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Abstract

This thesis entitled "Compulsory English Textbook of Grade Ten: An Analysis of
Content Design” aimedat evaluating thequality of textbook in terms of its content
organization and design, and identifying its strengths and weaknesses using Ur’s
comprehensive framework for textbook analysis. This study employed a survey design and
utilized a mixed-method approach for data analysis and interpretation, ensuring a robust
examination of the findings. Data were meticulously collected based on various criteria such
as sexism, ageism, social orientation, and values, as recommended by Penny Ur (2009). The
collected data were then carefully analyzed using Fairclough's three-dimensional model of
discourse analysis, providing a nuanced understanding of the content of the textbook and its
implications.The findings show that the strong points of this textbook are; mixed portrayal of
gender representation, the age representation in picture is as per the proportion of peoplein
society, and the values like interest in environment, peace, justice, humanity, and moral
issues are well addressed. However, when it comes to the socia orientation in the texts, it
lacks the representation of Nepalese diversity, history, and perspective. It also lacks the focus
on the occupational background of the majority of students. The authorship of the text seems
biased as the texts written by Nepalese writers are nominal.

Thisthesisincludes five chapters. The chapter one contains background of the study,
statement of research problem, objectives, research questions, delimitations of the research,
significance of the study, and defining key terms. The chapter two deals with the review of
theoretical literature, review of empirical literature, implication of literature review and
conceptual framework. Similarly, chapter three consists design and methods of the study,
population, sample and sampling strategy, sources of data, data collection tool and technique,
data collection procedures, data analysis procedures, and ethical consideration. Likewise,
chapter four deals with analysis of data and interpretation of the result. Finally, chapter five

contains findings, conclusion and recommendations.
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Chapter |
Introduction

This chapter incorporates the background of the study, statement of the problems,
objectives of the study, significance of the study, delimitations of the study, and operational
definitions of the key terms.

Background of the Study

Textbooks remain a prevalent resource in language classrooms, with many instructors
relying solely on them due to alack of aternatives. Textbooks supported by various teaching
resources constitute the material basis for teaching and learning in classrooms worldwide
(Chriastiansen and Weninger, 2015). Consequently, prioritizing and selecting learning items
within textbooks must be approached with careful consideration and a systematic method.
Specificaly, language learning material s should be designed with regard to the general
language proficiency of students, the level of interest the content holds for learners at that

language level, and other relevant factors.

The creation of atextbook involves severa stages, with the author's perspective
holding particular significance. The writer's views on the textbook's importance, the language
it employs, and their perspectives on the language itself are crucia aspects. Simultaneously,
the textbook developer bears the responsibility of understanding the language proficiency of
the students. This entails ensuring that language | earners possess the necessary linguistic
skills to engage with the designed materials. Navigating the transition between different
levels poses a challenge, as it necessitates acknowledging the current proficiency level
without neglecting progression. Consequently, the assessment and scrutiny of atextbook
become pivotal elements. In this context, Mahmoud (2013, p. 55) states that “in selection of a
new textbook, it is important to conduct an evaluation to ensure that it is suitable.”

Despite the decision by the Curriculum Development Centre to adopt a specific
textbook, it isimperative to subject it to a comprehensive and systematic analysis. In essence,
for alanguage textbook to be deemed suitable for its designated level, it should meet certain
fundamental criteria. Thisincludes adopting a socially and educationally acceptable approach
to language instruction, ensuring a diverse selection of contents, maintaining a sequentially
developed structure for chapters, and effectively covering the syllabus. The challengeliesin



bal ancing these aspects cohesively. Furthermore, the more technical elements, such as
illustrations, paper quality, and layout, play a crucial rolein visual appeal, which is an aspect
that cannot be overlooked. Though some studies are already conducted on the basis of surface
study, no any research has been done in text analysis level. Therefore, this study is conducted
as athorough examination of the textbook focusing on texts, images and conversations

incorporating the criteria outlined by Ur.

Thecompulsory English textbook of grade 10 is prepared by ateam of experts that
includes Mr. Nim Prakash Singh Rathaur, Mr. Ananda Dhungana, Mr. Pashupati Pandya, and
Ramesh Dhakal. It is published by the Curriculum Development Centre, Ministry of
Science, Technology and Education. It wasfirst published in 2023. The textbook contains 18
titles and each title includes reading, Speaking, Listening, Grammar, Writing, and Project

work.

This textbook is designed to encompass a wide variety of materials from different
genres, offering content that actively engage learners to meet the competency and learning
outcomes outlined by the curriculum. The compulsory English textbook is divided into
eighteen units, each named after a specific theme to provide a structured |earning experience.
These themes cover abroad spectrum of topics, ensuring that learners are exposed to diverse

content that enhances their understanding and skills.

Unit 1 covers Current Affairs and Issues, providing insights into contemporary events;
Unit 2 focuses on Festivals and Celebrations, exploring cultural festivities; Unit 3 delvesinto
Health and Wellness, promoting a healthy lifestyle; Unit 4 discusses Work and Leisure,
balancing professional and personal life; Unit 5 emphasizes Science and Experiment,
encouraging scientific inquiry; Unit 6 looks at Food and Cuisine, celebrating culinary
diversity; and Unit 7 addresses Cyber Security, highlighting the importance of online safety.
Further, Unit 8 centers on Hobbies and Interests, fostering personal growth; Unit 9 examines
History and Culture, preserving heritage; Unit 10 highlights Games and Sports, promoting
physical activity; Unit 11 discusses Ethics and Morality, encouraging ethical behavior; Unit
12 focuses on Nature and Devel opment, understanding environmental impact; Unit 13 covers
Population and Migration, addressing demographic changes; Unit 14 explores Travel and
Adventure, inspiring exploration; Unit 15 discusses People and Places, connecting

communities; Unit 16 looks at Success and Celebrations, recognizing achievements; Unit 17



explores Countries and Towns, broadening geographica knowledge; and Unit 18 delvesinto

Media and Entertainment, examining their influence.

Each unit in the textbook is meticulously structured to enhance the learning
experience, following a consistent format that ensures comprehensive coverage of the topic.
The format begins with "Getting Started,” which introduces the theme and engages the
learner'sinterest. Thisisfollowed by "Reading |," where students encounter the primary text,
and "Pronunciation,” which focuses on improving their spoken language skills. " Speaking”
activities then provide opportunities for verbal practice, while "Grammar I" introduces key
grammatical concepts related to the theme. "Writing 1" allows students to apply their
understanding in written form. The unit continues with "Reading I1," offering a secondary
text to deepen comprehension, and "Listening,” which hones auditory skills. "Grammar 11"
builds on earlier grammatical instruction, and "Writing 11" provides further practice in written
communication. Each unit culminates with "Project Work," which encourages students to
apply what they have learned in a practical, creative project. This structured approach ensures
a balanced development of all language skills.

Statement of the Problem

Textbook analysis research is essential for ensuring that educational materials are
effective, relevant, and aligned with curriculum goals, thereby enhancing the overall quality
of classroom instruction. Given the evolving needs of both students and educators, the
Curriculum Development Centre has recently designed a Compulsory English textbook for
10th-grade students. This textbook is designed to cover awide array of topics, aiming to
enhance al four language skillsin students. Beyond that, it aspires to introduce some literary
genres, particularly in English literature.

In the current digital era, a plethora of internationally acclaimed textbooks and
resources, recognized for providing superior language input and visually appealing materials,
arereadily available online at a more affordable cost. Despite this accessibility, the governing
body responsible for textbook development and publication in Nepal has mandated the use of
this specific textbook for al 10th-grade students. Aligned with the National Curriculum
Framework (2019), which envisions devel oping the human capital dedicated to nation,
nationality, national integrity and Nepali specialty (p.2), this study involves a comprehensive
analysis of the recently recommended Compul sory English textbook for grade 10. No in-
depth analysisin text level of the book has been donetill the date. Therefore, this analysisis



conducted using the framework presented by Penny Ur in her book 'A Coursein Language
Teaching: Practice and Theory,' evaluating the textbook's strengths and weaknesses based on
her guidelines.

Objectives of the Study

The objectives of this research were as follow:

To evaluate the effectiveness and appropriateness of the images, dialogues, and textsin
the Compulsory English Textbook of grade tenusing Penny Ur's (2009) textbook
anaysis framework.

To explore thestrengths and weakness of Grade ten English textbook by using Ur’s
(2009) framework.

To suggest some pedagogical implications.

Resear ch Questions
The study addressed the following research questions.

What is the portrayal of males and females in the speaking and listening sections of the
grade ten textbook?

How is the depictions of adults, youths, and children in the visual elements of the
textbook?

What values and social orientations are conveyed in the textbook?

Isthere diversity in the representation of people from various ethnicities?

What types of occupations are mainly highlighted in the textbook?

Significance of the Study

The Curriculum Development Centre (CDC) has been creating and releasing
educational books for schools since itsinception. In 2019, it revised the National Curriculum
Framework (NCF) by making afew adjustments to meet the needs of learners. This new
textbook for 10th-grade students aims to adhere to the NCF guidelines, asserting its ability to
cater to the evolving requirements of learners. In thisinvestigation, | thoroughly assessed
both the peripheral and academic aspects of the content in this textbook using Ur's

Framework of Textbook Analysis.



This research holds significance for teachers in the classroom, enabling them to
understand the qualities of the prescribed materials and utilize them more judiciously. This
awareness, in turn, can help them achieve the curriculum'’s stated objectives. Moreover, the
study offers valuable insights for both teachers and textbook developers, providing a clear
understanding of the intricacies involved in crafting and teaching textbooks. This

understanding can serve as afoundation for enhancing their practices in the future

Delimitations of the Study

Every study and investigation inherently faces limitations due to various constraints,
including economic, social, and time-related factors. This study is no exception and is subject

to certain delimitations;

The analysisin this study was confined to the English textbook of grade 10, and it is
conducted solely through the four analytical models proposed by Ur (2009).

The analysis of the textbook relied exclusively on a self-observation tool, limiting the
perspectives considered in the assessment.

The study employedsurvey method and Fairclough's three-dimensional model of
discourse analysis as a methodological approach to understand the content of the
textbook.

The criteria used for the analysis were based on Ur’s Criterion of Textbook Analysis,

shaping the specific parameters and standards applied in this study.

Operational Definition of the Key Terms

To enhance readers’ comprehension, the subsequent points are accompanied by their

operational definitions:

Sexism: Bias, stereotyping, or discrimination, usually directed against women, based on
their gender.

Ageism: Pregjudice or discrimination rooted in a person's age.

Social orientation: The delineation of individuals based on factors like occupation, socia
class, ethnic affiliation, and other related aspects.



Values: The consideration or importance assigned to aspects such as material gain, moral
issues, justice, environmental concerns, and similar elements, either in terms of people or

tangible items.

Analysis: A meticulous and thorough examination of something with the aim of gaining a
deeper understanding of the subject matte



Chapter I1
Review of Related Literature and Conceptual Framework

A literature review serves as a preliminary step before introducing a research paper,
enabling a comprehensive and analytical examination of prior research and existing theories
within a specific research domain. It aids researchers in understanding the context and
rationale for their current study by delving into various relevant papers. This section
encompasses an assessment of theoretical and empirical literature, explores the implications

of the review for the study, and culminates in the development of a conceptual framework.

Review of Theoretical Literature

Every research endeavor relies on specific theoretical assumptions or principles. The
purpose of formulating theoriesisto elucidate, predict, and comprehend phenomena within
the constraints of critical foundational assumptions. This section delvesinto the researchers
theoretical understanding, providing a framework for analyzing any literature related to the

topic and study areas.

A Textbook: An Introduction

A textbook, commonly recognized as a primary source of information for formal
academic study and afundamental tool for teaching and learning, serves as a standard
reference in the educational realm. Universally adopted in educational systems worldwide,
textbooks are crucial resources for students, offering comprehensive guidance in their
learning journeys. Practically, all educators depend on textbooks as the foundational
reference for their lesson plans, instilling a sense of confidence in what to teach. Thisreliance
on textbooks aids teachers in structuring their lessons and serves as the primary instructional

material in classrooms.

Textbooks play acrucial role for both teachers and students, being indispensable tools
in their daily activities. Sadker et al. (2009, p.88*“students spent as much as 80 to 95 percent
of classroom time using textbook and the teacher make majority of their instructions and
decisions based on the textbooks”. The convenience of textbooks is evident, as they are not
only preferred by both students and teachers but also deemed practical for carrying and
utilizing in comparison to other materials. As Brugeilles and Cromer (2009, p.15) “textbooks

are still the cheapest of availablemedia, and they are easy to carry and use.”



Similarly, Ur (2009, p. 129) states “a course book provides a clear framework: teacher
and learners know where they are going and what is coming next, so that there is a sense of
structure and process.” Acting as a regulatory tool for time and curriculum, the textbook
supplies pre-prepared teaching texts and learning tasks. Particularly for new educators, it
serves as a source of security, guidance, and support, presenting an economical means of
providing learning materials. Gak (2011, p.78) states “Textbook represents a useful resource
for both teachers as a course designers and learners as persons who are acquiring the English
language.”

The utility of textbooks s further discussed by Ansary and Babail (2002, p.2), who
present a series of argumentsin favor of their use. A textbook serves as a structured guide
that organizes and schedules educationa programs, giving learners a sense of purpose and
legitimacy in their studies. Without a textbook, students may feel their learning is
undervalued. Often acting as a syllabus, atextbook supplies pre-prepared teaching materias
and learning activities, making it a cost-effective resource. It ensures that students remain
focused and independent from constant teacher support. Additionally, for novice teachers, a

textbook offers essential security, guidance, and support.

There are several counter-arguments to using textbooks. Books often cannot address
the diverse needs of all student groups, and their topics may not be relevant or interesting to
everyone. Textbooks can limit teachers creativity by imposing arigid structure and sequence
that might not suit every classroom situation. They inherently cater to asingle rationale,
making it challenging to accommodate different proficiency levels, learning styles, and

strategies present in a class.

Moreover, textbooks are primarily seen as reference sources and syllabi, which may
not always align with dynamic educationa needs.According to Cunnings worth (1995, p.7)
“textbooks are an effective resource for self-directed learning and self-study.” (as cited in
Bojanice and Topalov, p. 139). Moreover, he views textbook as a valuable resource for
presentation materia (written and spoken) and a source of ideas and activities for learner
practice and communicative interaction. In order to gain confidence and demonstrate new
methodologies, generally new and |ess experienced teachers make use of textbooks

frequently.



Types of textbooks

Numerous scholars have made extensive categorizations of various types of
textbooks. According to Grant (1987), textbooks can be primarily divided into two main

categories. They are:

Traditional textbooks.Textbooks aligned with the behavioristic learning model are
commonly known as traditional textbooks. These materials perceive learning as a habit-
forming process. In essence, they equate language acquisition to acquiring other skill sets.
The emphasis of traditional textbooks lies in imparting grammar knowledge, presupposing
that the written form of language represents its pinnacle. This approach advocates for an
authoritative teacher figure and prioritizes reading and writing over speaking and listening
skills. Furthermore, it sanctions the use of the mother tongue in the classroom and tends to

overlook the communicative dimension of language.

Communicative textbooks. To address the limitations of traditional textbooks,
communicative textbooks were introduced with a focus on enhancing learners
communicative abilities. Unlike traditional textbooks, which primarily impart knowledge
about language, communicative textbooks concentrate on teaching the language itself. Their
central objective isto develop language functions, emphasizing all four languageskills—
reading, writing, listening, and speaking—with equal importance given to accuracy and

fluency.

Communicative textbooks go beyond theoretical aspects and integrate practical
language use, incorporating functions like making requests, greetings, giving directions, and
writing letters. The ultimate aim isto cultivate communicative abilities. These textbooks
require teachersto play the role of facilitators and managers, promoting the use of authentic
texts. They encourage collaborative learning through group, pair, and project work, providing
ample opportunities for students to experiment with language in the classroom. The ultimate
goal isto empower studentsto apply their language skillsin real-life situations where the

language is spoken.

In summary, both types of textbooks, traditional and communicative, share the
common objective of developing language skills among learners. However, the

communicative approach, as observed in the compulsory English textbook for grade Ten,
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places a stronger emphasis on practical language use and interactive learning. Both types of

textbooks are designed to support learnersin their language learning journey.

Different approachesto textbook analysis

The assessment and evaluation of English Language Teaching materials can be
conducted through diverse methods and approaches, each proposed by various scholarsin the
field. Different experts have put forward their own suggestions regarding the methodol ogies
and approaches applicable to this analysis. McGrath as cited in Sharma (2010, p.408-412)
presents three methods as the basic categories for textbook analysis.

Theimpressionist method. This represents the foundationa stage of textbook
analysis, where information essential for assessment is derived from the course book's
syllabus, the publisher's perspective, and the analyst'sinitial impressions. Theaim isto form
abroad overview of the material, involving the scrutiny of content, layout, pricing,
organization, unit and lesson design, examples, illustrations, and more. This type of anaysis
does not delve deeply into the intricacies of the course book, hence it is often characterized as
asurface-level examination. Its primary focus lies in evaluating the textbook based on three

key aspects: its qualities, dimensions, and essential components.

The checklist method. This approach involves a more targeted analysis of a
textbook, employing an observation checklist that is structured around various criteria.
Unlike the impressionistic method, this technigue goes beyond forming a general impression
of the textbook. The checklist is acompilation of items used for thorough comparison,
identification, or verification of the materials. It is amore specific and detailed approach

compared to the impressionistic method.

The checklist method encompasses a comprehensive set of criteria, rooted in
linguistic, psychological, and pedagogical principles that underlie modern approaches to
language learning. This method is regarded as more specific, systematic, in-depth, cost-
effective, formative, and explicit in its examination of the textbook.

An in-depth method. This approach involves a more meticul ous and detailed
analysis of atextbook through the utilization of an observation checklist, whichis
meticulously crafted based on avariety of criteria. Unlike the impressionistic method, this
technique seeks to delve deeper into the textbook content, moving beyond the establishment
of ageneral impression. The checklist, in this context, comprises a curated list of items that
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serves the purpose of athorough examination, allowing for comparison, identification, and

verification of various e ements within the materials.

What distinguishes the checklist method from the impressionistic one is its specificity
and comprehensiveness. It goes beyond a surface-level evaluation, taking into consideration a
wide range of factors rooted in linguistic, psychological, and pedagogical principles that
underpin contemporary approaches to language learning. This method is considered more
specific, systematic, in-depth, and cost-effective. Furthermore, it provides formative insights
and explicit details, making it a valuable tool for a comprehensive and nuanced analysis of
the textbook.

A brief review of present grade 10 compulsory English textbook

The newly prescribed compulsory English textbook of grade 10 by Curriculum
Development Center (CDC) under Ministry of Education science and Technology. The
textbook is prepared by ateam of experts that includes Mr. Nim Prakash Singh Rathaur, Mr.
Ananda Dhungana, Mr. Pashupati Pandya, and Ramesh Dhakal. It was first published in
2023. The book mainly focuses on the language development. Additionally, some literary
genres are included in the reading comprehension sections. This book comprises 18 chapters,
each offering a diverse range of themes. Every chapter aims to provide learners with
exposure to al four language skills: reading, writing, listening, and speaking. Language
aspects are adequately integrated throughout the chapters. The speaking activities encompass
most language functions. Each chapter is well-illustrated with an appropriate number of

images. The book is colorful, and the images are both attractive and clear.

Three-dimensional model of discour se analysis by Fairclough

Norman Fairclough’s three-dimensional model of discourse analysisisan
interdisciplinary approach to the study of discourse. It views language as aform of social
practice and focuses on the ways socia and political domination is reproduced by text and
talk. The model consists of three dimensions: text, discourse practice, and social practice.
Each dimension requires a different type of analysis: for the first dimension, text analysis or
description; for the second dimension, processing analysis or interpretation; and for the third
dimension, social analysis or explanation. The model provides aframework for analyzing
language in context and highlights the complex ways in which language use is shaped by and

shapes socia structures, power relations, and ideologies
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In summary, Fairclough's Three-Dimensional Model for critical discourse analysis
(1989, pp. 109-140) includes description, interpretation, and explanation. Each of these
dimensionsis briefly discussed in detail below.

Description. In thisphase, the anaysisisfocused on the inherent characteristics of
the text. It delves into aspects such as language usage, grammar, vocabulary selection, and
textual structure. The approach at the descriptive stage is distinct from that at the stages of
interpretation and explanation. As articulated by Fairclough (1989, p.26), "in the case of
description, analysisis generally thought of as a matter of identifying and labeling the formal
features of the text in terms of the categories of a descriptive framework." At this stage, the
text is perceived as given without complications, and the analyst essentially labels or discerns
the features utilized by the author. The analyst merely describes what is observed in the text,
focusing on what is deemed noteworthy. The set of formal featuresidentified in a specific
text can be considered as particular choices from a multitude of options.

It isimportant to note that texts are imbued with social values and are linked to the
significance of the text. Therefore, while description is crucial, it needs to be complemented
with interpretation and explanation to fully comprehend the social implications and values
associated with the text. In essence, the descriptive stage serves as a foundation for
subsequent interpretative and explanatory analyses, allowing for amore comprehensive
understanding of the text's nuanced layers.

Inter pretation. This phase encompasses the participants engagement in the
reproduction of text, intertwining with the element of interpretation. Fairclough employs the
term "interpretation” to denote both the interactive process and a stage within the analytical
framework. In this context, interpretation revolves around the dynamic between text and
interaction, treating text as aresource in the interpretative process. According to Fairclough
(1989, p. 141), "interpretations are generated through a combination of what isin the text and
what isin the interpreter in the sense of member resources which bringsto interpretation.”
Essentially, interpretation represents the cognitive process of the analyst, where the formal
features of the text act as cues activating e ements of interpreters member resources.

To be more specific, interpretation involves assigning meaning to the language and
utterances employed in the text. Fairclough also introduces the concepts of schema, frame,
and script in this context. Schema encompasses various types of activities and modes of

socia behavior, frames encompass diverse topics and subject matter, and scripts present the
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subjects and relationships among them. There exist interdependencies among these three
elements, where a specific schema predicts a particular subject, subject position, relationship,
and, consequently, particular frames and scripts. In essence, interpretations make explicit
what is generally implicit for participants, revealing the layers of meaning embedded in the

text through the cognitive processes of interpretation.

Explanation. In the concluding phase of Fairclough's three-dimensional model, the
focus shifts towards the intricate rel ationship between interaction and the broader social
context. This stage is dedicated to exploring how social forces influence the process of
production and interpretation of discourse and examining the resultant social effects. Here,
the analysis goes beyond the text itself to scrutinize the social impact that a particul ar
discourse holds. Essentially, explanation involves unraveling and uncovering the intricate
connections between interactions and the more enduring social structures that both shape and
are shaped by these events.

In other words, this stage delves into the process of linking the discourse with its
socia consequences. It seeks to elucidate how the discourse contributes to or reflects broader
socia phenomena. Unlike the previous stages that may examine similar features of discourse
from different perspectives, the explanatory stage is specifically geared towards
understanding how the features of discourse relate to and influence more enduring social
structures. It is a stage where the analyst investigates how the discourse aligns with and
impacts the social fabric, providing a deeper understanding of the societal implications
embedded within the analyzed text.

Tyler'sCriteriafor Textbook Analysis

Tyler's moddl of textbook analysisis aframework developed by Ralph W. Tyler. The
model consists of four main stages:

Definition of Objectives. This stage involves defining clear and specific educational
objectives or goals that the textbook should help students achieve. These objectives should be

derived from the broader educational aims and goals of the curriculum.

Selection of Content. Once the objectives are established, the next step isto select
the content that aligns with these objectives. Thisinvolvesidentifying and choosing the

topics, concepts, and information that will help students achieve the stated objectives.
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Organization of Content. In this stage, the selected content is organized in alogical
and coherent manner. This may involve structuring the material chronologically,

thematically, or in any other suitable way that facilitates |earning and understanding.

Validation of Content and Evaluation. The fina stage involves validating the
content to ensure that it meets the established objectives and eval uating the effectiveness of
the textbook in achieving those objectives. This may include reviewing the content for
accuracy, relevance, comprehensiveness, and appropriateness for the intended audience.
Feedback from teachers, students, and other stakeholders may also be gathered to assess the
textbook's effectiveness.

Tyler's model provides a systematic approach to textbook analysis, emphasizing the

importance of aligning educational objectives with content selection and organization.

Cunningham’s Criteria of Textbook Analysis

Cunningham's model of textbook analysis was developed by William P. Cunningham.
It provides a structured approach for assessing the quality and effectiveness of textbooks. It

has the following aspects.

Alignment with Curriculum Standards. Thefirst step in Cunningham's model
involves evaluating how well the textbook aligns with established curriculum standards or
guidelines. This includes assessing whether the content, learning objectives, and instructional

strategies in the textbook are consistent with the goals and requirements of the curriculum.

Accuracy and Completeness. This stage involves reviewing the accuracy and
completeness of the content presented in the textbook. Evaluators assess whether the
information is factually correct, up-to-date, and comprehensive. Any inaccuracies or
omissions are noted and addressed.

Clarity and Readability. Cunningham's model emphasizes the importance of
ng the clarity and readability of the textbook. This includes evaluating the language,
organization, and presentation of the content to ensure that it is accessible and understandable

to the intended audience.

Relevance and Engagement. Another key aspect of Cunningham's model is

assessing the relevance and engagement of the textbook content. Evaluators consider whether
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the material isrelevant and meaningful to students lives and interests, as well as whether it

engages students' curiosity and promotes active learning.

Pedagogical Strategies. Cunningham's model aso involves evaluating the
pedagogical strategies used in the textbook. This includes assessing the variety and
effectiveness of instructional methods, activities, and assessments employed to promote

student learning and mastery of the material.

Cultural Sensitivity and Diversity. Finally, Cunningham's model emphasizes the
importance of evaluating the cultural sensitivity and diversity of the textbook content.
Evaluators consider whether the material reflects the experiences, perspectives, and identities
of diverse populations, and whether it promotes inclusivity and respect for cultural

differences.

Penny Ur’s criteria for textbook analysis

In essence, every educational course carries a'hidden curriculum'—implicit messages
that transcend mere factual information. These conceal ed messages may touch upon religious
or political beliefs, aswell as attitudes towards specific groups of people, nationalities, or
cultures. It becomes imperative for teachers to be cognizant of these covert messages. As Ur
(2009, p. 199) points out, this awarenessis crucia for two primary reasons. firstly, to uphold
one's professional integrity, and secondly, because learners who identify with marginalized

groups in course content may percelve a disadvantage, potentially hindering their learning.

Expressing favorable or unfavorabl e attitudes can manifest through various means.
Hidden content in a course book might involve characters belonging to a specific ethnic
group or expressing opinions reflecting a particular political stance. Another subtle form can
stem from invisibility, such as consistent examples featuring male protagonists. Additionally,

explicit discriminatory remarks are another avenue through which biases may be conveyed.

Many prejudices, despite being consciously rejected, may still be deeply ingrained in
our thinking, leading us to unwittingly betray them. Countering these biases often requires a
conscious effort, and both teachers and course book writers today are increasingly aware of
the hidden curriculum within course content. They make deliberate efforts to ensure that the

conveyed messages align with values endorsed by the educational authorities.
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To examine the 'underlying messages in a course book,' Ur (2009) proposes

examining the following aspects.

Sexism. Gender bias, or discrimination based on an individual's sex or gender, isa
pervasive issue evident in various facets of society, and textbooks, being a primary source of
interaction for children, are no exception. Unfortunately, females are consistently subjected to
domination, relegation, and underrepresentation in textbooks, mirroring broader trends seen
in economic, political, educational, and socia sectors. Despite textbooks serving as a crucia
conduit for imparting societal values to children, they often perpetuate the portrayal of
females asinferior to males.

According to Gooden and Gooden (2001, p. 90), gender stereotyping in textbooks has
detrimental effects on children's perceptions of women's roles. The biased and unequal
representation of men and women in textbooks has, for many years, led to a narrow and
skewed depiction of females. This biased portrayal contributes to the devel opment of feelings
of superiority and inferiority from early childhood, impacting both males and females.
Essentially, the persistent gender bias in textbooks fosters a distorted understanding of gender
roles, perpetuating societal norms that may limit the aspirations and potential of both males

and females.

Ageism: the practice of stereotyping, prejudicing, and discriminating against
individuals based on their age, is a pervasive issue that warrants close examination,
particularly within educational materials such as textbooks. A critical lens on the
representation of older people in comparison to their younger counterparts in these materials
provides a valuable perspective for analysis. This scrutiny becomes a means to assess

whether the portrayal of different age groups aligns with the actual demographics of society.

Nelson (2004) highlights a concerning trend where contemporary el ders are often
perceived as having low status, a perception influenced by historical and cultural shifts. This
view, in turn, elicits widespread assumptions of incompetence and passivity among older
individuals. To counteract such ageism, it becomes imperative for educational materials,
including textbooks, to actively steer away from perpetuating age-based stereotypes and

discrimination.

In a comprehensive approach to fostering inclusive and unbiased educational content,
there is aneed to challenge and rectify age-related biases. Thisinvolves not only avoiding
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negative stereotypes but also actively working towards presenting a diverse and accurate
representation of individuals across various age groups. By doing so, educational materials
can contribute to a more inclusive and equitable learning environment that reflects therich
diversity of the population.

Social orientation: A comprehensive analysis of educational materialsinvolves
scrutinizing their social orientation, encompassing aspects such as wealth, social class, ethnic
affiliation, occupation, and cultural background. This examination aims to determine whether
these representations align with the diverse socia backgrounds of the majority of students.
The images and textual content within textbooks play a pivotal role in shaping students

perceptions and can serve as either misleading or acceptable role models.

Malleaand Y oung (1984) state, “The child’s basic political and social orientation is
established during his yearsin school; thereafter hisideology may change in complexity, but
rarely in its general direction.” While this ideology may evolve in complexity over time, its
general direction tends to remain relatively consistent. In light of this, the content and
discussions within textbooks regarding the social orientation of individuals, including the
students themselves, should be of paramount importance. Striving for proportionate and
accurate representation ensures that educational materials contribute positively to students
understanding of the diverse social fabric, fostering a more inclusive and informed

perspective on society.

Values: Examining the values attributed to characters or narrators within textsisa
crucial aspect of evaluating educational materials. The values portrayed in stories can
significantly impact students' perspectives and outlook on life. For instance, it is essential to
consider whether the charactersin stories prioritize materialistic pursuits such as travel, cars,
clothes, and entertainment, or if they emphasize the importance of personal relationships.
Equally important is an exploration of whether characters express concern for broader social

and moral issues like the environment, peace, and justice or injustice.

According to Ur (2009), educators should actively reflect on whether they approve of
the values conveyed in textbooks and assess whether the educational message aligns with
what they deem acceptable for their students. This introspective approach is essentia asthe
values embedded in educational materials have far-reaching consequences. They not only
influence students' moral compass and worldview but aso contribute to shaping their

understanding of societal norms and ethical considerations. Therefore, a thoughtful
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examination of the values promoted or demoted in textbooks isimperative to ensure that the
educational message aligns with educators' ethical standards and fosters the devel opment of
responsible, conscientious individuals

The values held by characters or narratorsin texts are also significant. For instance, it
matters whether the charactersin stories are solely focused on material benefits (like travel,
cars, clothes, and entertainment) or if they are concerned with personal relationships.
Additionally, it'simportant to consider if they care about social and moral issues such asthe
environment, peace, and justice/injustice. Ur (2009) advises, "ask yourself if you approve of
the values the book conveys and if the educational message is an acceptable one for your
students.” The values that textbooks promote or discourage can have significant

consequences.

Review of Empirical Literature

This study is built upon previous research in textbook analysis conducted by various
scholars. By reviewing selected studies, we draw on established insights and methodol ogies,
enhancing the foundation of the current research. This approach acknowledges the
contributions of past researchers and positions the study within the evolving landscape of
textbook analysis research. In essence, the review of prior studies provides asolid basis for

our exploration and enriches the theoretical framework of the present study.

Porreca (1984) conducted research titled 'Sexism in Current ESL Textbooks,' which
aimed to investigate how sexism is depicted in ESL materials and its potential consequences.
The study commenced with aliterature review on the correlation between language and
sexism, followed by a contemporary content analysis of the 15 ESL textbooks most widely
used at that time, based on lists from 27 ESL centers. The research focused on various
aspects, including omission in text and illustrations, the prominence of certain groups,
occupational visibility in both text and illustrations, the use of houns, masculine generic
constructions, and adjectives. The subsequent analysis summarized the findings, identifying
the two least sexist textbooks and highlighting prominent issues in the others.Porreca’s study
revealed instances where certain sexist usages of English, though not obligatory, were
normalized and considered standard. The research aimed to bring attention to these
problematic elements within ESL textbooks, prompting discussions on potential

improvements to promote gender inclusivity in language education materials.
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Tiwari (2013) conducted a study titled "A Textbook Analysis of Lotus English Reader
Grade VI" aimed at comprehensively examining the textbook's physical attributes, academic
content, and alignment with learners' needs and interests. The researcher gathered data from
primary and secondary sources to inform the analysis, with a particular focus on teachers' and
students' perceptions.The study's findings reveal several positive aspects of the textbook,
including engaging readings, factually rich content drawn from both Nepali and English
cultures, and a motivational impact on learners. Notably, the textbook demonstrates
authenticity in its reading materias, receiving a 70% agreement from respondents.
Additionally, it incorporates para orthographic texts like tables and diagrams, enhancing the
overall reading experience for learners.However, a significant drawback identified is the
absence of aglossary, acrucia component in language textbooks, with unanimous negative
responses from teachers and students. On the positive side, the exercises provided in the
textbook are deemed sufficient for developing academic skills, garnering a 70% agreement
among respondents. Overall, Tiwari's study sheds light on both the commendable and
deficient aspects of the Lotus English Reader Grade VI, offering insights for improvement

and development in language education.

Abdollahazadeh and Baniasad (2010) conducted a significant study titled "ldeologies
in the Imported English Textbooks: EFL Learners and Teachers’ Awareness and Attitude.”
This research delved into the ideological underpinnings present in English instructional
textbooks imported into Iran, exploring learners attitudes toward English. The study also
investigated instructors awareness of these ideologies through a questionnaire. To uncover
ingrained ideological val ues, the researchers performed content analysis on conversations,
texts, and pictorial prompts within two selected books. Subsequently, they categorized and
statistically analyzed the identified ideologies. The results revealed that imported textbooks
often reflect specific ideologies and cultural values, with the most prevalent being the
hegemony of English, sexism, and cultural stereotypes.Interestingly, while English language
teachers demonstrated awareness of these ideologies, they appeared less concerned about
actively raising awareness among learners. This study sheds light on the potentia influence
of imported textbooks on learners' attitudes and underscores the importance of addressing
ideological elements in English language education.

In Huang's (2011) study titled 'Aging Education in Elementary School Education in
Taiwan," the research highlights the increasing older population and longer lifespansin the

context of an aging society. However, it brings attention to a concerning trend in school
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textbooks where older individuals are often portrayed as insignificant, unhealthy, sad,

passive, and dependent, reflecting subtle ageism.This portrayal in textbooks raises concerns
about the potential impact on children's perceptions of aging, fostering negative attitudes. The
study systematically evaluates elementary school textbooks in Taiwan for aging-related
content. Additionally, it compares these findings with related studies conducted in Western
countries, offering a cross-cultural perspective. The comparison of results among various
studies aims to illuminate the prevailing state of aging education in school textbooksin
Taiwan. By shedding light on these subtle biases, the study underscores the importance of
addressing ageism in educational materials and its potentia implications for individuals

attitudes and behaviors towards aging.

Khadka (2019) conducted a significant study titled 'Feminist Analysis of English
Textbook for Grade Nine," aiming to critically examine the portrayal of femalesin the Grade
Nine English Textbook. The primary objectives were to scrutinize the representation of males
and females and explore gender-based differences in terms of status, roles, occupations, and
activities. The research utilized Lazar and Fairclough's three-dimensional critical discourse
analysis framework, incorporating four key principles.Upon completion, the study revealed
concerning findings. Females in the Grade Nine English textbook were identified as being
exploited, relegated, and dominated. The portrayal of females depicted them as weak,
secondary, and inferior to males, underscoring the presence of gender biases and stereotypes
in the educational material. This research sheds light on the need for critical evaluation and
reform in the representation of gender roles in educational resources.

Feng's (2017) paper, titled 'Infusing Mora Education into English Language
Teaching: An Ontogenetic Analysis of Socia Valuesin EFL Textbooksin Hong Kong,'
explores the depiction and ontogenetic devel opment of social valuesin English as aforeign
language textbook in Hong Kong. Employing a social semiotic approach, the study views
socia valuesin textbooks as intricate semantic categories constructed through complex
semiotic discursive resources. It establishes an explicit framework to model the selection and
construction of these values. The analysis of 19 textbooks, ranging from Primary 1 to
Secondary 4-6, reveals a progression of socia values from the personal domain (e.g., good
hygiene and a healthy lifestyle) through the interpersonal domain (e.g., politeness and
respect) to atruistic concerns for humanity. Additionally, the findings suggest a predominant
focus on didactic education of good citizenship rather than fostering children's critical

thinking.The proposed analytical framework and the study's outcomes provide valuable tools
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for the explicit instruction and critical analysis of social values within the context of English
language teaching. This research contributes to a deeper understanding of how social values
are embedded and evolve in EFL textbooks, offering insights for educators and curriculum
developers.These studies shed light on the issues of sexism, ageism, social orientation, and
values that are often present in language textbooks, sometimes going unnoticed by the

textbook authors.

K.C. (2021) conducted research entitled "Examining the Grade 10 English Textbook:
Bridging Curriculum and Evaluation" which aimed to investigate the interconnectedness of
curriculum, textbook content, and examination protocols. Its primary objective wasto
examine the alignment between the textbook's contents, as dictated by the curriculum, and the
evaluation methods outlined in the examination system. The study also sought to assess the
adequacy of content exposure for nurturing the targeted language skillsin
learners.Additionally, the paper sought to gather insights from English teachers at the school
level, who play apivotal rolein implementing the textbook within the framework of the
curriculum and examination system. Employing a phenomenological research design, the
study utilized interviews, group discussions, and interactions to collect data, which were
subsequently analyzed to identify recurring themes.The findings underscored a deficiency in
the prescribed textbook's contents, as perceived by both teachers and students. Moreover,
participants highlighted that the content inadequacies hindered the fulfillment of curriculum
objectives.

Similarly, Kattel, (2021) conducted research entitled ‘Analysis of English Textbook
of Grade Ten’. The primary aims of this research were to assess the grade ten Compulsory
English textbook, focusing on its physical and academic qualities, using criteria proposed by
Harmer (2008) and Ur (2009) to identify strengths and weaknesses. The study utilized a
survey research design, with a sample of thirty secondary level English teachers from
community and institutional schoolsin [lam district. The teachers were selected using
convenience sampling. Datawas collected primarily through interviews and analyzed
thematically. The findings indicated that the textbook effectively enhances student

comprehension and covers awide range of language aspects and skills.
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Implications of the Literature Review

The literature | have examined played a crucia role in providing the foundational
theoretical framework for undertaking this study. Similarly, a comprehensive review of
various research papers related to my study, particularly those exploring ideologies within
textbooks, both in a general context and specifically in English as a Foreign Language (EFL)

textbooks, has kept me informed about the recent developments in thisfield.

In my theoretical literature review, | delved into the works of scholars ranging from
Penny Ur to Fairclough. This exploration proved instrumental in demystifying complex
concepts such as ageism and socia orientation, elucidating their impacts on shaping students
learning experiences. These insights have been invaluable in structuring my study, aiding in
the conceptualization of the research design, selection of tools, and other critical aspects of
the research process. The collective wisdom from these scholarly perspectives has been
instrumental in guiding and organizing the overall framework of my study. Though various
researches have been already done in the field of textbook analysis, | wanted to conduct this
research since there is no textbook analysis research has been made on the newly applied
Grade 10 Compulsory English Textbook till the date.

Conceptual Framework

A conceptual framework serves as an analytical instrument that addresses the
hypothetical variables within aresearch endeavor. Its purposeis to establish conceptual
distinctions and structure ideas, offering guidance throughout the study. Hence, the
conceptual framework presented here serves as a guiding structure for this research. The
ensuing conceptual framework is designed to facilitate a comprehensive understanding of the

overall concept underpinning this research study.
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Compulsory English Textbook of Grade Ten: An Analysis of Content Design

Fairclough’s Three-Dimensional Model

/

Description

Interpretation

|

Ur’s Criteria

Analysis

A

v

|

Ageism

|

Sexism

|

Social Orientation

}

Value




24

Chapter 111
Methods and Procedures of the Study

To fulfill the objectives of the study, following methodologies were applied in this

research process.

Design and Methods of the Study

One of the foremost responsibilities of aresearcher isto carefully choose an
appropriate research design that aligns with and effectively addresses the specific objectives
and goals of the study. The selection of aresearch design isacritical aspect of the research

process as it directly influences the overall quality and validity of the study's findings.

Therefore, researchers must carefully evaluate the unique characteristics of their
study, considering the variables involved, the nature of the phenomena under investigation,
and the overall purpose of the research. By doing so, they can ensure that the selected
research design is atailored and optimal fit for the specific demands and objectives of their
study.

This Survey researchfocused on textbook analysis, specificaly examining the
textbook used in grade Ten. Textbook analysis involves a systematic examination of a
textbook, where various aspects are critically eval uated based on a selected theory or
perspective. In this research, a combination of qualitative and quantitative research designs

was utilized.

The data collection process involved a careful observation of images and pictures,
along with an in-depth analysis of the language used in the grade Ten textbook. Secondary
data, derived from the textbook's contents, formed the basis for this study. Subsequently, a
mixed-methodol ogy approach was applied to analyze and interpret the collected data, using
Fairclough's three-dimensional model of Critical Discourse Anaysis (1989). This model
comprises description, interpretation, and explanation, with interpretation encompassing
schema, frame, and script. Schemas depict various activities, frames cover different topics

and subject matters, while scriptsillustrate relationships among subjects.

To further examine specific criteria proposed by Ur (2009), such as sexism, ageism,
socia orientation, and values, content analysis was employed. This comprehensive approach
allows for a nuanced understanding of how these criteria are presented in the grade Ten
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textbook. The mixed-method design providedcomprehensive and multi-dimensional

perspective for athorough anaysis of the textbook content.

Research Tools

For this study, | used a methodological approach that incorporates checklist and
focused reading as essential research tools. checklist involves the use of a set of items or
tasks that need to be revieweddesigned based on predetermined criteriarelevant to the study.
These questions were carefully crafted to guide and structure my observations, ensuring that |

could systematically and comprehensively assess specific aspects of the textbook content.

The process of self-observation extended to acritical examination of the visua
elements, including pictures and images, embedded within the textbook. | paid careful
attention to how these visual elements contribute to the overall representation of content,

themes, and perspectives.

Simultaneously, focused reading played a crucial role in this research methodology. |
engaged in multiple readings of the textbook, each time with a specific analytical focus. This
iterative reading process allowed me to delve deeply into the nuances of the content and
language employed in the textbook. Through focused reading, | aimed to unravel the layers of

meaning, implicit messages, and potential biases present in the textual material.

By combining self-observation with focused reading, | sought to achieve a
comprehensive understanding of the textbook's intricacies. This methodological approach
facilitated a detail analysis, enabling me to uncover and interpret various dimensions of the
textbook content, ultimately contributing to the depth and richness of the study's findings.

Sour ces of Data

Asthis study primarily relied on library-based research, the data collection process
centered on secondary sources. These secondary sources encompass a diverse range of
materials, including books, articles, journals, dictionaries, websites, and theses that were
pertinent to the domain of textbook analysis, specifically employing critical discourse
analysis and content analysis criteria proposed by Penny Ur.

The selection of secondary sourcesinvolved a careful review of scholarly works that

have made significant contributions to the field. Notable examples include "An Introduction
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to Sociolinguistics' by Wardhaug (2008), "Language and Power" by Fairclough (1989), and
"Ageism: Stereotyping and Prejudice against Older Persons” by Nelson (2004). These texts
provided foundational insights into sociolinguistics, language and power dynamics, and
ageism, respectively.

Furthermore, | delved into various articles authored by renowned scholars, such as
Porreca's (1984) "Sexism in Current ESL Textbooks' and Feng's (2017) "Infusing Moral
Education into ELT," among others. These articles served as valuabl e resources to augment
the literature review, offering specific perspectives and findings related to the critical
examination of textbooks.

By extensively consulting these secondary sources, | aimed to establish arobust
theoretical foundation for the study, drawing on the expertise and research findings of
scholarsin the field. The varied nature of the selected sources contributes to a comprehensive
exploration of the subject matter, enhancing the depth and credibility of the literature review

in this library-based research.

Data Collection Procedures

The methodology employed in this research revolved around a process of reading,
guoting, and analyzing quotes with acritical lens, focusing on specific aspects of interest.

The data collection procedures can be outlined as follows:

Initial Reading. Thefirst step involved athorough and repeated reading of the
chosen textbook. This alowed for a comprehensive understanding of its content and
themes.

Documentation. During the reading process, | systematically noted down sentences,
characters, topics, and images that were pertinent to the issues of sexism, ageism,
socia orientation, and values. This documentation phase aimed to capture key
elements for subsequent analysis.

Critical Analysis. Subsequently, a critical analysis was conducted on the selected
images, topics, content, and sentences. Thisinvolved applying a set of questions
devel oped based on Ur's framework. These questions were designed to provide a
structured approach to critically assess and interpret the representation of critical

aspects in the textbook.
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By implementing this methodology, the research tried to extract meaningful insights
from the selected textbook, emphasizing a careful and thoughtful analysis of its content. The
systematic approach, involving multiple readings and targeted analysis, aimed to unveil and
interpret the ideas related to the specified criteria within the context of the study.

Data Analysisand I nterpretation Procedures

In the course of this research, a mixed methodology was employed to analyze the

collected data. The analysis wasunfolded in two distinct phases:

Quantitative Data Analysis. The initia stage involved the application of quantitative
data analysis procedures. This approach facilitated the numerical examination of the
collected data, alowing for the presentation of findings in the form of figures and
statistical representations.

Qualitative Data Analysis. The second part of the analysis encompasses a qualitative
approach. Here, the collected data underwent a comprehensive and critical analysis.
Thisinvolved describing, interpreting, and presenting the qualitative aspects of the
data, providing a nuanced understanding of the studied phenomena.

By adopting a mixed methodology, this research aimed to leverage the strengths of
both quantitative and qualitative analyses, thereby offering a comprehensive and multifaceted
exploration of the collected data. The combination of these approaches facilitated a more
robust interpretation of the research findings.

Ethical Consideration

Throughout the research process, | followed a principled approach regarding the use
of data extracted from the textbook. Rigorous referencing went with the utilization of datato
ensure transparency and scholarly integrity. The analysis of the data was approached
objectively, with afocus on maintaining accuracy, honesty, and truthfulnessin the
interpretation of findings.

In carrying out the research work, due consideration was given to ethical values and
norms. Specia attention was devoted to safeguarding against plagiarism, reinforcing the
originality and authenticity of the study. These ethical considerations played a pivotal rolein
upholding the credibility and reliability of the research outcomes.
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Chapter IV

Results and Discussions

Thisfourth chapter deals with the presentation, analysis and interpretation of the
collected data.

In this study, the Grade 10 English textbook was analyzed using Ur's (2009) framework
for textbook analysis. The focus was on examining the images, pictures, and texts to identify
instances of sexism, ageism, social orientation, and values depicted in the textbook. This
involved acritical analysis of the roles assigned to male and female characters, as well asthe
representation of older individuals. Additionaly, the study aimed to uncover the values and
social orientations conveyed in the textbook, guided by questions developed according to Ur's

criteria
Sexism in the Conversations

The data regarding conversations in speaking activities and the distribution of speeches,
instructions, and dialogues in listening texts provides insights into the portrayal of gender
rolesin the Grade 10 English textbook.The following figure depicts the status of sexismin

conversation, and speech and instructions.

Figurel

Sexism in conver sation, and Speech and instruction
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In speaking activities, there is a noticeable contrast in the initiation of conversations,
with females initiating significantly more (18 conversations) than males (9 conversations).

Thisindicates a positive portrayal of female assertiveness and communication skills,
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suggesting a departure from traditional gender norms where males are often depicted as more

dominant in verba interactions.

On the other hand, in the listening texts, while females are more prominent in giving
speeches and instructions (8 out of 14 instances), there is a single instance of female-initiated
dialogues (1 out of 10 instances). This contrast suggests a nuanced representation of gender
roles. Females are shown as capable and authoritative in formal settings, such as giving
speeches and instructions, but when it comes to informal, interactive dialogues, males take
the lead in initiation.

The following example of conversation in speaking section from the pp 73-74 shows

the conversations in speaking activity:
Conversation |
Deshika: Who do you think will win the race? |
Saloni: | think Punam will.
Shristi: Yes, if she runs faster, she will surpass them all.
Conversation |1
Sirjjana: Why do you think | have to study hard?
Kritika: Because if you study hard, you will get better results.
Manoj: Yes, if you get good results, you can get a scholarship.

The above conversations are initiated by females. All the interlocutersin
Conversation-1 are female. But in conversation-I1, there is amale participant. It shows that

the team of textbook writersis trying to encourage femal e participation.

The following example of conversation in listening section from the p 236 in unit 14,

shows the conversationsin listening activity:
Conversation 1

A (Mae): How was your flight?
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B (Female): Oh! It was great. My flight was overbooked and the airline asked for

volunteersto go on alater flight. | volunteered because the next flight was only an hour later

and the airline gave me $300. It pays to be bumped.
Conversation 2
A (Female): Did you have a good flight?
B (Mae): No, it wasterrible.
A (Female): Oh! No. Why?

B (Male): Theflight was fully booked so every seat was taken. | was crammed
between this guy who was snoring the whole time and areally messy kid who got his chips

all over me. | couldn’t wait for it to be over.
Conversation 3
A (Mae): Did you have any trouble finding the house?
B (Female): No not at all. We used the GPS but it sure was along drive.
A (Mde): Did you stop anywhere?

B (Female): Yeah, we stopped at arest stop about halfway. Here to get a cold drink
and stretch our legs. It was really hot out and there were aton of people there. | guessit wasa

good weekend for road trips.
Conversation 4
A (Mae): How wasthe drive?
B (Female): It was OK.
A (Made): Redly? You look worn out.

B (Female): Well, | guess we are pretty exhausted. It was so hot out and the air
conditioning broke an hour into the trip. We stopped at the halfway mark to switch drivers

and eat lunch then we had trouble starting the car.

Conversation 5
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A (Mde): Did you enjoy theride?

B (Female): Oh! It was great. It was nice to just relax and not have to worry about
driving. | read my book and did Sudoku puzzles the whole way and | met some really nice
people too. They were on their way to Boston too. | don’t know why I’ve never taken the
train before.

Conversation 6
A (Female): How wasthetrip?

B (Male): Pretty good! | guess, | don’t really know because | was asleep the whole

time.
A (Female): Really?

B (Mae): Yeah, pretty much | started reading a book but then | fell asleep and didn’t
wake up until 10 minutes after | stopped. | had to get off the train and get on another one

going the other direction. I’ll have to set the alarm on my phone next time.

In the above conversationsin listening section, different people are talking about
travel experiences. Most of the conversations are initiated by the male speakers whereas
only one conversation isinitiated by female. Though the number of female participantsin
taking initiation of conversation is nominal, females are sharing their travel experiencein
most of the conversation. It may motivate the students, especially female students that
females also can accomplish outdoor and adventure activities like travelling. There are 12

participants in the above 6 conversations in which the gender representation is equal.

David Sadker and Myra Sadker highlight the importance of balanced gender
representation in educational materials, stating, " Sexually unbiased textbooks are crucial
because they provide balanced representations of gender roles, which helps to promote
gender equality and prevent the reinforcement of harmful stereotypes’ (Sadker& Sadker,
1994, p. 78). The textbook seemsto present a mixed portrayal of gender roles, showcasing
both traditional and progressive elements. While females are depicted as proactive and
authoritative in certain contexts, thereis still atendency to conform to traditional gender
norms in others, particularly in interactive dialogues. This complex portrayal reflects the

ongoing evolution and negotiation of gender roles in society.
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Images and Visibility of Children, Youthsand Adultsin the Textbook

The data collected offers a glimpse into the age representation within the book focusing
on children, youth, and adults, highlighting the distribution of profiles among these age
groups. Out of 110 profilesin book 59 profiles are dedicated to youth,17 profiles of old
individuals and 34 profiles of children are found. Richard E. Mayer emphasizes the
significance of visual aids in educational materials, stating, "When learners are given averbal
explanation along with relevant graphics, they tend to understand and remember more than

when they are given only averbal explanation” (Mayer, 2009, p. 47).
Figure2

Images and visibility of children, youth and adults
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It is evident that with 59 profiles a significant emphasisis placed on the experiences
and perspectives of young people. This could suggest that the book is aiming to address the
pressing issues and interests of the youth demographic. However, the 34 profiles of children
indicate a substantial but slightly lesser focus on this age group. The children would find their
reflection in book if the children’s representation was higher. This could lead to a more
nuanced exploration of youth-related themes but may overlook the depth of experiences

specific to children.

In contrast, the 17 profiles of old individuals reveal a notable underrepresentation of
this age group in the book. This disparity could reflect societal biases that marginalize the
experiences and perspectives of older individuals or a perception that their stories are less

relevant or engaging. However, this underrepresentation overlooks the richness and diversity
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of experiences that older individuals can offer, reinforcing ageist attitudes and limiting

intergenerational understanding.

Children in the textbook.The textbook includes numerous pictures, featuring amix of
adults, youths, and a small number of children. The children in these images are depicted as
curious and motivated. The following images illustrate how children are represented in the

textbook.:

Figure3

Portrayal of children in images

The first picture given above is from the getting started section of unit 4 p. 51. The
theme of the chapter is “Work and Leisure’. A teacher is facilitating the classroom whereas
students are eagerly taking part in discussion. It clearly captures the reality of classroom

regarding the teacher and student’s role in classroom.

The second picture istaken from unit 5 entitled ‘Science and Experiment from p. 68.
The students are eager to know and do experiments by nature. The girl in the picture is doing
some experiment with microscope. The picture does not only motivate students for

experimentation, but also aligns with the theme of the unit.

The third picture is taken from unit 8 entitled “‘Hobbies and Interests’, p. 127. The
children in the picture are enjoying the nature. It tries to break the conventional thought that
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students should only be bookish. The children are exploring and satisfying their hobbies on
the lap of nature.

The last picture is taken from the chapter ‘Wisdom of Little Girls’ written by Leo
Tolstoy p.172. Two little girls are playing in muddy water in puddles after rain. The picture
along with the context of chapter shows that the girls are wise because they are playing

happily by forgetting their rivalry.

Adultsin the textbook. The textbook has a number of pictures that have some
pictures of children, some of youths, while avery small portion of images are of the adults as
well. The following images show how the adults are portrayed in the textbook:

Figure4

Portrayal of adultsin images

Thefirst picture is given in the Writing | section in p. 248. It is given with the
guidelines for writing the biography of one of the leading literary figure Tribikram Nemang
(Bairagi Kaila). The students can be motivated to do something for the society and the nation

when such activities and images are included in textbook.

The second Picture istaken from p. 257 of the book. The text isrelated to Walt Disney
and his struggle and success. It motivates the students to keep on trying even in hard times.
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The third picture is taken from unit-11 *Ethics and Morality’ p. 171. The old woman in
the middle is trying to convince the members of two quarreling families. Here the old lady is

depicted as awise lady with lots of experience and patience.

The last pictureisthe picture of SatyaMohan Joshi in p. 187, afamous social worker
of Nepal. The photo is given with the condolence in his demise. It may depict the truth that
everyone must die once and if we do good work for the society, we will remain in their heart

and memories even after our death.

From the above picturesit can be figure out that the old people are depicted as the role

model of social norms, values, wisdom and source of inspiration.

However, the smaller number of picturesincluded in book shows ageism. To address
these disparities, the book could benefit from a more balanced representation of age groups.
This could involve including more profiles of older individuals to counter ageism and
promote a more nuanced understanding of aging. Additionally, incorporating narratives that
highlight interactions between different age groups and address age-specific issues faced by
each group could enrich the book's content and provide a more holistic view of age-related

experiences.

Jerome Bruner highlights the motivational impact of relatable visuals on children,
stating, "Visual aids that depict scenarios or individuals similar to the learner's age and

context can significantly boost engagement and motivation” (Bruner, 1996, p. 83).
The ethnic affiliations presented in the textbook

The ethnic affiliations presented in the textbook reveal a significant discrepancy in
representation, particularly between European and South Asian contexts, with a specific

focus on Nepal.

Firstly, the overwhelming emphasis on European content, spanning 22 chapters,
suggests a clear bias towards Western perspectives and histories. This overrepresentation may
stem from historical, cultural, or academic biases that prioritize European narratives as more
globally significant. However, it also highlights a potential neglect of diverse perspectives

and experiences outside of the Eurocentric framework.

Conversdly, the limited coverage of Nepa and South Asia, comprising only 10

chapters, indicates a disparity in the recognition of regional diversity. Thisis particularly
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evident in the neglect of local diversity within Nepal, a country known for its rich tapestry of
ethnicities, cultures, and histories. By relegating South Asian contexts, including Nepal, to a
fraction of the content, the textbook risks perpetuating a skewed view of global history and
marginalizing the experiences of non-Western societies.

Furthermore, the revelation that most chapters are authored by non-Nepal ese writers
adds another layer to thisissue. Only some chapters like Leave this Chanting and Singing by
Rabindranath Tagore, in unit 4, The Interview of chef Santosh Shah in unit 6, story Parents
by Vishnu Singh Rai in unit 7, Biography of Pratap Malla, adopted from the book of D.B
Shresthaand C.B. Singh, in unit 9, The excerpt from The article Kathmandu- terai/ Madhesh
Fast Track: A Project of National Pridein unit 12, written by Arbind Shrestha, A travel
experience Expect the unexpected by Mathilda Wu, The Beginning of Life by Jhamak
Ghimirein unit 15, are some of the text that represent the social and cultural background of
the students. Other chapters are not related to Nepal regarding the background of the students
though some of them address the contemporary global issues which can be relevant to the

students to some extent.

While diversity in authorship can enrich perspectives, the dominance of non-Nepalese
voices may inadvertently reinforce outsider perspectives or perpetuate existing power
imbal ances in knowledge production. This can contribute to a distorted portrayal of Nepalese
and South Asian societies, overlooking their complexities and nuances.

Banks (2006) emphasizes the importance of representing the ethnic backgrounds of
learners in textbooks, stating, "Textbooks that reflect the ethnic diversity of the student
population can enhance students' self-esteem and provide a more inclusive and engaging
learning environment” (Banks, 2006, p. 121). The disparity in ethnic affiliations within the
textbook underscores the need for greater diversity, equity, and inclusion in educational
materials. Recognizing and addressing the neglect of local diversity, particularly in contexts
like Nepal and South Asia, is essential for fostering a more comprehensive and culturally
sensitive approach to education. This requires not only diversifying the content but also
amplifying authentic voices and perspectives from marginalized communities within global

narratives.
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Representation of Different Occupationsin Text

The distribution of occupational affiliations in the text reveals varying degrees of

emphasis on different sectors.

Figure5
Representation of different occupationsin textbook
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Agriculture is the least focused occupation with four references, suggesting a limited
focus on farming-related activities or issues. This emphasis underscores the importance of
agriculture within the context of the text. Since Nepal is an agricultural country, many of the
students could find their reflections in the textbook if some more chapters related to

agriculture were included.

Health, with five references, also receives notable attention. This focus may indicate a
keen interest in health-related topics, such as healthcare services, medical conditions, or
public health challenges. The prominence of health-related content could reflect the
importance of healthcare and well-being within the text's setting.

Entertainment, with ten references, stands out as a magjor theme. This sector
encompasses various forms of leisure and cultural activities, including music, movies, sports,
and other forms of entertainment. The high frequency of references to entertainment suggests

its significant cultural and social relevance in the text's context.

The service sector, mentioned 10 times, indicates a strong presence of service-oriented
occupations. The emphasis on service-related activities highlights their importance in the

text's depiction of societal roles and functions.
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The textbook contains some chapters related to miscellaneous topics like scientific

invention, journalism, religion etc.

Ladson-Billings (1995) emphasizes the importance of culturally relevant pedagogy,
stating, "Effective teachers should recognize the cultural, linguistic, and experientia
resources that students bring to the classroom, including their family background and
community context” (Ladson-Billings, 1995, p. 17). Agriculture, with only four references,
receives the least attention, suggesting alimited focus on farming-related activities despite
Nepal's agricultural identity. This underscores a potential opportunity to include more
chapters related to agriculture, which could better resonate with studentsin Nepal,
highlighting their own experiences and reflecting the country's economic backbone. Health,
on the other hand, receives notabl e attention with five references, indicating a significant
focus on healthcare services and public health challenges. Entertainment emerges as a major
theme with ten references, reflecting its cultural and social significance in the text's context,
encompassing music, movies, sports, and leisure activities. Additionally, the service sector is
prominently featured ten times, emphasizing its importance in depicting societal roles and
functions within the textbook. The inclusion of chapters on miscellaneous topics like
scientific invention, journalism, and religion adds breadth to the curriculum, but enhancing
coverage of agriculture-related content would better align with Nepal's agricultural heritage
and students' backgrounds.

Relevancy of Textswith Social and Economic Background of Most othe Students

The finding that 23 chapters match with the background of Nepal ese students while 13
chapters do not match suggests a mixed alignment between the textbook content and the
students' background. The chapters that align well likely cover topics that resonate with the
students' cultural, social, and educational experiences, making the content more relatable and
engaging. This alignment can enhance | earning outcomes by connecting new information

with existing knowledge and experiences, facilitating a deeper understanding of the material.

On the other hand, the 13 chapters that do not match with the students' background
may present challenges in terms of relevance and engagement. This mismatch could lead to
difficulties in understanding and retaining the information, as the content may not connect
with the students' lived experiences or cultural contexts. As aresult, students may struggle to

relate to the material, potentially impacting their motivation and interest in learning.
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Nieto (2000) states, "Effective teachers understand that students' cultural, linguistic,
and economic backgrounds significantly shape their experiences and perspectives, and they
strive to integrate these backgrounds into the curriculum” (Nieto, 2000, p. 21). The finding
that 23 chaptersin the textbook align with the social and economic backgrounds of students
suggests a conscientious effort to incorporate content that resonates with their experiences
and redlities. This alignment can enhance students’ engagement and relevance of learning
materials, fostering a deeper connection between classroom content and their daily lives.
However, to addressirrelevancy of 13 chapters educators and curriculum developers might
consider revisiting these chapters to ensure they reflect a broader diversity of experiences and
perspectives, thereby enriching the learning experience for all students and promoting

inclusivity in education.

Values and Social Orientationsin the Textbook

Regarding the values and social orientations in the text, topmost priority is given to
material benefits. It might be the reflection of highly materialistic contemporary society. The
least focusis given in personal relationships whereas social and moral issues, and health and
environment issues have got equal emphasis. The following bar diagram shows the datain
pictorial form.

Figure: 6
Values and social orientationsin the textbook

30
25
20

15
10
5
0
Material Benefit Personal Relationship  Social and Moral Issues Health and Environment

The finding shows that highest number of Textsi.e.; 24 have a preference for material
benefits. This preference for materia benefits may reflect broader societal values and
priorities, where material success and wealth are often emphasized. These texts may highlight
the importance of economic prosperity, financial stability, and material possessions as
markers of success and happiness. This emphasis on materia benefits may have implications
for students' values, attitudes, and behaviors. Excessive focus on materialism can lead to a



40

shallow understanding of success and happiness, potentially overshadowing other important

aspects of life, such as relationships, personal growth, and community engagement.

The finding suggests afocus on interpersonal dynamics within the textbook content as
13 texts are related to personal relationships. These texts can provide valuable insights into
the complexities of human relationships, helping students develop empathy, communication

skills, and emotional intelligence.

The distribution of texts related to social and moral issues reveals avaried emphasis
within the textbook content. The 12 texts related to the environment indicate a significant
focus on environmental issues, highlighting the importance of sustainability, conservation,
and ecologica awareness. This emphasis reflects a growing global concern for environmental

stewardship and the need to address environmental challenges facing the planet.

In contrast, the 5 texts related to peace suggest a somewhat lesser focus on peace-
related themes, such as conflict resolution, peacebuilding, and social harmony. While these
texts may still contribute to a broader understanding of peace and conflict, the relatively
lower number compared to environmental texts indicates a potential gap in addressing peace-
related issues within the curriculum.

Similarly, the 7 texts related to justice highlight a moderate emphasis on issues of
fairness, equality, and human rights. These texts may explore topics such as social justice,
legal systems, and advocacy for marginalized communities, providing valuable insights into

the compl exities of justice and equity.

The 3 texts related to health indicate arelatively lower emphasis on heath-related
issues, such as healthcare access, public health challenges, and well-being. This suggests a
potential opportunity to expand the coverage of health-related topics within the curriculum to

promote a more comprehensive understanding of health and wellness.

Lastly, the 7 texts related to moral lessons suggest afocus on ethical principles, values,
and moral dilemmas. These texts offer valuable lessons in empathy, compassion, and ethical

decision-making, helping students develop a strong moral compass.

John Dewey highlights the influence of atextbook's values and social orientation on
learning, stating, "The content of atextbook, imbued with certain values and social

perspectives, significantly shapes students' educational experiences and their development as
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informed, socialy responsible individuals' (Dewey, 1916, p. 336). The analysis reveals that
the highest number of texts, 24, emphasize material benefits, reflecting societal values that
prioritize economic prosperity, financial stability, and material possessions as markers of
success. Thisfocus may influence students' perceptions of success and happiness, potentially
overshadowing other vital aspects like relationships and persona growth. Thirteen texts
center on personal relationships, aiding in the development of empathy, communication
skills, and emotional intelligence. Twelve texts address environmental issues, underscoring
sustainability and ecological awareness, while five texts on peace suggest a lesser focus on
conflict resolution and social harmony. Seven texts cover justice, exploring fairness, equality,
and human rights, whereas only three texts focus on health, indicating a gap in addressing
health-related issues. Finaly, seven texts emphasize moral |essons, promoting ethical
principles, compassion, and decision-making.
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Chapter V

Conclusions and Implications

Thisfifth chapter deals with the conclusions, and recommendations of the research.

Conclusions

The objective of my study entitled *An Analysis of Compulsory English Textbook of
Grade 10° was toanalyze the English textbook of grade 10 using the analysis framework
suggested by Penny Ur (2009). | have attempted to find the strengths and weaknesses of the
textbook following the criteria and the framework suggested by Ur (2009) which incorporates
in it the four parts that can be used to analyze any language textbook. These parts are sexism,
ageism, social orientation, and values. By using these, a set of questions have been
developed, asthe criteriato analyze various aspects of the textbook. These aspects include
the number of males and females initiating the conversations in listening and speaking parts
of the book. In the same way, the number of pictures that comprise adults and youths, are
also collected. This addresses the criterion of ageism. Likewise, the social orientation has
been explored by observing the ethnic affiliation of the texts and the representation of such
diversity and if there is a consistent type of occupation assigned to them. Finally, the values
expressed in the texts are explored by looking at the interests of the characters like material

benefits, personal relationships, ecological concern, and moral issues.

Starting with the sexism in the textbook, there is mixed representation of male and
femalein conversations, and Speech and instructions. The number of initiations of femalein
conversations in speaking sections is enough but the initiation in conversationsin listening
textsisjust one. However, in the speech or instructions in listening section the representation
of femaleis dlightly more. Overall, the aggregate of representation in conversations shows
more femal e representation than male. This may contribute to break the gender role

connections in the society.

The picture analysis of adults and youths shows that the number of adultsis dlightly
lesser than that of children and Y ouths. However, the adults, youths and children are well
represented if compared to the proportion of them in the real society.

The social orientation involves the representation of different ethnic background and
the occupation here. In this case, analysis of the chapters shows that most of the chapters

affiliate the western culture, perspectives and knowledge. Very less chapters are related to
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Nepal, Nepalese, its diversity, history and perspectives. On the other hand, very less chapters
are written by Nepal ese writers. Not only Nepal, but also the whole south Asia and other

regions are underscored.

The occupationa representation in the textbook shows that the occupations assigned in
the texts are well represented. The occupations that are often ignored have also been
addressed through the texts.

The grade 10 textbook also is appropriately designed and expresses the values of the
peoplein need. These values are the concerns for personal relationships, the interest in
environment, peace, justice, humanity, and moral issues. Therefore, the values represented in
the texts selected are mostly positive and challenge the stereotypes prevalent in the

classrooms as well asin the society.

Textbooks are not only the materials for teaching and learning procedures rather they
are considered as the agents that transfer some underlying messages in the texts that may or
may not perpetuate the violence, sexism, racism, injustice and other issues. Textbooks have
great role in shaping the behavior and ideology of the children since they are the most
frequent interaction that children have with others. Moreover, textbooks are equally
significant for the socialization and social change. Textbooks as change agents, play crucial
role in the progress, change and innovation. However, still in some cases like in an ethnically
diverse country like ours, the contents and the content writers are not properly represented.
Therefore, the book authors and writers should pay due attention on such issues while writing

and publishing the textbooks.

Recommendations

On the basis of the findings mentioned above, the following recommendations have

been made:

Policy related.The textbook of grade 10 is appropriately designed in terms of its
expression of different social values that the characters and people in general have. However,
in terms of its general representation of people from differing ethnic background, the book is
lowly maintained and should be edited so that it properly represents the diversity of the
country and the society. Moreover, equal attention should be paid on promoting diversity

through the representation of female writers and their content.



Practicerelated. There are number of practical implications of the findings and
discussion of this study. From the above analysis and findings, it has been cleared that
English Textbook of Grade Ten reveals the misrepresentation of ethnically diverse people
and perspectives. The voices of the people and the representation of them would engage the
readersin learning rather than simply learning about someone from a distant place whom no
one feels culturally connected to. Here are afew pedagogical implications that can be useful

in the process of teaching and learning:

* Aschange agents, textbooks implicitly convey ideas and notions about the social

norms and values which get transferred to the learners

* Interms of teaching these texts, ateacher should be aware of the lack of
representation of diversity aswell as alack of equal representation of writers from
Nepal, and should try to connect the knowledge learnt there relating it to the Nepal ese
contexts.

» Instead of using some examples and pictures given in the textbook, the teacher should
use other examples and pictures and al so the examples, roles, activities, duties,

occupations assigned to the people of different ethnic aswell as cultural backgrounds.

* Most importantly, the teacher should use more diverse content or bring experiences

from students who are also a small representation of the societal diversity.

Further research related. The presented study is limited to my personal judgement
of the English textbook of grade Ten being based on the three-dimensional approach of
textbook analysis by Fairclough and the criterion proposed by Penny Ur. The findings are
derived from the critical content and picture analysis using the four-criterion proposed by Ur.
They are sexism, ageism, social orientation, and values. However, the textbook has been
analyzed from all of these criteriavery briefly. The book isfound to have some loopholes
like inadequacy of the content with the related to Nepal ese and south Asian context and
occupational affiliation. In the days to come, the same textbook can be analyzed from any
one of the criteria being based on only one skill of language learning such as reading, writing,
listening speaking and the aspect of language learning.
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Appendix

Criteria for the analysis based on Ur’s framework
The following set of guidelines will be used to analyze the textbook of grade 10.

. Number of conversations initiated by malesin listening and speaking activities

. Number of conversationsinitiated by femalesin listening and speaking
activities

. Number of Speeches and instructions given by malesin listening activities.

. Number of Speeches and instructions given by femalesin listening activities.

. Number of pictures of the adults over the age of 40

. Number of pictures of the youths over the age of 18 and below 40

. Number of pictures of the children below the age of 18

. Proportion of young and adultsin pictures

. Ethnic affiliations and the occupations assigned in the texts

. Matching of people shown in thetexts and background of most of the students

. Interestin the material benefitsin the texts

. Concern with persona relationshipsin the texts

. Concern about social or moral issues such as environment, peace, and

justice/injustice in the texts



