INTRODUCTION

This study ‘A Study on Application of Tests” deals with general background on
language, language testing, the relationship between testing and teaching, kinds
of tests, methods of evaluation and overall scenario of testing and evaluation
system of Nepal. In the subsequent units, review of related literature and

significance of the study are discussed.
1.1. General Background

“Language is an efficient means of communicating ideas, emotions, thoughts
and reflection of the culture. Dueto its immense role in representing and
expressing the culture, it plays a significant role in shaping and modifying the
way of life of people and the society respectively” (Bhatta, 2005). It is the most
unique gift that separates human beings from other living creatures. Any social,
academic, artistic activities can hardly be imagined without the meaningful use
of associated languages. Communicating ideas clearly and efficiently has been
abig challenge in human civilization which led to the origin of various regiona
languages. Language is species specific innate possession which distinguishes
human beings from animals. Even though animals also communicate among
themselves via different means they still can express limited emotions using
their means of communication. Having unique and easy means of
communication among different race, caste and groups of people with diverse
ethnicity is gaining even more importance in the present day society. English
language has in true sense served as a bridge in joining and combining cultures
aswell as societies. International dictionary of English language (1995, p.795)
defines language as ‘A system of communication consisting of a set of small
parts and set of rules which decide the ways in which these parts can be
combined to produce message that have meaning’. Thus basically language
serves as an integral means in forming a strong society because it actsasa

bond in combining emotions, ideas in meaningful way. Language can be used



in many forms, primarily through oral and written modes of communication as

well as using expression through body language.
Hamilton (1990 as cited in Bhatta, 2005) says:

In the nurturing process, children become humans, for instance they
develop a capacity to use abstract thought and language to a degree
unknown among other animals. But these skills do not arise fortuitously
rather they are fostered in a particular cultural context. Our thoughts and
our language are no less parts of our lifestyle than food we eat and the
games we play, upbringing, therefore is a combination of two processes.
socialization which makes us all humans and acculturation which

enables us to become students in higher education (p. 9).

Any language is not superior or inferior in terms of communicating idesas;
however, some languages play a dominant role in the society. Because of the
diversity in various languages speaking population in the world a common
method and means of communication is needed to have a streamlined flow of
ideas, thoughts and emotions throughout the whole world. Not just to express
our happiness but to share the pain and sorrow of one individual from one part
of the world to the other part of the globe has been only possible due to one
common international language. The importance of English language education
in the present society can hardly be exaggerated. English language has further
helped in shrinking the world, making it even better place to live with a deep
feeling of give and care. English is taken as the most widely used language in
the world since it has wide converge vocabulary, large number of language
functions, structures and so on. Hence English language is regarded as a
contact or link language. Due to its global importance, teaching English to
students and children can even shorten the gaps between the diverse cultures

and societies.



Crystal (1994, p. 61) says, “Over two thirds of the world’s scientists write in
English”. It is also claimed that once in every seven human beings can speak
English. More than half of the world’s books and three quarters of
international mails are found in English. Thus, English is a principle language
for communication and a gateway to the world body of knowledge. It isalso a
means of instruction and evaluation at higher levels of education to open the
window of knowledge. The importance of this language can hardly be
exaggerated due to itsimmense use in day to day lifein scientific and literary
researches. It will not be exaggeration we fall behind in achieving knowledge if

we fail to express our thoughts, ideas, feelings etc in English language.
1.1.1. English Language Teaching in Nepal

Teaching is challenging academic profession. In the past it was taken only as
the way for transmission of knowledge. Brown (1994, p.31) defines language
teaching as ‘showing or helping someone to learn how to do something, giving
instruction guiding in the study of something providing with knowledge
causing to know or understand.” Language teaching is a very complex jobs,
many things should be borne in mind while teaching language. Language
teaching isahighly skilled activity which islearned by careful observation and
patient practice. Stren (1983) mentions language teaching *as activities which
are intended to bring about language learning’(p.83). What he meant by thisis
teaching and learning are two sides of the same coin. English language
teaching in Nepal has not along history. It was started by Rana Prime Minister,
Junga Bahadur Ranain 1853 A.D. He established Durbar school after his visit
to Great Britain. It was ameans for giving English education to the children of
Ranafamily and their relatives. Other public children were deprived of learning
English. But after along time of restoration of democracy in Nepal in the 1950,
Nepal accepted the principle of universal education. Many plans and efforts
were practiced over the periods of time. English is being taught from class one

to bachelor level as a compulsory subject all over Nepal since 2003 A.D.



because of itsincreasing need for the people to use English for various

pUrposes.

Nowadays English plays the prominent role in the Nepal ese education system.
The government has given high priority to develop the quality of teachers’
English in Nepal because of the global popularity and wide use of the English
language. There are many private schools opened in every parts of Nepal where
English is adopted as the main teaching language which in turn has highly
increased the English speaking population throughout the nation. Contribution
made by the private schools in providing quality English medium education
can highly be exaggerated. Students are now able to move abroad to
international universities to attend their study courses strictly in English
medium. Having a good grasp of the language can enable the student to be
more aware of the global happenings as well as opens the door to challenging

but exciting opportunities.

English is taught as aforeign language in Nepal. So there are many challenges
in English language teaching and learning processes. Many English language
teachers use certain traditional methods, techniques in teaching and testing this
language. Students are taught continuously for a year and evaluated using
summative evaluation without identifying and comparing abilities of the

students in the process of teaching English.
1.1.2 Language Testing

Testing isameans of discovering what students know and what they have
learnt. It evaluates ones activity to determine whether or not s/heis able to
perform the given task. It has become a disciplinein itself and an international
activity. Some decades ago language testing was regarded as a part of applied
linguistic and language teaching Later on language testing as recognized as a
course of study under applied linguistics because it plays very crucial rolein
language learning. Now many universities and colleges have started teaching
language testing as a separate subject. Testing provides feedback to the
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students and to motivate them to learn and also select students for promote to
the next higher grade and hel ps to make inferences from the standard of
performance in the test. So testing isaregular process that takes place in the
class and outside the class. In this matter, Brown (1994 p. 245) says that
"Classroom oriented informal testing is an everyday and very common activity
in which teachers engaged almost intuitively. According to him, testingisa
method of intuitive, informal explicit, structured and regular process in which
teachers carefully makes quires and administersit during or after his teaching
on what has been taught and whether or not the whole or part of histeaching
has been imported and received by learners effectively. Testing also dealswith

amethod of measuring a person's ability or knowledge in a given area.
Ingram (1974 as cited in Weir 1990) states:

Testing invites candidates to display their knowledge or skillsin a
concentrated fashion, so that the results can be graded, and inferences
made from the standards of performance that can be expected from the

candidates either at the time (p.21).

In addition to that, it is also used as a process of scrutinizing how far learners
have learned what teacher wishes them to learn. Testing helps teachers to know
what has been learnt by the students. It also tries to know whether the objective

of the course is achieved or not.
1.1.3. The Relationship between Language Testing and Teaching

Testing plays an important role in assessing the progress of learning in any
field of education and in general learning process. English language teaching is
no exception to thistoo. Testing the students in English language teaching
plays an integral part. When teaching began, testing came along with it. Heaton
(1975 p.5) states, “both testing and teaching are closely interrelated that it is

virtually impossible to work in either field without being constantly concerned
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with the others”. In this sense, test is important to teaching i.e. to motivate
students and to reinforce learning in some situations as well as to assess the
progress done by any individual student. Assessment of learning isas old as
education itself. From the time when teaching began the teacher has always
been keen to know the extent to which his teaching has been effectivein

making the learner understand what has been taught.
Khaniya (2005) says:

A language test which seeks to find out what candidates can do with
language provides focus for purposeful, everyday communication
activities. Such test will have more useful effect on the learning of a
particular language then mechanical test of structure. A good
communicative test of language should have a much more positive
effect on learning and teaching that should result in improved learning

habits (p. 78).

Testing is used as a process of scrutinizing how far the learner has learnt what
the instructor wishes his students to learn. In this process the test is usually
makes queries in the classroom during or after histeaching or administers an
examination at the end of alesson or aunit or a chapter or a course of study in
order to ensure that the teaching is effective and if not put more efforts to make
It effectivetesting is used in the classroom or after the classroom teaching. In

many classroom situations, thus teaching and testing are hardly separated.



1.1.4. Kinds of tests

Mode based Medium Approach based Goal based test

test based test test
-subjectivetest | -oral test -discrete point test | -placement test
-objectivetest | -written test - integrative test -diagnostic test

-achievement test

-proficiency test

The following are brief description on different tests:
1.1.4.1 Goal Based Test

Goal based tests are used to obtain certain kind of information. They are based

on objectives. The four main types of tests are discussed below:
1) Placement test

Placement test is designed to place learners at the appropriate level ina
program or a course. ‘Placement test as the name suggests, is intended to
provide information which will help to place students at the stage or in the part
of the teaching program most appropriate to their abilities, typically they are

used to assign students to classes at different levels” (Hughes, 2003, p.14).

Placement test should reflect the feature of teaching context such as level of
students methodology, syllabus etc to make it more explicit agrammar test
may not be appropriate in the context where communicative language course is
being offered. Thistype of test is done to put studentsin different classes or
levels. The test may vary from institution to institution. Good placement tests
are designed for specific situations and programs. So for placement test
therefore in house production is recommended. Entrance test is one of the

examples of placement test.




ii) Diagnostic Test

Diagnostic tests are used to identify students’ strengths and weaknesses
(Hughes, 2003, p.12). They are used primarily to ascertain what further
teaching is necessary. Herriot (1971, p. 288) views diagnostic tests seek to
discover those areas in which the student needs further help. Khaniya (2005)
also highlighted that a diagnostic test is like a diagnosis of amedical doctor as
adoctor makes the judgment on an illness after examining the person in order
to pursue further treatment, a teacher administers a diagnostic test to ascertain
the strengths and weaknesses of students so as to determine the kinds of further
remedial action needed for a particular group of students. |nformation obtained
from the diagnostic test is useful at the beginning of or during alanguage
course (p. 88).

The diagnostic test gives both quantitative and qualitative information about
the problem. As an achievement test tells us how much alearner knows, a
diagnostic test tells us what he knows. Apart from the what, this test should tell

us why he has a problem with a particular item or a structure.

The purpose of diagnostic testing is always remedial there is no use of
information unless we improve the performance for better learning. The teacher
needs information from testing about what exactly the problem isand why it is

aproblem, then only the how part of the problem can be identified and handled.
iii) Proficiency Test

A proficiency test is defined as a measure of how much of alanguage someone
has learnt (Davies et al., 1999 as cited in Khaniya, 2005). The proficiency test
is designed to measure pupil’s language ability without considering the course
they have been taught and in which situation they have learnt. Such kind of test
is not directly related to any syllabus and course of study. Proficiency test is
concerned with the measurement of particular skills and abilities which reflect

the particular job. An example of thiswould be atest designed to discover
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whether some one can function successfully as United Nations translator.
Another example would be a test used to determine whether a student’s English
Is good enough to follow a course of study of British university (Hughes,
2003).

It isalso an investigation into the learning ability of the learners. The
proficiency test is thus concerned with the specific skills and activities rather
than general ability. It isbased on specification of what candidates have to be
considered proficient. The function of these testsisto show whether candidates

have reached a certain stand with respect to certain specified abilities.

Test of English as a Foreign Language (TOEFL), International English
Language Testing System (IELTS), Cambridge examinations etc. are the well

known example of this test.
iv) Achievement Test

Davieset a. (1999) describe an achievement test as an instrument designed to
measure what a person has learned within or up to agiven time. It is based on a
clear and public indication of the instruction that has been given. Unlike
proficiency tests, achievement tests are directly based on predetermined
courses. That means, the achievement test has to measure the extent to which
the learners have achieved what they are supposed to achievein relation to a
contents and objectives of the course. To put it in asimple language,
achievement tests are used to measure what students have learned in school or
colleges. It is also an assessment of the performance of the system of
instruction as to know extent to which the program of instruction has been

successful in delivering what is expected.

Final examination of the schools or colleges administered at the end of a course
of study comes under this category. The achievement tests evaluate the
achievement of the course objective. It indicates what ought to have been

taught. People responsible for educational programs are aso expected to take
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responsibility for achievement tests. For example ateacher can avoid taking
responsibility for the performance of a student on a proficiency test. But in
achievement test teacher’s role is very important. There are two types of
achievement tests; they are final achievement test and progress achievement
test. For example final achievement test is administered at the final stage of the
course completion. These resultsin the final status like pass or fail in
accordance with the performance of the examinee. Progress achievement test is
intended to assess the progress the student has made during the class. It is
designed to examine the extent to which the students have learned from the
Instructions presented in the classroom. It is used to see how students are
progressing towards achieving the objectives of the course which can take a
form of unit test or can be broken into well defined short objectives. In other
words, class progress tests are made to measure the extent to which what has
been taught has been achieved. Since the progress is towards the achievement

of course objectives these tests too should relate to objectives.

1.1.4.2 Approach Based Tests

Approach based tests are categorized into two types. They are discussed below:
1) Discrete Point Test

It refersto the testing of one element at atime, item by item. In other words
discrete point tests test each points of language (grammar, vocabulary,
pronunciation or other linguistic properties) separately. Brown (1994, p. 269)
states that “discrete point tests were constructed on the assumption that
language can be broken down to its components parts and those parts can
adequately tested. Those components are basically the four skills and
subcategories within those units”. The proponents of this testing viewed
language as a system composed of infinite number of items, they felt testing a
representative sample of these hypothetical items would provide an accurate

estimate of examinee’s language proficiency. However, like the shiftsin a
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language teaching this testing approach was also subject to challenge and

modification.
ii) Integrative Test

Integrative tests, in contrast to discrete-point tests are intended to tap the total
communicative abilities of second language learners. In other words integrative
testing requires the candidate to combine many language elementsin the
completion of atask. Oller (1973) has noted that integrative tests asses the
skillswhich are involved in normal communication. Integrative test is not yet

fully accomplished; so they still tend to compete as separate avenues of testing.
1.1.4.3 Mode Based Test

Mode based tests are classified on the basis of marking or scoring. There are
two types of mode based tests.

1) Subjective Test

A test with subjective marking is subjective test. Subjective test is scored
according to the personal judgment of the marker. It isalso caled an essay type
test. Thistype of test needs subjectivity and is composed of several multipart
guestions a selection of which must be attempted by the test candidate. In
subjective questions the examinee answers in his’/her own words at an
appropriate length. The typical words used in subjective questions like discuss,
contrast, describe, compare etc. Subject tests are categorized into two: short
answer tests and long answer tests. The short answer tests include making note,
making table, making list, compare and contrast etc whereas long answer tests
include describing, narrating, explaining, elaborating etc. It promotes the

students creativity. It is marked by examiner’s personal judgment.
i) Objective Tests

Objective tests need objectivity and can be marked without the use of

examiner’s personal judgment. In objective questions, the examinee responds
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to each of alarge number of questions. The answer is selected from among the
given optiong/ alternatives. In most cases the answers are provided along with
the questions and thus answering involved supplying a single word or sentence
given. The answers are called responses and the questions are called items, in
technical terms (Khaniya, 2005). In thistype of test, no evaluative judgment is
needed on the part of the examiner. A marking key is previously determined as
required to evaluate the answers which can be replaced by a machine. Thistype
of test ismore reliable and valid.

1.1.44 Medium Based Test

Medium based tests are classified into two categories oral and written
respectively. If examinees are tested through oral production the test is called
an oral test which involves listening and speaking. Likewise the written test
examinees are tested through written production, the test is called written test.

Written test include reading and writing.
Criterion-Referenced and Nor m-Referenced Test

The next types of testing to be discussed are criterion-referenced and norm
referenced testing. They are not focused directly on the language items, but on
the scores the students can get. Longman Dictionary of LTAL states that
criterion referenced test measures the knowledge of the students according to
set standards or criteria. This means that there will be certain criteria.
According to which the students will be assessed. There will be various criteria
for different levels of the students’ language knowledge. Here the aim of
testing is not to compare the results of students’ knowledge of the subject. As
Hughes (2003, p. 16) puts it “the criterion referenced tests check the actual
language abilities of the students.” They distinguish the weak and strong points
of the students.

Norm-referenced test is the test that measures the knowledge of the learners

and compares it with the knowledge of another member of his/her group. The
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learners’ scores are compared with the scores of the other students. As Hughes
2003, p. 16 states that “this type of test does not show us what exactly the

student knows”.

Thus, when the performance of the students is compared against the norm
established by the group of studentstaking the test, is known as norm-
referenced test. The major reason for using norm-referenced testsis to classify
the students. In this type of test the scores of the students who take the test after
publication are then compared to those of the norm group. Tests such asthe
California Achievement Test, Lowa Test of Basic Skills are the examples of

norm-referenced test.
1.1.5 Test, Measurement and Assessment

The terms assessment, test and measurement are easily confused because all
may be involved in asingle process (Linn et a., 2000, p. 31). All these being
means of educational inquiry are confused with each others. When we speak of
measuring pupil’s progress in any education system, we often are entangled
with the terms assessment, test and measurement. So, the distinction between
these terms would be important here, the term measurement is limited to
guantitative description of the students. From this definition we can say that
measurement is limited to quantitative description of pupil’s behavior similarly,
(Thorndike and Hagen 1986 cited in Pant et a., 2004, p. 1), define
measurement as “The process of quantifying observations about a quality
attribute of a thing or persons”. It is a descriptive process and it often includes
the assignment of a number to express in quantitative terms the degree to which
apupil possesses a given characteristics tests have been a valued part of
instructional programs throughout the world for along time. They are used to
see if students are learning what they are supposed to be learnt. In language
teaching tests are viewed as a feedback for language |learners concerning their
progress. “A test is a particular type of assessment that typically consists of a

set of questions administered during a fixed period of time under reasonably
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comparable conditions for all students” (Linn, et al. 2000, p. 31 cited in Pant et
al. 2010, p. 13).

From the above definition we know that atest isaset of questionswhichis
administered in afixed period of time and the result is compared descriptively,
tests as a group of questions or tasks to which a student is to respond, the
purpose being to produce a quantitative representation of the pupil trait that it is
designed to measure. Dietel et a (1991), ascited in Pant et a. (2001) also
emphasized that assessment may be defined as “A method used to better
understand the current knowledge that a students gain a wide range of
knowledge, skills and abilities and attitudes” (p. 2). We sometimes speak of
testing and assessments together even though tests are a specific type of
assessment. When used in this way an assessment emphasi ze the boarder arrow
of performances and projects that might not be called to mind by the word
testing. According to Linn et al. (2000) "Assessment is much more
comprehensive and inclusive than measurement or testing. It may include both
guantitative descriptions (measurement) and qualitative description (none
measurement) of students. In addition assessment always includes value
judgments concerning the desirability of the results. Assessment may or may
not be based on measurement; when it is it goes beyond simple quantitative

descriptions” (p. 31).
1.1.6 Testing and Evaluation System in Nepal

In the context of our country, the evaluation system does not have along
history. For better performance and generation of well qualified personnel a
well managed scientific testing system is an utmost requirement. So the
necessity of such an evaluation system can highly be exaggerated. Almost all
education commission reports and educational plan states the need for
comprehensive and regular assessment of students learning. In this sense
‘National Education Plan Commission’ 2011 B.S. has stated that evaluation

must cover all aspects of students learning. The second report on education, All
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Round National Education Committee (ARNEC) report (2018 B.S.), stated that
there must be evaluation of all aspects of students learning. Furthermore, NESP
2018-2032 B.S. developed a comprehensive and continuous scheme for
primary school students by a use of avariety of evaluation tests but this scheme
could be materialized only for a short period of time. In 2049 B.S National
Education Commission report stressed the need to introduce a comprehensive
and regular evaluation scheme for proper judgment of student. Then High

Level National Education Commission (HLNEC) 2055 B.S blamed existing
examination system serious educational wastage in Nepal. According to the
system present examination system is defective and the main reason behind this
is due to the students’ dropouts and class repetition has been damaging to the
system. The ninth and tenth five year education plans suggested introducing

continuous assessment system at the primary level.

Though examination is taken as an unfair means of assessment we still have
terminal and final examination in each subject area and decide the final result
of our evaluation according to the marks the students have secured in different
terms. For example in English subject, the listening and speaking test carries a
weight of 20% of the total grade. But this has just been taken into formality and
not into a serious mode of examining the examinees. Similarly, some students
who are familiar with all the contents of a given syllabus are failed in the exam
due to the exam oriented teaching and learning. Final examinations can not
provide feedback to the students during the instruction and it directly affectsin
students learning. Many private schools continuously evaluate the studentsin a
frequent basis like weekly, bi-weekly, monthly and so on. Giving the student
frequent unit tests and evaluating their gradual progress along the academic
year has proven to be more successful than directly giving one final

examination.
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1.2. Review of Related Literature

Many researchers have been carried out in the field of language testing in
Nepal. But no researches have been done on the application of test by English
language teacher which is very important aspect in the field of language
teaching. How the test affects the students learning progressis the areawhich
has not been discussed by most researchers. Some of the researches related to

the present study are reviewed below:

Khanal (1997) carried out a research work on ‘A study on the effectiveness of
cloze test over conventional objective tests in testing reading comprehension in
English’. The objective of this study was to compare the effectiveness of the
two types of test- close test and objective test. The findings was that the private
schools students’ performance was better than the public school’s students’
performance in both objective and close tests and that the close test was far

better than the objective test in testing reading comprehension.

Alton (2002) in his article Assessment of Multiple Intelligences has stressed
the need of continuous assessment system to promote teaching and learning in
the classroom. The article deals with the several aternative assessment
techniques which are useful to assess skills, intelligence and behaviors. He
pointed out that multiple assessments are needed for achieving the learning

goal.

Dangi (2007) has carried out a research on the impact of class progresstest in
language learning. The objective of thisresearch isto find out the impact of
progress test in language learning. Experimental research was used to fulfill the
objective of his study. The study shows that the students taught and tested
using progress tests performed better than the students taught and tested using

final achievement test.

Ghimire (2010) carried out a research on effectiveness of continuous

assessment in enhancing pupil’s achievement in grammar. The purpose of the
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study was to find out the effectiveness of continuous assessment on students
achievement in English. Action research was carried out to achieve the goal.
He found out that continuous assessment system is very effective to enhance

the achievement of the student in English language.

Puri (2011) has carried out a research work on teachers and students perception
on class work and homework. The objective of the study was to explore the
teachers and students perception on class work and homework and to compare
the views of teachers and students of public and private schools. He has used
the survey method to fulfill the objective of study. The study found out that the
teachers and students have the perception that home work is necessary for
improvement of learning. Public school students’ strongly agreed that class
work and home work is necessary than private school’s students and private
school teachers strongly agreed that class work and homework is necessary

than government school teachers.

Khatri (2011) has conducted a research on the application of progresstest in
developing writing skills. The aim of the researcher was to identify and
compare the students’ progress based on age and gender. The experimental
research was used to fulfill the objective of the research. The study found out
that progress test had better impact on the students of age group 14-16 years
and the female students have shown relatively better performancein

comparison to the male students.

The present study however focuses on the study of the application of various

tests by the English language teachers.
1.3 Objectives of the Study
The followings were the objectives of my study:
I.  Toexplore various tests applied by English language teachers.
ii.  Tolist some pedagogica implications based on the findings of the study.
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1.4 Significance of the Study

The study tries to find out that various kinds of test applied by English
language teachers, especially, Private school’s English language teachers of
Chitwan. Teaching and tests are closely inter related to each other. In the
absence of tests, teaching is not complete itself and difficult to achieve the
learning goal. The knowledge of various kinds of tests are necessary to be a
successful and professional teachersin different fields. So, according to the
situation every professional teacher should know how to apply various kinds of
tests for the enhancement in teaching and learning. Similarly, it isaso equaly
valuable to al kinds of studentsto find out their strengths aswell as
weaknesses, getting feedback, diagnose the problems, apply remedial measures
and to gain the higher score in the exam. It will be valuable for al the ELT
teachers, students, administrators, course designers, book writers and others

who are directly or indirectly involved in the field of language teaching.
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CHAPTER TWO

METHODOLOGY

In this study, | havetried to analyze the application of varioustestsby ELT
teachers especially from private school of Chitwan. Thisisasurvey research
design which is descriptive in nature. An attempt has been made to analyze the
opinions of teachers. This chapter especially deals with the sources of data,
population of the study, sampling procedure, data collection procedure and

limitation of the study.
2.1 Sourcesof Data

Both primary and secondary sources of data have been used to achieve the
objectives of the study. The primary sources are used for collecting data, and

the secondary sources are used to facilitate the research.
2.1.1 Primary Sour ces of Data

The primary sources of data have been the ELT teachers of secondary level

from private schools of Chitwan district.
2.1.2. Secondary Sour ces of Data

In order to facilitate the study, | have consulted various books on language
testing, articles, journal, evaluation report, previous researches different
websites etc. Some of them are Hughes (2003), Khaniya (2005), Bachman
(1991) Heaton (1988), Y adav (2011) etc.

2.2 Population of the Study

Secondary Level English language teachers of private schoolsin Chitwan are

the population of the study.

21



2.3 Sampling Procedure

| have used the random sampling procedure for selecting the school and
purposive sampling procedure to select the secondary level ELT teachers. |
have selected 50 secondary level English teachers from 35 private schools of

Chitwan.
2.4 Research Tools

| have used the questionnaire as the main tool of data collection. | have asked
both close ended and open ended type of questions to the teachersto collect the

opinions and experiences of the teaching and testing.
2.5 Data Collection Procedure

In thefirst step, | have prepared alist of private school of Chitwan based
on the basis of information gathered from District Education Office,

Bharatpur.

Then in the second step, | have randomly selected 35 private schools and

made a plan to visit these Boarding schools.

In accordance with my accessibility, | have met the principal of each
boarding school and explained about my purpose of the study. | have
also met secondary level English teacher of respective boarding school
after consultation with the principal. | have discussed openly with the
teacher about my objectives of the study and requested to provide
information. | have provided the questionnaire to the teacher and
requested to fill within aweek. Then, | have collected the entire filled up

guestionnaire.
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2.6 Limitations of the Study
The study has the following limitations:

Thisresearch islimited to secondary level English teachers only.
Thisresearch islimited within the 50 English teachers
Thisresearch islimited to 35 private schools of Chitwan
Thisresearch islimited to the application of testsby ELT teachers.

The research islimited to the questionnaires.
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CHAPTER THREE

ANALYSISAND INTERPRETATION

This chapter concerns with the analysis and interpretation of the collected data.
In this study, | have coded the perception on application of test from secondary
level ELT teachers of private schools of Chitwan that are analyzed, interpreted

and presented on the basis of the following sub-headings.
I. Item-wise analysis of the responses made by EL T teachers:
| have tried to bring out gist from my study in the following way:

Item No. 1: From which type of school, have you completed your

secondary education?

The teachers who completed their secondary education from private schools
feel relatively comfortable for teaching English than teachers from government
aided school.

Table 1: Type of school of teachers’ secondary education

Types of school Frequency Per centage (%)
Government aided school 39 78
Private school 8 16
Others 3 6

Total 50 100

Table 1 shows that 39 (78%) of the ELT teachersin private school have
obtained their secondary education from government aided school and 8 (16%)
teachers have obtained their secondary education from private school and 3
(6%0) teachers have completed their secondary education from other types
(missionary, Indian) schools. It indicates that majority of the teachers

completed their secondary education through government aided school.

24



Item No. 2: Areyou direct by appointed secondary level teacher or

promoted from lower level?

Some of the secondary level ELT teachers start their teaching career from
secondary level. Meanwhile some secondary level ELT teachers are promoted

from lower level.

Table 2: Entry status of secondary level English teacher

Entry as secondary level teachers Frequency Per centage (%)
Direct b ointed as secondar

y app y 19 38
teacher
Promoted from lower level 31 62
Total 50 100

Table 2 shows that 31 (62%) ELT teachers are promoted from the lower level
and 19 (38%) teachers are direct by appointed as secondary level teachers. It
indicates that majority of the secondary level teachers are promoted from lower

level.
Item No. 3: How many years have you spent in teaching English?

Experience is an important part in the teaching field. It helpsin developing
teaching habits and makes teachers able to diagnose the problems, find the
solutions, handle the critical cases etc. All teachers do not have the same level

of experiencesin teaching English. The following table presents the

information.

Table3: Yearsof teaching experiences
Yearsof Teaching Frequency Per centage (%)
2-5 years 10 20
5-10 years 12 24
More than 10 years 28 56
Total 50 100

25




Table 3 shows, 28 (56%) teachers have more than ten years experience.
Similarly, 12 (24%) teachers have 5 to 10 years and 10 (20%) teachers have 2
to 5 years teaching experiences, in teaching. It indicates that majority of the
teachers are experienced in the field of teaching. Most of the teachers have

more than 10 years experiencein ELT.

[tem No. 4: What types of difficulties haveyou faced in ELT
teaching?

In the case of our country, English is taught as foreign language. It is not our
mother tongue and many teachers of English have come from different
linguistic background. Some of the teachers completed their secondary
education through English medium school; on the other hand, most of the
teachers completed their secondary education from government aided school.
However, every teacher isfacing different type of difficultiesin the field of

teaching English.

Table 4: Typeof difficultiesfaced by ELT teachers

Parameters Frequency Per centage (%)
Pronunciation 17 34
Vocabularies 11 22
Grammar 6 12
Testing 9 18
Others 7 14
Total 50 100

Table 4 shows that among the participants, 17 (34%) teachers have difficulties
In pronunciation, 11 (22%) on vocabulary and 9 (18%) on testing, 6 (12%) in
grammar and 7 (14%) teachers have faced combination of two or more than
two types of difficulties while teaching English. It indicates that pronunciation

is the most difficult aspect in the field of teaching English.
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Item No. 5: Which strategy do you apply to attract your students’

attention in the classroom activities?

Thereis no doubt successful teaching and learning isimpossible without the
students’ attention towards the subject matter. Effective teaching is possible
only when students are ready for learning. Strategies are the core elements to
attract the students’ attentions towards subject matter and it is crucial for
effective learning. Every teacher has their own style to attract students’

attention in the classroom activities.

Table 5: Strategies to attract you students’ attention

Parameters Frequency Per centage (%)
Telling jokes 9 18
Making them quite 3 6
Changing style 22 44
Telling short stories 5 10
Combined 11 22

Total 50 100

Here, | have found that 22 (44%) teachers change their style, 9 (18%) teachers
tell jokes, 3 (6%) teachers to make student quite, 5 (10%) teacherstell stories
and 11 (22%) teachers use combination of more than one types of strategiesto
attract the students’ attention in the class. So, it can be concluded that majority
of the teachers changes their style or apply more than one technique to attract

the students’ attention in class room activities.
Item No. 6: How often do you take classtest?

Test isone of the parameters to gather feedback about the students. It provides
opportunity to correct weakness of both the teachers and students. It offers
strong rationale for upgrading the students. Many types of formal or informal
tests are used by the teachers to evaluate the students regularly.
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Table 6: Numbersof teststaken in a class

Parameters Frequency Per centage (%)
Weekly 6 12
Fortnightly 4 8
Monthly 33 66
Termina 5 10
Others 2 4

Total 50 100

Table 6 shows that 33 (66%) ELT teachers administered monthly test. Other
12%, 10%, 8% and 4% teachers follow the weekly, fortnightly, terminal and

other tests respectively. It is concluded from the above analysis that monthly
test is the commonly used test by the ELT teachers.

Item No. 7: What type of questions do you ask to your students?

Questions are the major tools to assess the students’ ability. It is a means to

find out either the learning goal isfulfilled or not. It also helpsto provide

feedback when necessary. There are many kinds of questions which are asked

differently. It depends upon times, persons, system and level etc.

Table 7: Typeof questions asked to the students

Parameters Frequency Per centage (%)
Short answer questions 15 30

Long answer questions 3 6
Objective questions 9 18

Free writing 5 10

Any others 4 8

Mixed 14 28

Total 50 100
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It is observed in my study that 15 (30%) teachers prefer to ask short questions,
18 (20%) teachers ask objective questions, 5 (10%) ask free writing, 4(8%) ask
other types of questions, 3(6%) ask long answer questions and 14 (28%) ELT
teachers are in the favor of mixed type of questions. It indicates that short
answer questions, objective questions and mixed type of questions are the

commonly used questions among the EL T teachers of private school.

Item No. 8: In general, how many students pass the final achievement
test?

Examination system is the one of the commonly used way for upgrading the
students into higher level summative exam/test determine either the students
pass or fail. In general, students of private school take English as a minor and
easy subject. Students separate little fraction of their time to read English so,

students cannot secure anticipated marks in the exam.

Table 8: No. of students pass the exam

Parameters Frequency Per cent
<70% 4 8
70-80% 14 28
80-90% 26 52
>90% 6 12
Total 50 100

Table 8 shows that 26 (52%) school passed in between 80 to 90% students in
the exam. Where, 14 (28%) school obtained 70-80% students pass the exam.
Similarly (6 (12%) and 4 (8%) schools pass more than 70 % and 90% students

in the final achievement test.
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[tem No. 9: If students failed the exam, how do you motivatethem in

lear ning?

Students need some types of motivation if they failed the exam. It is an internal
drive to push students toward learning. It helps to encourage students for better

performance in the next turn.

Table 9: Motivation methods for failed students

Parameters Frequency Per centage (%)
Giving special attention to them 27 54
Giving extra home work 3 6
Informing their parents 3 6
Intensifying class activities 8 16
Applying more than two strategies 9 18

Total 50 100

Table 9 shows that 27 (54%) teachers apply the technique of giving special
attention to the students,8 (16%) apply intensifying class activities focusing to
failed students, 3 (6%) apply giving extra homework and informing their
parents and 9 (18%) teachers apply more than two types of techniques whichis
feasible and suitable according to the situations. It is concluded that majority of

the teachers give specia attention to the students when they failed the exam.

[tem No. 10: Which strategy do you apply while conducting class

work to check the students’ progress?

Classwork isakind of test which helps to find out either the objectives of the
lesson is fulfilled or not. It helps to diagnose weaknesses and hel ps to apply
Immediate remedial measures. There are many strategies applied by the ELT
teachers for checking the progress of the students such as informal test, oral

test, written test, group work, class work, pair work, homework, exams etc.
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Table 10: Strategies applied to check the students’ progress in the

class
Parameters Frequency Per centage (%)
Group discussion 13 26
Individual solutions 9 18
Pair works 12 24
Others 2 4
All 14 28
Total 50 100

| have found that EL T teachers of private school use many kinds of strategies
for checking the progressin the class work. Table shows that 13 (26%) teachers
apply group discussion technique, 12 (24%) teaches apply pair works
technigque, where 9 (18%) teachers apply individua solutions technique, 2 (4%)
teachers apply other technique. Similarly, 14 (28%) teachers apply combination
of more than one strategies are the commonly practiced system to check the
progress of the learners. It indicates that majority of the teachers apply all type
of strategy to check the progress of the students in the class.

Item No. 11: How do you motivate the studentsin the class?

Motivation is some kinds of internal drive which pushes someone to do things
in order to achieve something. Each and every student cannot motivate
themselves, in such cases teachers’ motivation is needed for his successful
learning, to pass the exam as well as to gain the higher score. Without
motivation any successful teacher will fail to make the necessary effort.
Various technigques are being used by the teachers to motivate the studentsin

the class.
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Table 11: Motivation of the studentsin the class

Parameters Frequency Per centage (%)
Asking yes no question 24 48
Drilling vocabularies 3 6
Drilling questions and answers 13 26

All 10 20

Total 50 100

In my study, 24 (48%) teachers applied asking yes/no questions,13 (26%)
teachers apply drilling questions and answers, 3 (6%) teachers apply drilling
vocabularies and 10 (20%) teachers used combinations of more than one
technigue to motivate the students. It can be concluded that maority of the

teachers apply yes/no questions to motivate the student in the class.

[tem No. 12: How do you test your studentsinformally in the class

room?

Informal test is atechnique of evaluation which helps teacher to recognize
students’ behavior, character and potentiality etc. The teacher uses various

kinds of informal tests for the evaluation of the students.

Table12: Test of the studentsinformally in the classroom

Parameters Frequency Per centage (%)
Regular observations 37 74
Looking for body languages 7 14
Any others 6 12
Total 50 100

Here, in the study, more than 37 (74%) teachers applied regular observation, 7

(14%) uses looking for body language and 6 (12%) teachers uses extra
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activities as informal test. It can be concluded that regular observation

technique is being applied by the majority of the ELT teachers.
[tem No. 13: What types of task do you providein the class?

Providing task is atechnique that hel ps students for the preparation of exam,
facing challenges, finding solutions etc. The teachers provided various kind of
task to the student’s for checking their ability. It also helpsto find out the

effectiveness of hig’her teaching and fulfill the learning goal.

Table 13: Type of task provided in the class

Parameters Frequency Per centage (%)
Asking summary 2 4

Group assignments 20 40
Asking vocabularies 2 4
Written task 12 24

All 14 28

Total 50 100

Here, in my study 20 (40%) teachers provide the group assignment task, 12
(24%) teachers provide the written task, 2 (4%) teachers ask vocabularies, 2
(4%) teachers ask the summaries and 14 (28%) teachers give combination of
more than one types of task to the students in the class. It indicates that group
assignments and combination of more than one type of task is popular anong
the ELT teachers.

Item No. 14: Which types of activitiesdo you initiatein the classto

foster better understanding?

Teaching is a collaborative process in which large numbers of people are
involved. Learning goal isfulfilled neither only the effort of the teacher nor

only the hard labor of the students. Teachers initiate various techniques and
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activities for the better understanding of the students. It should be directly
related to students learning.

Table 14: Activitiesinitiated in the classto foster better

under standing

Parameters Frequency Per centage (%)
Explaining answer by themselves first 2 4
Providing minor clues 21 42
Asking them to use their own ideas 21 42
Others 6 12

Total 50 100

The table 14 shows that more than 21 (42%) teachers ask the students to use
their own ideas and provide minor clues, 6 (12%) teachers use other types
activities and 2 (4%) teachers explaining answer by themselves. So, it can be
concluded that majority of the ELT teachers apply student centered activities to
foster the better understanding.

Item No. 15: Do you provide homework (HW) regularly to the
students?

Assignment helps to review the classroom teaching and develop conceptual
clarity of the students. It also helps the students to keep busy and concentrate to
the materials taught in the school. There is variation between the teachers and
schools for providing homework. Some teachers provide HW regularly and
some have not. Anyway it helps to improve the learning and devel op the

learning habits.
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Table 15: Homework to the students

Parameters Frequency Per centage (%)
Yes a4 88
No 6 12
Total 50 100

The table shows that 44 (88%) teachers provide HW regularly and 6 (12%)
teachers provide HW occasionally. It can be concluded that majority of the

ELT teachers provide HW in the regular basis.
[tem No. 16: How do you manage your timefor checking the HW?

Time management in HW checking is not easy task. If teacher cannot check the
homework properly, students miss the opportunity to know their weakness,
mistakes and unable to get adequate feedback.

Table 16: Time Management for checking homewor k

Parameters Frequency Per centage (%)
Using leisuretime 20 40
Using classtime 5 10
Telling answer and task them to check 10 20
All 15 30
Total 50 100

Thetable 16 illustrates that 20 (40%) teachers are using leisure time for
checking the HW, 10 (20%) teachers are using answers and ask students to
check the HW, 5 (10%) teachers used class time in checking HW where as 15
(30%) teachers use all types of strategies which isfeasible. It can be concluded

that majority of the teachers usually check the HW by using their leisure time.
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Item No. 17: Do you provide feedback to your students, how?

Feedback is a process of giving advice, criticism or information about how
good or useful something or somebody’s work. The method of providing
feedback is different from teacher to teacher. All the respondents of this study
provided feedback to the student but their method is different.

Table 17: Providing feedback to the students

Parameters Frequency Per centage (%)
Regularly 9 18

After examination 3 6
Counseling individually 14 28
Addressing whole class 15 30

Any others 1 2

All 8 16

Total 50 100

Table shows that 15 (30%) teachers provide feedback through counseling
individually and addressing the whole class. Feedback in the regular basisis
provided by 9 (18%) teachers whereas 3 (6%) teachers provide feedback only
after examination. Similarly, 8 (16%) teachers provide feedback by using
above mentioned all methods when necessary according to the context. It can
be concluded that most of the teachers provide feedback on the basis of
counseling individually and addressing the whole class. All the respondents

realize the feedback can bring positive changes in students learning.
Item No. 18: Which skills of language do you focus on your teaching?

There are four language skills viz. listening, speaking, reading and writing
(LSRW). All of these are equally important in the process of learning

languages.
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Table 18: Skills of language focus on teaching

Parameters Frequency Per centage (%)
Listening 2 4
Speaking 2 4
Reading 6 12
Writing 5 10
Integrated 35 70

Total 50 100

Table 17 shows that 5 (10%) teacher focused on writing skill, 2 (4%) teacher
focused speaking skill, 6 (12%) teacher focused reading skill and 2 (4%)
teacher focused only the listening skill. Similarly, 35 (70%) teacher focused all

skillsin integrative way.

It can be concluded from the above findings that most of the ELT teachers

preferred to focus on integrative approach of language teaching.

Item No. 19: How many testsare administered in a session or year?

Generally private schools administered more tests than government aided

schools. Private schools conducted many informal testsin the form of unit test,

monthly test, weekly test and class test etc. It is depend upon the schools,

management, and course of study as well association rule for examination.

Table 19: No. of tests administered on one session/year

No. of tests Frequency Per centage (%)
4 15 30

6 7 14

8 11 22

10 4 8

12 13 26

Total 50 100
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Here, different teachers have the different view about the number of tests

which are administered on one academic year.

Among all the respondent 15 (30%) teachers administered 4 test (formal test,
which are determined by their schools board) Where 13 (26%) teachers
conducted 12 tests in one academic year .Similarly, 22%, 14% and 8% teachers
administered 8, 6 and 10 tests respectively in a session. It can be concluded that
most of the secondary level ELT teachers of private schools are administered

four formal tests and many informal testsin one academic year.
Ii. Opinions provided by the ELT teachers:

This sub heading triesto collect the opinions of ELT teachersin different

aspects of tests.

Item No. 1. What arethe main challengesfaced by the ELT teachers

in the class?

There are numbers of challenges faced by the English teachers while teaching
in the private school. The natures of the challenges are social and culture type,
managerial and behavioral. Some of the cases are related to subject matter and

environmental.

Inappropriate thematic approach of the text, difficulties bring in teaching article
and grammar. And insufficient supplementary teaching materials are the
problems that are the examples of subject matter related problems while
counseling the whole class in group. Time management in checking homework,
and reducing the gap between the weak and talent students are some of the

examples of managerial challenges.
Item No. 2: Do you taketest after completion of each unit?

Testing isan integral part of teaching but testing technique differs according to
the teachers. Among all the respondents majority of the teachers take tests on
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completion of each unit where as some of the teachers could not take tests after
completion of each unit. They have the following kinds of opinions about unit
test.

a. ltisdifficult to take test after completion of each unit. Some of them

provide unit tests before each terminal examination

b. Generaly asking the students to read the short questions and seek the

near/synonym or antonym/opposite word from the text.

c. Normally asking questions after completion of two-three chapters of

each unit.

It is concluded that most of the secondary level ELT teachers of private schools

take test on the completion of each unit.
Item No. 3: What kinds of tests are applied in the secondary level?

Thisitem tries to collect the information about the kinds of test which are
commonly used in the English medium private schools. Generally, all the ELT
teachers applied the oral and written test, subjective and objective test, progress
and final achievement test in the secondary level. It is concluded that progress
achievement tests are commonly used to check the progress of the students and
final achievement test is used in the final judgment of the students. So, these
two types of tests are commonly applied by secondary level ELT teachers of

private school.

Item No. 4: Isthelearning goal fulfilled by applying these kinds of
tests?

Effective teaching is possible only when the learning goal is fulfilled. Majority
of the teachers said that learning goal is fulfilled by applying the achievement
tests. However, teachers have different opinion about this motion which is as

follows mgjority of the teachers said that learning goal is fulfilled by applying
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these kinds of tests, on the other hand, some teachers said that learning goal is
fulfilled sometime only, whereas few teachers have different opinion about
tests. They said that learning goal is not fulfilled by applying these kinds of
tests and they pointed out to improve the testing technique.

Item No. 5: Do you take feedback from your students?

Thisitem tries to collect the opinion of teachers whether take feedback from

their students or not.

A teacher became professional if student understand his teaching. For effective
teaching, teachers take feedback from students. Feedback helps teachers be
perfect in his profession. The study shows, most of the teachers take regular
feedback from the students whereas few teachers sometime take feedback from
the students.

It is concluded that majority of the ELT teachers take feedback from students

in the regular basis.
[tem No. 6: Do you apply any specified grid to assess the students?

Thisitems attempt to draw the information whether, the teachers use specified
grid or not. Here, majority of the teachers (80%) use specified grid to assess the
students and 20% teachers rejected this statement. Most of the teachers
followed the grid system prescribed by Bharatpur English School Society
(BESS) examination board. However, some of them have viewed that school
has made its own grid system for the terms but in case of class X, they follow
the national grid system.
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Item No. 7: At theend of theterm do you take per sonal assessment

infor mation from the students /teaching evaluation?

Thisitem triesto collect the information about the personal assessment
information from the students for the evaluation at the end of term. Out of the
50 total respondents teachers 85% teachers take regular personal assessment
information, 6% teachers’ takes sometimes only and 9% teachers do not take
any type of assessments at the end of the term. Where T, said he takes
information during the revision session before the terminal exam. And T, said

he evaluates the progress after each final term for next session.

Item No. 8: Istherea differencein performance based on age/sex/
ethnicity?

Eighty five percent teachers viewed that there may be some differencesin
performance based on the age/sex and ethnicity but overall performance do
differs because of these factors. There is no difference in performance by sex
but differing on the basis of ethnicity. One of ELT teacher viewed that thereis
difference in performance based on age but not by sex and ethnicity. It
indicates that performance of students differs only because of age or ethnicity

but not by sex.

Item No. 9: Do you usetest asatool to measurethe progress of the

lear ners?

All of the respondent teachers agreed that they use test as atool to measure the
progress of the learners. One of the teacher said, “we use test as a tool to
measure the progress of the learners because without testing it isimpossible to
find out whether our students is learning the lessons and able to achieve

learning goal or not”.
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Item No. 10: Isthereany significant relationship between final

achievement test and progresstest?

Thisitem triesto draw the information about the relationship between class
progress test and final achievement test. All the respondents are agreed this
statement. One of them viewed asthere is very close relationship between class
progress test and final achievement test. We cannot separate them into each
other. If we want to meet the course objectives, to make our learners
competitive and make them able to gain higher score in the final examination,

progress test is necessary.
Item No. 11: Areyou satisfied with the present testing system?

Thisitem tries to collect the information about the satisfaction of the teachers
about the testing system. The majority of the teachers are not satisfied with the
current testing system. They express their view differently one of them has
argued that, our testing system is incomplete. It forced the students to know all
the content it is unsure that the questions will be asked from where? Specidly,
the final exam which is taken by the board could not measure the actual ability

of the students, so it is needed to improve the current testing system.

Item No. 12: Do you find the students progressing their learning from

onetest after another?

Here, 78% teachers found that their students are progressing the learning time
and again. One of them said students are progressing in learning after
evaluation at the end of the term the poor performers are focused for better
performance in next time. This provides students chances to excel themselves
continuously. Nine teachers have found that sometimes they progress but not in
each and every test. One of them said some times they progressed but not all

the situations whereas, one teacher refused this statement.
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CHAPTER FOUR

FINDINGSAND RECOMMENDATIONS

This chapter deals with major findings of my study. It also deals with some

recommendations and pedagogical implications that are applicable on the basis

of analysis and interpretation of the data.

4.1 Findings of the Study

After analysis and interpretations of studied parameters, the mgjor findings of

the study are presented as follows:

1.

Private schools’ ELT teachers applied formal and informal tests before each
terminal examination. These tests help to bring positive changesin

student’s learning.

Among the various tests, monthly test is commonly used by the ELT
teachers. Short answer questions, objective questions and mixed type of
guestions are highly used by the ELT teachers to evaluate the students.
They follow grid system prescribed by the school board.

Pair work and group work are highly preferred by the ELT teachers, for

checking the progress of the students.

Teachers use various types of strategies and technigques to motivate the
students and to check their progress. Likewise, changing styleisthe highly
adopted technique to attract the students’ attention in the class room

activities.

Regular observation technique is the common informal test among the ELT

teachers.
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. Group assignments task is highly used by the teachers and they focused
student centered activities as well as integrative approach to language

teaching.

. Teachers provide feedback on the basis of counseling individually and
addressing the whole class, they realized that it brings positive changes in

learning. Similarly, they also take regular feedback from the students.

. Generally, teachers take test after completion of each unit although some of
them could not, but they take three extra tests before each terminal
examination. Mgority of the teachers take personal assessment information
at the end of the term.

. Teachers applied the progress achievement and final achievement test to
measure the student’s ability. It is the common agreements among the

teachers that learning goal isfulfilled by applying these kinds of test.

10. Teachers use test as atool to measure the progress of the learners because

without testing, it isimpossible to achieve the learning goal. Thereis
positive relationship between progress and final achievement tests.
Generally, students are progressing their learning from one test after

another.

11.Most of the ELT teachers are not fully satisfied with the current testing

system and they pointed out to improveit.



4.2 Recommendations

On the basic of the findings obtained from the analysis and interpretations of
the collected data some salient pedagogical implications with recommendations

have been given below:

Students should be provided and checked HW regularly for checking

their progress. Homework is one technique of testing.

Feedback play very important role in learning. So teachers should give
feedback to the students.

The teachers should be used various test, (formal and informal) which

brings positive change in learning.

The large number test helps to achieve the learning goal. So, it is better
to administered many tests (formal aswell informal) in one academic

year.

Progress achievement test and final achievement tests are interrelated to

each other so there should be positive relationship between these tests.

Teachers should know all the types of tests and progress test should be
applied to strengthen the student's interest.

Testing system of our country has some draw backs. So it is needed to

improve.
4.3 Recommendations for Further Resear ch

The researcher has made on attempt to present some recommendations for

further research of this kind.

The study area and population of the study can be increased as much as

possible to achieve more applicable and valid result.
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This study was limited to the private school's secondary level English teachers

only; further study can be expected to other level and schools.

This study was an analytical study. Further comparative and attitudinal study
can be made on the field of language testing.

Further research can be carried out the. Challenges faced by the EL T teachers,
validity of the testing on secondary level.

4.4 Conclusion

In my study, | have found that majority of the ELT teaches are qualified. They
completed master degree in respective field. The provision of compulsory
teaching license in government school is reflected by more representation of

humanities background English teacher in the private school.

Most of the qualified teachers are attracted towards the private schools.
Similarly, the representation of female teachers are very poor in number than
the male teachersin the field of ELT teaching. All ELT teach3rsrealize that
feed back brings positive changesin learning. The application of various types
of test helps to progress student’s learning and it is the main tool to achieve the

course objective.

In Chitwan, | have found that many private school ELT teachers focused the
student’s learning. They establish very good relationship with their students.
They help students to improve their learning. They apply various kinds of
technigue in teaching English. They are worried about secondary level students
because they want their students gain higher scorein SLC examination. In this

way the study shows teachers apply various tests in satisfying way.
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