizzle Rt IREITE
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dull

249. uﬁ@ﬁg e

250. | enemy N A/

251. | fear I S/ /A

252. | hard FST FHI/FER

253. | high T =

254. | hungry qHTTHT g

255. | lazy o EAICRIVA IS

256. | live rsar e

257. | lonely TFAr ELEIT

258. | mad STET AT

259. | narrow BN BE A H ]

260. | sharp Tt T/ faer

261. | smell = =g

262. | smooth e A

263. | straight [qrzAr Hrerm

264. | upside down IJeadreal ERAKE

265. | warm arar feraer /e

266. | wide arer el /=eT

267. | empty @er @relt

268. | full iR Wl /90

269. | halves EIEN AYET/ ATT

270. | few, a little SIS %

271. | many A g/ A®

272. | some Far ERVEXED

273. | all K] a9

274. | equal (same ERUELe EUELVELIG]
amount)

275. | similar (in quality) | 3= Ae

276. | different FF (AT e/t

277. | one TF %

278. | two g—g T

279. | three ikl =

280. | four TR M

281. | five qi= gt
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Six

282. 3 )

283. | seven qa qqd
284. | eight S MMS
285. | nine T T

286. | ten <97 T

287. | eleven TR TRE
288. | twelve EIr IE
289. | twenty B T
290. | one hundred U 9 UH 9
291. | white Iar IS ES
292. | black FTAT T
293. | red v AT
294. | green i TRAT
295. | behind g g
296. | near EISED RIVESEHED
297. | far A R

298. | here gt LG
299. | there et CIGE]
300. | above |Ifer I
301. | below qoT /=T
302. | with JIIHT M/
303. | up i I
304. | round T MeT
305. | down qoT /=T
306. | front of IS e
307. | who ? el EY

308. | whose ? EeXCal FHT
309. | what ? ES FINHT
310. | why ? IEX fFuw
311. | where ? Fel +Hds
312. | when ? Higel FgH
313. | which ? Gl B
314. | how ? HIY ELil
315. | this ar B
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qereyy qeoy3 qepreyp | qeider | qeodq | qeArs | qeqed qeroq qeie3 | qeuey BInyo qesno | qeyied | gequeq
qereyy qeue) qepjeyp | qeiser | qeodq | geAis qeeb qejoq qeie3 | qedqoA enyo gesnd | qeyied | qequeq
qerPyy qeoy3 gepreyp | qeseys | qedoq | qeAls | qeqed qeleq qeie3 | qexoA einyo qesnd | qeyied | qequeq
qePyy qeorys qepreyp | qeider | qeodq | qeqis | qeqed qeleq qeie3 | qedoA enyo gesnd | qeyied | qequeq
geley qeue gepieyp | qeiSexr | qeoaq | qeArs g=b qeleq qeie3 | qedoA enyo gesnd | qeyied | qeyqueq
qerPyy qeue) geloyi | qeiSer | qeooq | qehis | qeqed qeleq qeie3 | qedoa eInyo gesnd | qeyied | qequeq
g8y qeory3 qepeyp | qeiSex | qesaq | qgeAls g=b geroq qeie3 | qeuey eInyo gesnd | qeyied | qequeq
qerPyy qeoy3 qgepreyp | qeseys | qeodq | qeArs | qeqesd qeleq qeie3 | qedoA enyo gesnd | qeyied | qoyueq
qerayy qeoy3 qgepjeyp | qeider | qeodq | qeArs qaeb gefoq | qeies erew eINyd | qesnd | qeyied | geyueq
geelauy qeory3 qQelayl | qeider | qeoaq | qers qeb | qefeq | qeied | qgejoaemyd | qeorpy | qeyied | qeyueq
WE BN qeue) gepreyp | qeider | qeooq | qeqis gxb qeleq qeie3 | qexoa einyo gesnd | qeyied | qequeq
qeroyy qeur} qgepjeyp | qeider | geodq | qehils | qeqed qefoq | qeied | gedoy3emnyo | qesno | qeyied | geyueq
g[8y qeue) qepleyp | qeseys | qeodq | qeArs qaeb gefeq | qeie3 | qeyoa BINYD qeuey | qeyied | geyueq
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qerey efnd | qeyyr | qreqy | qerey qd | gap qerew | qeyey | qexoyd | qeyey qeuns | Qeydp | qeyep
qerexefnd | qewpy | geyy | qerey | qedid | gap qerew | qeyey | qedoyd | geyey geuns | ceyxep | - qeydep
qereefnd | qewyry | qreqy | qerey qd | gap qerew | qeyey | qedoyd | reqeyey | leqeuns | QeUOp | qeOp
qereyeind | qeypyy | qreyy | qerey qd | gap qerew | qeyey | qedoyd | reqeye | feqeuns | QeUNOp | QeyOp
qerey efnd | qeyyry | qreyy | qereyp qd | gep qergwr | qerey | qeyoyd | reueyes | feuuns | QewEp | qetep
qereyefnd | qeyyy | queyy | qerey | qedid | gep qerew | qeley | qedoyd | reqeyey qeuns | Qeyydp | qeyep
qereyefnd | qeyyry | geeyy | qerey | qedid | gep qerew | qeley | qedoyd | geyey qeuns | Qeyydp | qeyep
qerey efnd | qewpyr | qgeyy | qerey qd | gep | qend/qerews | qewey | qeyoyd | qeyey qeuns | qeyEp | qeypep
qereyefnd | qeyyry | qreyy | qerey qd | gap qerew | qeley | qedayd | qeyey qeuns | Qeyydp | qeyep
qerexefnd | qeypyy | geeyy | qerey qd | gap qerew | qgeyey | qedoyd | qeyey qeuns | Qeyydp | qeyep
qerey efnd | qewpyry | qregy | qerey qd | gep qerew | qewey | qeyoyd | qeyey qeuns | qeydEp | reqeyap
qezexeind | qeyyy | geeyy | qerey | qedid | gap qerew | qeley | qedoyd | qeyey qeuns | Qeyydp |  geyep
qerexeind | qeypyiy | geeyy | qerey qd | gap qend | qeey | qexdud | geyey qeuns | Qeyydp | qeyep
/a€Jeta
qerey efnd | qewyn | geyy | qeiey | qedid | gep qerew | qewey | qeyoyd | qeyey qeuns | qeydep | qeydjop
qerey efnd | qeuqi | geuy | qerey qd | gap qerew | qewey | qeyoyd | qeyey qeuns | qeyep | qeydop
qerexefnd | qewpyy | geeyy | qerey qd | gap qerew | qeyey | qedoyd | qeyey qeuns | Qeyydp | qeyep
qerey efnd | qeyyr | geeyy | qereyp | qedid | gep qerew | qewey | qeyoyd | qeyey qeuns | qeydep | qeydjop
qerey efnd | qewpiy | qgeyy | qerey qd | gep qerew | qey | gapydyd | qeyey qeuns | qeydjep qexe)
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geoyp | wey | Jewey | qesmy | n} | Jeyo} nm | oyeye | eye | oyeye eye ayeye n Iejo

geoyp | wey | Jewey | qesm | n)| Jeyol m | Ieyolr | eye | a&xeyk Bye oyeye n 1ej0

leqoyp | wey | Jewey | qesmy | n)| Jeyo} nm | eyor | BYyA | axeyk Bye aeye n 1ej0

leqoyp | wey | Jewey | qesmy | ny| Jeyo) | axeye | Ieyor | eyA | axeyk eye oyeye n Iejo

geoyp | wey | Jewey | qesny | n} | JIeyol m | JIeyoy | eye | oyeye eye oyeye n 1ejo

leqoyp | owey | Jewey | qesmy | ny| Jeyo) m | Jeyoy | eye | oyeye | oude | odoude n Iejo

qedoyp | wey | Jewey | qesmy | n) | JIeyol n | oyeye | eye | oyeye | oude | oyoude n Iejo

geoyp | wey | Jewey | qesny | n}| JIeyol m | JIeyoy | eye | oyeye eye oyeye n 1ejo

leqoyp | wey | Jewey | qesmy | ny| Jeyo) nm | JIeyoy | eye | oyeye Byk oyeye n Iejo
qeyonpy/qoyp | wey | Jewey | qesQ) | n) | Ieyol m | Jeyoy | eye | oyeye | oude | ovoude | 1n | Iequn
geyonpy/ieqoyp | wey | Jewey | qesn) | ny | Ieyoy nm | Jeyoy | eye | oyeye eyk oyeye 0 1o
genyp | wey | Jewey | qesmy | n}| Jeyo) m | JIeyoy | eye | oyeye eyk oyeye n Iejo

geoyp | wey | Jewey | qesm [ n}| Jeyol 01| 1eyoy | eye | oyeye eye ayeye n Iejo

geoyp | wey | Jewey | qesor [ ny| Jeyol 01| 1eyoy | eye | ejyeye | oude eyeye n Iejo

qedoyp | wey | Jewey | qesny | Q) | Ieyo} eye | oyeye | eye | ovyeye | oude oyeye 0 1e0
qeyonpy/qeoyp | wey | Jewey | qeso) | 03 | JIeyo) m | JIeyoy | eye | oyeye eye oyeye n| JIejyun
geoyp | wey | Jewey | qesmy | Q) | Ieyo} m | Jleyoy | eye | oyeye eye oyeye n Iejo

geoyp | wey | Jewey | qesmy | Q) | Ieyo} eyA | odeye | eye | oyeye eye ayeye | njo Iejo
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leyun gesn avqesn
Ieyun qesl oygesn
Ieyun gesn oygesn
leyun Ing-gIeyo | odyIne-eIeO
Ieyun gesn agesn
leyun gesn aygesn
leyun gesn aygesn
Ieyun gesn | oyqes-eIeO
leyun gesn aygesn
Ieyun gesn aygesn
Ieyun gesn agesn
Ieyun gesn aygesn
leyuny gesn | oyqes-eIENO
Ieyun gesn | oyqes-eIENO
/euny
eyuny geso aYqeso
leun qesegjuny/qeseyury | 93qes-gyuny
leyun gesn | odIne-eIEO
leyuny gesn agesn

Annex 4: Basic sentences

A.S-V

3. q qdqd U/HaAT/Haau]
3. df qdd g/aade/gaas|

¢, TH Had Si/ad i/

EVLCEILGED
Y. I FAd ATq FU/AAA I /qa STa T

gt qaaq

¥,

. 3 qaq Af=/gaa/gadl

9. I qAd SIA/AAATT-AA g (BT )/AaaTg-qad g (B.)|

B. S-O-V

. g9 dr1(2nh) 94T

2. g (2nh) g7 TEEU)
3. 29 dr(2mh) 924z

¥, di(2mh) T TRl
4. B SETH Rl

\]

SRR ERED

%.

<. I EHI TR S|

?. B ATHIT Tz
90, 3 THAYT TRAUI

©. TH AUAF TETUE|
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99. T gAH dedig|

9 3. A UL TRIATE| TRraig ()l

C. Participial constructions

9. B9 9dd gadigl

3. W Giorhs qaaig|

D. Honorifics after names

9. S, ATg, AT, AT, 99,....

C. Case markings

2. & Higa e

. & Wi+ U e Fhar Fer

. B9 9¢H AUAlE

. W AR T 18|

o o
. g_a'(IH"h [ehdTd TehA<Th|

. TTHF Y FieAt i

?
3
%
4. BH AEIT AU AA gl
<
9
F

. Conjunctions

I, AL, o, JAqT, U

Annex 5: Sociolinguistic Questionnaire A

A. Meta data (Baseline information)

1. Name of the investigator(s):

@ M MS e e
(b) I/ MS. e
(©) M /M. e e
(d) ML/ M.
(e ML/ M. e
(Mention other names if required) ............ccooiviiiiiiiii,
2. Medium of the interview:......................
3. Date(s): Day....... Month....... Year....... VS/ Day. Month
Year...... AD
Day....... Month....... Year....... VS/ Day..... Month
Year...... AD
Day....... Month....... Year....... VS/ Day..... Month
Year...... AD
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Day....... Month....... Year....... VS/ Day.....
Year...... AD

(Mention other dates if reqUIred)... ... ... ......cccvieeee it ee e et e e et e et e e e

4. Place of interview :

(a) Ward No........... (b) Village/Town
VDC/Municipality............
(d) District................... (€) ZONC....coeeeiiiiiiiiiiiiiaaaa,
5. Language consultant(s):
Name Tag (e.g. 5a,5b....) Address
2 ) T R K
(o) s
(9 P T RO
)
() T
(Mention other if required) ... e cee ee e e e e e e e e e
6. Sex: (@ 1 Male (b) [ Female (c) [10Others
7. Age group:

@  ()015-34 (i) [135-60 (i) [ 60+
() ()0 15-34 (i) (135-60 (i) [ 60+
€  ()015-34 (i) [135-60 (i) [ 60+
d)  ()015-34 (i) (135-60 (i) [ 60+
€  ()r15-34 (i) [135-60 (i) [ 60+

....()

(h)

8. Marital status: (a) [ Married (b) O Unmarried (c) [J Other

9. Caste/ethnic group: ...................

10. (a) What name does the Government/others use for you? ............................
(b) What would you prefer to call yourself? ..........ccccovveiveiiiieiie,

11. Religion:
(a) 0 Hinduism (b) I Buddhism (c) ) Kirant (d)
Christianity (e) [1Jain () O Islam (9) 1 Shamanism
Other

12. Place of origin: .................
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13.

14.

15.

16.

17.
18.
19.
20.
21.

22.

23.

What type of family system do you have?
(a) O Nuclear  (b) [J Joint

Education:
(@) [ Preliterate (b) ] Literate (c) [1Primary (d) [ Lower Secondary
(e) I Secondary (F) U Higher (specify degree)......................

Occupation:

Place of birth:

(a) Ward No......... (b)Village/Town.............

(c)vVDC/municipality............. (d) District.............. (d)

Y our mother's first language (mother tongue)............

Your father's first language (mother tongue)................

First language/mother tongue of your husband/ wife ............
Mother tongue or first language of your children ...............
Your first language /mother tongue's name:

(a) Given by the native.................. (b) Given by the nonnative....................

(c) Different names of the language if any

24,

(6 (1) R
(1) e (V) e
Other ethnic groups residing in your area or localities:
(2) e (5]
(C) e e (d) e
Other languages spoken in your villages or localities
() e, (D)
(C) et (@),
What languages are spoken in neighboring villages?
(A)
() T
() et e
()



25. Have you migrated?
(a) If yes, earlier place ................coevienns
(1)Ward No........ (i))Village/Town................
(111) VDC/municipality.....
(iv) District ...........coveeanel. (V)Zone........ccovvvviiininnnnn.
(b) Number of years............ccoeviinnennnn..
(c) Migrated: [ single or L] group
26. Which other ethnic or linguistic groups have common marital relationship with your
ethnic group?

(a)Ethic group: (6} PR
(63 ) P T T

(b) Linguistic group
(6] PP (C7) PO (CIT) PR

B. Dialect mapping
27. Are people of your community concentrated or dispersed?
(@) J Concentrated  (b) [J Dispersed

28. Where do people speak this language exactly the same as you?

@ (i) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)Zone......oovvvviiiiiiiiiininnnn,

(b) (1) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)ZONE.....ooviiiiiiiiiiiaa,

(©) (1) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)Zone......oovvvviiiiiiiiiiiinnnn,

29. In which places do people speak this language a little bit differently?

@) (1) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)Zone......ooovvviiiiiiiiiiinn,

(b) (i) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)Zone.......oovviiiiiiiiiiiinn,

(© (1) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)Zone.....oovvviiiiiiiiiaiiinnn,
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30. Where do people speak this language so differently that it is difficult for you to

understand them?

@) (i) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)ZONC.....ooviiiiiiiiiiiaiinn,

(b) (i) Ward No............ (ii) Village/Town.......... (iii) VDC/municipality......
(iv) District............ (V)Zone......oovvvviiiiiiiaiiinn,

(c) (i) Ward No............ (i1) Village/Town.......... (iii)) VDC/municipality......
(iv) District............ (V)ZONC.....ooviiiiiiiiiiiiininn,

31. Which variety do you understand ...
() DESt?..cieeeee e,
(b) second DeSt?........ccoeveiiiiiiii
32. Which variety should be used as the one for writing or recording so that all the others
will understand well?
C. Language resources
33. Tick the resources that are available in your language:
(a) I Oral literature (folk tales, songs, religious literature, etc)
(b) LJ Script
(c) I Phonemic inventory
(d) O Grammar
(e) ) Dictionary
(f) O Textbooks
(g) [ Literacy materials
(h) 1 Newspapers
(i) 0 Magazines
() U Films
(k) LI Telefilms
(I) 1 CD/ DVD
(m) 1 Written literature
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34. Which of the following factors has/have directly influenced the growth or threatened

the future of the language?
(a) I Migration
(b) L) Temporary labor
(c) LI Deportations
(d) [ Wars
() DOthers........ccvevvieniinnn.n.
35. Is there any kind of organization or body which promotes the knowledge and/ or use

of the language? If yes, tell them to name those organizations.

36 And, what kinds of activities does this perform?
(@) [1 Cultural
(b) [ Linguistic
(c) I Other.........c.cvvennnn..

37. What is/are the major festival(s) in your speech community?

D. Mother tongue proficiency or bi/multilingualism

38. First language/mother tongue you learnt to speak: .....................

39. How proficient are you in your mother tongue/first language? Estimate your level
(Good-G, Average-A, Little-L).

G A L
(a) Understand [ L] O
(b) Speak L] L] Ol
(c) Read L] L] Ol
(d) Write L] L] Ol
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40. What other languages do you speak?

(@)oo, (D)oo
(€)oo ()ereoneeeiii,
41. How proficient are you in other languages? Estimate your level (Good, Average,
Little)
(i) Language name ...................ccuververveveeeeeeenns
G A L
(a) Understand [ O] O]
(b) Speak [ Ol L]
(c) Read L] L] O
(d) Write L] L] O
(ii) Language name ...
G A L
(a) Understand [ O O
(b) Speak O] O O
(c) Read L] L] O
(d) Write L] L] O
(iii) Language name ...................
G A L
(a) Understand [ O O
(b) Speak ] O O
(c) Read L] L] O
(d) Write L] L] O
(iv) Language name ...
G A L
(a) Understand [ Ol Ol
(b) Speak L] Ol Ol
(c) Read L] Ol Ol
(d) Write L] L] O
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42. Where did you learn the languages other than your mother tongue/first language?

Language name Where How
€2 )t
() T
() T
()i e
43. Other languages known to your grandfather:
() P () PP
(S T (d)ereeeii,
44. Other languages known to your grandmother:
() () P,
(S (d)eeeeii
45. Other Languages known to your father:
(2) e () PP
() PP (d)eeeeiin
46. Other Languages known to your mother:
(2) e (o) PP
(S PR (A
47. Other Languages known to your spouse:
(2) e () PP
(S N (A
48. Other Languages known to your sons/ daughters
[ P () PP
(S PP () P
49. Scripts you can:
(a) Read :
(C) TP
(i).on.......
(iii).........
(av)...o.n...
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(b) Write:

[C) I
(C1) PO
(iii).........
(Av).en.n...
50. Languages from which you can translate into other languages
() et (5] T
(C) et ()i
51. Languages to which you can translate from other languages
() (D)o
(C) et (@)

52. When a small child first goes to school, can (s)he understand everything his/her
Nepali speaking teacher says?
(@) [IYes (d) C7 A little bit (c) [ No

53. If not, at what age will he/she be able to understand everything?

(2) veere e (D)
(C) teree e (A)eeeeie
55. Which L1 people speak L1well, but do not speak LWC well?
(8) ereeee e () PSP
(C) ererere e () e
56. Do you think the number of L1 speaker or LWC is increasing in your community?
(a) [1 L1 speakers (b) 1 LWC speakers

E. Domain of language use
57. Which language do you use most frequently for the following purposes?
(a) Counting..............
(b) Singing...............
() Joking ...l
(d) Bargaining/ Shopping/ Marketing...............

(e) Singing
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(F) Story telling..........c.ooviiiiiiiiinn,

(g) Discussing/debate .....................

(h) Praying........................

(1) Talking to household helpers................

(j) Abusing....................

58. Languages most frequently used at home in the following situations:

(a) talking about education matters (like school, admission, studies, teacher, etc.)
(1) Grandfather: ................
(i1) Grandmother: .....................
(ii1) Father: ...................ooll
(iv) Mother: ............coiinennn.
(V) Spouse: .....oovviiiiiiiiinnnn
(vi) Children: ....................

(b) talking about social events (like festivals, election, ceremonies, etc.)
(1) Grandfather: .....................
(i1) Grandmother: ..................
(ii1) Father: .......................
(iv) Mother: ..................
(V) Spouse: ......ovviiiinnnn.
(vi) Children: ....................

(c) Discussing family matters (like marriage, savings, spending, etc.)
(i) Grandfather: .................
(if) Grandmother: .................
(i11) Father: ...................
(iv) Mother: ..............
(v) Spouse: .......cevunennnn.
(vi) Children: .............

59. Which language do you use?
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60. How often do you use your mother tongue?

(a) [1 Every day (b) [ Every week (c) (1 Every month  (d) [1 Never
61. How often do you use the language of wider communication (LWC)?

(a) [1 Every day (b) [ Every week (c) (1 Every month  (d) [ Never
62. Which language do you use to communicate with speakers of other languages in

Nepalese context?

64. Which language do you use
(a) when a group of friends belonging to different language groups visit you at home?

(d) Tele films
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F. Language endangerment
67 Is the language currently endangered?
(@) I Yes (b) LI No (c) I Not known
68 If yes, what can be the causes? (Please tick any one or the number of causes you think
have endangered your language.)
(a) [1 Lack of intergenerational language transmission
(b) I Very low proportion of the speakers within the total population of the
country
(c) 1 Loss of existing language domains
(d) OJ Lack of response to the new domains and media
(e) J Lack of materials for language education and literacy
() O Government and institutional language attitudes and policies including
official status and use in isolation
(9) J Community members’ pessimistic attitude towards their own languages
(h) O Low amount and quality of documentation
(i) J Low economic and socio-economic status of the speakers
(J) O Lack of access in opportunities
(k) (1 Lack of motivation
(I) 7 Old age of speakers
(m) (1 Migration to urban areas and foreign countries for job or education
69.What is the position of your language in terms of endangerment?
(a) [1 Potentially endangered
(b) [ Endangered
(c) 1 Seriously endangered
(d) J Moribund

(e) LI Extinct/nearly extinct
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G. Language, transmission and vitality
70. Do all your children speak your language?
(@) I Yes (b) LI No
71. Do you think that your language will be spoken when the young children now will

grow up and get married?

(@) [ Yes (b) I No
72. If the same children will grow old?
(@) L Yes (b) I No
73. Is the language passed down effectively to the new generations?
(@) 1Yes (b) [ No
74. Do young people in your village/town speak your language well, the way it ought to
be spoken?
(@) I Yes (b) LI No

H. Language loyalty
75. Do you recognize a native speaker of your language even if s/he has stopped
speaking the native language?

(@) 1Yes (b) [T No

76. How do you feel when you hear young people of your own community speaking
other languages instead of their first language?
(a) 1 Good (b) U Bad

77. Do you encourage the younger generation to speak your native language?
(@) I Yes (b) £ No

78. If yes, why?
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I. Language maintenance and shift
80. What languages did you speak when you were a child?

(a) athome................. (b) with friends............... (c) with
neighbors......

81. Is the use of language other than mother tongue increasing at home?

(@ [JYes (b) LI No

82. Is your mother tongue taught at school or college?
(@ [JYes (b) LI No

83. Is there the language teacher to teach your mother tongue?
(@) I Yes (b) No

84. Do you like your children learn/study in mother tongue?
(@ IYes (b) T/ No

85. If schools are opened for teaching your language will you support it:
(a) by sending your children?
(b) by encouraging other members to send their children?
(c) by providing financial help?
(d) by providing self service?
(e)other........cooveiiiiiiiii,
86. Is there any school run by your community to teach your mother tongue?
(@) I Yes (b) £ No
87. If your community has published newspapers, magazines and/or books, do you
subscribe to them?

(@) 1Yes (b) [T No

88. Who will read the publications in your language? Your____
(a) [1 Father (b) [ Mother (c) (1 Self (d) 1 Spouse
(e) [J Children (f) O Other

89. How often do you listen to radio program broadcast in your language? (If there is
radio broadcast in the respondent's first language)?
(@) 11 Always (b) [ Usually (c) [1 Sometimes
(d) [ Hardly (e) [T Never (F) 1 No programs
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90. How often do you watch TV programs in your language? (If there is TV telecast in

the respondent’s first language)

(@) I Always (b) [J Usually (c) I Sometimes
(d)J Hardly (e) I Never (f) LI No programs
91. What languages do your children speak?
(@)athome..............coeviviiinnnn. (b) with friends..........................
(c) with neighbors....................... (d)atschool...........ccooveiiiiiiiiii,
J. Code mixing

92. Do you generally mix or switch to other languages while speaking your language?
(@) I Yes (b) L) No
93. If yes, give reasons:
(a) appropriate words and phrases are easily available for objects and ideas in
other languages
(b) it is easy to talk on certain topics in other languages
(c) itis a symbol of prestige to use sentences/ words from other languages
(d)any other........ccooeiiiii i
94. How do you think about mixing words from other languages?
(@) it will enrich your language
(b) it will spoil the beauty and purity of your language
(c) it will make your language more intelligible
(d)any other.........c.ooiiiiii
95. Do you think that the language spoken by you is different from your grandparents?
(@) I Yes (b) £ No
96. If yes, in terms:
(a) pronunciation
(b) vocabulary
(c) use of specific type of sentences
(d) mixing of other languages
(e) way of speaking
97. Do your children mix other languages more than you do?
(@) 1Yes (b) 1 No

243



K. Language attitude

98. How do you feel about your mother tongue against other tongues?

(@) I Rich (b) [J Precise (c) [ Sweet
(d) U Musical (e) I Harsh (F) LI Prestigious
(9) U Literary (h) CJ Pure (i) 0 Ancient

(K) [ Powerful

99. How do you consider your mother tongue useful against other tongues in following
terms?

(a) J Jobs (b) LJ Business (c) I Social mobility
(d) U Literature  (e) LI Medium of instruction (f) [J Science and technology
100. When you speak your mother tongue in the presence of the speaker of the dominant
language what do you feel...

(a) O Prestigious
(b) OEmbarrassed
(c) O Neutral

101. Have you ever had any problem because of being the native speaker of your mother

tongue/first language?

102. If yes, what kinds of problems have you ever had?
(a) o Social discrimination.
(b) o Political discrimination.
(c) o Economic discrimination.
(d) oHostile confrontation.
(e) o Discrimination in education.
(F) o Social pressure.
(9) o Political pressure.
(h) 0 Economic pressure.
(i) o Other

103. Would you like your son or daughter to marry someone who does not know your
language?
(@) 0 Yes (b) = No
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104. When the children of your village grow up and have children do you think those
children might speak your language?
(@) 0 Yes (b) = No
105. How do you feel about this?
(a) L Good. (b) U Bad (c) O Indifferent
106. What language should your children speak first? ...........ccccocevvevinnnnnne.

107. What are the two languages the first language people speak most?

L. Appreciative enquiry
109. What are the things in your language that make you feel proud of?

(). (D)
(C) e, (D)o
() e (D)oo,
110. What are the dreams for your mother tongue?
(B) e
(D) e
() e (D)oo

111. To materialize your dreams who could be the people to be involved?
(a) [ Government (b) [1 Community (c)IOther..........cevennen.n.

112. To preserve and promote your language what the community can do itself?

113. To preserve and promote your language what the Government and non-government
should do?
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114. How can you support for the preservation and promotion of your mother tongue?
(a) by devising the script
(b) by making the spelling system systematic
(c) by compiling dictionary
(d) by writing grammar
(e) by encouraging people to write literature in mother tongue
(F) by writing and publishing textbooks
(9) by publishing newspapers
(h) by making use of the language in administration
(i) by making use of the language in the medium of instruction at primary level

115. In your opinion, what things are to be done for the development of your language?
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Annex 6: Sociolinguistic Questionnaire B

(For Language Activist or Village Head)

Notes:

Shaded items are NOT to be read aloud.
Introduce yourself first: My/our name is

.......... I/'we am from Central Department of

Linguistics, Tribhuvan University. | am a research assistant of the Linguistic Survey of
Nepal. | am here to learn about your language and its situation. We will share the
information given by you with others. Are you willing to help us?

INFORMED CONSENT: Given: O Not Given: O

A. Meta data (Baseline information)

Question Answer

Interview Number
Day......... Month Year.........

Date VS
Day..... ..... Month ............ Year......
AD
Ward NO: ..o,
Village/Town: .......cooooiiiiiiiiiiiinin...
VDC/Municipality:

Place of Interview District: ..oovveiiii i
Y44) 1 1SS

GPS Coordinates:

Interviewer Name

5. Name of language consultant: ............................
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6. (Ask if needed) Sex: (@) 1 Male (b) [1 Female (c) [1Other
T.AgE: o

8. Caste: ..oovviiiiiiiin..

9. Ethnic group: ...................

10. Your mother tongue's name: ..................

11. Name given by the nonnative speakers for your language ..................
12. Different names of the language if any?

(D)oo e, () wooreeo o)
(D)oo e, (V) e,

13. Your mother's mother tongue............

14. Your father's mother tongue................

15. What village were you born in?

(a) Ward No......... (b)Village/Town............. (c)VDC/municipality.........
16. Where do you live now? ..................

17. How many years have you lived here? ..................

18. Other ethnic groups residing in your area: (enter below)
19. Other languages spoken by those groups: (enter below)
18. Ethnic Group: 19. Language:

—ololo o)

20. Should anything be done to preserve or promote your mother tongue?

(@) [1Yes (b) I No

21. (If “Yes”): In what ways do you think you can support the preservation and promotion of your
mother tongue?

(a) by devising the script?

(@) [1Yes (b) I No

(b) by making the spelling system systematic?

(@) [1Yes (b) I No

(c) by compiling dictionary?

(@) [1Yes (b) I No

(d) by writing grammar?

(@) 1Yes (b) [T No

(e) by encouraging people to write literature in mother tongue?
(@) 1Yes (b) [T No

(f) by writing and publishing textbooks?

(@) 1Yes (b) [T No

(9) by publishing newspapers?

(@) [1Yes (b) [1No

(h) by making use of the language in administration?
(@) [ Yes (b) (1 No
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(i) by making use of the language in the medium of instruction at primary level?
(b) [ No
(j) in any other Ways? ........oiiiiiiii e

(@) I Yes

Annex 7a: List of vowels in Maithili (Source: Yadava 2017, p. 37)

Mithilakshar

;T

AT

T

E} 3

T

> | T

A

1}

Devnagari

S

AT

2

E) 3

T

> | T

)

o

Annex 7b: List of consonants Maithili (Source: Yadava 2017, p. 38)

wqeff AT e T et
(Stop) (Nasal) (Approximant) | (Ericative)
TR T =TI I | =T
T — - HET- AoT- HET- HTITIT HT 9197
EIME EII EII EII
FOST F|F|@| @ | T|NT|T|T|T| T T | B
Guttural
CINE] F|F|F|lg| T | T |F|FA|FT|FT|T|T| Uq T
Palatal
qew gl ||z |T|T|g|g|W|w|T|T| ¥ | ¥
Retroflex
< d| d | |J| | < |g|g|q|d9|d|d q q
Dental
ST 99 % | %\ d | d |H|H | H |H q q
Labial
Annex 8: Sample analyzed texts
Text A: Frog story 1
1) ek-ra ladoka  ch-al Jjokara log ek-ra kukur
one-CLF  boy AUX-PST.3NH  3sg-DAT  with one-cLF dog
a ek-ra palatu ben ch-a/
and one-CLF  pet frog AUX- PST.3NH
‘Once up on a time, there was a boy who had a dog and a pet frog.’
2 0 apand bedarum-me ek-ra badhaka  jar- me
he (H) hisown bedroom-Loc one-CLF big jar-Loc
ben-ke rakhone ch-al
frog_ GEN put AUX-PST.3NH

‘He kept the frog in a large jar in his bedroom.’

! This is a Brahmin variety text takern from Indresh Thakur, (Janakpur, Dhanusha).
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©)

(4)

(5)

(6)

(")

(8)

9)

(10)

(11)

ek rait Jjakhan 0 a okor kukur

one night thistime he (H) and he (nv)  dog

sutal  ch-al ben jars bahar  nikail ge-l

sleep  AUX-PST.3NH  frog from jar  outside come gO-PST.3NH
‘One night while he and his dog were sleeping, the frog climbed out of the jar.’
0 khulal  Kkhidkis bahor  kuid ge-l

he (H) open from window outside jump go-PST.3NH

He jumped out of an open window.

jakhan agila din  bhor me lodoka a

thistime  next day morning in boy and

kukur jagal to osab dekh-l1-ok  je jar

dog wake up then they See-PST.3NH  COMP jar

khali ch-aik

empty AUX-PRS.3NH

“When the boy and the dog woke up the next morning, they saw that the jar was
empty.’

ladoka sab  jogoh  ben-ke khoj-l-ak

boy all  place  frog-cen find out-PsT.3NH

‘The boy looked everywhere for the frog.

kukur seho ben-ke khoj-l-ak

dog too frog-cen  find out-psT.3NH

The dog looked for the frog too.

Jjakhon kukur  jar-me dekh-ke kosis  kae-1-ak
thistime dog  jar-Loc look- Acc/IDAT try  do-PST.3NH
to okor mudi aroik  ge-l-aik

then his head stuck  go-PST.3NH

‘When the dog tried to look in the jar, he got his head stuck.’

ladoka  khulol  Khidkis awaj  de-l-ak benp tu
boy open  fromwindow from give-psTanH  frog  you
koha ch-e?

where  AUX -PRS.2NH
‘The boy called out the open window, “Frog, where are you?’

kukur  jhuikok khidkis mudi bahor nikal-1-ok

dog  bend fromwindo head  outside  extract-PST.3NH

a ekhano  okar mudi  jarme phasale ch-al

and now his head in the jar  stuck AUX-PST.3NH
‘The dog leaned out the window with the jar still stuck on his head.’

jar etek bhari  ch-al Ki kukur mudi bhore

jar  so heavy  Aux-PsT.3NH  COMP dog head on

khidkis bahors khois pad-al

fromwindow  outside  fall down lie-psT.3NH
“The jar was so heavy that the dog fell out of the window headfirst.’
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(12) o thik ch-aik se sunisachit  Kor-bak- lel
he (H) alright AUX-PRS3NH — COMP  gyre do (verbal noun)
kukur ke uthe-1-ak
dog ACC/DAT  pick up-psT. 3NH
‘The boy picked up the dog to make sure he was ok.’

(13)  kukur ke chor nai lagal ch-al muda
dog ACC/DAT  hurt not feel AUX-PST.3NH but
jar phuiz gel  ch-al
jar smash go AUX-PST.3NH
‘The dog wasn’t hurt but the jar was smashed.’

(14) ldoka a kukur befi ke bahar  khoj-l1-ak

boy and dog  frog ACC/DAT outside search-PST.3NH
‘The boy and the dog looked outside for the frog.’

(15) Iladaka ben- ke awaj  de-l-ok
boy frog-Acc/DAT sund  give-PST.3NH
‘The boy called for the frog.’

(16) o Jjomin me ek-ra bihur me awaj
he () ground LOC one-CLF hole LOC  sound
de-1-ok jakhanki  kukur madhumachi-k  choat me
give-PST.3NH  when dog bee-GEN beehive LOC
madhumachi  por bhuk-a/
bee on bark-psT.3NH

‘He called down a hole in the ground while the dog barked at some bees in a beehive.’
17) ek-ra gophar  bihurs bahor  nikal-al a ladoka

one-cLF  gopher fromhole outside go-psT.3NH and  boy

ke nak por  kait le-l-ak

ACC/DAT  nose on  bite take-PST.3NH

‘A gopher popped out of the hole and bit the boy right on his nose.’

(18)  ehi bich kukur ekhono  madhumachi ke dukh
meanwhile  dog now bee ACCIDAT  pother
do-rahal ch-al gach par  kud-ait ch-al a
giVG-PORG AUX-PST.3NH tree on jump_|Mp|: AUX-PST.3NH  gnd
okora-sab  par  bhuk-ait ch-al
he (NH)-PL 0N bark- impF AUX-PST.3NH
‘Meanwhile, the dog was still bothering the bees, jumping up on the tree and barking at
them.’

(19) madhumachi-k  khota nicha khais pad-al a sab-ta
bee-GEN beehive ground  felldown lie-psT.3NH and  all-cLF
madhumdachi uid ge-l
bee fly gO0-PST.3NH

‘The beehive fell down and all of the bees flew out.’
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(20)

(21)

(22)

(23)

(24)

(25)

(26)

(27)

(28)

(29)

apan  ghar  tod-bak karon ~ madhumachi-sab  kukur  par
his home ruin-PROG cause  bee-PL dog on
khiseel ch-a/

angry AUX-PST.3NH

‘The bees were angry at the dog for ruining their home.”

ladoka  kukur par kono dhyen nai  da-rohal

boy dog on any attention not  give- PORG

ch-al

AUX-PST.3NH

‘The boy wasn’t paying any attention to the dog.’

0 gach-me ek-ra namohar bihur  por  dhyan
he (H) tree- Loc ek-cLr  large hole  on attention
dine ch-al

give AUX-PST.3NH
‘He had noticed a large hole in a tree.’

ehilel 0 gach por choidh ge-l a

SO heH) tree on climb  go-psT.3anH and

bihur-me awaj de-l-ak

hole-LoCc ~ sound  give-PST.3NH

‘So he climbed up the tree and called down the hole.’

achanak  ek-ra  ullu bihurs bahor  jhopata mar-l-ok
sudden one-cLr  owl fromhole outof swoop  beat-pPST.3NH
a ladoka ke Jjomin por khasa de-1-ok

and boy-cLF  ACC/IDAT  ground on fell give-PST.3NH
‘All of a sudden an owl swooped out of the hole and knocked the boy to the ground.’
kukur  ladokak pachu  tejis  bhag-al kiekat  madhumachi

dog boy behind fast  run-PST.3NH becuse bee

okora  khihair-rahal ch-l-aik
he (NH)  chase-PROG AUX-PST.3NH
‘The dog ran past the boy as fast as he could because the bees were chasing him.’

ullu oi ladoka-ke badhoka chottan  dhoir khihar-1-ok
owl that boy-GEN large rock all the way chase-PsT.3NH
“The owl chased the boy all the way to a large rock.’

ladoka chattan  poar  choidh  ge-I a phers

boy rock on climb go-psT.3NH  and  again

aponake  awaj  de-l-ok

himself ~ sound give-PST.3NH

‘The boy climbed up on the rock and called again for his frog.’

0 daidh-sab  pakorane ch-al taki khaisne  pade
he (H) branch-pL  catch AUX-PST.3NH  that’s why fall down
‘He held onto some branches so he wouldn’t fall.’

mudda daidh-sab  basatabme  daidh nai  ch-a/

but branch-pL  really branch not AUX-PST.3NH

‘But the branches weren’t really branches!’

252



(30)

(31)

(32)

(33)

(34)

(35)

(36)

(37)

(38)

(39)

(40)

(41)

(42)

0-sab horin-ak siy ch-al

he (H)-PL  deer-GEN antler AUX-PST.3NH

‘They were deer antlers.’

horin  lodoka-ke apona  Sir-por utha-lel-ak

deer  boy-cen  his head-on  pick up-PST.3NH

‘The deer picked up the boy on his head.’

horin  apana  Sir-par ekhono  ladokak [aok  bhaig-rahal

deer  his head-on  now boy take  run-prOG
ch-al
AUX-PST.3NH

‘The deer started running with the boy still on his head.’

kukur seho sorige  bhag-al

dog too  with run-PST.3NH

‘The dog ran along too.’

0-sob ek-ra chattan-ke  njadik pahiich-rohal  ch-al

he (H).PL ek-cL rock-GEN  near  reach-proc  AUX-PST.3NH
‘They were getting close to a cliff.’

horin  achanek ruik  ge-l a ladoka aor  kukur
deer sudden  stop go-psT3NnH and  boy or dog
chattan-k kinar  por khais pad-al

rock-GEN  edge on falldown lie-psT.3NH

‘The deer stopped suddenly and the boy and the dog fell over the edge of the clift.’
chattan-k  nicha ek-ra  pokhair ch-al

rock-GEN  ground ek-cLF pond AUX-PST.3NH

‘There was a pond below the cliff.’

0-sab ek  dosarke  upar chopdhabs khas-al

he (H)-PL one another top  fast fall down-pPST.3NH
‘They landed with a splash right on top of one another.’
0-sab ek-ra parichit  awaj sun-l-ak

he (H). PL one-CLF familiar  sound hear-pST.3NH
‘They heard a familiar sound.’

ladoka Kkukur-ke ekodom  sant  roh-bak-lel koh-l-ak

boy dog-GEN  very quiet  keep- (verbal noun) tell-PST.3NH

“The boy told the dog to be very quiet.’

0-sab reik  bahar el a  dhefke pachu  dekh-1-ak

he (H)-PL  crep  outside come and log behind  look-PsT.3NH
“They crept up and looked behind a big log.’

ot 0-sab lodoka-k palatu  ben  bhet-al

there he (H)}-pL  boy-GEN pet frog  find-psT.3NH

‘There they found the boy’s pet frog.’

okra soni  okor M ben ch-al

he (NH) with he (NH) mother frog AUX-PST.3NH
‘He had a mother frog with him.’
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(43) okra lag  kichu bachcha befi-sob  ch-al a
he (NH) near some baby frog-pL ~ AUX-PST.3NH  and
ohimes ek-ra ladoka por kuid  ge-l

among them  one-cLr  boy on jump  go-PST.3NH
‘They had some baby frogs and one of them jumped toward the boy.’

(44)  bochcha ben- ke ladoka  posad ch-a/ a okar
baby frog-GEN boy like AUX-PST.3NH and  he (NH)
nab palatu ban chah-ait ch-al
new pet be want-IMPF ~ AUX-PST.3NH
“The baby frog liked the boy and wanted to be his new pet.’

(45) ladoka a kukur  ghor IE] jeb-ak-lel
boy and dog home take go (verbal noun)

ek-ra ben  paib  khus ch-al
one-CLF frog take  happy AUX-PST.3NH
‘The boy and the dog were happy to have a new pet frog to take home.’

(46)  jokhon  0-sab chal lag-al to ladoka apon
when he (H)-PL walk go-PST then boy his
hath hilelak a apan purana  ben a
hand wave and own old frog and

okar paribar-ke gudbai  koh-l-ak

he (NH)  family-Gen goodbye  say-PsT.3NH

‘As they walked away the boy waved and said “goodbye” to his old frog and his
family.’

Text B: Frog story 22

1) ek-ra ladoka che-loi Jokara [2 ek-ra kuta
one-CLF  boy AUX-PST.3NH  3sGg.pAT  with one-CLF  dog
a ek-ra palatu ben che-lai
and one-CLF  pet frog AUX- PST.3NH
‘There once was a boy who had a dog and a pet frog.’
2 u apana  bedorum-me ek-ra badhaka  jar- ma
he (vv) hisown  bedroom -Loc ~ one-CLF  big jar- Loc
ben-ke rakhon  chaee-l
frog- GEN put AUX-PST.3NH
‘He kept the frog in a large jar in his bedroom.’
3) ek rait jakhan u a okor kuta
one night thistime he (NH)  and he (NH) dog
sutal  che-lai ben jars bahor  nikail ge-lai
sleep  AUX-PST.3NH  frog from jar outside come JO-PST.3NH

‘One night while he and his dog were sleeping, the frog climbed out of the jar.’

? This is a Non-Brahmin variety text takern from Uma Kant Sah, (Rajbiraj, Saptari).
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4) u khulal  khidkis bahor kuid  ge-l
he (nH)  open from window outside  jump  go-PST.3NH
‘He jumped out of an open window.’

(5)  jakhon dosar din bhor me ladoka a
thistime  next day morning in boy and
kuta jagal to usab dekh-1-ak je jar
dog wake up then they See-PST3NH ~ COMP jar
khali ch-ai
empty AUX-PRS.3NH
‘When the boy and the dog woke up the next morning, they saw that the jar was
empty.’
(6) ladoka sab  Jogoh  ben-ke khoj-1-ak
boy all place  frog-cen  find out-PST.3NH

‘The boy looked everywhere for the frog.

@) kuza  seho ben-ke khoj-1-ak
dog too  frog-cGen find out-PST.3NH
“The dog looked for the frog too.’

(8)  jakhoin kuta  jar-me dekhai-ke kosis  kor-l-ok
thistime dog  jar-ioc  look- Acc/DAT try  do-PST.3NH
to okar  mudi  agaik  ge-l-ai
then his head  stuck go-PST.3NH
‘When the dog tried to look in the jar, he got his head stuck.’

9) ladoka  khulal  Khidkis awaj  de-l-koi bep tu
boy open  fromwindow from give-psTann  frog  you
kata ch-i?

where  AUX -PRS.2NH
‘The boy called out the open window, “Frog, where are you?’

(10)  kuta  jhuikok  Kkhidkis mudi bahar nikal-1-ok
dog  bend fromwindo  head outside extract-pST.3NH
a ekhano  okar mudi  jarme phasale  che-l-ai
and now his head inthe jar  stuck AUX-PST.3NH
‘The dog leaned out the window with the jar still stuck on his head.’
(11) jar etek  bhari  che-l-ai Ki kuta  mudi  bhore
jar  so heavy AUX-PST.3NH  COMP  dog head on
khidkis bahor  khois par-Ioi

from window  outside fall down  lie-pST.3NH
“The jar was so heavy that the dog fell out of the window headfirst.’

(12) wu thik ch-ai se sunisachit  Kor-bak- lel
he (NH) alright ~ AUX-PRS3NH  COMP  gyre do (verbal noun)
kura ke uthe-l-2k
dog ACCIDAT  pick up-psT. 3NH

“The boy picked up the dog to make sure he was ok.
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(13)

(14)

(15)

(16)

(17)

(18)

(19)

(20)

kuta ke chor nai  lagal  che-l-ai lekin

dog ACC/DAT  hurt not feel AUX-PST.3NH  put

jar phuit gel che-l-ai

jar smash go AUX-PST.3NH

‘The dog wasn’t hurt but the jar was smashed.’

lodoka a kuta befi ke bahar  khoj-l-kai
boy and dog frog ACC/DAT  outside  search-pST.3NH
‘The boy and the dog looked outside for the frog.’

ladoka  ben- ke awaj  de-l-kai

boy frog-accibaT sund  give-PST.3NH

‘The boy called for the frog.’

u Jjomin ma  ek-ra bhur ma awaj

he nH) ground LOC one-CLF  hole LOC  sound

de-l-kai jakhonki  kuta madhumachi-k  choat me
give-PST.3NH  when dog bee-GEN beehive LOC
madhumachi  pa bhuk-a/

bee on bark-pST.3NH

‘He called down a hole in the ground while the dog barked at some bees in a
beehive.’

ek-ra gophar  bhurs bahor  nikal-al a ladoka
one-cLFr  gopher fromhole  outside go-pST.3NH and boy

ke nak po  kait le-l-ok

ACC/DAT  nose on bite take-PST.3NH

‘A gopher popped out of the hole and bit the boy right on his nose.’

ehi bich kuta ekhano madhumachi ke dukh
meanwhile dog now bee ACC/DAT  hother
do-rohal che-loi gach  pa  kud-ai che-loi a
give-PORG ~ AUX-PST3NH  tree on  jump-IMPF AUX-PST3NH  gnd
okara-sab  par  bhuk-ai che-loi

he (NH)-PL  on  bark-impF  AUX-PST.3NH
‘Meanwhile, the dog was still bothering the bees, jumping up on the tree and
barking at them.’

madhumachi-k  khota nicha  khois pad-al a sab-ta
bee-GEN beehive ground fell down lie-psT.3NH  and  all- cLF
madhumachi uid ge-lai

bee fly gO-PST.3NH

‘The beehive fell down and all of the bees flew out.’

apon  ghor tod-bak karan  madhumachi-sab  kuta  pa
his home ruin-PROG  cause  bee-pPL dog on
khiseel che-/ai

angry AUX-PST.3NH

‘The bees were angry at the dog for ruining their home.’
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(21)

(22)

(23)

(24)

(25)

(26)

(27)

(28)

(29)

(30)

lodoka kuta po kono  dhyan nai  do-rohal

boy dog on any attention ~ not  give- PORG
che-loi

AUX-PST.3NH

‘The boy wasn’t paying any attention to the dog.’

u gach-me ek-ra  mamohor bhur por dhyan

he (NH)  tree- LoC ek-cLF large hole on  attention
den che-1oi

give AUX-PST.3NH

‘He had noticed a large hole in a tree.’

ehilel u gach  poa choidh  ge-lai a
S0 he (NH)  tree on climb gO-PST.3NH  and
bihur-me  awaj de-I-kai

hole-LoC sound  give-psT.3NH

‘So he climbed up the tree and called down the hole.’

achanak  ek-ra ullu bihurs bahor  jhopata  mar-1-koi
sudden  one-cLr owl from hole outof swoop  beat-pST.3NH
a ladoka k Jjomin pa khasa  de-l-koi

and boy-cLF ACC/DAT  ground on fell give-PST.3NH

‘All of a sudden an owl swooped out of the hole and knocked the boy to the
ground.’

kuta ladokak  pachu  tejis  bhag-al kiyaki madhumachi
dog boy behind fast run-pST.3NH becuse  bee

okora  khihair-rahal  che-l-ai

he (NH) chase-PROG AUX-PST.3NH

‘The dog ran past the boy as fast as he could because the bees were chasing him.’

ullu oi lodoka-ke  badhoka  chottan  dhoir khihar-1-koi
owl that boy-GEN large rock all the way chase-psT.3NH
‘The owl chased the boy all the way to a large rock.’

ladoka chottan pa  chaidh ge-lai a phers

boy rock on climb go-psT.3NH  and  again

aponake awaj  de-l-kai

himself ~ sound give-PST.3NH

‘The boy climbed up on the rock and called again for his frog.’

u daidh-sab  pokorane  che-lai taki khoisne  pade
he (N\H) branch-pL  catch AUX-PST3NH  that’s why  fall down
‘He held onto some branches so he wouldn’t fall.’

lekin  daidh-sab basatobm daidh nai  ch-/ai

but branch-pL really branch  not AUX-PST.3NH
‘But the branches weren’t really branches!’
u-sab harin-k siy che-/ai

he (NH)-PL deer-GeN antler AUX-PST.3NH
‘They were deer antlers.’
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(31) horin  Ilodoka-ke  apana  Sir-pa urha-lel-kai
deer  boy- Gen his head-on  pick up-PST.3NH
‘The deer picked up the boy on his head.’

(32) horin apona Sir-pa ekhono  ladokak  laek  bhaig-rahal
deer his head-on  now boy take  run-PrROG
che-/oi
AUX-PST.3NH
“The deer started running with the boy still on his head.’

(33) kuta seho safige bhag-lai

dog too  with  run-PST.3NH
‘The dog ran along too.’
(34) u-sab ek-ra  chottan-k  njadik  poahiich-rahal  che-loi

he (NH)- PL ek-cLF rock-GEN near reach-PrROG AUX-PST.3NH
‘They were getting close to a cliff.’

(35) horin achanek  ruik ge-lai a ladoka aor kuta
deer  sudden stop go-psTanH and  boy or dog
chottan-k ~ Kinar pa  khois par-loi

rock-GEN edge on  falldown lie-psT.3NH
‘The deer stopped suddenly and the boy and the dog fell over the edge of the clift.’
(36) choattan-k  nicha  ek-fa  pokhair  che-loi
rock-GEN  ground ek-cLr pond AUX-PST.3NH
‘There was a pond below the cliff.’
(37) u-sab ek  dosarke upar chopdas  khas-al
he (NH)-PL one another top  fast fall down-PST.3NH
‘They landed with a splash right on top of one another.’
(38) u-sab ek-ra parichit  awaj sun-1-ak
he (NH). PL  one-cLr  familiar  sound hear-pPsT.3NH
‘They heard a familiar sound.’

(39) ladoka kuta-k  ekadom sant  roh-bak-lel kah-1-kai
boy dog-GEN  very quiet  keep- (verbal noun)  tell-pST.3NH
‘The boy told the dog to be very quiet.’

(40)  u-sab reik bahor @l a dhefike pachu dekh-1-kai
he (NH)-PL crep outside come and log behind  look-PsT.3NH
‘They crept up and looked behind a big log.’

(41) ot u-sab ladoka-k palotu  ben  bhet-loi
there he (NH)-PL boy-GEN pet frog  find-psT.3NH
‘There they found the boy’s pet frog.’

(42) okra son  okor mae ben  che-lai

he nH)  with  he (\H) mother frog  AUX-PST.3NH
‘He had a mother frog with him.’
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(43) okra P) kuch  bachcha  beii-sab  che-lai a

he (NH) near some baby frog-pL ~ AUX-PST.3NH  and
ohimes ek-ra ladoka pa  kuid ge-lai

among them one-cLr  boy on jump  go-PST.3NH
‘They had some baby frogs and one of them jumped toward the boy.’

(44)  bachcha ben- ke ladoka  pasad che-lai a okor
baby frog-GEN  boy like AUX-PST.3NH and  he (NH)
nab palatu ban chah-ai che-lai
new pet be want-1IMPE AUX-PST.3NH
‘The baby frog liked the boy and wanted to be his new pet.’

(45) Iodoka a kuta  ghor P) jeb-ak-lel
boy and dog home take go (verbal noun)

ek-ra ben  paib  khus ch-lai
one-CLF frog take  happy AUX-PST.3NH
‘The boy and the dog were happy to have a new pet frog to take home.’

(46)  jokhon u-Sab chal log-loi to ladoka  apan
when  he (NH)-PL  walk go-PST  then boy his
hath hilelkai a apan purand ben a
hand wave and own old frog and

okar  poribar-ke gudbai kah-1-kai

he (\v)  family-GeEN  goodbye  say-psT. sNH

‘As they walked away the boy waved and said “goodbye” to his old frog and his
family.’
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