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ABSTRACT

The present research study entitled Classr oom Perfor mance of Novice Teacher of
English aimed to explore the classroom performance of English novice teachers. To
meet the objectives of my study, | purposively selected twenty novice English
teachers who have not crossed one year of real teaching experience from different
schools of Kathmandu district by using non-random purposive sampling procedure. |
have analyzed the classroom performance of three novice teachers on the basis of
observation checklist tool with some criteria. From the study, it was found that novice
teacher didn’t motivate students while starting lesson, they didn’t revise the previous
lesson when they entered inside the classroom, they were found less prepared
regarding initiation of the lesson and they were mostly concentrated only subject
matter. The 60% novice teachers were found weak in their performance regarding the
review of previous lesson, preparation of instructional materials, summarizing the

| esson.

Thisthesis consists of five chapters. The first chapter deals with general background,
statement of the problem, objectives, and delimitations of the study, significance of
the study and operational definitions of the key terms. The second chapter consists of
review of both theoretical and empirical literature with conceptual framework. The
third chapter deals with methodology containing design of the study, sources of data
collection, population and sampling of the study, sampling procedures, tools for data
collection, and data analysis and interpretation procedure. The fourth chapter includes
results and discussion of the data. The fifth chapter is about summary, conclusion and
implication of the study.
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CHAPTER-ONE
INTRODUCTION

The present study entitled on Classr oom Perfor mance of Novice Teacher of
English. This chapter includes background of the study, statement of the problem,
objectives of the study, research questions, significance of the study, delimitations of

the study and operational key terms which are used in my study.
1.1 Background of the Study

In our community or society, we observe the people of active age group being
involved in different profession according to their interest, field of study and ability to
earn money for livelihood and make life easy with the changing pace of culture,
civilization, science and technology. Their professions of people differ from society to
society and country to country. In the context of Nepal, agriculture, teaching,
engineering, medicine, forestry etc. are the major professions. Profession is atype of
job that requires skill, deep knowledge, specia training and education. Professional
development enhances competence of all teachersin alearning community to pursuit
their life-long learning becomes a milestone in teacher’s continuum of life-long
learning and career progression.

A teacher and students' collaboration and discuss about a topic in a classroom
situation where a teacher facilitates the students and guides their learning. Thus,

teaching is a socialization process. Regarding this Wallace (2010, p.5) states:

Al | that hasto be said is that any occupation aspiring to the title of
profession will claim at least some of these qualities: abasis of scientific
knowledge; a period of rigorous study which isformally assessed; a
sense of public service high standard of professional conduct; and the
ability to perform some specified demanding and socially useful tasksin

a demonstrably competent manner.
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Teachers play activerole for their professional development. The successful teacher
should be well prepared, active and flexible having multi-dimensional knowledge and
skillsin order to carry out their job. Teachers develop their professionalism through
different kinds of seminars, workshops, journals, peer observation, action research etc.
Teaching is a profession because it is not only the job or occupation which is simply
engaged in profit making. In the same way Head and Tayler (1997, p. 4) states
“Teacher development starts from their inner resource for change. It is an ongoing
process. It isthe process of becoming the best kind of teacher. It is centered on

personal awareness of the possibilities for change”.

Noviceisthe person new to the field or activity; a beginner. A novice teacher is newly
appointed teacher who is less familiar with subject matter, teaching strategies, and
teaching context. Novice teacher may not know the expected classroom problems and
solutions. Regarding this, Tsui (2003, p.4) mentions, “The term novice teacher is
commonly used in the literature to describe teachers with little or no teaching

experience. They are either student-teachers or teachersin their first year of teaching”.

Those who are new to the profession find themselves unclear or even confused about

how they are to become best equipped to serve their pupil.

New teacherstend to have afairly heavy teaching load and tend to get the more basic
and less problematic courses. However, it is aso generally the case that the pre-
service course they took were of afairly general nature, somewhat theoretical and not
directly related to their teaching assignment, and thus much of what they need to

know hasto be learned on the job.

Every professional at any career has to start somewhere asin life, these professional
learn from their early mistakes and make an attempt to correct them in hopes of
becoming a more successful professional. Novice teachers have to go through the trial
and errors to become an expert teacher. Working in anew environment, examining
old beliefs, working with an unfamiliar population, and trying to manage alevel of

confidence at times may seem like an endless task.
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In thisregard, my research work tried to explore the ways of presentation of novice
teacher of English. How novice teachers have performed their lesson and how many

problems that they have faced in their classroom should be analyzed.
1.2 Statement of the Problem

Novice teachers face many challenges and often have many problems. A teacher’s
first year in the job is often difficult. According to research, students’ achievement
tends to be significantly worse in the classroom of first year teachers beforerising in
teachers second and third years. Surveys and case studies offer compelling insight into
the areas in which new teachers commonly struggle. By effectively addressing these
areas, schools can help new teachers improve their skills more quickly thereby
keeping them in the profession and raising achievement. So, the early years of teacher
experience can affect directly whether the teacher continues in teaching or seeks
another career.

The problems faced by novice teacher in their classroom were classroom management
and arrangement, time management strategies, providing reward for students, testing
on the topic taught, motivation in the classroom etc. In conclusion, this study raises
the issues of classroom performance of English novice teachers while presenting their

|esson.

1.3 Objectives of the Study
The present study had following objectives:
To find out the classroom performance of novice teacher of English.

To suggest some pedagogical implications.

1.4 Resear ch Questions or Hypothesis
The following research question was used in this study:

What are the different strategies used by novice English teachers?
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1.5 Significance of the Study
The present study Classr oom perfor mance of novice teacher of English triesto
explore the ways of professional learning of novice English teachers. Thisstudy is
very significant in the sense that it helps to add a brick in the field of teacher
education and teacher development. This study provides the information about the
challenges faced by novice teachers. It isimportant for the teachers of English to

accomplish teaching learning activities effectively in multi-dimensional classroom.

New findings, ideas, ways, are beneficial for the respective field. In thisregard, this
study will be significant for the novice teachers, experienced teachers, subject experts,
teachers and government as well, because this study will play vital role for novice
teachers classroom performance. This research will be beneficial for the novice
teacher for their professional development becauseit is especialy related to novice
teachers, which can be essential for newly appointed teacher and who arein pre-
service stage of teaching. This study will help the novice teachers’ activitiesin the
classroom, their ways of teaching strategies etc. This study will be essential for those
Institutions that are running different kinds of teacher professional development

programmes.

In sum, this study will be beneficial for those who are directly, indirectly involved in
teaching profession, like teacher trainer, teacher training institutions, subject experts,
supervisor, observer teacher policy makers and curriculum designers and trainee

teachers. This study will be beneficial to all who are directly or indirectly involved in

the field of teaching especially in ELT.

1.6 Delimitations of the Study
The proposed study had following delimitations:
* Thisstudy was limited to lower secondary and secondary level novice
teachers of English.
* Theresearch was limited to 20 novice teachers of English.
* Thisstudy waslimited to observation as atool for data collection.

* Non-random sampling was used to select the teachers.
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* Theareaof study was limited to Kathmandu valley

1.7 Operational Definition of the Key Terms
| observed the three classes of twenty novice English teachers where some
were found in good condition because they prepared the lesson, revised the
previous lesson, gave examples to clarify the concepts, summarized the lesson,
managed the time, prepared the instructional materials, assigned the homework,
some were found in satisfactory because their preparation was not sufficient
regarding those things and some other were found in poor condition because
they didn’t prepared the lesson, revise the previous lesson, motivate the

students, summarize the time and didn’t manage the time.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE AND CONCEPTUAL
FRAMEWORK

This chapter broadly deals with the literature or theory of any researches related to this
study. It also deals with implication of those literature or researches for the present
study and the conceptual framework developed from the discussed theory and focus of
the study. Therefore, this chapter has been divided into following four broad parts:

2.1 Review of Theoretical Literature

A literature review surveys books, scholarly articles and any other sources relevant to
aparticular issues, areas or research or theory and by so doing, provides a description,
summary and critical evaluation of these worksin relation to the research problem
being investigated. The purpose of thisform isto examine the corpus or theory that
has accumulated in regard to an issue, concept, theory and phenomena. The theoretical
literature review helps to establish what theories already exist, the relationship
between them, to what degrees the existing theories have been investigated and to
develop new hypotheses to be tested often this form is used to help, establish alack of
appropriate theories or reveal the current theories are inadequate for explaining new or
emerging research problems. The unit of analysis can focus on atheoretical concept or
awhole theory or framework.

The theoretical review may consist of ssimply a summary of key sources, but it usualy
has an organizational pattern and combines both summary and synthesis, often of the
important information of the sources, but a synthesisis are-organization or a
reshuffling of that information in away that informs how you are planning to

Investigate a research problem.

The analytical features of aliterature review might:
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Give anew interpretation of old material or combine new with old

interpretations.
Trace the intellectual progression of the field, including major debates.

Depending on the situation, evaluate the sources and advise the reader on the

most pertinent or relevant research and

Usually in the conclusion of aliterature review, identify where gaps exist in
how a problem has been researched to date.

Therefore, to enrich my theoretical framework, following theoretical literature has
been reviewed:

2.1.1 Teacher Development

Development generally refers to general growth not focused on a specific job. It
serves alonger term goals and seeks to facilitate growth of teachers' understanding of
teaching and of themselvesit often involves examining different dimensions of a
teachers practice as a basis for reflective review. Strategies for teacher devel opment
often involve documenting different kinds of teaching practices; reflective analysis of
practices, examining beliefs, values and principles, conversation with peers on core
issues and collaborating with peers on classroom projects. However, although many
things can be learnt about teaching through self-observation and critical reflection,
many cannot learn such a subject matter knowledge, pedagogical expertise and
understanding of curriculum and materials. Professional development should go
beyond personal and individual reflection.

The founder and the coordinator of the ‘'Teacher Development Special Interest Group'
Underhill (1986) has defined teacher development as the process of “becoming the
best kind of teacher that | personally can be" (p.1).

According to Head, and Taylor (1997):

Teacher development is the process of becoming the best kind of
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teacher. To the extent that teachers are regularly asking themselves
'How can | become a better teacher? 'How can | enjoy my teaching
more? 'How can | feel that | am helping learning? they are thinking
about ways of developing. They are acknowledging that it is possible to
change the way they each and perhaps also. The preconceptions that
they have about teaching and learning (p.9).

They further state that the development starts from the very beginning and continuous
until the retirement professionally and until the death bed personally defining teacher

development.

Teacher development as a continuous process is usually compared and contrasted with
teacher training, which is sometimes criticized for being one if and not helpful for
teacher development. In the same vain, Davis (2001. p.22) says “atraining ceruse
generally has a beginning and an end. We cannot phone up the expert who gave the
seminar to tell him that hisidea did not work when we put it into practice. If teacher
training gets as the starting point for teacher learning, teacher can develop beyond the

training session”.

Davis analogy with driving clearly distinguishes teacher development from teacher

training;
For me, teacher development isabit like thefirst time | drove a car after
passing my driving test. it was an experience totally different from
driving with an instructor or my flatenate's car with him sitting next to
me. | was free to savour the experience for its own sake, to make

mistakes and to be relaxed about them and learn about them.... And my
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driving has improved through conversation with friends and trying out
what they said (Davis 2001, p.22)

Teacher training and teacher devel opment both contribute to teachers improved
performance; however they are not the same in many respects. Unlike Davis pleasure
in making mistakes, Maey (1990) sees:

The decision making as most significant difference between teacher
training and teacher development. In teacher training it is the institution
who decides that the teacher is going to learn. In teacher development it
is the teacher who decides whether to undertake a given project which
one, who with, where and when how often, for how long and why and
who bears the responsibility for these decisions.(p.66)

To compare and contrast the processes of teacher training and teacher development,

Maley presents following table:

Teacher Training Teacher Development

Time bound continuing

Related to needs of course Related to needs of the individual
Termina outcome pre-empted Termina outcomes open
Information skills transmission Problem solving

Fixed agenda Flexible agenda

Hierarchical Peer oriented

Other oriented Inner-directed

Top-down bottom up

Source: Maley (1990, p66)
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2.1.2 Teacher Induction

The teaching profession needs to promote the professional development strategies for
preparing, supporting and retaining teachers in the teaching field. Every organization
today needs continuous training program. Teachers also need and want training. They
want their learnersto learn and achieve. People of different professions need on-the-
job training. The beginning teachers or newly qualified teacher are provided with
initial training before they enter into full time teaching. In their career, they are
provided with initial training before they enter into full time teaching. In their career,
they are provided with different subsequent trainings which aim to enhance their long-
term learning. In the professional development of teachers, we need a bridge that links
the teachers initial training, entry into full-time teaching and subsequent longer-term
learning. The central span of that bridge is usually referred to as "the period of
induction- the first year of employment as ateacher” (Tickle, 2000,p1). In induction
programs, new teachers often want demonstration classes where they can see other
teacher’s model good teaching. They also want collaboration among teachers is rare.
New teachers seldom see someone else's classroom. They face the problems of
loneliness and lack of support. Induction is acomprehensive process of sustained
training and support for new teachers. It is a multiyear process designed to train and

acculturates new teachers in the academic standards.

Induction is aformalized process to train, support and retain new teachers. In other
words, induction is the support and guidance provided to novice teachers and school
administrationsin the early stages of their careers. Induction programs for new
teachers are the tools to slow new teacher turnover. They aim to strengthen teacher
practice and improve student learning. They are the means to orient, assist and guide
beginning teachers so they remain in the profession and grow into capable
practitioners. Teacher retention is the main aim of induction programs. Retention
refers to the number or percentage of teachers remaining in the work after the
completion of particular time period. The goals of teacher induction are to:

* improve teacher performance

* retain competent teachersin the profession
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» promote the personal and professional well-being of the new and beginning
teachers

» transmit the culture of learning
build a foundation for continued professional growth through contact with

mentors, administrators and other veteran teachers

Teacher induction programs are believed to benefit beginning teachers, students,
and employeesin variety of ways. Beginning teachers who receive ongoing
support, performance evaluation, and professional development stay in the
profession longer and have more positive attitude towards teaching while

continuing to develop their effectiveness.
2.1.3 Novice Teacher

A novice teacher is a beginning teacher in teaching field. A noviceteacher is
inexperienced and has to be shown how to do some unfamiliar tasks to him/her. Most
of the novice teachers are put under probation to enhance their experience. The term
‘novice’ refers to the person who is involved in a job or activity as a newly appointed
employee. S/heisthe beginner in that field. In teaching, ‘novice teachers’ are those
persons, who have just completed their initial teacher education and trainings and
appointed as new teacher in a school. That’s why they are also known as newly
qualified teachers as Farrell (in Burns & Richards, 2009, p. 182) states “Novice
teachers sometimes called newly qualified teachers (NQTS), are usually defined as
teachers who have completed their teacher-education programmes and have just

commenced teaching in an educational institution”.

A novice teacher is newly appointed teacher who isless familiar with subject matter,
teaching strategies, and teaching context. They may not know the expected classroom

problems and solutions. (Tsui, 2003, p.4) presents:
The term novice teacher is commonly used in the literature to describe

teachers with little or no teaching experience. They are either student-
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teachers or teachersin their first year of teaching.

Those who are new to the profession find themselves unclear or even confused about
how they are to become best equipped to serve their pupil. New teachers tend to have
afairly heavy teaching load and tend to get the more basic and less problematic
courses. However, it is also generally the case that the pre service course they took
were of afairly general nature, somewhat theoretical and not directly related to their
teaching assignment, and thus much of what they need to know has to be learned on
the job.

Every professional at any career has to start somewhere asin life, these professional
learn from their early mistakes and make an attempt to correct them in hopes of
becoming a more successful professional. Novice teachers have to go through the trial

and errors to become expert teachers.

2.1.4 Novice Teacher’s Professional Development

Teaching is afacilitative or collaborative activity where ateacher facilitates or
collaborates with expert teacher in the learning. A teacher and students collaborate
and discuss about a topic in a classroom situation where a teacher facilitates the
students and guides their learning. Thus, teaching is a socialization process.
Traditionally it is taken as the transmission of knowledge, where a teacher transmits
his knowledge to the students. But nowadays, it is taken as a socialization process
where, ateacher socializesin the school environment and school culture and the

students socialize in learning environment.

The English Language has become an inseparable part of the present day world
because it has been used as a means of international communication. The use of the
English language in information technology, media, business, etc. made it inseparable
part of the present day world. Today Englishis not confined only to its native
speakers. It has become the language of all the people and all the areas. Thisview is
expressed by Harmer (2008, as cited in Awasthi et al. 2009, p.iii) "English isawidely

used medium of communication for different purposes, not only the vehicle of writing
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or reading British or American literature”. Since the English language is an
inseparable part of life, the teaching of the English language emerged as a separate
discipline. Now, English istaught in private language schools and institutions all over

the world.

Teaching language is a chalenging job in itself. Teachers are the most important part
of English language teaching. So, the novice teachers in English language teaching are
not apart from this. They face many challenges or problems during the teaching
learning process from the first class. Generally, novice teachers refer to those teachers
who are in induction period. In ELT, they are the persons who are just appointed in a
school as an English teacher. They are in the way of becoming afull time professional
teacher. They are learning how to teach and what to teach in real classroom setting.
Therefore, the professional learning of novice teachers starts from the first class of

their teaching.

Learning refersto the act, process, or experience of gaining knowledge or skill. Itisa
lifelong and continuous process of human beings. It isthe process as arelatively
permanent change in behavior based on an individual's interactional experience. It is

an important form of personal behavior adaptation.

Becoming a teacher requires not only the development of a professional identity but
the construction of professional knowledge and practice through continued
professional learning. Professional learning refers to the learning of knowledge and
skills by the professionals which is more helpful and necessary in their profession.
Aubusson et al. (2009, p.234) state that “Professional learning that enables
opportunities for critical reflection and access to changing knowledge, effective

teacher use of information technologies in their classrooms is likely to be limited”.

Teachers’ professional learning involves the learning process of teachers where a
teacher startsto learn professionally in the process of becoming a professional teacher.
In teachers’ professional learning, a teacher obtains knowledge and skills by his
teaching experience and collaboration with colleagues as well as students. He also

obtains professional knowledge through the participation in many activitieslike:
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workshop, seminar etc. The obtained knowledge is essential and helpful for teachers
operating their profession which help them to establish in their job. When ateacher is
appointed in a school and starts to teach, he encounters many challenges related to
teaching. In the way of seeking the solution of those challenges, one experiences or
obtains the knowledge which is helpful for teaching. Thus, teachers’ professional

learning runs throughout teaching life.
2.1.5 Phases of First Year Teaching

First year teaching refers to the beginning phase of teaching after completion of
required criteriawhich isrelated to novice teacher of English. Novice teacher is
Inexperienced teacher who is newly appointed in teaching institution without any
experience.

Studies have shown that 35% of teachers leave the profession
during the first year. By the end of the fifth year 50% of teachers
have left the field from teaching. The first year of teaching isa
difficult challenge. If novice teachers are currently in their first
year of teaching they are most certainly not alone whether they
are currently feeling extremely overwhelmed or abundantly
triumphant, other first year teachers are going through the same
thing. The University of California Santa Cruz New teachers
project has worked to support the effort of which all new teachers

progress. (www.google.com, Ellen Moir (2011, New Teacher Center,

University of California, Santa Cruz)

The phases are very useful for mentors and new teachers as they work together the
first year. Teachers move through the phases from anticipation, to survival, to

disillusionment, to rejuvenation, to reflection and then back to anticipation.
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a. Anticipation Phase

The anticipation phase stage begins during the student teaching portion of pre-service
preparation. The closer student teachers get to complete their assignment, the more
excited and anxious they become about their first teaching positions. They tend to
romanticize the role of the teachers and the positions. New teachers enter with
tremendous commitment to making a difference and a somewhat idealistic view of
how to accomplish their goals. Thisfeeling of excitement carries new teachers
through the first weeks of school.

b. Survival Phase

The first month of school isvery overwhelming for new teachers. They arelearning a
lot at avery rapid pace. Beginning teacher are instantly bombarded with a variety of
problems and situations they had not anticipated. Despite teacher preparation
programs, new teachers are caught off guard by the realities by the realities of

teaching.

During the survival phase, most new teachers struggle to keep their heads above
water. They become very focused and consumed with day to day routine of teaching.
Thereislittle time to stop and reflect on their experiences. It is not uncommon for
new teachers to spend up to seventy hours a week on school work. Particularly
overwhelming is the constant need to develop curriculum. Veteran teachers routinely
rescue excellent lessons and units from the past. New teachers, still uncertain of what
will really work, must develop their lessons for the first time. Even depending on

unfamiliar prepared curriculum such as text book is enormously time consuming.
c. Disillusionment Phase

After six to eight weeks of nonstop work and stress new teachers enter the
disillusionment phase. The intensity and length of the phase varies among new
teachers. The extensive time commitment, the realization that things are probably not

going as smoothly as they want and low morale contribute to this period of
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disenchantment. New teacher begin questioning both their commitment and their
competence. Many new teachers get sick during this phase. Top 5 concerns of new
teachers:

» Classroom arrangement and management

* Curriculum planning

» Establishing a grading system that's fair

» Parent conferences

* Personal sanity
d. Rguvenation Phase

The rguvenation phase is characterized by a slow rise in the new teacher's attitude
towards teaching. In this stage new teachers make a tremendous difference than the
previous stage. It allows them to resume a more normal lifestyle with plenty of rest,
food, exercise and time for family and friends. Here, new teacher's have opportunity
for organizing materials and planning curriculum. It is atype for them to sort through
materials that have accumulated and prepare new ones. This breath of fresh air gives
novice teachers a broader perspective with renewed hope. They seem ready to put past
problems behind them a better understanding of the system, an acceptance of the

realities of teaching and a sense of accomplishment help to rejuvenate new teachers.

Through their experiencesin the first half of the year, beginning teachers gain new
coping strategies and skills to prevent, reduce or manage many problems they are
likely to encounter during the second half of the year. Many feel a great sense of relief
that they have made it through the first half of the year. During this phase, new

teachers focus on curriculum development, long term planning and teaching strategies.
e. Reflection Phase

The reflection phase beginning with a particularly invigorating time for first year
teachers. Reflecting back over the year, they highlight events that were successful and
those that were not. They think about the various changes that they plan to make the

following year in management, curriculum and teaching strategies. The end is almost
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in sight and they have ailmost made it but more importantly avision emerges asto

what their second year will look like which bring them to a new phase of anticipation.

It isacritical that we assist new teachers and ease the transition from student teachers
to full time professionals. Recognizing the phases new teachers go through givesus a
framework within which we can begin to design support programs to make the first

year of teaching a more positive experience for our new colleague.
2.1.6 Differences between Novice and Expert Teachers

A novice teacher is described as an inexperienced teacher. The novice teacher,
generally, has an optimistic attitude about children and high hopes for the students
future. The expert teacher is one who has several years of experiences and one who
reflects on their effectivenessin the classroom. Although the nature of expertisein
language teaching is an underexplored research field, however, some of the
differences between novice and experienced language teachers seem to liein the
different ways in which they relate to their contexts of work and hence their

conceptions and understanding of teaching, which is devel oped in these contexts.
Regarding the differences between novice and expert teachers Tsui (2003, p.4) says.

Identifying novice teacher isrelatively straightforward. The term novice
teacher is commonly used in the literature to describe teacher with little or no
teaching experiences. They are either student teachers or teachersin their first
years of teaching. Occasionally, the term novice is used for people who arein
business and industries, but have an interest in teaching. These people have
subject matter knowledge, but no teaching experiences at all and no formal

pedagogical training. The identification of expert teacher is more problematic.

Ascited in Tsui (ibid), Bereiter and Scardamalia (1993) point out, it is much harder to

identify an expert teacher than, say, an expert brain surgeon, who can remove brain
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tumors. Thisis because unraveling what distinguishes an expert from a non expert

teacher is very difficult. Thereis no reliable way of identifying expert teachers.

Similarly, Wyatt |11 and White states “teaching is a wonderfully complex endeavor
and one of the most rewarding professions” (2007, p. 15).Teaching is rewarding,
because teachers have the opportunity to make positive contribution to the lives of
children and most of those contributions will live long even after the teacher has left
the profession. Teaching profession is complex, because it is to promote learning
relatively in alarge group of students with different individual characteristics, needs,
and backgrounds. Experienced teachers approach their work differently from novices
because they know what typical classroom activities and expected problems and
solutions are like involving all studentsin the lesson, creating a safe learning
environment, encouraging shy students, and managing the class are just among some
responsibilities of a teacher. Still, the teachers’ job is not only in classroom. In the
same vain, (Grinberg, 2002) states. ‘“Their primary role is to help children grow and
develop to their best potentialities, at which they cannot ignore the influences outside

the classroom that are shaping children’s lives.’

In most studies, in addition to teaching experiences, expert teachers were identified by
nominations or recommendations from school administrators, usually the principal, or
the school district board as outstanding teachers. Regarding this, Tsui, (2003, p. 5)
states that:

In some cases the nominated teachers were further screened by the
research team. In other case there were further criteria such as being
selected as a cooperating teacher by university campus or a mentor
teacher by the school district boards, being awarded teacher of the year
by the state, and having attained a master’s degree, expertise was linked

to the academic achievement of students.
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The most dramatic differences between the novice and expert are that the expert has
pedagogical content knowledge that enables him to see the larger picture in several
ways he has the flexibility to select a teaching method that does justice to the topic. In
the same way, Gudmunsolottir and Shulman,(1989, as cited in Tsui, p. 56) include
“The novice, however, is getting a good start in constructing pedagogical content
knowledge. Starting small and progressing to seeing more and larger possibilitiesin

the curriculum both in terms of unit of organization and pedagogical flexibility”.

Expert teachers thus exhibit differences in the way they percelve and understand what
they do. According to Tsui (2003) some of the differences expert teachers exhibit are
asfollows,

» aricher and more elaborate knowledge base

» ahility to integrate and use different kinds of knowledge

» ability to make sound intuitive judgments based on past experience

» adesireto investigate and solve a wide range of teaching problems

» adeeper understanding of students and student learning

» awareness of instructional objectives to support teaching

* better understanding and use of language learning strategies

o (greater awareness of the learning context

» greater fluidity and automaticity in teaching
Novice teachers are different because of the above mentioned elements. In the same
way, novice teachers typically are less familiar with subject matter, teaching strategies
and teaching context and lack and adequate repertoire of mental scripts and behavioral

routines.

2.1.7 Classroom Performance

Performance refers to the presentation of any subject matter in front of people.
Performance of any content is challenging job for anyone in any situation. Classroom
performance refersto the activity of teachers while presenting his/her lesson inside the
classroom. Learning depends upon the performance of teacher, how he/sheis

presenting his lesson. It involves the interaction between students and teachersin a
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classroom setting. The purpose of studying classroom performance isto learn how to
set up a positive classroom atmosphere where students feel comfortable learning and
communicating with other students and with the teachers. Good classroom
performance consists in the engagement or involvement of every student in the
classroom. Every individual are different in terms of motivation, learning strategies,
interests, aptitude etc. each classroom should be flexible enough to accommodate the
individuality. Students are not well motivated and interested if the classroom
performance cannot address their problems. The teachers’ responsibility is to make
teaching equally for all students.

Similarly, Tsui (2003,p 30) states:

A classroom performance is multidimensional in that many events occur
over time, many purposes are served and many people with different
Styles and desires participate. In addition, many eventsin a classroom
occur simultaneously. A teacher must monitor different levels of
involvement in work search for an appropriate student to answer,
anticipate interruptions, and judge whether particular students are
violating classroom rules. This simultaneous occurrence of multiple
elements shortens the time frame and confers immediacy to the flow of
classroom experience. Because of the multidimensionality,
simultaneity, immediacy and unpredictability of the classroom teachers
need in be able to process simultaneoudy transmitted information very
quickly, to attend to multiple events simultaneously, to detect signs of
disruptive behaviours simultaneously and to act on them before they
become problems.
Classroom isinfluenced by social culture. Culture is the determining factor to finalize

the context of learning, it also focuses to the learning desires extremely important to
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have , because it opens the minds of students to different experience. The classroom is
acomplex and relatively unpredictable environment where many things happen
quickly at the same time. These qualities of classroom life together with a high
frequency of interruptions make the course of events at a given moment unpredictable.
Sometime teacher faces hot moment in the classroom because of the volatile nature of
the subject matter as well as conflict among the students. The challenges for the
teachers are to turn such a moment in to a learning opportunity rather than either
ignoring it. So, classroom performance is related with the presentation of teachers
inside the classroom. While presenting the lesson the teacher will bear many problems

aswell but good presentation or performance bring the liveliness inside the classroom.

2.1.8 Challengesfor Novice Teacher in Classroom Performance
Beginning teachers experience various challenges as they strive to develop their
teaching in new environments. Here under this heading, we explore the challenges
faced by novice language teachers and the support needed to address these. For this
purpose, recent studies on the experiences of novice language teachers were reviewed.
Three major themes were prevalent in research on this issue: support, identity and
pedagogy.

In English Language Teaching (ELT), in the last two decades, discussions on the
importance of contextual factors when implementing changes in classrooms and using
materials have continued to draw interest. Thisislinked to the understanding that
what is authentic in a particular place may not necessarily be authentic in another
place due to socio-cultural differences. As Kramsch and Sullivan (1996) remind us, an
appropriate pedagogy “should be a pedagogy of both global appropriacy and local
appropriation” (p. 199).

Teachers can aso face difficulties while adapting to the emerging issuesin the
changing ELT praxis. For instance, in the past 15 years, areas of shiftsin focus
included changes in teaching four language skills with an interest in discoursal
functions, the role of technology in instructional processes, and a rethinking of the
locus of attention with an emphasis on the role played by learners (Paran, 2012). In
thisregard, teachers are aso (Paran, 2012, p.457) states “Battling with the conflict
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between their beliefs, their training, the realities of the classroom, the demands of

parents and |earners, the requirements to demonstrate immediate attainment”.
Furthermore, as Canagargjah (2006) noted, in addition to the pedagogical

developments, “our professional knowledge gets further muddled by the new

movements of globalization, digital communication, and World Englishes” (p. 9).

Most research emphasizes the role of the first years of teaching in a teacher’s career
and how the experiences of teachers shape their identity and future practices. Pitton
(2006) argued that “The success of new teachersis critically linked to their first
teaching experiences sand the opportunities they are given to talk through issues they

face in the classroom”(p. 2).

If they are left alone with their challenges and start to feel ineffective, they believe
that they are not suitable for the profession and quit their jobs. Regarding the reasons
for the increase in teachers’ leaving the profession, researchers have pointed to the gap
between pre-service education and in-service development. After receiving university
education and starting their jobs, novice teachers suddenly have no further contact
with their teacher educators, and they experience the same challenges as their more
experienced colleagues on the very first day of school without much guidance from
their new school (Farrell, 2012). When the figures concerning drop-out rates are
considered, it isnot difficult to see how serious the situation is.

(Ozturk, 2008, p. 20) states that:

25% to 50% of beginning teachers leave during their first three years of
teaching, and nearly 10% leave in their first year.”

These figures point to the need to explore the challenges novices face and help
them overcome their problemsin their first years of teaching. In this paper, we
focus on the professional challenges of novice language teachers. Furthermore,

we explore the types of support needed and their availability.
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Perceived problems of beginning teachersin their first year of teaching are reviewed.

I ssues from different countries included such as the reality shock and changesin
behaviours and attitudes are considered also. The eight problems perceived most often
are classroom discipline, motivating students, dealing with individual differences,
assessing students’ work, relationships with parents, organization of class work,
insufficient and/or inadequate teaching materials and supplies, and dealing with
problems of individual students. Thereisagreat correspondence between the
problems of elementary and secondary beginning teachers. Issues such as person-
specific and situation-specific differences, views of the principals, problems of

experienced teachers, and job satisfaction of beginning teacher are also discussed.

If the aim isto help novice teachers bridge the gap between preservice education to
inservice development, their needs and expectations should be taken into
consideration while constructing the curriculum.

As Canagarajah (2006) noted,

curriculum change cannot involve the top-down imposition of expertise
from outside the community, but should be a ground-up construction
taking into account indigenous resources and knowledge, with a sense of

partnership between local and outside experts. (p. 27).

A top-down approach in teacher education cannot produce “self-directing and self-
determining teachers”, so teacher education programs “require a fundamental
restructuring that transforms an information-oriented system into an inquiry-oriented.”
Kumaravadivelu (2001, p. 553).

Since novice teachers can experience similar challenges, they can be provided
opportunities to share their experiences with other novice teachers. In this way, they
will be able to better prepare themselves for the challenges in class. In thisregard,
case studies, short stories and narratives can be used as valuabl e teacher training
resources for beginning teachersin order to foster reflective thinking and facilitate
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learning (Barkhuizen, 2011) . Analyzing cases gives novice teachers a chance to
explore experienced teachers’ way of thinking and their practices (Richards & Farrell,
2005). In addition to learning from others, they can also further develop their
understanding of their own practices and beliefs.

The challenges faced by novice teachers require the attention of all stakeholdersin
educational settings. Therefore, to discuss the challenges novice language teachers
experience in their initial years, we identified three main themes based on our review
of studies on the experiences of novice language teachers. These were support,
identity, and pedagogy. The challengesfaced in theinitial years mainly relate to
novice teachers’ professional identity and pedagogies. The results underscore the
criticality of addressing challenges faced ininitial years of teaching. Since beginning
teachers make decisions to either stay in the profession or drop out, instead of
alienating novice teachers, educational leaders ought to organize collaborative
opportunities with beginning teachers. Such endeavors may help provide the
necessary environment fostering safety, belonging, and self-esteem for novice

teachers.

2.2 Review of Empirical Literature

Many research studies have been conducted in the field of teachers’ professional
development at the Department of English Education. The empirical reviews of
related literature which are related to my study are mentioned below with their

objectives and major findings:

Tsui (2003) carried out case study of second language teachers entitled
"Understanding Expertise in Teachers'. She selected four ESL teachers named Maria,
Eva, Ching and Genie teaching in the same secondary school; St. Peterson Secondary
School in Hong Kong. Mariawas identified as expert teacher, Ching and Eva had five
years teaching experience and would be considered either proficient or competent

teacher in the novice expert literature. The fourth teacher Genie, had only one year of
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teaching experience and was very much novice. In this study, data were collected by
what Walcott (1992) refers to as watching, asking and examining, that is lesson
observation, interviews and curriculum materials including lesson plans, teaching
materials and student work. In actual classroom, teaching, expert teachers were found
to be more efficient in handling classroom events, more selective and better able to

improve.

Bhattarai (2009) conducted research on “Teaching English by Untrained Teachers”.
The main objectives of his research work were to find to find out how untrained
teachers teach English and how they used different strategies in teaching different
aspects of language. He found that the majority of the teachers were neither so good
nor very bad in teaching. According to his research work, some teachers were found to
be good regarding some aspects such as giving homework, controlling the class etc.
He also found some teachers were found to be better in using different techniques

dealing with the different aspect of language.

Khadka (2010) carried out a study on “Classroom Performance of Trained Teachers of
English at Secondary Level”. The objectives of his study were to find out the
classroom performance of the trained teachers of English at Secondary level. He
found that a trained teacher is believed to have more knowledge about the teaching
methods, techniques, classroom management, teaching materials and so on. More
importantly, he said that language teahers actually needed for their better

performance.

Basnet (2012) has carried out a research entitled “Challenges faced by Novice
Teachers”. To identify the challenges faced by novice teachers at secondary level, to
find out some ways of eradicating those challenges and to list some pedagogical
implications are the objectives of her research. She used both interview and
observation to explore the challenges faced by novice teachers. In her research, she
selected the population from 8 different colleges of Kathmandu valley. Questionnaire

Is used as a basic tool while collecting the data. The challenges she found in her
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research are lack of classroom management skills to support student learning, lack of
professional support and activities, lack of preparation for addressing the needs of

diverse student’s population and lack of preparation for difficult assignments.

Puri (2013) concluded a research entitled “Strategies Adopted in Professional
Learning by Novice English Language Teachers'. The objectives of hisresearch were
to find out the ways of professional learning of novice English language teachers and
to suggest some pedagogical implications. He was sampling the population from
secondary level English language teachers of Syanja district. He used questionnaire
tool to elicit the required datafor the study. A set of open-ended and close-ended
guestionnaire were selected by him to find out the way of professional learning of
novice English language teachers. He used al the strategies such as workshops or
seminar, self monitoring, teacher support group, keeping a teaching journal, teaching
portfolio etc. Hisfindings of research is most of the novice teachers (60%)
participated in workshops. They viewed that workshops provided them chance to learn

teaching strategies and ways to overcome the teaching problems.

The above mentioned all researches are related to novice teacher of English and their
presentation inside the classroom. Some of them are related with challenges faced by
novice teacher of English, some are related with strategies used by novice teacher of
English, some are classroom dynamics in case of novice teacher and some are
untrained teachers activities but my research is abit different than theirs. In my
research work | tried to find out the classroom performance of novice teacher of
English, problems faced by novice teacher of English and some pedagogical

implications for novice teachers as much as possible.

Thus, very few researches have been carried on teacher development. But, no research
work has been conducted on “Classroom Performance of Novice Teacher of English".

So, | have selected this topic to conduct the research.
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2.3 Implications of the Review for the Study

In literature review, our central focusisto examine and evaluate what has been done
before on atopic and establish the relevance of thisinformation to our own research.
Thisview or the study may be obtained from the variety of sources including book,
articles, reports, etc. This entire source helps to bring the clarity and focus on the
research problem, improve methodology and contextualize the findings. It isalso
egually important to examine and evaluate what has been said before on atopic and

what has not been said yet for finding new areafor further research.

Perceived problems of beginning teachersin their first years of teaching are reviewed.
Issues such as the reality shock and changes in behaviors and attitudes are considered
and person specific and situation specific differences, views of the principles,
problems of experienced teachers, and job satisfaction of beginning teachers are
discussed also.

These all abovementioned research work helped me while carrying out my own
research for that these helps me while collecting data from different sources.
Similarly, | had benefitted to analyze the data and find out the appropriate findings by
looking their research. These previous research works helps me for find out the
strategies used by novice teacher and their problems that they face while presenting
their lesson.

Therefore, my study is new in the field of English education especialy in the
Department of English Education and this work is new attempt in the exploration of
above mentioned untouched areas. This has been a single study to address novice

teachers’ performance inside the classroom. So, this seemsto be new study.

2.4 Conceptual Framework

Conceptual framework isthe plan or frame on which the study is established. It
provides the general picture of the study from where the readers conceptualize the
whole ideas. To be specific, the framework incorporates the soul of the study. The

conceptual framework of my research isasfollows:
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CHAPTER THREE
METHODS AND PROCEDUERSOF THE STYDY

To achieve the set of objectives of the study the following methodol ogies have been
adopted.

3.1 Design and Method of the Study

The present study on "Classroom Performance of Novice Teacher of English" is based
on survey design. Survey research is mainly carried to find out people’s attitudes,
opinion and the specified behaviors’ on certain issues, phenomena, events and
situation. According to Nunan (1992 p. 40), ‘The main purpose of survey isto obtain a
snapshot of conditions, attitudes and events at a single point of time”. Education
survey addresses the educational problems and generalizes its findings on the basis of
representative sample of a specified target population. In survey research, the
researcher collects the data single time and it addresses the large group of population.
Thus, sampling is the procedure of selecting of required number of sample which
represents the whole group. It helps the researchers to collect the required number of
population. The researcher can use numerous sampling strategies to accomplish
his/her research work. Some of the strategies used in survey research are simple
random systematic, stratified cluster, convenience and purposive, etc. Survey data are
collected through questionnaires, observation, interviews, etc. In this research work, |
basically used observation as a main tool in order to find out the classroom
performances of novice teacher of English. The finding of survey is generalized and
applicable to the whole group.

In the same vein, Cohen and Manion (1985) (as cited in Nunan, 1992, p. 140) write:

Surveys are the most commonly used descriptive method in educational
research and may vary in scope from large scale governmental
Investigations through to small-scale studies carried out by single
researcher. The purpose of survey research is generally to obtain the

snapshot of condition, attitudes and/or events at a single point of time.
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Similarly, Nunan (1992, p.141) states the following survey research procedures.
Step 1: Define objectives — What do we want to find out?
Step 2: Identify target population — What do we want to know about?
Step 3: Literature review — What have others said/discovered about
the issues?
Step 4: Determine sample — How many subjects should be survey
and how will Identify these?
Step 5: Identify survey instruments — How the data will be collected:
Questionnaire/observation?
Step 6: Design survey procedures — How will the data collection
actually Carried out?
Step 7: Identify analytical procedures— How will the data be
assembled and analyzed?
Step 8: Determine reporting procedures — How will be written up

and presented?

From aforementioned definitions, we can mention that survey research is atype of
research which studies large and small population by selecting sample population
chosen from study population. Survey is also carried out in educational sector to
obtain snapshot of conditions, attitudes and events at a single point of time. | have
selected survey research because it helps me to find out novice teachers’ attitude,
opinions and the specified behavior on certain issues, phenomenon or situation. It
addresses the large group of population; sampling is a must to carry out the
investigation. The concern hereisto ensure that, the sample should be representative
of the study population as awhole. Sampling is done to obtain the practicability of the
study. The finding of survey is generalizable and applicable to the whole group. In
survey research, data are collected through questionnaires, interviews, tests score,
observation, attendance rates, results of public examinations and so on. Moreover, it

provides descriptive, inferential, and exploratory information.

43



3.2 Population, Sample and Sampling Strategy

The populations of the study were English novice teachers of Kathmandu district. The
sample of population consisted of 20 novice teachers of English. Non-random
purposive sampling was used to select the population. | observed the three classes of

each novice teachers of English.

3.3 Study Areasor Field

| have selected the Kathmandu district as the area of my research work for the purpose
of carrying out research. To be specific, problems related to classroom performance of

novice teacher were analyzed.
3.4 Data Collection Tools and Techniques

Asthe main tool for data collection, | used observation checklist to elicit the required
datafor the study. Each and every detail of observation was noted down on adiary in

the form of points.

3.5 Data Collection Procedures
| followed the following steps to collect the primary data.

| selected lower secondary and secondary schools of Kathmandu valley and

requested concerned authority for the permission to carry out the research

| established the rapport with novice English teachers

| selected two novice teachers from each school by using non-random

purposive sampling procedure.

| observed their classes twice aweek for two weeks with the help of checklist

tools.

Then the information provided by the informants were analyzed and interpreted

in order to explore the classroom performance of the novice teachers.



3.6 Data Analysisand Interpretation Procedures

This chapter is mainly concerned with the analysis and interpretation of the data
collected from the observation. The systematically collected data was transcribed,
coded, analyzed, interrelated and presented descriptively and correlatively on the
basis of checklist of the classroom observation as a research tool. | have presented
the factsin different list, tables, charts and diagrams. The data was collected from
20 novice teachers of English by observing their three classes. This study was
carried out to find ways of professional learning of Novice English Language
Teachers while carrying out this research. An attempt has been made here to
describe in detail the challenges faced by novice teachers on the basis of his/her

classroom performance of the studied teachers while observing
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CHAPTER-FOUR

ANALYSISAND INTERPRETATION OF THE RESULTS

This chapter presents the analysis and interpretation of data collected from
observation of English novice teachers’. Data collection was initiated in accordance
with the objectives of the researchi.e. to find out classroom performance of novice
teachers of English and to find out the problems faced by novice teachers in their
classroom. The classroom observation checklist was used as a main tool for collection
of data. The systematically collected data have been analyzed, interrelated and

presented descriptively and correlatively on the basis of checklist as a research tool.

In this chapter, | have analyzed the collected data and interpreted the results from the
collected data from primary sources. The primary data has been obtained through
observation checklist asatool. | observed three classes of each selected twenty
novice teachers’ of English. An attempt has been made here to describe in detail the
classroom performance of novice teachers on the basis of their presentation.
The results of the novice teachers’ classroom performance have been analyzed under
following eight subheadingd/titles:

Teacher’s preparation

Lesson introducing

Subject matter presentation

Use of teaching methods

Selection and use of instructional materials

Instructional processin the classroom

Students’ evaluation

Concluding the lesson
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4.1.1 Novice Teachers’ Preparation

This section of the thesis deals with analysis and interpretation of data with regard to
preparation of the novice teachersin their classroom performance. The summary of
the results has been presented below:

TableNo. 1
Teachers’ Preparation
Observed Points Good | Satisfactory | Poor Remarks
Preparation for lesson 65% 30% 5% -
Review of previous 40% 45% 10% -
lesson

Initiation of the lesson 55% 35% 10% -

Preparation of 45% 45% 10% -
instructional materials

From the view point of novice teachers’ preparation of the lesson the novice teachers’
three classroom performance were observed. The data shows 65% in good condition,
30% in satisfactory condition, 5% in poor condition. The data shows that 40% novice
teachers were good, 45% novice teachers were satisfactory and 10% novice teachers
werein poor condition in case of revising the previous lesson. From the view point of
Initiation of the lesson, 55% were in good condition, 35% were in satisfactory
condition and 10% were in poor condition. The collected data shows that 45% novice
English teachers’ prepare instructional materials, 45% novice English teachers’
prepare instructional materials is satisfactory and 10% novice English teachers’ did

not prepare the instructional materials.

From the above analysisit has been concluded that in totality 55% were found in good
condition because they were prepared well, they revised the previous lesson and they
prepared instructional materials. Similarly, 40% were found in satisfactory condition
because their preparation of lesson, initiation of the lesson and preparation of

instructional materials no more good and 5% were found in poor condition because
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they didn’t prepare the lesson, they didn’t revise the previous lesson and didn’t

prepare the instructional materials while performing their lesson.
4.1.2 Lesson Introducing

This section of the thesis deals with the analysis and interpretation of data with regard
to introduction of the lesson of novice teachersin classroom performance. The
summary of the results has been presented below:

TableNo. 2
L esson Introducing

Observed Points Good | Satisfactory | Poor Remarks

Starting theclassasper | 80% 20% - -
the schedule
Motivating towardsthe | 60% 40% - -
lesson
Overview of the 65% 30% 5% -
previous lesson

The novice teachers three classroom performance were observed from the point of
view of starting the class as per the schedule. The data shows 75% in good, 20% in
satisfactory condition but no one was found in poor condition regarding the starting
the class as per the schedule. In the same way, novice teachers were observed on the
basis of motivating towards the |esson perspectives. The data shows that 60% in good
condition, 40% in satisfactory condition, but no one found in poor condition. In the
same way, the novice teachers were observed on the basis the overview of the
previous lesson 65% in good condition, 40% in satisfactory condition, 5% in poor

condition while introducing the previous lesson.

From the above analysisit has been concluded that in totality 70% were found in good
condition because they have started their lesson as per the schedule, they have
motivated the students towards the lesson and they have revised the previous lesson.
Similarly, 25% were found in satisfactory condition because they have problems on
starting the class as per the schedule, motivating towards lesson and revising the
previous lesson and 5% were found in poor condition while introducing lesson in the
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classroom because they didn’t start the class as per the schedule, they didn’t motivate

towards the lesson and they didn’t give overview of the previous lesson.

4.1.3 Subject Matter Presentation

This section of the thesis deals with analysis and interpretation of data with regard to
subject matter presentation of the novice teachers in classroom performance. The

summary of the results has been presented as follows:

TableNo. 3
Subject Matter Presentation
Observed Points Good | Satisfactory | Poor Remarks
Selecting accurate 70% 30% - -
subject matter
Giving examples to 45% 45% 10% -
clarify the concepts
Summarizing the 40% 30% 30% -
contents and time
management
Confidence in content 45% 45% 10% -

The novice teachers three classroom performance were observed on the basis of
preparation of subject matter. The data shows that 70% novice teachers were found in
good condition, 30% novice teachers were found in satisfactory condition and no one
found in poor condition in case of accurate subject matter. In the same way, in case of
giving examples to clarify the concepts, 45% novice teachers were found in good
condition, 45% were found in satisfactory condition and 10% were found in poor
condition, they didn’t give any examples to make the concept clear. Similarly, while
analyzing the summarizing the contents and time management, 40% novice teachers
were found in good condition it means they were summarize the lesson manage the
time in agood way, 30% novice teachers were found in satisfactory condition, and
30% were found in poor condition and they didn’t summarize the lesson and some
teachers didn’t have idea how to summarize lesson. In the same way, while analyzing

the confidence in content of novice teacher, 45% novice teachers were found in more
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confident the lesson that they taught, 45% were found in satisfactory condition and
10% were found in poor condition and they were not confident while presenting their

lesson and found in dilemma.

From the above analysisit has been concluded that in totality 50% were found in good
condition because most of the novice teachers selected the appropriate subject matter
while presenting their lesson and they used suitable examples to clarify the concept.
Similarly, novice teachers summarized the contents after completion of teaching
within alimited time, 40% were found in satisfactory condition because novice
teachers prepared the subject matter for presentation but not sufficient regarding
giving examples and summarizing the lesson and 10% were found in poor condition
because they didn’t know the subject matter, they were not confident in their lesson

and problems on summarizing the lesson.
4.1.4 Use of Teaching Methods

This section of the thesis deals with analysis and interpretation of data with regard to
teaching methods of the novice teachers in classroom performance. No same methods
are appropriate in the entire context so it varies according to the content. After
choosing the appropriate methods we need to learn about the use of such methodsin

suitable content.
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The summary of the result has been presented below:

TableNo. 4
Use of Teaching M ethods
Observed Points Good | Satisfactory | Poor Remarks
Skill in selecting 55% 40% 5% -
methods
Suitable teaching 45% 45% 10% -
methods according to the
content
Changing in teaching 30% 40% 30% -
methods time to time

From the view point of novice teachers’ use of teaching methods the novice teachers’
three classroom performance were observed. The data shows 55% in good condition,
40% in satisfactory condition, 5% in poor condition regarding the selection of
methods. The data shows that 45% novice teachers were good, 45% novice teachers
were satisfactory and 10% novice teachers were in poor condition in case of choosing
suitable teaching methods according to the content. From the view point of changing
in teaching methods time to time, 30% were in good condition, 40% were in

satisfactory condition and 30% were in poor condition.

From the above analysisit has been concluded that in totality 45% were found in good
condition because they tactfully used the skills while choosing methods and changing
methods time to time according to the subject matter, 40% were found in satisfactory
condition because they tried to change the methods time to time but not sufficient for
the lesson and 15% were found in poor condition while choosing methods in their
classroom because many teachers have problem on choosing methods while teaching
their content and they were in dilemma which one is appropriate for teaching. Most of
the teachers were teaching by using same method during their period and not changing
methods time to time so that learners felt difficult to understand within asingle
method.
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4.1.5 Selection and Use of Instructional Materials

This section of the thesis deals with analysis and interpretation of data with regard to
selection and use of instructional materials by novice teachersin classroom

performance. The summary of the results has been presented on the table below:

TableNo. 5
Sdlection and Use of I nstructional Materials
Observed Points Good | Satisfactory | Poor Remarks
Blackboard or 70% 30% - -
whiteboard use
Students’ awareness in 60% 30% 10% -
the used materias
Materialsused in a 40% 30% 30% -
sequential order
Use of diagrams, charts, | 25% 30% 45% -
pictures on the board

From the use of blackboard or whiteboard, the novice teachers classroom
performance was observed. The data shows 70% in good condition, 30% in
satisfactory condition, but no one was found in poor condition in case of using
blackboard or whiteboard.

Similarly, the novice teachers classroom teaching activities were observed on the
basis of students’ awareness in the used materials, where the data shows 60% in good

condition, 30% in satisfactory condition and 10% in poor condition.

The novice teachers were also observed on the basis of materials used in a sequentia
order while teaching in the classroom. The data shows 40% were good, 30% were

satisfactory and 30% in poor condition. Likewise, the teachers were observed on the
basis of use of diagrams, charts, pictures on the board. The data shows 25% in good,

30% in satisfactory and 45% in poor condition.
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From the above analysisit has been concluded that in totality 65% were found in good
condition because they used the instructional materialsin a sequential order, 20%
were found in satisfactory condition while using instructional materials because
novice teachers were found in average condition in blackboard or whiteboard use,
students’ awareness in the used materials, materials used in a sequential order and use
of diagram, charts, and pictures on the board and 15% were found in poor condition
while selecting and using instructional materials because some were in dilemmawhile
choosing instructional materials and the used materials also didn’t attract the
students’ attention towards lesson. Similarly, the novice teachers were observed on the
basis of use of diagrams, charts, pictures on the board. Most of the novice teachers did
not present such items while teaching. They were just explaining about the diagrams,
charts and pictures and they did not have idea to make on the board. So, due to lack of

Idea novice teachers have problem on using diagrams, charts,
4.1.6 Instructional Processin the Classroom

This section of the thesis deals with analysis and interpretation of datawith regard to
instructional process in the classroom used by novice teachers of English while

performing their lesson. The summary of the result has been presented below:

TableNo. 6
I nstructional Processin the Classroom
Observed Points Good | Satisfactory | Poor Remarks
Interaction in the 70% 30% 10% -
classroom
Students’ participation 60% 30% 10% -
Teacher movement 40% 30% 30% -
Motivation in learning 25% 30% 45% -
Classroom management | 45% 35% 20%
Focus on group 40% 30% 10%
discussion

53



Establishing a certain 30% 50% 20%
classroom atmosphere

Realigtically 25% 45% 30%
contextualizing language
Helping students to 55% 45% _

identify rules and
organize new knowledge

Integrating skills 60% 40% _
involved in the lesson
Setting up activitiesthat | 40% 50% 10%
promote communication
Questioning techniques | 70% 30% _
Opportunities for peer 30% 45% 25%
group interaction
Involvement and 70% 30% _
encouragement of
learners
Achievement of aims 75% 25%

From the interaction in the classroom point of view the novice teachers classroom
performance were observed. The data shows 70% in good condition, 30% in
satisfactory condition and 10% poor condition. The collected data shows, 60%
teachers used in good way, 30% teachers used in satisfactory way and 10% teachersin

poor condition regarding students’ participation.

Similarly, the novice teachers' classroom teaching activities were observed on the
basis of teacher movement, where the data shows 40% in good condition, 30% in
satisfactory condition 30% in poor condition. On the basis of motivation in learning
the novice teachers’ classroom performance were observed. The data shows that 25%

in good condition, 30% in satisfactory condition and 45% in poor condition.

Similarly, 45% teachers were in good condition, 35% found satisfactory 20% found in
poor condition on the basis of classroom management. On the basis of focus on group
discussion 40% were found in good condition, 30% found in satisfactory condition

and 10% found in poor condition while performing their lesson.
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The novice teachers were also observed on the basis of establishing a certain
classroom atmosphere while teaching in the classroom. The data shows 30% were
good, 50% were unsatisfactory and 20% in poor condition. Likewise, the teachers
were observed on the basis of realistically contextualizing language. The data shows
25% in good, 45% in satisfactory and 30% in poor condition. Likewise, the novice
teachers were observed on the basis of helping students to identify rules and organize
new knowledge. The data shows that 55% in good condition, 45% in satisfactory

condition and no one found in poor condition while presenting their lesson.

Similarly, the novice teachers were observed on the basis of integrating skills involved
in the lesson. The data shows that 60% were in good condition, 40% in satisfactory
condition and no one was found in poor condition. Likewise, on the basis of setting up
activities that promote communication the novice teachers were observed. The data
shows that 40% were in good condition, 50% were in satisfactory condition and 10%

were in poor condition.

In the same way, the teachers were observed on the basis of the questioning
technigues where the data shows 70% in good condition, 30% in satisfactory
condition and no one found in poor condition. Likewise, the novice teachers were
observed on the basis of opportunitiesfor peer group interaction. The data shows that

30% in good condition, 45% in satisfactory condition and 25% in poor condition.

Similarly, the novice teachers were observed on the basis of involvement and
encouragement of learners. The data shows that 70% were in good condition, 30% in
satisfactory condition and no one found in poor condition. Likewise, the novice
teachers were observed on the basis of achievement of aims where 75% were in good

condition and 25% in satisfactory condition,

From the above analysisit has been concluded that in totality 50% were found in good
condition because they have made good interaction among students, all the students
were participated, they used different body movement while teaching and good
management inside the classroom, 35% were found in satisfactory condition because

they were hesitated to bring body movement, problems on organizing group and pair
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work and integrating skills involved in the lesson and 15% were found in poor
condition under instructional process in the classroom because they didn’t show facial
expression, gestures, postures and body movement, front back movement etc.
Likewise, most of the teachers’ were found in poor condition while motivating the
student towards learning. They started their lesson directly without motivating them.
Regarding the teacher movement, most of the novice teachers stand in the same

position and presenting their lesson.
4.1.7 Students’ Evaluation

This section of the thesis deals with analysis and interpretation of data with regard to
evaluation of the students’ in their classroom performance. The summary of the result

has been presented on the below:

TableNo. 7
Students’ Evaluation
Observed Points Good Satisfactory | Poor Remarks

Students’ evaluation 60% 40% - -

based on lesson plan
Classwork given by the | 55% 45% - -
teacher according to the

need
Feedback provided by 30% 40% 30% -
the teacher

The novice teachers were observed from the point of view of students’ evaluation
based on the lesson plan. The data shows 60% in good, 40% in satisfactory condition
and no one found in poor condition while evaluating the students. In the same way,
novice teachers were observed on the basis of class work given by the teacher
according to the need. The data shows 55% in good condition, 45% in satisfactory
condition and no one was found in poor condition. Similarly, the novice teachers were
observed on the basis of the feedback provided by the teacher where the data shows
30% in good condition, 40% in satisfactory condition, 30% in poor condition.
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From the above analysisit has been concluded that in totality 50% were found in good
condition because they evaluated on the basis of lesson plan and they provided
feedback after evaluation, 40% were found in satisfactory condition because they
evaluated their students and provide feedback but some teacher have been confused
while evaluating them and 10% were found in poor condition because they didn’t
know how to evaluate and when to evaluate. Similarly, they had faced problems on

providing feedback after evaluation.

4.1.8 Concluding the L esson

This section of the thesis deals with analysis and interpretation of data with regard to
concluding of the novice teachersin classroom performance. The summary of the

results has been presented on the below:
TableNo. 8

Concluding the L esson

Observed Points Good | Satisfactory | Poor | Remarks
Summarizing of subject matter | 45% 45% 10% -
Assign the homework 80% 20% - -
Appropriately time 40% 45% 15% -
management for ending lesson

The novice teachers were observed from the point of view of summarizing of subject
matter. The data shows 45% in good, 45% in satisfactory condition and 10% in poor
condition. In the same way, novice teachers were observed on the basis of assign the
homework. The data shows 80% in good condition, 20% in satisfactory condition and
no one was found in poor condition. Similarly, the novice teachers were observed on
the basis of the appropriately time management for ending lesson where the data
shows 40% in good condition, 45% in satisfactory condition and 15% in poor

condition.

From the above analysisit has been concluded that in totality 60% were found in good
condition because they summarized the taught lesson at |ast, assigned the homework
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and appropriately managing the time for ending the lesson, 30% were found in
satisfactory condition because they summarized the lesson and assigned the
homework for them but some had problems on managing time for ending the lesson
and 10% were found in poor condition while concluding their lesson because they
didn’t finish their lesson within a limited time and they consumed more time while

presenting.
4.2 Summary of Findings

Thefocal point of every research study isitsfindings. It also, is the fulfillment of the
objective of a study and so isthis study. The thesis entitled “Classroom Performance
of Novice Teacher of English” was an attempt to find out the teacher’s strategies,
techniques and way of presentation used by novice teacher in their classroom.
Moreover, this study was an attempt to find out the teachers’ classroom behavior
which isthe reflection of their activities. This study was mainly conducted
considering the fact that it adds a brick in the field of teacher development of ELT and
helps English teachers to make their class lively. On the basis of analysis of data and

interpretation of the results, the following findings have been made.

It was found that most of the novice teachers were less prepared and they have

presented their lesson without instructional materials.

It was found that most of the novice teachers didn’t motivate the students
towards lesson while starting their lesson and they didn’t revise the previous
lesson when they entered inside the classroom.

It was found that novice teachers concentrated only in subject matter, which
brought problems in the classrooms management, summarizing the content and

time management.

It was found that more lecture method was used by the novice teachersin their

performance. They didn’t use learner-centered method while teaching.
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Most of the novice teachers were found to have been less prepared of
instructional materials and they didn’t use diagram, charts, and pictures on the

board.

It was found that co-operation among students was good and they took turn

while asking questions.

It was found that conducting group work, pair work, dramatization were the
challenges for novice teachers because they were unable to organize group

work, pair work etc.

Most of the English novice teachers didn’t motivate students towards content
before starting the lesson through games, language, drilling, question answer
etc.

It was found that novice teachers faced problems on providing feedback after

evaluation of the students.

It was found that most of the novice teachers’ didn’t summarize the subject
matter at |ast.
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CHAPTER - FIVE

CONCLUSIONSAND RECOMMENDATIONS

This chapter is concerned with some conclusions and recommendations which have

been obtained from the analysis and interpretation.
5.1 Conclusions

This research was conducted to find out the classroom performance of English novice
teachers and their problems in the classroom. On the basis of the findings from the
analysis and interpretation the researcher has made the clear conclusion whichis

concerned with the summary of each five chapters.

Chapter one is the introductory part which includes background of the study which
describes about the research topic and can quote from authentic writers to strengthen
theideas. In thisitem, each and every details related to the main headings should be
included. Similarly, statement of the problem states the issue that is to be researched
and analyzed for e.g. classroom management and arrangement, time management,
problems on providing feedback and reward, problem on testing the topic taught etc.
Objectives of the study are concerned with the purpose of carrying out research. The
objectives of my research are to find out the classroom performance of novice teacher
of English, to find out the problems faced by novice teacher in their classroom and to
suggest some pedagogical implications. Research questions have been made to meet
the objectives of study. In the same way, significance of the study mentions the target
people who will be benefitted from the research findings. For whom and in what
respect research findings will be utilized, is mentioned here. Delimitations of the study
bound the research area and limited the area of research to the selected areas to be
accomplished. My research was limited to 20 English novice teachers from
Kathmandu district. This study was limited to observation as atool for data collection.
Operational definitions of the key terms used different specific termsin the research
reports. | used novice and novice teacher in key terms which helps the readers to

understand the research report.
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Chapter two is concerned with review of related literature and conceptual framework.
This chapter broadly deals with the literature or theory related to my research. It also
deals with implication of those literature or researches for the present study and the
conceptual framework devel oped from the discussed theory and focus of the study. In
thisitem, the researcher go through the different sources available related to proposed
study.

Chapter three is concerned with the methodol ogy and procedures of the study. This
answers the question of how the research was conducted and what tools were utilized
for that. Thisitem subsumes the different sub steps such as design of the study,

popul ation, sample and sampling strategy, study area, data collection tools and
procedures. Similarly, thisitem is concerned with the methods which were used to
carry out research work. | used survey research to find out novice teachers’ attitude
and behavior. The population of the study was 20 English novice teachers, selected
from Kathmandu district. Asthe main tool for data collection, | used observation
checklist to elicit the required data for the study.

Chapter four is concerned with the analysis and interpretation of the results which
presents the ways and approaches of analysis interpretation and presentation of the
collected data. The systematically collected data has been analyzed on the basis of
checklist of the classroom observation as aresearch tool. The results of the novice
teachers’ classroom performance have been analyzed under eight subheadings/titles:
teachers’ preparation, lesson introducing, subject matter presentation, use of teaching
methods, selection and use of instructional materials, instructional process, students’
evaluation and concluding the lesson. Thisitem also mentions the summary of the
findings. In this section the outcome of the analysis and interpretation of the datais
presented. This presents the main findings of the research study. It should be

consonance to the objectives.

Chapter five is concerned with the conclusion and recommendation of the study.

Conclusion mentions summary of all five chapters and recommendation includes its
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implication on different level such aspolicy level, practice level and further research
related work.

5.2 Recommendations

On the basis of the findings | have found out the main recommendations on three

different levels (policy level, practice level and further research) as below:

5.2.1 Policy Related

Policy makers and curriculum designers should analyze the needs and interests of the
learners. They should be careful about subject matter, use of teaching methods,
selection and use of instructional materials, instructional process in the classroom,
students evaluation etc. They should design such a curriculum which focuses on
learner centeredness and independent language learners. For the improvement of
guality of education, government and other related factors (education) should make
strong policies to improve the implementation of their policies. My study

encompasses al the following things which are quite beneficial for policy makers.

1 It should be highly essential for curriculum development centre for designing

new curriculum, revise and improve the existing curriculum.
2. It should help to design syllabus according to the user's perspectives.

3. It should be highly effective for ministry of education to design various

educational plans and to implement them.

5.2.2 Practice Related

My research is equally advantageous for those who are at practice level. Today’s
notion is that the teachers should teach following learner-centered methods and
technigues. They should provide learning responsibility, they should make the learners
active participants rather than passive listeners. They should play the role of
facilitators and environment creators. Moreover, learners should also be ready for
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taking learning responsibility and control so that they can achieve their ultimate goal.
Therefore, | can confidently assert that my research is very much significant for the
teachers especially for novice teachers as well as students who do different activities

at practice level.

The implication of the research studiesin the day to day lifeis categorized under
practice level. The studies analyzed in the research are directly related to the practical
field of English language teaching. The practitioners of ELT are: teachers, text book

writers, material producers etc. The major implications of the study in thislevel are:

1. The novice teacher who are involved in teaching in different schools and
colleges should certainly be assisted by this study and use this study in their
actual classroom.

2. Text book writers and instrumental procedures should get feedback fromit.

3. The students studying English should get practical feedback from the study.
5.2.3 Further Research Related

My research work should be beneficial for those people who are going to conduct
researches in the related topic. By reviewing my research work they should formulate
concrete concept about the researches which they are going to carry out. They can
carry out studiesin need of role of novice teacher inside the classroom, perception of
expert teachers towards novice teachers, a comparative study of novice and

experienced teachers’ classroom performance and also out of this area.
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TableNo. 9

Name of the Schools for the Research Wor k

S.N. | Name of School Address
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APPENDI X-I

CHECKLIST FOR THE CLASS OBSERVATION
| am going to carry out aresearch work entitled *Classroom Performance of Novice
Teacher of English’ under the supervision of Mr. Resham Acharya, Department of
English Education, T.U. | will observe the classes of selected teachers with the help of

the checklist below:

Name of the novice teacher:
Qualification:

Experience:

Gender:

Period:

Topic:

Teaching subject:
Name of the institution:
Level:
Date:

Time:

9p)
Z

. | Activities

Good

Satisfactory

Poor

Remark

Teacher's preparation

Preparation for lesson

Review of previous lesson

Initiation of the lesson

Preparation of instructional
materials

L esson | ntroducing

Starting the class as per the
schedule

Motivating towards the lesson

Overview of the previous lesson

w oo o [N e oo k|

Subj ect matter
presentation

Selecting accurate subject
matter

)

Giving examplesto clarify the
concepts

=3

Summarizing the contents and
time management

Confidence in the content

Use of teaching methods

Skill in selecting methods

Suitable teaching methods
according to the content

o |one| o

Changing in teaching me
time to time

o

Sdlection and use of
instructional materials.

a. | Blackboard or whiteboard use
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Students' awareness in the used
materials

Materials used in a sequentia
order.

Use of diagram, charts, pictures
on the board.

I nstructional processin
the classroom

Interaction in the classroom

I. Students-students interaction
Ii. Students-teacher interaction
iii. Two way communication
Iv. Turntaking in
communication

v. Interaction between/among
boys and girls.

Students' participation

I. Girls participation

ii. Boys' participation

iii. Questions/answers between
students

iv. Involving problem solving
activities

v. Discussion about subject
matters

vi. Issues raised by students’
vii. Strategies used by the
studentsin group discussion
viii. Students’ involvement in
pair work IX.
Group work role play,
dramatization

X. Co-operation between
students

xi. Students group formation
and group dynamics

xii. Language used by the
students

xiii. Questions raised by the
students

Teacher movement
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I. Facial expression

Ii Gestures, postures and body
movement

iii. Answering the students
guestions

iv. Front back movement during

teaching
v. Teacher's presentation
technique vi.Techniques

used by the teachers in group
formation

vii. Reward and punishment
provided by the teacher in the
classroom

viii. Verbal contact

iX. Eye contact

Motivation in learning

I. Motivation of students
towards lesson

Ii. Strategies used by the teacher
to motivate the students’

iii. Motivation through games
iv. Motivation through
dramatization

v. Motivation through language
vi. Motivation through reward
vii. Motivation through songs
and rhymes

viii. Motivation through drilling
iX. Motivation through
guestions/answer

Classroom management

I. Organizing pair work
group work

li. Seating arrangement of the
students

lii. Managing mixed ability
groups

iv. Managing noise level
v. Disciplined maintained
vi. Changing groups according
to the situation
vii. Organizing worksheet

Focus on group discussion

Establishing a certain classroom
atmosphere
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Realistically contextualizing
language

Helping students to identify
rules and organize new
knowledge

Integrating skillsinvolved in the
lesson

Setting up activities that
promote communication

Questioning techniques

Opportunities for peer group
interaction

>

Involvement and encouragement
of learners

Achievement of ams

Students' evaluation

o [0

Student's evaluation based on
lesson plan

=3

Class work given by the teacher
according to the need

Feedback provided by the
teacher

Concluding the lesst

Summarizing of subject niauea

Assign the homework

o |o|o|m| ©

Appropriately time management
for ending lesson
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