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Abstract

Thisisastudy on Teachers’ Perceptions on the Use of Collaborative, Controlled,
Guided and Free Writing Activities. This study was carried out to find out the perception
of the teachers on the use of free writing, guided writing, controlled writing and
cognitive/collaborative writing activities in teaching writing to the students. This study
followed mixed design. The quantitative data was acquired using a set of questionnaires as a
tool. The questionnaire was distributed to 40 secondary level teachers of Kavre district. The
collected data were analyzed using statistical tools and the data from the semi-structured
interview was anayzed and described in thematic way. The findings showed that, in
cognitive and collaborative writing al the teachers preferred group/pair and individua work
and the least preferred activity was asking questions and making predictions. In free writing,
most preferred writing activity was students editing their own draft and activity that was least
used was preparing list. Most preferred controlled writing activity was story completion and
least preferred was multiple choice closed passages. In guided writing, making sentence
connection was most preferred activity. Charts, tables, maps and statistical data were the
most preferred instructional materials. While pictures and music were least preferred by the
teachersin writing classroom. Similarly, they said that they found the challenges like time
management, lack of technology use, handling large classes of students of different
proficiency levels and lack of confidence and motivation of the students in English writing
while teaching writing.

This study comprises altogether five chapters. The first chapter isintroductory part
which includes background of the study, statement of the problems, objectives of the study,
research questions, significance of the study, delimitations of the study and operational
definition of the key terms. Similarly, second chapter includes the review of theoretical and

empirical literature and itsimplications as well as the conceptua framework. In the same

vii



viii
way, third chapter deals with the method and procedures of the study under which design of
the study, population, sample and sampling strategy, research tools, data collection
procedures, data analysis and interpretation procedures as well as ethical considerations are
mentioned. Likewise, fourth chapter comprises analysis and interpretation of results, and

summary of findings. Fifth chapter includes conclusion and recommendations. Finaly, the

references and appendices are included.
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Chapter |
I ntroduction

This study is entitled as “Teachers’ Perceptions on the Use of Collaborative,
Controlled, Guided and Free Writing Activities.”. This chapter consists of the background
of the study, statement of the problem, objectives of the study, research questions,
significance of the study, delimitations of the study and operational definitions of the key
terms.
Background of the Study

Humans frequently communicate their feelings, desires, and ideas through writing,
which isauseful ability that promotes self-expression and creativity. Writing is seen asa
complex and cognitive activity (Leki, 2010, p. 20), since the infinite number of thoughtsin a
writer's head struggle for attention and are stored in complicated ways. As aresult, even
experienced authors may struggle to organize their ideas clearly. According to research,
students regularly make syntactic, lexical, and semantic mistakes, notably in syntax and
coherence (Arabi & Ali, 2015). Despite their great topic understanding, students frequently
struggle to organize their ideas in alogical manner. McCarthy (2000, p. 25) says that, while it
isimpossible to stay true to established norms or guidelines when constructing written texts,
cohesiveness and coherence are critical factors that contribute to a text's effectiveness.
Without cohesiveness, it isimpossible to construct an accurate and coherent writing.

Teaching writing skillsis an important part of language teaching. Writing is one of
the productive language abilities, along with speaking. According to Harmer (2007, pp. 325-
326), teaching writing can focus on either the final product or the full writing process, with a
strong emphasis on details. Teachers may help students by including them in avariety of

activities and giving adequate monitoring throughout the writing process.



Students at all educational levels, from basic to higher educational institutions,
struggle to improve their writing abilities, which typically leads to worse exam scores. Even
at the master's level, many students fail to structure their writing logicaly. Several elements
are required to make writing thorough and compelling enough to hold the reader's attention.
Teachers should use a variety of activities to help students develop their writing abilities and
competencies. Common writing exercises include copying with correction, brainstorming,
sentence combining, dictation, story completion, note writing, image description,
summarizing, and newspaper completion. As aresult, learning efficient writing approachesis
critical for improving writing abilities.

Statement of the Problem

Writing is frequently perceived as a difficult activity, causing dissatisfaction among
both native and non-native students, as well as expert authors. Leki (2010, p. 5) underlines
that writing entails expressing thoughts and ideas, or communicating, therefore authors must
explain their words as clearly as possible. In the context of English as a Second Language
(ESL), many students seek to adequately convey their views but frequently fail dueto a
variety of circumstances. One key explanation could be alack of productive writing activity.

Despite a solid understanding of the subject matter and grammatical standards,
students frequently struggle to write effectively, not maintaining consistency in their work.
According to research, cohesiveness helps students think more carefully and rationally,
allowing them to convey their thoughts in a systematic, step-by-step format
(Tangkiengsirisin, 2010). Another important part of writing improvement is preserving
coherence, which helpsin grammatically connecting concepts with proper relational
meaning. According to studies, students improve the quality of their writing by using
cohesive devices such as reference conjunctions, substitutes, ellipses, and lexical coherence

(cohesivelinks) (Akindele, 2013; Bae, 2001; Haris & Y unus, 2014; Tanawong, 2014).



Most study focus on certain forms of writing and activities that use specific
methodologies. In contrast, the purpose of this study isto discover instructors impressions of
four various types of writing and associated activities, resulting in athorough picture of the
preferred writing skill exercises. Furthermore, unlike most studies, which are either
guantitative or qualitative, this study takes a mixed-methods approach, collecting quantitative
data through questionnaires and qualitative insights through semi-structured interviews.

Although students can engage in a variety of writing tasks, several regular patterns
appear. To increase writing abilities, students must first comprehend the numerous parts of
writing, as well as the various activities and approaches that may guide and improve their
writing. | picked this study subject because many of my colleagues prioritize teaching al four
language skills while experiencing less pleasure and success with writing abilities. Despite
adopting avariety of strategies to teach writing in the classroom, most students tend to
struggle with writing in comparison to other skills. As aresult, the purpose of thisresearch is
to look at various writing exercises that might help people improve their writing skills.
Objectives of the Study

The objectives of the research were as follows:

1. Tofind out teachers’ perceptions on the use of collaborative, controlled, guided and
free writing activities for improving writing skill
2. Toexplorethe activities and materials used by teachers for improving students’
writing skill.
3. To suggest some pedagogica implications.
Resear ch Questions
This research questions of the study were as follows:

1) What do teachers perceive about the use of activities in improving students writing?



2) What activities and instructional materials do they use in order to improve students
writing skill?
3) What different activities do teacher apply in their classroom for improving
students writing?
Rationale of the Study

This study primarily focuses on improving one of the most difficult skills: effective
and academic writing. It seeks to give helpful insights for instructors and students looking to
improve their writing skills. Anyone looking to improve their writing abilities can benefit
from the ideas offered in this research.

The study will provide insight into the functions of cohesive links, coherence devices,
and grammatical skill, al of which are necessary for writing successful and accessible essays.
Thus, this study isimportant for pupils. Additionally, curriculum designers, textbook authors,
and teacher trainers would benefit from this study since it will give relevant reference
resources. These ideas may be included into textbooks to provide frameworks for the
development of writing abilities.

Furthermore, the study will help in addressing the challenges of maintaining
cohesiveness and coherence in writing. Teachers who want to improve the student's writing
abilities can benefit from this research since it will help them comprehend numerous
approaches for improving writing.

Delimitations of the Study

This study was only focused on exploring the various activities for improving writing
skill. There were only 40 teachers from different schools of Kavre district as the sample
population of the study. In case of more than two secondary level English teachersin asame
school, both were submitted as respondents or participantsin this research. Among them five

of the teachers were interviewed using semi-structured interview format to find out the



writing strategies used in the classroom and teachers’ perception and experiences using them.
The questionnaire and interview guidelines were used as the tools of data collection. This
study was based on mixed method.
Operational Definition of the Key Terms

The key terms used in this study are defined from the following operational
perspectives:
Writing: The term 'writing' refersto the graphic representation of ideas and thought in this
study.
Activities: In my study activities has been used to refer to a series of writing tasks which are
used by language teachers and students in writing practices.
Writing tasks/exer cises. different writing exercises like - paragraph, letter, essay, report,

stories, news report and, so on.



Chapter 11
Review of Related Literature and Conceptual Framework

Literature review isthe written summary of the books, articles, and other documents
which deals about the information related to the research topic. This chapter includes the
review of related theoretical literature, review of empirical literature, implications of the
study and conceptua framework.
Review of Related Theoretical Literature

A researcher needs atheoretical framework that |eads him/her in working on the issue
by investigating ideas regarding the area of his/her study through the evaluation of various
texts, theses, articles, and so on. Based on this fact, in my research, after examining the
papers, books, and thesis, a variety of ideas were produced from various sources. Eventually,
they were organized into primary themes, which are discussed in the following topics.
Writing

Writing, in genera, isalinguistic ability that allows you to convey your ideas and
feelings through written symbols. Writing expresses meaning through the use of visual
symbols that represent alanguage. It is viewed as both a product and a process approach;
nevertheless, the majority of instructors prefer a process-based approach that includes steps
such as drafting, evaluating, redrafting, and writing. Writing is the activity of discovering,
developing, and arranging ideas (Gardner, 2009, p. 111). Writing is a set of written symbols
that represent linguistic sounds, syllables, or words. It signifies that writing isthe
representation of spoken sounds as pictorial symbols. In asimilar spirit, Byrne (1973, p. 1)
believes that written symbols must be ordered according to specific patternsin order to
produce words, and words must be combined to form sentences.

The writing process involves playing with one's own thoughts in order to convey them

inalogical style. Writing is communication; thus, the writer must make it clear to the reader



as possible (Leki, 2010, p. 5). (Harmer, 2007, pages 325-326). Writing is one of the most
crucia aspects of language. It is a productive and expressive language talent in the sense that
we code meaning using specific graphic symbols, as opposed to decoding while receiving. It
isabeneficial talent. It transforms the mechanism, letters, and structures into coherent words,
phrases, and paragraphs.

A writer should be knowledgeable in vocabulary and understand the rule of
organizing linguistic piecesin a meaningful way. Writing is more than just a collection of
disconnected sentences. It must be orderly and well-connected. A well-connected and
arranged piece of writing can successfully communicate the author's thoughts to the reader.
To become a competent writer, one must learn many writing sub-skills.

Hedge (2005, p.119) suggests that writing should begin with a sense of purpose.
Similarly, afeeling of audience, a sense of direction, structuring the information clearly in a
logical manner, controlling the script, getting the grammar right, building sentence structure,
connecting ideas in a number of ways, and having an extensive knowledge of vocabulary are
the basic things which are needed in writing.

Elements of Writing

Writing requires a variety of processes and skills; these processes and sub-skills are
the components of the writing skill. The Elements of Writing are the many abilities required
for most sorts of academic writing, including a brief report, along essay, and a dissertation
(Bailey, 2010). The features contained in the writings contribute to the writing's standard and
systematic nature, allowing readers to readily understand the content. According to Bailey
(2010), the following writing features may be found in both the essay and the other genre:

Argumentation. In academic writing, an argument is generally a core concept,
sometimes termed a "claim” or "thesis statement,” supported up with evidence that supports

the notion; we utilize some type of claim and evidence to support and apply our abilities



when writing. Argumentation adopts a position backed by evidence, which encourages
individuals to share the writer's point of view and insights (Awasthi, Bhattrai, and Khaniya,
2011). To produce a strong argument, paragraphs must be neatly ordered in such away that
the writer may frame their arguments effectively (Bailey, 2010, p. 43). Argumentation is
concerned with the linking of a succession of claims to bring the essay to a close.
Argumentation clarifies that the notions are valid or not in the writing by presenting the ideas
inlogical format.

Comparison and Contrast. In academic writing, comparison and contrast are
especially useful because they allow usto perceive familiar thingsin new perspectives.
"Common sense” clams that two items are the same, but a rigorous examination and contrast
shows their significant differences (Bailey, 2010). It indicates that while common sense may
tell us that two things are completely incompatible, when we compare and contrast them
methodically, we uncover their similarities. It enables readersto quickly identify similarities
and differences between two or more sources; it accurately deliversinformation from the
sources; and it offers the comparison for a specific goal. Awasthi et a. (2011) used
comparison and contrast to provide a clear transition in their writing. When comparing, use
termslike"like," "as," "likewise," "in the same way," "just as," and so: when contrasting, use
conjunctions like "although,” "however," "in contrast,” "instead,” "whereas," "yet," "unlike,"
"still," and "on the one hand." On the other hand, phrases such as nonethel ess, neverthel ess,
etc. and so on are utilized.

Discussion. When discussing an essay or other piece of writing, it is necessary for the
writer to consider al sides of the issue before offering a conclusion that supports one of them.
Longer essays aso frequently call for students to assess the data and concepts they have
acquired in adiscussion part, prior to writing the conclusion. The writer offers a variety of

viewpoints, defenses, and possible results of different courses of action at this point. This part



provides a chance for critical review as well as aforum for elucidating arguments in favor of
or against the subject.

Cause and Effect. In writing, the cause-and-effect structure establishes a causal
relationship between events, ideas, and feelings, analyzing why something occurs (Awasthi et
al., 2011). Thisrelationship connects situations and events over time, with causes preceding
their effects. The cause-and-effect pattern is used to identify the reasons behind a particular
situation or the consequences of an event (Leki, 2010, p. 275). When presenting cause and
effect relationships, conjunctions such as "because,” "since," "as," "owing to," and "due to"
indicate causes, while "so," "therefore,” "consequently,” and "that iswhy" indicate effects
(Bailey, 2010, p. 70).

Cohesion. Thelexical and grammatical connections that exist between various textual
components build cohesion. These linkages might take place inside a single sentence or
between several phrases. Sentences are joined structurally by cohesion (Widdowson, 1979, p.
87; Mubenga, 2010, p. 40). It speaks about the interconnectedness and coherence of every
textual component. Cohesion is a semantic unit that deals with the connections of meaning
within atext, identifying it as a cohesive entity, according to Halliday and Hasan (1976, p. 4).
Cohesion enhances the coherence of atext by ensuring that phrases are connected using
cohesive methods like ellipsis, substitution, and reference. Cohesion eventually addsto the
overall coherence of thetext, evenif its primary focus is on the grammatical links between
phrases.

Examples. In writing, examples function as supporting details by providing readers
with real information that makes topics easier to comprehend. Bailey (2010) believes that
using examples to support claimsis a good idea while writing an essay. As aresult, examples

are given to improve the writing's validity and readability. It might be difficult for readers to
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understand the material without examples. When giving instances, terms like "namely,” "that
isto say," and "viz" are frequently utilized (ibid).

Generalization. Generalizations are useful, because they make difficult concepts or
facts simpler and easier to comprehend and recall (Bailey, 2010). For example, "The mgority
of Brazillians are football players.” is not as accurate as "67% of Brazillians are football
players." Writing generalizations makes material easier to understand by helping the reader
internalize the facts and making the text easier to comprehend.

Definition. A definition aids readers in understanding the material by giving a concise
and understandabl e explanation of terminology in language they can comprehend. Definitions
are sometimes required to make sense of words or phrasesin titles as well as to define more
modern or technical terminology that are not commonly understood (Bailey, 2010, p. 79).
Definitions can give precise definitions to well-known concepts like "family" or "injustice”
and clarify unknown ones like "pterodactyl" or "miscegenation” (Leki, 2010, p. 278). Itis
useful to connect aterm's new or specialized meaning to ideas that readers are aready
familiar with when defining it. Bailey (2010) also suggests providing additional details and
examples for athorough explanation to help readers understand the material more rapidly.

Referencing. Citations, or references, are crucial for preventing plagiarism. Giving
due acknowledgment to original ideas and effort is the primary goal of referencing, which
also enables readers to independently assess if the referred information bolsters the author's
position (American Psychological Association [APA], 2010, p. 170). Giving due
acknowledgment to the source is essential whether paraphrasing, explicitly citing an author,
or expressing an ideain order to avoid intellectual theft. Referencing is an essential
component of academic writing since it not only helpsto avoid plagiarism but also gives the

information presented in the work legitimacy and credibility.
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Cohesion and Coherencein Writing

Despite their close relationship, cohesion and coherence are two different ideas.
While cohesiveness focuses on the interaction between lexical elements and structures that
come together to make a coherent text, both are necessary for maintaining connectednessin a
text to alow understanding (Alarcon & Morales, 2011, p. 115; Halliday & Hasan, 1976).
Contrarily, coherence involves the linking of disparate bits of information and has to do with
how the text is mentally represented rather than the text itself (Sanders & Matt, 2006).
Cohesion and coherence are widely acknowledged as essential components of good writing,
despite the fact that following strict guidelines or standards can be difficult when composing
written materials (McCarthy, 2000, p. 25). Clause-level coherence problems are common
(Arabi & Ali, 2015),

Coherence and cohesiveness must be maintained in order to guarantee readable
writing. The relationship between a statement and the meaning it expresses is known as
coherence, and it is attained by upholding cohesiveness. These connections are frequently
predicated on the writer and reader having common information. An essay has to employ
lexical coherence and grammatical ties like ellipses, references, substitutions, and
conjunctionsin order to be cohesive. Understanding when and how to employ coherent tiesis
essential while writing essays. By using grammatical and lexical coherence to link supporting
facts, these linkages aid in the logical connection of concepts. In the end, preserving
coherence seeks to show the text's coherence and interconnectedness.

Approaches to Writing

There are several methods that may be used to strengthen writing abilities. The
strategy used should support the goal of writing instruction. It is crucial to choose the right
method based on particular learning objectives, as stated by Harmer (2007, p. 325). "We must

decide between them, choosing whether we want students to focus primarily on the process

11



12

of writing compared to its product, whether or not we seek them to explore different written
genres and if we want to promote creative writing—either alone or together.” In the same
way, Harmer (ibid) discusses the following approaches to student writing:

Product Approach. Writing from a product approach places emphasis on the finished
result. When using this strategy, the goal of the work and the final product are the main
priorities. The product method is especially useful for teaching writing mechanics, claims
Harmer (2007). Commonly employed tasks within the product method include copying,
dictation, conversation writing, message composition, and writing from pre-given options.

Process Approach. The process approach to writing, in contrast to the product
approach, emphasizes the writing process as a whol e rather than just the finished output.
Students are involved in pre-writing, drafting, editing, rewriting, and compl eting phases of
the process with this technique. It is predicated on the idea that students may successfully
enhance their writing skills by following a methodical writing process.

Harmer (2007, p.326) presents following diagram to illustrate the process of writing:

Fig. No. 1:  Processof Writing

&

Planning <

v

Drafting

Final verson? «— » Editing
Final vers on/
Genre Based Approach. Different genres have various writing formats and styles.
Just aswriting a letter to a pen friend is not the same as sending a letter to a corporate
director, so too are poems and advertisements written differently. Every literary genre has

unique norms and styles of its own. As stated by Harmer (2007, p. 327), students who write

12
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in acertain genre need to take a number of thingsinto account. They must be aware of their
audience, have athorough comprehension of the issue, be conversant with the genre's
conventions and stylistic standards, and comprehend the context in which their writing will
be read.

Creative Writing Approach. Creativity isavital human skill that brings a sense of
pride when we create something unique. Gaffield-Vile (1998), as cited by Harmer (2007, p.
328), emphasizes that "Creative writing is ajourney of self-discovery, promoting effective
learning." As educators, it iscrucial to offer guidance and opportunities for students to
engage in creative writing practices.

Elements of Effective Writing Instruction

In order to write effectively, the writer has to be conscious of various aspects of
writing. It means there are various ways or activities which are involved in improving
writing. In this context, Graham and Perin (2007) point out the eleven elements of effective
writing instruction on the basis of their research study; which are found to be effective for
helping students learn to write well and to use writing as atool for learning. They are
presented as follows:

Writing Strategies. Writing strategies involves teaching students strategies for
planning, revising, and editing their compositions which help to improve the writing. These
strategies help to improve writing.

Summarization. Summarization involves explicitly and systematically teaching
students how to summarize the texts. It is also one of the strategies for concluding own ideas.

Collaborative Writing. Collaborating writing uses instructional arrangements in
which the writers work together to plan, draft, revise, and edit their compositions; thisis also
one of the best ways of improving own writings in a sense that the writer get chance to share

their own idesas.
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Specific Product Goals. It assigns students specific, reachable goals for the writing
they are to complete. Without specific product goals it’s quite impossible to make writing
effective.

Word Processing. Word processing uses computers and word processors as
instructional supports for writing assignments which help to develop writing skill.

Sentence Combining. It involves teaching students to construct more complex,
sophisticated sentences. Sentence combining techniques helps to connect the ideasin a
logical way.

Prewriting. It engages students in activities designed to help them generate or
organize ideas for their composition. Generating or organizing ideas for the composition is
possible through various sorts of prewriting activities. It helps to commence the writing.

Inquiry Activities. Inquiry activities help to engage the studentsin analyzing
immediate, concrete data to help them develop ideas and content for a particular writing task

Process Writing Approach. Processing writing interweaves a number of writing
instructional activities in aworkshop environment that stresses extended writing
opportunities, writing for authentic audiences, personalized instruction, and cycles of writing.

Study of Models. It provides students with opportunities to read, analyze, and
emulate models of good writing. Studying various sorts of models of writing provide
opportunity to gain writing techniques of various aspects.

Writing for Content L ear ning. This technique uses writing as atool for learning
content material. Writing is also used as a means of content learning. One can develop his
writing along with the content learning; so, it is one of the appropriate ways of improving

writing.
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Reasons for Writing

As Harmer(2008) suggests there are two reasons for writing. Writing for learning and
writing for writing. The specific reasons are,

For reinforcement. Most of the learners benefit greatly from written language. They
are inspired, motivated and guided by great writers’ writing.

For Language Development. Learners can devel op their language proficiency
through language practice.

For Learning Style. Different learners learn differently. Some learners learn through
writing i. e. write and learn.

For Writing as a Skill or Writing for writing. Some people write for making their
writing better whereas some write only for writing i. e. amateur writers.

For Language Processing. Writing gives the learners thinking ‘time’ so that they can
learn the language better. Aswe all know that writing needs more mental exercises then
others so the language is processed in the brain and better learning occurs.

For Learning a Language. Writing can be used as a practice tool to learn the
language.

For Writers. Some people write for writing purposei.e. to be awriter or litterateur.
Activities for Developing Writing

Students writing abilities can be improved through a variety of exercises. Our major
goals are to encourage students to write more and to assist them in their learning. The
following exercises can aid in the improvement of writing abilities:

Controlled Writing Activities. Thisis afundamental task where pupils combine,
duplicate, and finish phrases. There is no freedom for students to voice their opinions. Cross
(2003) lists sentence combining, jigsaw sentence construction, and copying with correction as

some of these exercises. Jigsaw sentences, where students must match and write out multiple
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sentence halves, copying with correction, gapped passages, pure close messages, modified
close passages, multiple choice close passages, find and copy, gapped illustrative sentences,
sentence combining, dictation, dictogloss (e.g., note taking), telegrams (e.g., writing in a brief
manner, i.e. few words much information), story completion, dairies, and other common
controlled writing exercises cutting out articles from newspapers, captioning pictures,
creating summaries, and taking notes.

Guided Writing Activities. In guided activities, students are given specific
instructions to finish awritten assignment while yet having some autonomy. Examples
include visual descriptions, picture sequence stories, summaries, haf-dialogues, and tale
completion (Cross, 2003). Additional typical guided writing exercises include: Formal
practice, Making connections, Note writing, Key word essays, Replying to letters,
advertisements, and emails, Newspaper clippings (e.g., giving genuine newspaper headlines
and asking students to create the full articles) and, Story compl etion.

Free Writing Activities. Students are given atopic and are required to writeon it in
their own unique style for this advanced writing exercise. Students are allowed to select the
terminology and structure they want to use to convey their views on the assigned topic. After
brainstorming, planning, making alist, creating an outline, and editing and refining the text,
students write. Writing essays, poetry, and letters are afew instances of free writing.

Writing as a Collaborative Activity

Collaborative writing is effective for teaching learners with different abilities.
Learners share their ideas in the group and produce written text by combining their ideas. Shy
students also encouraged to participate in writing. Weak students get help from their friends.
Cognitive Strategies for Writing

According to Flower and Hayes (1981), several cognitive strategies can significantly

enhance writing skills. These strategies include:
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Planning and Goal Setting
This method consists of several sub-strategies, including creating conceptual and procedural
plans, defining objectives, generating a purpose, and prioritizing tasks. These procedures help
in thinking organization and offer a precise writing path.

Tapping Prior Knowledge
This tactic involves exploring preexisting schemata and activating knowledge. By assisting
writersin recalling their own ideas and experiences, these sub-strategies allow them to dive
deeper into their cognitive processes.

Asking Questions and M aking Predictions. To become a better writer, you must
learn to anticipate and ask questions. Creating questions about the subject, genre,
writer/reader, and goal is part of this process. Finding afocus, making predictions about the
future, building momentum, and creating focal points for validating or rewriting meaning are
all included.

Constructing the Gist. Creating connections, visualizing, organizing information,
recognizing primary concepts, extending schemata, adopting an alignment, and generating
early interpretations are all steps in the process of creating the gist. These supporting
techniques support the logical connection of concepts to produce coherence in writing.

Monitoring. This technique focuses on controlling the cognitive process and the type
and length of activities. The techniques used include validating that the reader/writer ison
track and indicating the need for fix-up tactics to update meaning.

Draft. Backtracking, reworking meaning, finding confirmation for interpretations,
carefully examining the text, and getting further into the author's skill are all examples of
drafting methods. These procedures are critical to refining and polishing the draft.

Reflecting and Relating. Reflecting and connecting involves taking a step back,

taking stock, reconsidering what one understands, and devel oping standards for personal
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writing styles. This alows authors to enhance their work by reflecting on their own thoughts
and experiences.

Evaluating. Sub strategies involved in the evaluating approach include reviewing,
asking questions, evaluating/assessing quality, and generating critiques.

Review of Related Empirical Literature

The review of research, publications, theses, and reports is the subject of this section.
The empirical review aidsin providing suggestions for the study issue that the investigator
wishesto pursue. It facilitates in-depth thought and clarity on the researcher's own subject
matter. A number of studies were conducted about the usage of exercises to help students
writing abilities. Below isareview of afew of the earlier research.

Paudyal (2014) conducted a study titled "The Effectiveness of Language Gamesin
Teaching Writing Skill," aiming to ascertain the efficacy of language games in the instruction
of writing techniques. Forty-eight ninth-grade students from the Dolakha district participated
in this experimental study. Purposive nonrandom sampling was employed by the researcher
to choose the study's sample population. Test items were the main study tools, and the
findings showed that teaching writing skills using language games can be effective.

Fhonna (2014) carried out aresearch " The Difficulties Faced by Studentsin
Producing Free Writing". The major objectives of this study were to conducted to identify
errors and mistakes made in free writing students and to investigate the reasons they face d
numerous difficulties in producing good free writing as well asto investigate the students
opinions towards the activity of writing in general and also to comments of their lectures on
their free writing assignments. The data was taken from 18 students. A questionnaire was
used to collect data. The finding of the study was 6 categories of grammar that were often
misuse in the students free writing namely agreement/ verb-tense, spelling, articles, lexical

choice, pronoun and preposition.
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Shrestha (2014) carried out aresearch entitled “Strategies adopted by the grade eleven
students to develop writing skill.” The objective of his study was to find out the strategies of
studentsin learning writing skill. The researcher had used survey design to carry out the
research study. The participants of this study were thirty six students from each of the six
school of Sindhupalchowk district who were selected through non random purposive
sampling procedure. Questionnaire was adopted for data collection tool. The study found out
that self correction, letting teachers’ correcting writing, taking notes, doing homework and
teachers encouragement are the frequently adopted strategies.

Gautam (2015) conducted aresearch on the topic “Strategies adopted by the grade
twelve students to develop writing skill.” The objective of his study was to find out the
strategies used by grade twelve students to develop writing skill. The researcher had used
survey design to carry out the research study. The participants of this study were thirty
students f of Kathmandu valley district. They were selected through non random purposive
sampling procedure. Questionnaire was adopted for data collection tool. The study concludes
that most of the students prepare the note, draft the ideas, note down the difficult words and
write their meaning for devel oping writing skill.

Neupane (2015) conducted a study entitled "Free Writing Proficiency of Grade X|
Students Before and After Feedback.” The goal was to evaluate the grade X1 students free
writing skills both before and after they received comments. Twenty students from the
Rupandehi district's Siddhartha Gautam Campus were included in the study's sample.
Neupane chose the participants from the campus and used a quasi-experimental study
approach. Using a series of test items that comprised writing assignments for essays, |etters,
and paragraphs, data was collected. Both quantitative and descriptive approaches were used

to examine the data. Students' average score before feedback was given was 41.25%;
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following input, it improved to 45.13%. The main way that this study varies from other recent
studiesis because it used a quasi-experimental research approach.

Paudyal (2015) conducted a study titled "Proficiency of Grade Eleven Studentsin
Free Writing." The main objective was to eval uate the grade eleven pupils competency in
free writing. Using a non-random sampl e technique, Paudyal chose 60 pupils from three
distinct government schools in Pyuthan for his survey study design. The primary tool used to
gather data was a series of test items. The study's conclusions showed that the students
writing abilities fell below than the acceptable standards and it highlighted a gender disparity,
showing that boys exhibited better free writing proficiency than girls.

Batala (2017) conducted a study titled "Comparative Study on Free Writing
Proficiency between Grade Eight Students of Institutional and Community Schools.” The
purpose of the research was to evaluate students free writing skills in anumber of areas,
including as mechanics, grammar, coherence, clarity, economy, and completeness. In the
Jajarkot district, thirty kids were chosen using a non-random sample technique from both
institutional and community schools. The survey results were favorable in that they showed
that kids attending institutional schools were more proficient in free writing than students
attending community schools.

Tiwari (2017) carried out aresearch on "Graph logical Errors Committed by
Secondary Level studentsin Free and Guided Writing" with purpose to identify the errorsin
spelling and to find out types of errorsin spelling and punctuation marks. Survey research
design was used. A set of test item was used as atool to collect data. Forty students were
taken as the sample. The study found students that committed more errorsin spelling than in
punctuation marks.

Although several researches have been carried out in the Department of English

education to find out the difficulties in teaching and learning writing skill. But this research
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will be entirely different from those of all above mentioned because this research will be
conducted
Implications of Review for the Study

The main goal of the literature review is to facilitate the study's conduct by looking at
earlier studiesin the relevant subject and gathering data pertinent to the research issue. Prior
research exposes gapsin the field of study and aids in comprehending the theoretical
frameworks relevant to the research problem and identifies gaps in the study
area. Furthermore, the literature evaluation offers a precise study work plan. Using a range of
materias, including books, journas, articles, and reports, this review contributes to the
understanding of the study challenge, methodology, and findings contextualization.

S0, | reviewed the research studies Paudyal (2014), Fhonna (2014), Shrestha (2014),
Gautam (2015), Neupane (2015), Paudyal (2015), Batala (2017) and, Tiwari (2017). From
those review, | gained the knowledge of constructing data collection tool, selecting research
design, and also got the knowledge of explored findingsin my related topic of study.

In summary, all of the aforementioned research projects assisted me in gaining
understanding of avariety of issues, including study themes, methodol ogy, design selection,
data gathering and analysis techniques, and contextualizing the results.

Conceptual Framework

A conceptual framework is the representation of the understanding of the theories by
the r-%archer and his’her own conceptualization of thTa relationship among different
variables. It isthe visua representation of the presumed relationship of the concept or

variables that involve in the study. The conceptual frame work isin the next page.
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Chapter 111
Methods and Procedures of the Study

Methodology and procedures are the vital elements of aresearch study. Any research
project will readily achieveits goalsif it uses the proper technique and methods. The use of
appropriate technique aids researchers in following the proper course for their study. This
chapter incorporates design of the study, population sample and sampling strategy, research
tools, sources of data, data collection procedures, ethical consideration.

Design of the Study

The precise process of finding new information and answering questions is known as
research. While discovering the truth and having adequate evidence to back it isthe main
objective of research, the specific objective of astudy might differ based on its nature and
design.

The study was based on the survey research design where the 40 teachers of Kavre
district were the population of the study. Primary and secondary sources of datawill be
acquired for this investigation. Secondary sources will include reliable books, journals,
papers, theses, and related websites focusing on writing skill improvement techniques,
primary data came from secondary-level teachers. Descriptive approaches were employed to
evauate the quantitative data obtained from the selected individuals.

Survey research is one of the most important areas of measurement in applied social
research. The broad area of survey research encompasses any measurement procedures that
involve asking questions of respondents. It can be carried out either by a group of researchers
or by an individual. It mainly depends upon the nature of study. It is often used to assess
thoughts, opinions and feelings. It can be specific and limited, or it can have more global,

widespread goals.
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One of the most popular types of research methodologies isthe survey. | chose this
design because It is applicable on the type of research | wanted to do., and also because it
may be used to experiment with other tactics and activities. Survey techniques are used in
educational research to collect data from groups like students, instructors, or other education-
related professionals and analyze it to solve important challenges in education. Surveys often
employ samplesin order to make generalizations about bigger groups.

Survey research designs, according to Creswell (2014, p. 376), are quantitative
methods in which researchers give surveys to a sample or the whole population in order to
characterize attitudes, views, behaviors, or traits. Researchers use techniques such as postal
surveys or one-on-one interviews to gather numerical data, which they then statistically
anayzeto look for patterns and test hypotheses or research questions. They make sense of the
data by contrasting the findings with those of earlier investigations.

Surveys are an essential research method for educational studies for determining
people's attitudes, beliefs, and particular actions about certain subjects, occurrences, events,
or circumstances, as the foregoing description makes clear. Oneis able to apply survey
results to the whole population or group. Taking these factors into account, | have decided to
conduct my research using a survey methodology in order to see how teachers view different

approaches to enhancing students writing abilities.

Population, Sample and Sampling Strategy
The population of the study will be all the secondary level English teachers of Kavre
district. Out of them 30 secondary level teachers will be selected as the sample popul ation of

the study. The researcher will follow the non-random purposive sampling procedure.
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Resear ch Tools

Tools are the most important elements of any research. For this study, | had used pre-
formulated questionnaire in order to find out strategies for improving writing skill. Other than
that interview guidelines for semi-structured interview were used.
Sour ces of Data

| used both primary as well as secondary sources of datafor my study. 40 secondary
level teachers of Kavre district were selected for the survey and 5 of them had participated in
semi-structured interview were primary source of the data whereas Journals, books, PDF
files, policy provisions, unpublished thesis, and reports were used as secondary sources of
data
Data Collection Procedures

To carry out the research study, | began by establishing rapport with the teachers.
After building this relationship, | informed them about the research study and explained how
they could assist. In the second phase, | provided the participants with a questionnaire, which
was collected after afew days. Finally, | thanked all the participants for their cooperation.
Ethical Consideration

Ethical considerations are a crucial aspect of any research study, and researchers must
remain mindful of these principles throughout their work. To conduct this research, | will
adhere to ethical guidelines, including obtaining permission from relevant authorities, using
participant data solely for this study, maintaining the confidentiality of respondent

information, and avoiding plagiarism.
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Chapter 1V
Analysisand I nterpretation of the Data
This chapter deals with the analysis and interpretation of the data. Systematic analysis
of the statistical data collected using the questionnaire and descriptive data collected through
interview is donein this phase. Based on the organization, presentation and logical analysis
of the data done under different themes, the findings were made.
Analysis of Data and Interpretation of Results
This study utilizes both quantitative and qualitative data elicited from questionnaire
and interview. The data represents teachers’ responses on the use of different writing
activities.
S0, the responses were analyzed under following themes:
a) Perception on the approaches of writing as a cognitive and collaborative task
b) Perception on the different free writing activities
c) Perception on different controlled writing activities
d) Perception on different guided writing activities
€) Perception on the use of instructional materials while teaching writing
Perception on the Use of Cognitive and Collaborative Activity
This heading deals with, seeking whether teachers find if writing skills develop well
when done as a collaborative activity or see it as an individual task. Also, do the teachers
prefer to follow the steps of writing as cognitive activity? Both collaborative and individual
ways employ a specific process, strategy or steps which is also considered as different stages
of writing. Thisincludes a series of writing, editing and re-writing and re-editing in acyclic
manner either individually or in group. The results from the data received from the

guestionnaire are analyzed and interpreted in a descriptive way as follows:
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Tablel

Per ception on the Use of Cognitive and Collabor ative Activity

Cognitive/ Responses

collaborative Agree Neutral Disagree
activity SA% A % (Total(% [N % D (% |SD % |Total|%
Using stagesof |13 32510 25 23 |57.54 10 (1230 1 [2513 [325
writing

(planning,

drafting,

revising, editing,

and final draft)

Collaborative 1025 |22 55 32 |80 3 [75 3 [752 |5 5 125
writing

Asking 3 |75 ]15 (37518 45 |5 [125 14353 [7.517 425
guestions and
making

predictions

Group work, 15 37525 62540 |100/0 |0 OO0 0 00 0
pair work,
individual work

Where, SA = Strongly Agree, A = Agree, N = Neutral D= Disagree, SD = Strongly
disagree

The datain table 1 shows that, 57.5% of the teachers encouraged their studentsto use
stages of writing (planning, drafting, revising, editing, and final draft) . On the other hand,
32.5% teachers do not make the students aware about the different stages of writing. 4 out of
40 teachers which make 10% of the total participants chose to remain neutral in this matter.

Likewise, 80% teachers agreed that collaborative way helps in the improvement of
writing. The participants who think collaboration does not help in writing classis 12.5%. 3
teachers or 7.5% ticked the neutral option for thisidea.

Similarly, 45% agreed that asking questions and making prediction. It means they
believe that asking questions and making predictions help in improving writing skills. 42.5%

of the teachers disagreed it. 5 participants or 12.5% of total teachers did not take either side.
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Finally, 100% of the teachers appreciated the usefulness of Group work, pair work,
individual work in writing classroom. No percentage of the participants ticked disagree or
neutral in this matter. So, it is safe to say, the teachers think that engaging students in both
individual tasks and the tasks in collaboration help in the improvement of writing skills.
Perception on the Use of Different Free Writing Activities

This heading deals about the free writing activities teachers use or prefer to use in
order to improve students’” writing skills. The results from the data received from the
guestionnaire are analyzed and interpreted in a descriptive way as follows:

Table2

Per ception on the Use of Different Free Writing Activities

Freewriting Responses
. |activities Agree Neutral Disagree
SA % |A % ([Total % N (% D % |SD % ([Total %

Brain storming 6 |15 |13 325 |19 4754 |10 13 3254 (10 |17 42.5

Making 7 (17512 30 19 4750 |0 |13 3258 20 21 525
students
prepare list

Helpfulnessof |6 |15 |17 425 23 5751 (25 13 3253 (75|16 |40
preparing list

Revisingdraft (3 |7.5 |19 |47.5 |22 55 3 [75 15 3750 |0 |15 (375

Students 3 [75]20 50 23 5754 |10 8 |20 5 12513 325
correcting and
editing their
own draft

Datain Table 2 shows that, 47.5% of the teachers were confident that they make the
students brainstorm before getting into a free writing session. The teachers who did not make
their students brainstorm were 42.5%. 4 teachers remained neutral. Which makes 10% of the
total participants.

Similarly,47.5% of the teachers agreed about the helpfulness of preparing list. While

52.5% do not find preparing list as a helpful agent in improving students’ writing skills. With
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0% of the teachers being neutral and the bigger number in the negative side, it is obvious that
preparing list is not the teachers’ activity that is done in the classroom.

Even though the teachers have accepted that they do not do the preparing list activity
they do not deny the fact that it is helpful. 57.5% agreed in the hel pfulness part. While, 40%
disagreed that preparing list helpsin improving writing skills. 1 teacher or the 2.5% preferred
to remain neutral in this case.

Likewise, 55% of the teachers accepted that they make the students revise their draft.
Wheresas, 37.5% do not make their students do that. 3 teachers or total of 7.5% ticked neutral
in this matter.

Lastly, 57.5% of the participants agreed that their students correct their own draft.
32.5% on the other hand disagreed that their students do so. 4 teachers or total of 10%
remained neutral to this question.

Perception on the use of Controlled Writing Activities

This heading deals about the controlled writing activities teachers use or prefer to use

in order to improve students’ writing skills. The results from the data received from the

guestionnaire are analyzed and interpreted in a descriptive way as follows:
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Table3

Per ception on the Use of Controlled Writing Activities

30

S. |Controlled Responses
N. |writing activities Agree Neutral Disagree
SA% A % [Totall% N % D % |SD % |[Total %
1. Jigsaw sentences |9 22519 47528 |70 2 5 8 20 2 |5 |10 |25
2. |Copying with 6 |15 [23 57529 7250 [0 11 [2750 [0 11 275
correction
3. |Gappedpassages |6 |15 [19 47525 6252 |5 |9 [2254 [10 13 [325
4. |Multiplechoice [5 [12512 30 |17 4252 |5 |16 40 5 |12521 |525
close passages
5. |Dictation 7 117520 |50 |27 6793 (758 20 2 b 10 25
6. [Sentence 7 117521 [52528 |70 |1 259 (2252 5 11 275
combining activity
7. |[Telegram 4 10 16 40 20 50 |3 |7.5(11 2756 |15 17 425
8. |Story completion 1025 20 50 30 (75 1 259 (2250 |0 9 22.5
9. |Picturedescription|13 (32.5/11 |27524 |60 1 2510 25 |5 (12515 [37.5
10 |Picturesequence 6 (15 20 50 26 65 |1 25/10 25 3 (75|13 325
essay

useful for the improvement of writing skills. 25% disagreed in this matter. 2 teachers or the

total of 5% were neutral. Most of the teachers here seem to find jigsaw sentences useful for

The datain table 3 shows that, 22.5% of the teachers agreed that jigsaw sentencesis

the students.
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Similarly, 72.5% of the teachers agreed to accept that copying with correction is
helpful. 27.5% of the teachers on the other hand disagreed. Also 0% ticked neutra in this
guestion.

Similarly, 62.5% teachers agreed that gapped passages hel ps both students and
teachers to improve the writing skills of the students. While 32.5% of them strongly
disagreed that is helps. 2 of the teachers, which is 5% of thetotal participants stayed neutra
in this case.

Another controlled writing activity is multiple choice closed passages. 42.5% of the
teachers agreed that this activity help the students. While, 52.5% disagreed that multiple
choice closed passages help in the improvement of students’ skills. 2 teachers or total of 5%
were neutral. It seems that more teachers were not happy about this activity’s usefulness.

Similarly, 67.5% agreed that dictation helps the students. While, 25% disagreed in
this matter. 3 teachers or 7.5% of the total were neutral. It seems that dictation is a quite
popular activity because bigger percentage of the teacher find in helpful in writing skill
improvement classes.

Accordingly, 70% of the participant teachers agreed that sentence combining activity
is helpful. Whereas, 27.5% disagreed that it is helpful. 1 teacher or 2.5 teacher remained
neutral.

Likewise, 50% of the participants agreed that telegram is helpful. On the other hand,
42.5% disagreed that it is helpful. 3 participants or 7.5% remained neutral.

Magjority of teachers support story completion. 75% agreed that it is helpful. Only
22.5% disagreed in this case. 1 person or 2.5% chose to stay neutral. 75% were positive

meaning, it isapopular activity in writing class.
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Similarly next item is about describing picture through writing. 60% agreed that
picture description can help students writing in an illustrative way. 37.5% strongly disagreed
in this matter. 1 teacher or 2.5% stayed neutral.

Regarding final item of the above table, 65% of the teachers agreed picture sequence
essay is useful. In the contrary side, 32.5% disagreed that such activity is helpful. 1 teacher or
2.5% stayed neutral.

Perception on the Use of Guided Writing Activities

This heading deal s about the guided writing activities teachers use or prefer to usein
order to improve students’ writing skills. The results from the data received from the
guestionnaire are analyzed and interpreted in a descriptive way as follows:

Table4

Per ception on the use of Guided Writing Activities

S. |Guided writing Responses
N. |activities AgQree Neutral |Disagree
SA% |A (% |[Tota% N % |D (% |SD % |[Total|%
1. |Making 7 (17524160 31 [775/0 0 812011 259 22.5
sentence
connections
2. |Daily note 18145 1025 28 (70 2 5 9 2251 |25 10 |25
writing
3. |Keywordessay 4 |10 [2050 24 |60 |5 |125|9 2252 |5 |11 275
4. |Newspaper 5 1252357528 70 |1 25 |9 2252 5 |11 |27.5
clippings
5. |Daily diary 17 142512130 29 [725(0 |0 1025 1 |25 |11 (27.5
writing
6. |[Replyingto 1025 1845 28 (70 2 5 8120 2 |5 (10 |25
Advertisements,
letters and
emails

Table 4 presents the teachers’ perception on the activities of guided writing. 77.5% of

the participant teachers agreed that making sentence or paragraph connections helps the
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students. Whereas, 22.5% strongly disagreed about the hel pfulness of the activity. None of
the teachers or 0% of the total participants chose to remain neutral.

Similarly, 70% of the teachers agreed that daily note writing is helpful in improving
students’” writing skills. While 25% disagreed about it. 2% or 5 of the teachers stayed neutral.
It seems that a huge number of participants found daily note writing as a helpful activity for
training writing skills.

Likewise, 60% of the total participants agreed that keyword essay’s help in
devel oping brainstorming and creativity while learning writing skills. 27.5% of the teachers
strongly disagreed that the activity helpsin writing creativity. 5 participants or total of 12.5%
chose to remain neutral.

Accordingly, 70% teachers agreed that newspaper clipping in which few topics are
given from newspaper articles and students are asked to develop afull-length article helpsin
developing students’ writing skills. While 27.5% disagreed, which means they were not in the
favor that it actually helps. 1 person or 2.5% of the participants stood neutral in the context.

Similarly, 72.5% of the teachers use daily diary writing it is helpful in improving
writing skills; hence, agreed to it. Whereas 27.5% of the participant teachers disagreed it.
None of the participants or 0% stayed neutral.

Final item in the above table, 70% agreed in usefulness of making students reply to
Advertisements, letters and emails for writing exercise help students’ writing. 25% strongly
disagreed and went against of this activity. 2 teachers or 5% of the total participants stood
neutral in thistopic.

Perception on the Use of I nstructional Materials while Teaching Writing

This heading deals with, how positive are the teachers in using the below mentioned

instructional materials for the betterment of students’ writing skills. The results from the data

received from the questionnaire are analyzed and interpreted in a descriptive way as follows:
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Table5

Per ception on the Use of Instructional M aterials while Teaching Writing

S. |List of Responses

N. |Instructional |Agree Neutral Disagree

Materials SA% A % ([Total% N % D (% |SD (% [Total %

1. |Music and 5 12518 45 23 5753 (7151230 2 5 14 35

picture

2. |Newspaperand |5 [125 19 47524 60 |1 25|11 27514 |10 15 [375
magazine

cutouts

3. |Charts, tables, 15 37514 |35 29 [725|- 0 |10 25 (1 (2511 |275
maps and

statistical data

In table 5, it has been seen that, 57.5% of the teachers, used music and pictures as
instructional materials Some teachers do not agree in this matter. The total percent of the
teachers that disagreed the statement is 35%. Whereas, 3 out of 40 teachers chose to remain
neutral in this case. That makes 7.5% of neutral teachers. From overall observation, the
number of the teachers that find music and pictures helpful in writing class is more than the
ones who deny it.

Similarly, total of 60% teachers used to encourage students to use newspaper and
magazine cutouts as instructional materialsin teaching writing class according to the data.
37.5% of teachers were skeptical about using newspaper and magazine cutouts. 1 teacher out
of 40 or the total of 2.5% remained neutral in this matter.

Likewise, the third item intends to find the perception of the teachers about the

hel pfulness of using charts, tables, maps and statistical datain teaching writing class. In
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which, 72.5% of total teachers were favorable about hel pfulness of such materials. On the
other hand, 27.5% of total teachers were doubted about using charts, tables, maps and
statistical data while teaching writing. No teachers remained neutral about it making the
percentage 0%.

Therefore, in the case of using different instructional materials a bigger percentage of
teachers are found to be using them and are finding them helpful, according to the response
of the participant teachers.

Beside the data from the questionnaire, | also used interview guidelines and had semi-
structured interview. The data from the interview has been disclosed below. Mg or ideas of
the interview are grouped under the following topics and analyzed:

Effective Activity to Improve Students’ Writing Skills

In the quantitative part, the participant teachers were presented with several different
writing activities but teachers may not use all of them in regular basis. Most of the teachers
have their own preference in choosing right activity which they find efficient. Upon asked the
above question about the preferred effective technique, the teachers said they prefer free
writing activities, guided writing activities, one of the teachers preferred peer editing as the
most effective one, another teacher talked about story completion and the final respondent
thought that controlled writing as an effective technique. Actual responses of two of the

interviewed participants are presented bel ow:
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Participant 1 said:

One effective strategy | useis freewriting exercises. | encourage studentsto write

continuously for a set period without worrying about grammar or spelling. This helps

them to express their thoughts more freely and creatively.

Similarly, participant 5 stated:

| use story completion as a strategy to improve writing skills. Sudents create their

own stories based on hints, which helps them practice narrative techniques and

develop their creativity.

In conclusion, every teacher may have their own preferred technique that they find
effective. Sometimes to target different areas of writing and creativity. Sometimes for its
effectiveness and sometimes convenience and time saving nature.

Students” Motivation During Writing Activities

Maintain motivation of the students for writing in ESL context is a quite problematic
thing. Teachers may find it quite challenging. Upon asked about preferred method of
motivation participant teachers mentioned: collaborative writing, games with writing
activities, interesting and real life activities, asking students about their interests and using
multimedia. These are the ways interviewed teachers keep their students motivated in writing
classes. Couple of actual responses of the participants are below:

Participant teacher 2 said:

| use discussion gquestions and sometimes let the students choose topics they are

passionate about. Additionally, using multimedia elements such as videos or images

related to the writing topic can spark their interest and creativity.

Likewise, participant 4 stated:

| use writing exercise games, where students earn points or rewards for completing

tasks. This adds fun and competition, which keeps them motivated and engaged.
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In conclusion, teachers incorporate different kinds of motivation techniques to engage
students in writing activities. Sometimes by their own preference and sometimes letting
students their interest of their choice. Writing games are also found helpful.

Managing Writing Classroom with Different Level of Students’ Proficiency

In a classroom, students do not have similar level of English proficiency or writing
proficiency. When ateacher teaches something in the class or give instruction about writing
something, all the students’ level of understanding may not be similar. Some students have
good English and some can be better learners while on the other hand some may have weaker
English backgrounds and some may be slow learners so managing all of themin asingle
classwithin alimited timeis adifficult task for teachers. Upon asked how they manage such
problem, three of the teachers responded that they give challenging tasks for advance learners
and additional support for weaker learners. One teacher said that they broke the activities into
small and easy pieces so that it becomes easy for everyone to attempt bit by bit. Another
teacher said that they made mixed group of advanced and beginner learners so that they get
help from each other.

Teacher 1 said:

| use different ways of instruction. For advanced students, | provide more challenging

guestions and for those who need more support, | give writing activities with

guidelines to help them organize their ideas.

Teacher 4 said:

| implement mixed-ability grouping, where stronger writers are paired with those who

need more support. Thisway peer help makes weaker students improve while giving

stronger students the opportunity to grow their own skills.
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In conclusion, providing tasks based on students’ proficiency level in both English
and writing skills seemsto be helpful in managing mixed proficiency classrooms. Letting
students help each other is aso a preferred way.

Feedback on Writing Skills and Its Impact

After awritten exercise, feedback is given from which student can improve in future
writings. Also, the way of giving feedback of individual teacher is different. Answering the
guestion in the interview, teachers have responded that they support both oral and written
feedback as well as both formative and summative feedback according to the need.

Teacher 1 responded:

| provide both written and oral feedback. Written feedback includes specific

comments on grammar, vocabulary, and content, while oral feedback involves one-

on-one discussions to address individual problems. This approach helps students
under stand their mistakes and learn how to improve.
Teacher 4 stated:

| use a combination of formative and summative feedback. Formative feedback is

given during the writing process to guide students, while summative feedback is

provided after completion to evaluate their overall performance. This helps students
continuously improve.

Therefore, feedbacks are given as per the situation and need.

Challenges Faced while Conducting Writing Activities

The teachers face several challenges while teaching. Here, we are discussing the ones
that occur in writing activities’ classroom. Lack of time in both daily class length and
curriculum year, difference in student proficiency levels, large class size, limited technology
use in classroom, lack of student motivation and lack of confidence in writing in English are

the challenges mentioned by the teachers in the responses in the semi-structured interview.
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Teacher 1 stated:

Lack of time is a significant challenge. With a packed curriculum, it’s difficult to

manage sufficient time for writing activities. Additionally, varying levels of

proficiency among students require different techniques to teach, which can be

challenging to managein a big class.

Teacher 5 said:

One challenge is the limited time available for writing activities within the school

periods. Also, different levels of student motivation can make it difficult to get

everyone to participate actively.

In conclusion, with limited resources and time teacher needs to direct the large
number of studentsin the writing classes. Which is a very challenging job.
Use of Technology in Writing Activities and Improving Students” Skill

Considering the growing use of technology in educational sector and language
learning, teachers were asked how can technology impact in improving students’ writing
skills. Use of grammar checking software, online community for better exposure of the
language plus feedback and good writing examples with several resources, can be helpful for
the students to engage in writing activities with the help of technology according to the
participant teachers. In this regard,

Teacher 2 states:

Technology can facilitate the writing process through tools like word processors with

built-in grammar and spell check. Online forums and blogs can also provide

platforms for students to publish their work and receive feedback from a broader

audience.
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Teacher 4 said:

Technology can help by providing writing tools like educational apps that focus on
grammar and writing can offer practice and instant feedback, making the learning
process mor e effective.

In conclusion, technology is not just for social media and entertainment. Incorporating

the use of technology can be helpful in effective application of writing activities for the

improvement of students’ writing skills.

Summary of the Findings

1.

2.

After analysis of data, following findings have been derived:

In case of the writing as a collaborative and cognitive task 57.5% of the teacher
seemed aware about conducting the steps of cognitive process of writing. Mg ority of
the teachers accepted that writing can get help if done in collaboration and all 100%
of the teachers believe that group work, pair work and individual work can improve
students’ writing skills. The percentage of the teachers who find asking questions and
making predictions helpful in improving writing skills was 45%.

According to the responses of the participant teachers, preparing list had a negative
reputation in free writing activities. Teachersfind it useful as 57.5% are aware about
its usefulness but they do not use it. Teachers let the students to revise their own draft
and students edit their own work. Both the tasks have fairly positive response. Where,
47.5% teachers use brainstorming in the writing classroom. Which is not a big score
but it’s still higher than the number of teachers that disagreed about it.

In the data about controlled writing, the tasks like dictation, sentence combining
activity, telegram, story completion, picture description, picture sequence essay,
copying with correction, gapped passages and jigsaw sentences all have good

responses and teachers are aware about their helpfulnessin writing skill class.
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Whereas, teachers did not prefer multiple choice close passages because the negative
responses are 10% higher than the positive ones.

In the guided writing activities, making sentence connection, daily note writing,
keyword essay, newspaper clippings, daily diary writing, replying to advertisement
and emails al the activities have above 60% positive responses which makes it clear
that teachers are aware that these activities help in improving writing skills of the

students.

. Charts, tables, maps and statistical data were the most preferred instructional

materials. While pictures and music were least preferred by the teachersin writing
classroom.

Preferred effective writing activities of the teachers for their students were free
writing activities, guided writing activities, peer editing, story completion and
controlled writing.

Preferred method of motivation of the participant teachers were collaborative writing,
games with writing activities, interesting and real -life activities, asking students about
their interests and using multimedia.

To manage writing classroom with different level of students’ proficiency teachers
give challenging tasks for advance learners and additional support for weaker
learners, break the activities into small and easy pieces so that it becomes easy for
everyone to attempt bit by bit, make mixed group of advanced and beginner learners
so that they get help from each other.

Teachers support both oral and written feedback as well as both formative and

summeative feedback according to the need of the students and context.

10. Lack of time in both daily class length and curriculum year, difference in student

proficiency levels, large class size, limited technology use in classroom, lack of
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student motivation and lack of confidence in writing in English are the challenges
mentioned by the teachers.

11. Use of technology can be helpful in improving writing skillsin following ways: Use
of grammar checking software, online community for better exposure of the language

plus feedback and good writing examples with several resources.

42



43

Chapter V
Conclusion and Recommendation

This chapter consists conclusion and recommendations of the study.
Conclusion

From the research, | came to conclude that, most teachers expressed positive attitudes
towards the use of various instructional materials, such as music, pictures, newspaper and
magazine cutouts, charts, tables, maps, and statistical data. These materials were seen as
effective tools in enhancing the learning experience. In the context of collaborative and
cognitive writing, 100% of the teachers favored group, pair, and individual work. This
unanimous support highlights the importance of interactive and personalized approachesin
writing instruction. When it comes to free writing, the most preferred activity was having
students edit their own drafts. Conversely, the least utilized activity was preparing lists. This
indicates a preference for activities that engage students in deeper, more reflective writing
processes. For controlled writing activities, story completion was the most favored among
teachers, while multiple-choice closed passages were the least preferred. This preference
suggests that teachers value creative and open-ended tasks that allow for more student
expression. In guided writing, the activity of making sentence connections was the most
preferred. This highlights the emphasis on activities

It is assured that most of the teachers find most of the activities under free writing,

guided writing and controlled writing useful and were positive about them. There were some
activities they do not use but they did not doubt the usefulness of such activities.

Except the quantitative data, the interview also revealed about the perception and
experience of the teachers while conducting writing as activities in the classroom. To
motivate the students for writing teachers tried to make the class interesting with games, take

students’ opinion in some cases and using real life practical activities and engage students in
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collaboration to improve students’ engagement. It was also found that teachers face alot of
challengesin writing activity classes like lack of time, weak English proficiency of the
students, lack of students” motivation and confidence, and so on. It was also found that the
help of technology can be useful in improving students’ writing skills.

Finally, the objectives of the research have been met. In spite of the challengesin
conducting the writing activitiesin the classroom it is found that the teachers were positive
and accept the usefulness of various activities mentioned in the study.

Recommendations

After the analysis and interpretation of the data following recommendations have
been made:
Policy Level

Based on the research findings that teachers lack in time and willingnessin using
different activities in writing classroom it is recommended that writing activities should be
given priority in the curriculum with adequate explanations and structures; so that, it can be
helpful for both teachers and the students.

Findings show that there are few activities that teachers find useful but do not use
them. So, government should manage trainings for the teachers of all kind of schools to teach
them to conduct different types of writing activities and also to address the challenges they
arefacing.

Practice Level

The findings show that a good majority of 57% teachers used collaborative and
cognitive activities. Since they need support on the effective use of those activities, support
should be provided to them. To improve their understanding and skills in pronunciation

teaching techniques, schools and educational institutions should consistently offer workshops
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and seminarsfor ELT teachers. This would equip them with valuable strategies for
addressing challenges regarding the use of writing activities.

School administration should encourage the teachers to use the technology in
language classroom that may be helpful for students’ exposure to the outside world.

The findings show that the teachers seem to have difficulties in studentsin English
proficiency differences. For that, Grouping and ungrouping students according to the
collaborative needs should be managed by teachers and they should be able to be creative
enough to manage the individual differences of the students.

Further Research

This study was focused on teachers of Kavre district. Similar research could be
conducted in other regions of the country, involving both teachers and students from various
cultural and linguistic backgrounds.

Even though it was a mixed method study, it naturally has certain limitations. Future
research on this topic could employ different methodologies and designs, such as
experimental studies and narrative enquiry for deeper analysis. The former could help
identify specific solutions, while the latter could provide a broader perspective on the issue

with more detailed data.
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Interview

Teacher 1:

a. Can you describe any specific strategies or activities you personally find most effective for
improving students' writing skills?

One effective strategy | use is free writing exercises. | encourage students to write
continuously for a set period without worrying about grammar or spelling. This helps them to
express their thoughts more freely and creatively.

b. How do you ensure that all students are engaged and motivated during writing activities?
| incorporate topics that interest the students, such as their hobbies or current events. Also, |
use peer review among students where they can share their work with classmates, which
makes a sense of community and motivates them to improve.

c. How do you manage writing activities’ classroom with students of varying levels of
writing proficiency?

| use different ways of instruction. For advanced students, | provide more challenging
guestions and for those who need more support, | give writing activities with guidelines to
help them organize their ideas.

d. What methods do you use to provide feedback on students' writing, and how do you
believe this feedback impacts their writing skills?

| provide both written and oral feedback. Written feedback includes specific comments on
grammar, vocabulary, and content, while oral feedback involves one-on-one discussions to
address individual problems. This approach hel ps students understand their mistakes and

learn how to improve.

e. What challenges do you face when implementing writing activities in the classroom?
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Lack of timeisa significant challenge. With a packed curriculum, it’s difficult to manage
sufficient time for writing activities. Additionally, varying levels of proficiency among
students require different techniques to teach, which can be chalenging to managein abig
class.

f. How can technology help in teaching different writing activities to improve students’
writing skills?

Technology offers various tools, such as grammar checking software and collaborative
platforms like Google Docs, which can help students improve their writing. These tools
provide instant feedback and alow for collaborative writing exercises, making the process

more interactive and engaging.
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Questionnaire
1) Using of music and picture help students to improve their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
2) | make my students to use newspaper and magazines cutouts to develop their writing skills.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
3) Charts, tables, maps, statistical data help students to develop their writing.
a) Strongly agree b) Agree  c) Disagree d) Strongly disagree
4) | make my students aware to my students regarding stages of teaching writing (planning,
drafting, revising, editing, and final draft) so students can improve their writing.
a) Strongly agree b) Agree  c) Disagree d) Strongly disagree
5) Collaborative writing helps students to improve their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
6) Argumentation, discussion make easy to improve students writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
7) | dwaysin the classroom make my students to brainstorm regarding specific topic and
which help students to improve their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
8) | make my students to prepare alist regarding written topic.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
9) Ordering the prepared list help students to develop their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
10) | prepare my students revising the draft on the basis of given written topic.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree
11) My students correct and edit their draft themselves and which help to improve their

writing.
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a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

12) Jigsaw sentences (the students must match the halves of several sentences and write them
out) help students to improve their writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

13) Copying with correction help students to develop students writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

14) | use gapped passages on the classroom and that hel ps me and my students to develop
their writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

15) Use of multiple choice close passages hel ps students to develop their writing skill.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

16) use of dictation technique help students to develop their writing skill.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

17) Sentence combining activity help students to improve their writing skill.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

18) Use of telegram (few words much information) makes students to develop their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

19) Story completion isaway of developing writing skill and which helps students to
improve their writing skill.

a) Strongly agree b) Agree  c) Disagree d) Strongly disagree
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20) Picture description is aillustrative way of explaining picture so students can improve
their writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

21) Picture sequence essay help students for improving writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

22) Making connection with one sentence to another, one paragraph to anotherhel p students
to develop their writing.

a) Strongly agree  b) Agree  ¢) Disagree d) Strongly disagree

23) Daily use of note writing helps students to improve their creative and academic writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

24) | use key word essay because it makes students to make brainstorm and write creatively.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

25) use of newspaper clippings (giving genuine newspaper headlines and asking students to
create full articles) help students to improve their writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

26) Writing daily diary makes students strong effective in their writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

27) Replying to advertisements, letters and emails guide the students to improve their writing.
a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

28) Asking questions and making predictionsis one of the effective ways for improving
writing skill.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

29) Writing for content learning is a appropriate ways for improving writing.

a) Strongly agree b) Agree  ¢) Disagree d) Strongly disagree

30) Group work, pair-work, individua work help students to develop their writing.
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a) Strongly agree b) Agree  c) Disagree d) Strongly disagree
Interview guidelines
a. Can you describe any specific strategies or activities you personally find most effective for

improving students' writing skills?

b. How do you ensure that all students are engaged and motivated during writing activities?

c. How do you manage writing activities’ classroom with students of varying levels of

writing proficiency?

d. What methods do you use to provide feedback on students' writing, and how do you

believe this feedback impacts their writing skills?

e. What challenges do you face when implementing writing activities in the classroom?

f. How can technology help in teaching different writing activities to improve students’

writing skills?
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Appendix
Test Paper
Dear respondent,
This questionnaire is a part of my research study entitled “Teachers’ perceptions on the use
of activitiesfor improving writing skill” under the supervision of my respected sir, Mr.
Guru Prasad Poudel, Department of English Education, T.U. Kirtipur, Kathmandu. Y our
cooperation for participating in filling the questionnaire will be of great value to me. | will
assure you that performance made by you will be exclusively used confidently only for

present study.

Resear cher
Jaya Singh Saud
Department of English Education

T.U. Kirtipur, Kathandu
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Participant Consent Form
Thesis Super visor Faculty of English Education
Mr. Guru Prasad Poudel Department of English Education

T. U. Kirtipur, Kathmandu, Nepal

Teachers’ Perceptions and use of Activities for improving writing skill.
Ly e , agree to take part in this research study.
In giving my consent | state that:
| understand the purpose of the study, what | will be asked to do, and any risks/benefits
involved.

1) | haveread the participant information statement and have been able to discuss my
involvement in the study with the researchersif | wished to do so.

2) | have got answers to any questions that | had about the study and I am happy with the
answers.

3) | understand that being in this study is completely voluntary and | do not have to take
part.

4) | understand that | can withdraw from the study at any time before | submit my
responses to the researcher.

5) | understand that personal information about me that is collected over the course of
this project will be stored securely and will only be used for purposes that | have
agreed to. | understand that information about me will only be told to others with my
permission, except as required by law.

6) | understand that the result of this study may be published, and that publications will
not contain my name or any identifiable information about me.
| consent to:

Completing questionnaire Yes No
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Signature ........ocoiiiiiii i

Name ...
Date ....coovviiiii
PARTICIPANT INFORMATION STATEMENT
Thesis Super visor Faculty of Education
Mr. Guru Prasad Poudel Department of English Education

T. U. Kirtipur, Kathmandu, Nepal

Teachers’ perceptions and use of activities for improving writing skill
1. What isthis study about?
You are requested to take part in a research entitled “Teachers’ perceptions and use activities
for improving writing skill”. In the context of Nepal, most of the research studies have been
carried out in order to find out the ability in maintaining cohesion in writings and are of
gualitative in nature but this study focuses upon finding actual strategies which are used by
teachers to improve students writing skill by following quantitative approach of the study.
Therefore, it is helpful to make the students familiar about maintaining use of cohesiveties,
coherence devices and grammatical knowledge for improving writing skill which are very
important aspects for creating effective and readable writing; so this research study is
significant to the students as well as teachers.
Y ou have been requested to participate in this study because | am interested in finding out the
strategies adopted by the teachers to improve writing skill of the students. Y our responses
will be helpful in making effective implementation of evaluation.
This participant information statement tells you about the research study. Knowing what is
involved will help you decide if you want to take part in the research. Please read this sheet

carefully and ask questions about anything that you do not understand or want to know more
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about the study. Participation in this research is voluntary. So, it depends upon you whether

you wish to take part or not.

By giving your consent to take part in this study you aretelling us that you:

v Understand what you have read.

v' Agreeto take part in the research study as outlined below.

v' Agreeto the use of your personal information as described.
Y ou will be given acopy of this participant information statement to keep
2. Whoiscarrying out the study?
The study is being carried out by Mr. Jaya Singh Saud, as the basis of Master of Education
in English at the Tribhuvan University of Kathmandu. This study will take place under the
supervision of Mr. Guru Prasad Poudel, Department of English Education T.U., Kirtipur.
3. What will the study involve for me?
This study involves me to involve the teachers to find out the activities to improve their
students writing skill. Teachers will be provided a questionnaire paper consisting of different
guestions relating with writing skill.
4. How much of my time will the study take?
It will take 20 minutes.
5. Who can take part in the study?
The teachers who are teaching in secondary level of public school from Kavre district can
participate in this study.
6. Do | haveto bein thestudy? Can | withdraw from the study once |'ve started?
Participation in this study is completely voluntarily. Y our participation in this study will not
harm in your career and future rather, it will help to understand activities of writing adopted

by the Students for maintaining effective and creative writing. If you decide to withdraw
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from study you are free. But submitting your completed questionnaire is your consent to
participate in the study.

7. Arethereany risksor costs associated with being in the study?

Beside from your time investing to response questionnaire, there will not be any risks or costs
associated with taking part in this study

8. Arethere any benefits associated with being in the study?

This study will help you improve in your writing as well as your students in English.
Furthermore, it will be helpful you to understand about the strategies to develop your writing
skill.

9. What will happen to information about methat is collected during the study?

Y our information will only be used for the purposes outlined in this participation information
statement. Y our information will be stored securely and your identity/information will be
kept strictly confidential, except as required by law. Finding of the study may be published,
but you will not be individually identifiable in these publications.

10. Can | tell other people about the study?

Y es, you are welcome to tell other people about the study.

11. What if | would like further information about the study?

If you would like to know more at any stage during the study, please feel free to contact me at
9848891768 or saudjayasingh @ gmai.com.

12. Will | betold theresults of the study?

Y ou will get the summary of the overall findings of the study and whole thesis paper through

the Department of English Education T. U., Kirtipur, Kathmandu.
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13. What if | have a complaint or any concerns about the study?
The ethical aspects of this study have been approved by the Tribhuvan University
Department of English Education Kirtipur, Kathmandu. Any person with concerns or

complaints about the conduct of aresearch study can contact the researcher.
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