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ABSTRACT

The research work entitled “Proficiency of Grade Eleven Students in Free Writing”
was conducted to find out the proficiency of grade X students from three difference
higher secondary schools of Pyuthan district. In order to collect the relevant data, a set
of test items was administered to sixty students. The researcher adopted the purposive
non-random sampling procedure to select the informants. On the basis of the finding,
some suggestions were recommended. The research on writing proficiency proved
that the writing skill of the students was not satisfactory and upto their level. It also
proved that boy students were found to be better than girl students.

The thesis consists of five chapters. Chapter one presents the introduction of the study.
This chapter aso includes statement of the problems, rational of the study, objectives
of the study, research questions, and significance of the study and delimitations of the
study. Chapter two includes review of the related literatures and conceptual frame
work. Chapter third deals with methods and procedures of the study. Which includes
design of the study, population and sample of the study, sampling procedure, tools of
data collection, data collection procedures and data analysis and interpretation
procedures. The fourth chapter deals with result and discussion of the data such as
holistic analysis, gender wise analysis and aspects wise analysis. In order to make the
analysis objective and systematic rating scale was used. The fifth chapter includes

summary, conclusion and implication of the study.
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CHAPTER-ONE
INTRODUCTION

1. Introduction

The study is concerned with proficiency of free writing of grade eleven students who
have passed their SLC from government schools of Pyuthan district. In thisresearch |
found out the proficiency of students in free writing. Introduction consists of general
background, statement of the problem, rational of the study, objectives of the study,

research questions, significance of the study and delimitations of the study.
1.1. General Background

Language is amean of human communication. It is an asset and possession of human
being. It is god’s special gift to mankind. It is universal medium for conveying one’s
ideas, emotions, desires and beliefs to another as they share the common code that
make of the language. As there are so many languages in the world, they play equally
important role in communication. However, some languages seem to have more
dominant role than others on the basis of a particular place, situation or occasion.

Among them the English language is the most widely used in the world.

We use language in terms of four skills, i.e. listening, speaking, reading and writing
and their sub skills. Generally, listening and reading fall under the category of
receptive skills. While speaking and writing are productive skills, that is, while
listening we understand the spoken language and we understand the written language

while reading.

Harmer (2007) defines "Receptive skills are aterm used for reading and listening,
skills where meaning is extracted from the discourse. Productive skills are the term
for speaking and writing, skills where students actually have to produce language
themselves' (ascited in Sharma, 2012, p. 191).



It isin fact that some people can't read and write but they use language most
frequently in their daily life. From this point of view there are further two types of
language skills, i.e. primary and secondary. Listening and speaking are primary
without which we can't conduct our life. Reading and writing on the other hand are

secondary language skills because without these skills one can survive.

A child begins acquiring the language from his childhood. He follows natural order of
language skills, i.e. listening, speaking, reading and writing. Language skills may
rarely work inisolation. They are integrated to make communication meaningful and

effective. The following chart clarifiesit.

Participants | Receptive Productive Participants
Skills Skills
Listener Listening Speaking Speaker Primary
Reader Reading Writing Writer Secondary
Passive Active

Writing being secondary and dependent on speech makes use of graphic symbols to
represent spoken sounds. Richards et al. (1990, p. 313) says “writing is a system of
written symbol which represents the sounds, syllables or words of language”. It means
all languages of the world which has their writing form, use graphic symbols that
represent spoken sounds. Byrne (1993, p. 1) says “the symbols have to be arranged
according to certain convention to form words and have to be arranged to form a

sentence.”

Writing proficiency is the ability of an individual to write or perform in an acquired
language. The actual proficiency plays avital role in securing good marks in the
examination and it can spread out knowledge and experience to others. It is concerned
with specific skills and abilities rather than general abilities. It is useful for assuring
employers or academic intuitions or rely on potential employers. It helps to select

people from different institutions and countries in affair manner.



In conclusion, writing is avery complex process that requires many composite skills;
mental, rhetorical. It isaskill that improves with constant practice. The writer

becomes more comfortable and fluent in putting his’/her thoughts exactly on paper.
1.2. Statement of the Problem

A student can read more difficult passages and long sentences where as he/she feels
difficulty to express him/her through writing. It is because we hear more than what we
write. Although students study English for ten yearstill S.L.C., it is often said that
most of them are unable to write even a single correct sentence. Malla (1977, p. 8)
says" English teaching in Nepal isalost battle, so our long term target should be to
make S.L.C. English more effective thanitisat present”.

It isfound from the practical study in teaching that the secondary level students feel
difficulty in different areas like vocabulary, spelling, grammar, using phrase and ideas
while writing because of the practice in the classroom. Such problems can frequently
occur if the students do not get the proper practices. Thus, to overcome such
problems, the language teacher should involve the students in writing practice.
Students do not know how to construct sentences and weave them into paragraph for
smooth and fluent writing. Teaching of writing is not serioudly taken by the teacher to
decide what to emphasize in the daily, weekly teaching schedule. Most of the students
who have passed the S.L.C. examination have poor English. The general opinionis
that technically they pass but their actual language performance is below the level.
The students of secondary schools of Nepal have poor writing skills. They are exam
oriented. Students are encouraged to cram the tuition notes, lecture notes and guided
books in most of the secondary schools. Although, all government aided schools

teachers are trained they do not use their skill in real practice in classroom
1.3. Rationale of the Study

Writing occupies a significant place in the present English curriculum of secondary
and higher secondary level. Sufficient command of English and communicative

activities can be measured through writing. We come to know that students who learn



the English language cannot be perfect without writing skill. To master the higher
studies, writing skill should be strengthened. Both in educational field and for future
career; one will be judged in part of one's ability of communication of his views on
paper. Harmer (2007, p. 323) says "We judge people as literate in other words, if they
can read and write in certain situation and for certain purpose some of which are more
prestigious than others'. The writing proficiency plays a crucial role in securing good
marks in the examinations and it can spread knowledge and experience to others. So,
the students proficiency should be developed from the school level, only then he/she
can maintain hisher status from national to international level.

The government of Nepal, the ministry of education, department of education district
education office and even the parents are investing both materials and immaterial
resources in the name of providing good, quality of education and they expect good
result in final examination but the quality of education and result of the students have
not raised as expected. The main reason is that students do not get good text book and
exercise book and they are not involved in real practice. Only limited textbooks are
not enough. So, we have to use other supportive materials. The main rational of the
study is therefore providing insight that student should be encouraged to be involved
in writing practice.

1.4. Objectives of the Study
The objectives of the study were as follows:
To find out the students (eleventh grade) proficiency in free writing.

To analyze their writing proficiency in terms of content, grammar, vocabulary,

spelling, punctuation and cohesion/coherence.

To suggest some pedagogical implications.



1.5. Research Questions

To identify the students’ proficiency in free writing, the following research questions
were addressed:

Is the students’ level of proficiency satisfactory in free writing?

What are the areas in which the students commit errorsin writing?
1.6. Significance of the Study

The study will be significant particularly for the students of intermediate level as well
as the other students and teachers who are directly involved in teaching and learning
of the English language. It will be helpful for the teachers in the sense that they know
their students ability and can provide better feedback. Similarly, they can change their
teaching strategies. At the same time students can understand their real proficiency in
writing which help them for their future progress. It is hoped that the research will be
useful for the concerned authority who is directly and indirectly involved in designing
curriculum and examination papers. It will be helpful for policy makersin the field of
education. Similarly, this research will be helpful for the researchers who are

interested in and want to carry out further research in the field of writing.
1.7. Delimitations of the Study
The study has the following delimitations:

The study was limited to the Pyuthan district only.

Only students of grade X were taken for the study.

Only proficiency of the free writing was measured.

The primary data were collected only through the test item.

The study was limited to a test consisting of four questions that are letter
writing (informal) dialogue writing, essay writing and paragraph writing.

The survey research was used.



1.8. Definition of theKey Terms

Proficiency: doing something in a skilled or expert way because of training or
practice.

Free writing: individuals selection of vocabularies and structures for the
expression of personal meaning.

Writing proficiency: it is the level of competency at which individual is able
to use language for both basic communicative task and academic purpose in

writing.



CHAPTER-TWO

REVIEW OF RELATED LITERATURE AND CONCEPTUAL
FRAMEWORK

2. Review of Related Literature

Literature review is a summary and critique of research relating to particular issues or
problems. It isapreliminary task that the researcher hasto go through the existing
literature in order to acquaint himself/herself with the available body of knowledge in

the area of research.
2.1. Review of Theoretical Literature

A theoretical framework is acollection of interrelated concepts, like atheory. The
study "Proficiency of grade XI students in free writing” was based on the following

theoretical framework:
2.1.1. Writing Skill

Writing is one of the most important skills of language which is also known as the
productive skill of language. It is regarded as the visual representation of speech
through some conventional symbols. It is one of the secondary skills. Richards et al.
(1985, p. 313) say “Writing being secondary and dependent on speech makes use of
graphic symbols to represent spoken sound.”

The symbols have to be arranged according to the certain conventions to form words
and words have to be arranged to form sentences. We produce a sequence of sentences
arranged in a particular order and link together in a certain way and because of the
way, the sentences have been put in order and linked together, they form a coherent

whole what we may call atext.

Writing is an extremely complex cognitive activity in which the writer is

required to demonstrate control of a number of variables simultaneously. At the



sentence level, these include control of content, format, sentence structure,
vocabulary, spelling and letter formation. Beyond the sentence, the writer must
be able to structure and integrate information into cohesive and coherent

paragraphs and texts. (Nunan, 1989, p. 36)

Writing is avery complex process which requires many composite skills; mental,
rhetorical and critical and it isaskill that improves with constant practice. Writing
should be cohesive and coherent to make others understand. Beside this, the writer

becomes more comfortable to be fluent in putting his thoughts exactly on paper.

Writing can be the act of putting down in conventional graphic form something
which has been spoken. It is a more complicated process when it involves
putting in graphic form, according to the system accepted by the educational
native speakers, combinations of words, which might be spoken in specific

circumstances.(Rivers, 1985, p .243)

Similarly Lawrence (1972, p. 1) says "The writing practice is concerned with

meaning, both in content and through relationship.”

Writing is one of the two most common channels of communication, the other being
speech. It is an activity of rendering the spoken language in to its graphic form.
Writing involves encoding of a message of some kind of tranglating our thoughts into

language in graphic form.
2.1.2. Importance of Writing

Writing is superior to other language skills because of its quality of being permanent.
In Nepal, English has been taught and learned as aforeign language. It is being taught
as a compulsory subject from grade one to bachelor level in Nepal. All the answers
especially in exams are required to be given in the written form. The secondary level

curriculum gives 20% weight age to listening and speaking and 80% to reading and



writing. This weight age shows that writing is one of the most important skills of
language. The main goal of written language isto convey information accurately,
effectively and appropriately. According to Harmer (2007, p. 323)."We judge people
as literate in other words, if they can read and write in certain situation and for certain

purpose some of which are more prestigious than others."

As the possession of the quality of being permanent and accurate, writing is the
crucial skill. Verghes (1990, p.16) makes an important observation about the

significance of teaching of writing:

Learning a second language isin effect, learning the four skills via, listening,
speaking, reading and writing. Each and every skill has its own specific
significance but writing is the most demanding language skill. Bothin
education field and future career, one will be judged in part by one's ability to
communicate his view on paper. Writing is an art that provides one a chance to

be known and to influence others.

Similarly, Harmer (2007, p. 86) says, “Writing as a co-operative activity, co-operating
writing works well with both process and genre based approaches.” In the same way,
he argues that the reasons for teaching writing to students of English asaforeign
language include reinforcement, language devel opment, learning style and most
importantly, writing as a skill in its own right. So, we can say that the students who
learn the English language cannot be prefect without the knowledge of writing skill.

They can learn to express their ideas explicitly when they are efficient in writing.

When we learn a second language, we learn to communicate with other peoplein
order to understand them to speak to them, to read what they have written and write to
them. Communication may not always be face to face we can a'so communicate in
writing with anybody who is not there in front of us and still make ourselves
understood. Writing helps students to learn second language, reinforces the

grammatical structures, idioms and vocabulary that they have learnt in the class.



According to Richards (1990, p. 101), "Written language is primarily transactional or
message oriented. The goal of written language is to convey information accurately,

effectively and appropriately."

The main purpose of writing isto enable the learners for free composition and creative
writing is far from being a simple matter of transcribing language into written
symbols. It isathinking processin its own. It demands conscious intellectual efforts,
which usually has to be sustained over considerable period of time. Writing isa very
complex process consisting of many composite skills via: mental, psychological,
theoretical and critical aspects.

The writing proficiency plays acrucia role in securing good marksin the
examinations and it can spread knowledge and experience to others. The goal of
written language is to convey information accurately, effectively and appropriately.
We come to know that students who learn the English language cannot be perfect
without written skill. They can express their ideas correctly and appropriately when
they are efficient in writing. In Nepalese context, for the development of general
proficiency in the English language, reading and writing skills should be given

emphasis. The best way to develop writing is to get the learners write.

Thus, we can say that the students who learn the English language cannot be perfect
without the knowledge of writing skill because language learning as a whole isthe
amalgamation of four language skills viz, listening, speaking, reading and writing. So,
the students' language competence is better if they can write well. So, writingisa
powerful and permanent means of communication through which human beings
express their ideas, thoughts and feelings in orthographic forms. Writing skill is
associated with the productive aspect of language. It is a secondary skill of language

learning.

10



2.1.3. Components of Writing

Writing is not merely an activity of encoding verbal thoughtsin printed symbols. In
this context Heaton (1975, p. 146) states that writing is not asingle skill but is the

combination of the following components:
1. Mechanism

Mechanism is one of the important components of writing which refers to the different
aspects of writing such as spellings or aphabets, use of punctuation marks, use of
capital or small letters, handwriting, use of abbreviations and numbers, format or

layout of writing, citation of referencein formal writing.
2. Coherence

Random collections of sentences are not writing i.e. any combination of sentences to
be atext or paragraph; the combination should be coherent. Crystal (2002, p. 181)
defines coherence as "the main principle of organization postulated to account for the
underlined FUNCTIONS connectedness or identify of a piece of spoken or written
language (Text Discourse)." Coherence refersto the relationship between an utterance

and meaning conveyed.
3. Cohesion

Cohesion refers to the grammatical and lexical relationship between different elements
or sentence in atext. Oxford Advanced Learners Dictionary (2005, p.288) states "The
act or state of keeping together." Any combination of sentences to be atext, there
should be grammatical relationship. It may be the relationship between different

sentences or between different parts of sentences.

11



4. Orthographic and Para orthographic Text

Orthographic refers to spelling system in general. But specificaly, it refersto correct
or standard spilling. Orthographic text refers to the text in general where thereisno

any use of chart, picture, table etc.

It isequally important to draw students' attention to the fact as to how para
orthographic texts can convey the same meaning more clearly and more presley. Para
orthographic text deals with:

Converting atext into chart

Interpreting chart, diagrams into orthographic

Writing from maps graphs, etc.

Writing something in the form of table, chart diagram, etc

2.1.4. Developing Writing Skill

We know that writing is not a natural process in the same way as speech. Every one
acquires his mother tongue naturally and doesn't need to teach how to speak it. Most
of uslearn our mother tongue naturally at home but it isimpossible to read and write
without systematic instructions. Writing has to be standard in terms of grammar,
syntax and vocabulary. Listening and speaking are usually spontaneous and
unplanned. Reading and writing on the other hand are planned, non changeable, non

repetitive, uses punctuation and are spelled.

Writing skill need to be developed. Good writers formulate plansin their hands think
about what they have to say and to whom. Mohammad (2003, p. 89) states "Good
writers formulate, plansin their heads, think about what they have to say and to who

constantly revise, edit and review what they have written."

12



Mohammad has presented some features to make writing effective in the following

figure:

Syntax

sentence
Structure

Content
relevence

Audience

Effective
writing

Mechanics
handwriting

(Source: Mohammad 2003, p. 90)

2.1.5. Typesof Writing

There are various activities for the development of writing skill. They are controlled,

guided and free writing.

a. Controlled Writing

The controlled writing activities are basically grounded on the product approach of
writing, in which students are encouraged to produce and reproduce the words,
sentences or paragraphs by emitting or copying from the model given to them. The

students have virtually no freedom to express their creative ideas or skills.

13



b. Guided Writing

In guided writing students are suggested to do writing task on the basis of the
guidelines given to them. Students are given some kind of freedom to present and

express their ideas. There are various types of guided writing. They are:

Completion exercise
Replacement exercise
Substitution drill

Expansion of simple sentence

Outline exercise

In guided writing students are provided more freedom in lexical and grammatical
choice. For example, lexical outlines are given and the students are required to write a
piece of text using the certain grammatical structure with in the limitation of freedom
they have been provided.

c. Free Writing

In free writing, students are given atopic or issue. There is no restriction on them for
the use of vocabularies, sentence structures. Free writing exercises promote students
feelings, emotions and desires. It includes paragraph writing, essay writing, dialogue
writing etc.

2.1.6. Free Writing

There are various activities for the development of writing skill. As mentioned above
controlled writing, guided writing and free writing, free writing is one of the writing

activity which is generally practiced at higher secondary level.

Free writing activity isinfluenced by various approaches to writing practice such as
product writing, creative writing, and process writing and so on. Thereis no restriction
in using vocabularies and sentence structures in writing. They are obvioudly free to

think and supply their ideas. However, they are to be well trained about how to start

14



and carry out the free writing tasks. The students should be highly autonomous, active
and creative during the free writing. When students are given the free writing task,
then they should get chance for thinking and planning about it. Free writing requires a

careful planning and systematic activities.

Writing free composition requires a careful planning and students should be helped in
this stage too. However, the help required here is of indirect sort. The teachers should
help the students with the choice of topics, which he could be based on their interest,
their familiarity with the subject matters and the usefulness of the ideas. As awhole,
the teachers should help them with procedural information i.e. information on what is

involved in the writing process.

Free writing exercises promote students' feelings, emotions and desires. The following

are the activities or exercises generally we practice to strengthen free writing:

Paragraph writing
Descriptive writing
Essay writing
Narrative writing
Dialogue writing
Reports writing
Story writing

L etter writing

Writing is the difficult skill, the development of which requires gradual and
systematic progression from stage to stage. At each successive stage teacher's
guidance and control over the language gradually decreases and the learner is given
increasingly more freedom and challenges. So, both the teachers and the learners have
to work patiently and persistently allowing necessary time for themselves through
each of these stages until they reach the final stage where the learners can freely

produce a piece of composition. And it is the most important stage to reach the

15



ultimate goal of writing proficiency. Free writing isjust like swimming in deep ocean

where there is no certainty of length, depth framework and ideas.
2.1.7 The Characteristics of Good Writing

Writing is an art of using language but it is avery complex task to write clearly and
explicitly. Correct, appropriate and effective writing in logical sentence structureis
the most desired thing. Simplicity and directness are the most useful properties of
good writing. But, making a simple and clear piece of writing is difficult from the
syntactic and semantic point of view. It requires good imagination and logical
sequence of thought. According to Richard (1990, p. 100) some essential

characteristics of good writing are introduced as follow:
1. Economy

A good writer must express his/her ideas briefly and effectively. There should be
economy of words to express meaning clearly and quickly. A short but effective
writing can be popular for every reader because it saves time energy and materials.
Economy of the words without losing the meaning is one of the best qualities of good

writing.
2. Simplicity

The second quality of good writing is reduction of complexity and expression of ideas
inasimple way. It avoids the extra stylistic words, ambiguity and so on. Simplicity
and smoothness make writing understandable and readable and never confuse the

readers in understanding the message of the writing.

16



3. Clarity

A good writer should not add complication and should be plausible in his/her writing.
The writing must be free from ambiguity and should be explicit. The writer should
have the ideas of what to say and how to sequence the expressed thoughts. Good

writing should avoid exaggeration and self-contradictory statements.
4. Continuity

Continuity of thought is another important factor of a good writing, there should be
continuity of thoughts, words to follow words, from one phrase to next phrase, from

one sentence to another and from one paragraph to another.
5. Freefrom Errors

Writing is a speechless dialogue, permanent record of thoughts and ideas expressed by
awriter so it should be accurate. Such written piece should be free from lexical

syntactic, semantic and grammatical errors.

Furthermore, a good piece of writing requires examples and illustrations to explain
abstract and difficult ideas. There should be appropriate facts, figures, depth of
knowledge specific and objectivity in every piece of effective writing. Writing
involves thinking, planning, assembling, clarity and organizing processes. The art of
writing is based upon one's own mental capacity which is very important for specific
subject matter. The above characteristics of good writing play avital role in the
writing proficiency of the higher secondary schools students. They should have the

ability to write clear, economic, simple continuous and error free sentences.

2.1.8 Writing Proficiency

Language proficiency is the degree to which a person understands, speaks, reads or
writes a language. Writing proficiency is the level of competency at which an
individual is able to use language for both basic communicative task and academic
purpose in writing. It is the degree where a person writes something in a skilled way

because of training or practice.
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Writing proficiency is one of the most important components of language proficiency.
People have realized the critical importance of the search for excellence in devel oping
writing assessment instruments that provide the best possible information about
student proficiency which is quite difficult to realize, the direct topic approach has
high validity but while quite typical, this method has a serious drawbacks. It will be
accompanied into a smaller store range that may occur. If writers were able to find
their own level by writing on to topic, then they feel comfortable with. The indirect
objectives approach is not easily affected scores, but the validity of this method has
been doubted (www/google. Using English com. ESL/forum /Learning English).

Writing has been taken as a piece of discourse which is afinished product. If we see
writing from this angle, it lacks processes involved in writing. However, writing is not
any longer seen as amerely away of putting ideas on paper. Rather it is considered as
a process of generating meaning. For that Spencer (1983, p. 77) states “complex
thoughts and feelings are crystallized in words and become more directly available for

reflection, critique or response”.

Similarly Odel (1981) argues that writing is a good activity to improve our
understanding of any subject (as cited in Khaniya, 2005, p. 148). The knowledge or
ideas in ageneral form may be refined by trying to put them on the paper. His
argument is that writing is an activity which involved the writer in the process of

formulating ideas, then testing and confirming them.

Similarly, Heaton (1975, p. 135) says "The writing skills are complex and sometimes
difficult to teach, requiring mastery not only of grammatical and rhetorical devices but

also of conceptual and judgmental elements”.
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2.2 Review of Related Empirical Literature

Several research studies have been carried out in the field of writing proficiency and
writing skill by former researchesin the Department of English education, such as
Karki (1996), Poudyal (1999), Bhattrai (2001), Pokhrel (2008), Sharma (2009),
Khanal (2010) and Pant (2011), which are more or less related to this study can be

observed as follow:

Karki (1996) carried out astudy on "A Comparative Study on the Language Written
Proficiency between the Students of Public and Private Schools of Grade X in
Lamjung District". The main objective of the study was to compare the writing
proficiency of students of those schools. Class ten students from three private schools
and three government schools of Lamjung district were selected to analyze their
writing skill. There were altogether sixty students involved for the purpose of taking
data. The finding was that writing skill of students of private schools was better than

those of public schools.

Poudyal (1999) carried out a study on "A Comparative Study of English Language
Writing Proficiency of the Students of Studying in Higher Secondary School of Gulmi
and Kathmandu districts." The main purpose of the study was to compare the English
language writing proficiency of the students of Humanities, Education, and commerce
and science faculties in Kathmandu and Gulmi districts. Four schools were non-
randomly selected from each district and fifteen students were selected by alottery
process from each faculty in both districts. The questions were based on two types of
test items (guided and free composition). The finding of this study was that students of
urban area were better than that of the rural area. This study explicitly shows that
humanities and science students especially the girls had better proficiency in English

writing.

Bhattrai (2001) carried out astudy on "A Study on the Use of Punctuation in Free
Writing." The main purpose of this study was to establish the hierarchies of the total
use, correct use, and erroneous use of punctuation marks on the basis of their
frequency in the written text. Morang district was selected as afield of study and
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sample population was taken from four higher secondary schools and two multiple
campuses. Twenty students from each of the selected schools and campuses were
randomly chosen and total numbers of students for this research were one hundred and
twenty. The researcher found that the students use all together thirteen items of

punctuation marks in their writing texts.

Pokhrel (2008) conducted aresearch entitled "Writing Proficiency of Students from
Different Ethnic Groups.” The main objective of the study was to find out and explain
the English language writing proficiency of grade eight students of Kathmandu
district. Especially, mechanics, guided and free writing included in the text book of
grade eight were used as the tool. Five ethnic groups were selected randomly. The
students selected under this study were altogether one hundred in number; twenty
from each of the five ethnic groups studying at the public schools of Kathmandu
district. The study found that the Hill-Brahmin students were more proficient in
writing proficiency test than other group. Whereas, Tamang students were found to be
the least proficient in writing proficiency test. The Chatri, Newar and Gurung were

second, third and fourth respectively in writing proficiency in English language.

Sharma (2009) carried out a study on "Writing Proficiency of the Students of Higher
Secondary Level." The main objective of the study was to find out writing proficiency
in punctuations, articles, subject-verb agreement and prepositions in the writing of
twelfth grade of the faculty of education in the Kathmandu valley. Four higher
secondary schools were selected randomly. But the researcher just tested the one
aspect of writing that is mechanics. So, this study was not enough to find out the
writing proficiency of the students because it only emphasized grammaticality. The
area that was tested should have extended, so it isnot asit was amed. The test items
were constructed in the basis of the course of compulsory English of higher secondary

level asthe main tools for data collection.

Khanal (2010) carried out a study on "Writing Proficiency of the Member and Non
members of Students Quality Circle." The main purpose of this study was to

Investigate the writing proficiency of the member and non members of the SQC. Two

20



schools were selected by using purposive sampling procedure. Eighty students were
selected by means of random sampling procedure. Test items were used as atool for
data collection. The finding of the study was that the writing proficiency of members
of the SQC was found better than that of the nonmembers of SQC.

Pant (2011) carried out a study on "Proficiency in Free Writing." The main objective
of the study wasto find out free writing proficiency of higher secondary level
students. The two higher secondary schools of Kanchanpur district were selected
conveniently and sampling population was selected using simple random sampling
procedure. Written test item was used as atool for data collection. The finding of the
study was that the total free writing proficiency of the students was not found
satisfactory.

Most of the researches were carried out on the same topic are just concerned only with
few aspects of writing which is not able to test the writing as awhole. Thereis not any
specific categorization of writing and showing of rubrics for analyzing writing

proficiency.

The study tends to measure writing, dividing it in to six elements and marks are

allocated accordingly. So, | hope it was more explicit and unique than previous ones.
2.3 Implication of the Review for the Study

Defining and reviewing the related literature is the central and most important task for
researchersin any research. Kumar (2009, p. 30) states that "One of the essential
preliminary tasks when you undertake a research study is to go through the existing
literature in order to acquaint yourself with the available body of knowledge in your
area of interest”". He further states that in theinitial stage of research it helpsto
establish the theoretical roots of our study, clarify our ideas and devel op our
methodology, but later on the literature review serves to enhance and consolidate our
knowledge base and helps researcher to integrate finding with the existing body of
knowledge. Review of the literature helps the researcher to bring the clarity and focus

on research problem. Improve methodology and contextualize the finding.
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These studies are to some extent related to my study. After reviewing the related
literature, | have devel oped the theoretical background to my research. Specially, | got
information on free writing proficiency of different levels students. In order to
conduct those research they have used survey research design and | also used the same
I.e. survey research design. After reviewing literature | have got different ideasto
develop the test items.

The reviewed theory helped me understand the subject area better and conceptualized
research problems clearly and precisely. Again, it helped me to make clear concept for
sampling population. The reviewed theory enables me to prepare the appropriate test
items to find answers to my research questions.
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2.4 Conceptual Framework

A conceptual framework is a graphic diagram of aresearch topic. The study on
"Proficiency of grade XI students in free writing” was based on the following

conceptual framework:

Writing
A 4
Writing kills Component.sof writing
Mechanism
$ - Coherence
Cohesion
Typesof writing - Orthographic and
Controlled writing paraorthographic test
Guided writing
Free writing
J
Freewriting Characteristics of writing
Paragraph writing - Economy
Essay writing - Simplicity
Dialogue writing - Clarity
Letter writing - Continuity
Story writing - Freefromerror

Writing Proficiency
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CHAPTER - THREE

METHODS AND PROCEDURES OF THE STUDY

Methodology includes detail about the various logistic procedures that the researcher
followed while carrying out the research. To achieve the objectives of the study the

following methodol ogies were adopted.
3.1. Design of the Study

Survey isthe descriptive research. Surveys are widely used for collecting datain the
most areas of social inquiry, from politics to sociology, from education to linguistics.
Typically, surveys gather data at a particular point in time with the intention of
describing the nature of existing conditions, or identifying standards against which
existing conditions can be compared, or determining the relationships that exists
between specific events. According to Kidder (1981, p.81) "Survey is the best
research design carried to find out public operation, and the behaviors and attitudes of
different professionals to access certain activities and study certain trends aimost at a
single point of time". Similarly Nunan (1989, p.140) "The main purpose of asurvey is
generally to obtain a snap-shot of conditions, attitudes and /or events at a single point
intime." Survey isaways donein the natural setting. | will select survey research
design because it helps me to find out proficiency of studentsin free writing. So, | will

select this design for my topic.

There are some steps of survey research which are presented by Nunan (1989, p. 140)

areasfollows:
Step 1: Define objectives
Step 2: Identify target population
Step 3: Literature review
Step 4: Determine sample

Step 5: Identify survey instruments
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Step 6: Design survey procedures
Step 7: Identity analytical procedures
Step 8: Determine reporting procedure.

Concluding, we can say that survey research in one of the most important researches
used in educational investigation. It specially, concerts with attitude and behaviors of
the people about certain issues, problems and situations. The finding of survey is
generalizable and applicable to the whole group. Educational survey addresses the
educational problems and generalizesits finding on the basis of representative sample

of a specified target population so | plan to use survey research in my research design.
3.2. Population and Sample of the Study

The total population of the study were the Grade X1 students in Pyuthan district who
have passed their SLC from government aided school.

3.3. Sampling Procedure

It is not possible to include all the population in the study because of the time and
other constrains. All together 60 students were taken as a sample from Balabhadra
Higher Secondary School, Balkshya Higher Secondary School, and Gaumukhi Higher
Secondary School, Pyuthan. Twenty students from each college were selected using

non- random sampling procedure.
3.4. Toolsfor Data Collection

A set of test was the tool for data collection. The researcher used a set of test items
consisting of four questionsto collect the data from the students. The tasks were
paragraph writing, letter writing, essay writing and dialogue writing consisting of the
marks ten, fifteen, fifteen and ten respectively. Total mark of the task was fifty.
Students were given two hour time to answer those items. The students were free to
use their own vocabulary and structure. To make marking more objective and

systematic | had developed marking criteriafor each aspect which isgivenin
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appendix 1. Similarly, the proficiency of students was determined according to the

rating scale given below:

Obtained % Between 60 -100 Between 35-60 Below 35

Proficiency level Higher Middle Lower

3.5. Data Collection Procedures
The researcher followed the following procedures to collect the primary data:

| visited the selected higher secondary schools and talked to the concerned
authority for permission to take the test.

Then, | consulted the students to make them known about the research.
After that, the test items and answer sheets were distributed to the selected
popul ation.

At last, answer sheets were collected from the population after their writing,

gave thanks to the informants and schools authority for their kind co-operation.
3.6. Data Analysisand Interpretation Procedure

After conducting the test, the papers were examined, the marks were assigned and
tabulated under different headings. The data were analyzed and interpreted using
appropriate descriptive statistical techniques.
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CHAPTER FOUR

RESULT AND DISCUSSION

4.1. Result

This chapter deals with the analysis and interpretation of the data collected. This
chapter isthe crucial part of this research report which consists of all the main aspects
of the research study. After the collection of answer sheets, | assigned the marksto
students. | first studied and interpreted the data for finding out errorsin different areas
especially on content, grammar vocabulary, spelling, punctuation and organization in

each questions (letter writing, paragraph writing, essay writing and dialogue).

The data collected with the help of test items containing four questions related to free
writing. The full mark of these itemswas 50. The first item was paragraph writing and
the second was letter writing and the third and fourth were essay writing and dialogue

writing respectively.
4.2. Discussion

To find out the “Proficiency of Grade Eleven Students in Free Writing”, | had
developed the test item consisting four questions. The total mark of the test was 50.
After the data was collected from different higher secondary schools, it was divided

into the following sub-headings for the purpose of the study:

Holistic analysis.
Questions wise analysis.
Aspects wise analysis.

Gender wise analysis.

The detailed analysis of these aspects was as follows:
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4.2.1. Holistic Analysis

Thetotal no of informants for this research study were 60. Full mark assigned to them
was 50. All of their writing was assigned on the basis of the criteria given in appendix
I1. Dividing the total writing in four different topics, the test was assigned. The marks
were divided on content, grammar, vocabulary, spelling, punctuation and
organization. The marks were analyzed using mean and percentage calculation. The

following table clearly presents the proficiency of the informants:

The following table shows the overall percentage of total free writing proficiency of
grade X| students.

TableNo. 1

Holistic Proficiency of the Informantsin Free Writing

No. of Full Average Above Average | Below Average
Samples Marks Marks | % No.ofstd | % | No.of std | %
60 50 17.71 | 3542 | 33 55 |27 45

The above table shows that the total sample of the students were 60. The total average
was 17.71i.e. 35.42% which fall under middle category the percentage of the students
scoring above the average was 55 and the percentage of the students score below
average was 45. Therefore, the mgjority of the students were above the average and
the holistic analysis seemed satisfactory. Here, 55% of the informants were above the

average. As awhole they were good in writing.
4.2.2. Question wise Analyses

To find out the proficiency of the students in free writing four questions were asked
related to the free writing where students were free to choose the language structure

and vocabularies.

To categorize the proficiency of the students | have devel oped the rating scale which
helps to find out the proficiency level of the students. If the respondents get below the
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35% his/ her writing falls under lower category, If he/she gets between 35% to 60%
his/her writing falls under middle category and if he/she gets above 60% his/her
writing falls under higher class. To make it more clear it is presented alone with marks

in the following table:

TableNo. 2
Rating Scale
Items Full mark Proficiency
Lower (below | Middle (35%- | Higher
35%) 60% (above 60%)
Paragraph 600 210 210-360 360-600
Letter 900 315 315-540 540-900
Essay 900 315 315-540 540-900
Dialogue 600 210 210-360 360-600
Total 3000 1050 1050-1800 1800-3000

Four guestions were asked to the informants to find out their proficiency in free
writing i.e. paragraph writing, letter writing, essay writing and dialogue writing
assigning the marks 10, 15, 15 and 10 respectively on the basis of the criterion which
isgiven in appendix I1. The following table shows the proficiency of the studentsin

al items.
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Table No. 3

Total Questions Wise Proficiency in Free Writing

Items Total Total Obt. % Proficiency | Remark
Marks Marks
Paragraph | 10x60=600 260 43.33 Middle Highest
Letter 15x60=900 299.5 33.28 Lower
Essay 15x60=900 286.4 31.82 Lower Lowest
Dialogue | 10x60=600 216.6 36.1 Middle
Tota 3000 1062.5 35.42 Middle

The above table shows four questions paragraph writing, |etter writing, essay writing
and dialogue writing were asked with the total marks 600, 900,900 and 600
respectively. The table reveals that students have middle proficiency in paragraph and
dialogue writing where students scored 43.33% in paragraph writing and 36.1% in
dialogue writing. Similarly students have lower proficiency in letter writing and essay
writing with 33.28% and 31.82% respectively. The table shows that students obtained
highest mark in paragraph writing and lowest mark in essay writing.

The following table displays total free writing proficiency in paragraph writing:

TableNo. 4

Total Proficiency in Paragraph Writing

T.Sa T.M TM.O. | AM Above Average | Below Average

N.sd| % (N.Sd| %

B|G| B [G|B|G| B |G
17|15|28.33| 25| 13| 15| 21.67| 25
60 |10x60=600| 260 | 4.33 | 32 | 5333 | 28 | 4667
(43.33%) | (43.3%)
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The above table shows the total proficiency in paragraph writing. The total mark of
this item was 600 (10x60=600) and the obtained mark is 260(43.33%) which fall
under middle category. The average mark obtained by the students was 4.33(43.3%).
In thisitem 28.33% boy and 25% girls (total 53.33%) crossed the average marks and
21.67% boys and 25% girls (total 46.67%) obtained below the average mark. In
paragraph writing boys were found better than girls.

The following table displays total free writing proficiency in letter writing:

TableNo. 5

Total Proficiency in Letter Writing

T.Sa .M T.M.O AM. | AboveAverage | Below Average
N. Std. % N. Std. %
B/ G| B |G|B|G| B |G
18|15 30 |25|12|15| 20 | 25
60 |15x60=900| 299.5 5 33 55 27 45
(33.28%) | (33.33%)

The above table shows the total proficiency in letter writing. The total mark of this
item was 900 (15x60=900) and the obtained mark is 299.5(33.28%) which falls under
lower category. The average mark obtained by the students was 5(33.33%). In this
item 30% boys and 25% girls (total 55%) crossed the average mark and 20% boys and
25% girls (total 45%) obtained below the average mark. In letter writing also boys

were found better than girls.

The following table displays total free writing proficiency in essay writing:
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Table No. 6

Total Proficiency in Essay Writing

T.Sa T.M T.M.O. AM Above Average Below Average
N. Std. % N. Std. %
B/ G| B G |[B|G| B G
19(14|31.67|23.33| 11|16 |18.33| 26.67
286.4 4.78
60 |15%x60=900 33 55 27 45
(31.82%) | (31.86%)

The above table shows the total proficiency in essay writing. The total mark of this

item was 900 (15x60=900) and the obtained mark is 286.4(31.82%) which fall under
lower category. The average mark obtained by the students was 4.78(31.86%). In this
item 31.67% boy and 23.33% girls (total 55%) crossed the average mark and 18.33%
boys and 26.67% girls (total 45%) obtained below the average mark. In essay writing

also boys were found better than girl students.

The following table displays total free writing proficiency in dialogue writing:

TableNo. 7

Total Proficiency in Dialogue Writing

TSa| TM TM.O. | AM | AboveAverage Below Average
N. Std. % N. Std. %
B|IG| B |[G|B|G| B |G
18|12 30 |20|12|18| 20 | 30
60 |10x60=600| 216.6 3.61 30 50 30 50
(36.1%) |(36.1%)

The above table shows the total proficiency in dialogue writing. The total mark of this
item was 600 (10x60=600) and the obtained mark was 216.6(36.1%) which fall under

middle category. The average mark obtained by the students was 3.61(36.1%). In
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these item 30% boys and 20% girls (total 50%) crossed the average mark and 20%
boys and 30% girls (total 50%) obtained below the average mark. In dialogue writing

also boys were found better than girl students.
4.2.3. Aspect wise Analysis

To make marking more objective and systematic | have categorized six different
criteriawith different marksin different test items such as content, grammar,
vocabulary, spelling, punctuation and organization. To judge the proficiency level of
the students | have developed the rating scale which is given in the table number 8
below:

Table No. 8

Rating Scale of Aspect wise Proficiency of the Students

Aspects Full mark Proficiency
Lower (below [Middle (35%- |Highest (above 60%
35%) 60%)

Content 14 Below 4.9 49-84 84-14

Grammar 10 Below 3.5 35-6 6-10

\/ ocabulary 7 Below 2.5 25-4.2 4.2 -7

Spelling 7 Below 2.5 25-4.2 42-7

Punctuation 6 Below 2.1 2.1-36 3.6-6

organization 6 Below 2.1 21-36 36-6

The following table displays the proficiency of the studentsin different aspects:
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TableNo. 9

Proficiency of the Studentsin Different Aspects

S.N. Aspects | F.M. | Noof |A.M. A A. B. A. Remark
Std. Noof Std| % |Noof Std.| %
1 Content 14 60 4.65 (34 56.67 |26 43.33 |Lower
2 Grammar 10 60 3.32 31 51.67 |29 48.33 |Lower
3 \ocabulary |7 60 255 31 51.67 |29 48.33 |Lower
4 Spelling 7 60 252 |26 43.33 |34 56.67 |Lower
5 Punctuation |6 60 2.27 |30 50 30 50 Lower
5 Organization 6 60 24 |33 55 27 45 lower

The above table shows there were altogether sixty students there were five different

general merits to judge the writing of informants.

The highest mark assigned to content was 14. The students got 4.65 as average marks
which fall under lower category according to the measuring rubric. 56.67% of the
students got above average marks and 43.33% of the students got below the average
mark in content. In the same way the highest mark assigned to the grammar was 10
the students got 3.32 as an average mark which fall under lower category of the
proficiency according to the testing rubric. 51.67 % of the students got above average

mark and 48.33 % of the students got below the average marks in grammar.

The highest mark assigned to vocabulary was 7 the students got 2.55 as average mark
which falls under lower category .51.67% of the students got above average mark and
48.33% of the students got below average mark. Similarly the highest mark assigned
to the spelling was 7. The students got 2.52 as an average mark which falls under
lower category. 43.33% of the students got above average mark and 56.67% of the

students got below the average marks.

The highest mark assigned to the punctuation was 6 and the students got 2.27 as an
average mark which falls under lower category. 50% of the students got above the

average mark and 50% of the students got below the average mark. And in the same



way the highest mark assigned to organization was also 6. The students got 2.4 asan
average mark which falls under lower category. 55% of the students got above the
average mark and 45 % of the students got bel ow the average mark. The result shows
that the students were poor in all category of proficiency.

TableNo. 10

Aspect wise Proficiency of the Studentsin Test Items

The following table displays the topical proficiency of the studentsin test items:

Aspects Paragraph L etter Essay Dialogue Tota
o.M % |OM % o.M % o.M % |O.M %
Content 67.7 |37.61 (749 |31.20 | 78.2 | 3258 | 57.9 | 32.16| 278.7 | 33.18
Grammar 48.3 |40.25 [59.2 (32.88 | 51.2 | 28.44| 405 |33.75| 199.2 | 33.2

\ ocabulary 38.6 |42.88 [42.3 [35.25 | 40.3 | 33.58| 31.8 | 35.33| 153 |36.43
Spelling 39.8 4422 424 3533 | 395 | 329 | 29.7 | 33 | 1514 | 36.05

Punctuation 333|555 403 3358 | 375 | 31 | 255 | 425 | 136.3 | 379

Organization |32.3 [53.83 404 (33.8 40 |3333| 312 | 52 | 1439 |39.97

Total 260 |43.33[299.5 |33.28 |286.4 | 31.82|216.6| 36.1 | 1062.5 | 35.42

The above table shows test items were judged on the basis of content, grammar,
vocabulary, spelling, punctuation and organization. The students crossed 50% in
punctuation and organization in paragraph writing (obtained 55.5% and 53.83%
respectively). Similarly students were in middle category in content, grammar,
vocabulary and spelling in paragraph writing.

Similarly, students did not cross 50% in any criteriain letter writing. Students
proficiency fall in middle category in vocabulary and in spelling with the mark
35.25% and 35.33% respectively in letter writing but students seem poor in content,

grammar, punctuation and in organization in letter writing.

In essay writing, students were seemed poor in al criteriai.e. they were in lower
category according to measuring rubric. They scored 32.58%, 28.44%, 33.58%,
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32.9%, 31% and 33.33% in content, grammar, vocabulary, spelling, punctuation and

In organization respectively.

Similarly, in dialogue writing students crossed 50% only in organization (obtained
52%) and crossed 35% in vocabulary and in punctuation i.e. they obtained 35.33%
and 42.5% respectively. But, in other criteriathey werein lower category according to

the measuring rubric.

Asawhole, students did not cross 50% in any criteria they obtained 33.18%, 33.2%,
36.43%, 36.5%, 37.9% and 39.97% in content, grammar, vocabulary, spelling,
punctuation and in organization respectively. They obtained highest percentage in
organization and lowest percentage in content i.e. 39.97% and 33.18% respectively.
The result shows students were in middle category only in vocabulary, spelling,

punctuation and in organization and in lower category in content and grammar.

TableNo. 11
Proficiency of the Studentsin Different Aspectsin Different Test Items

The following table displays the topical proficiency of the studentsin test items:

Aspects Paragraph | Letter Essay Dialogue Total
Content O.M. 62.7 74.9 78.2 57.9 278.7
% 37.61 31.2 32.58 32.68 33.18
Grammar O.M. 48.3 59.2 51.2 40.5 199.2
% 40.25 32.88 28.44 33.75 33.2
Vocabulary O.M. 38.6 42.3 40.3 31.8 153
% 42.88 35.25 33.58 35.33 36.43
Spelling OM. 39.8 42.4 39.5 29.7 1514
% 44.22 35.33 329 33 36.05
Punctuation O.M. 33.3 40.3 375 255 136.3
% 55.5 33.58 31 425 379
Organization O.M. 32.3 404 40 31.2 1439
% 53.83 338 33.33 52 39.97
Total OM. 260 299.5 286.4 216.6 1062.5
% 43.33 33.28 31.82 36.1 35.42
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The above table shows test items were judged on the basis of six aspects. The students
obtained 278.7 (33.18%) mark in content out of 840. The result shows students were
in lower category in content. Students obtained 37.61%, 31.20%, 32.58%, and 32.16
% in content, in paragraph writing, letter writing, essay writing, and dialogue writing
respectively. Students obtained highest percentage in paragraph writing i.e. 37.61%
which falls under middle category and lowest percentage in letter writing i.e. 31.20%

which falls under lower category.

In grammar, students obtained 199.2 (i.e. 33.2%) mark out of 420. Students obtained
40.25%, 32.88%, 28.44% and 33.75% in paragraph writing, letter writing, essay
writing and dialogue writing respectively in grammar students obtained highest
percentage in paragraph and lowest percentage in essay writing in grammar with
40.25 % and 28.44% respectively. Similarly, they obtained 32.88% and 33.75 % in
letter writing and in dialogue writing respectively. In grammar students werein

middle category only in paragraph writing and in lower category in other aspects.

Similarly, students obtained 153 (i.e. 36.43%) mark in vocabulary out of 420 which
falls under middle category according to the measuring rubric. Students obtained
42.88%, 35.25%, 33.58% and 35.33% in vocabulary in paragraph wiring, letter
writing essay writing and in dialogue writing respectively. In vocabulary students fell
under lower category only in essay writing with 33.58% and they were in middle
category7 in other tests items. In vocabulary. students obtained highest percentage in
paragraph writing and lowest percentage in essay writing (i.e. 42.88% and 33.58%
respectively.

In spelling, students obtained 15.14 (i.e. 36.05%) mark out of 420 which falls under
middle category. Students obtained 44.22%, 35.33%, 32.9% and 33% in spelling in
paragraph writing letter writing, essay writing and in dialogue writing respectively. In
spelling al'so, students obtained highest percentage in paragraph writing (i.e. 44.22%)
and the students obtained lowest percentage in essay writing (i.e. 32.9%).

Similarly in punctuation students obtained 136.3 (i.e. 37.9%) mark which falls under
middle category. They obtained 55.5%, 33.58%, 33% and 42.5% in paragraph writing,
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letter writing, essay writing and dialogue writing respectively. Students obtained
highest percentage in paragraph writing (i.e. 55.5%) and lowest percentage in essay
writing (i.e. 33%).

Similarly, in organization students obtained 143.9 (39.95%) mark which falls under
middle category. Students obtained highest percentage in paragraph writing (i.e.
53.8%) which falls under middle category and lowest percentage in essay writing (i.e.

33.33%) which falls under lower category according to the measuring rubric.

In conclusion, students obtained the highest percentage in all aspectsin paragraph
writing. In al aspects students were in middle category in paragraph writing. In letter
writing students fell in middle category only in vocabulary and spelling. In essay
writing, students werein lower category in all aspects according to the measuring
rubric. Similarly, students were in middle category in vocabulary, punctuation and

organization in dialogue writing.
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4.2.4. Gender Wise Proficiency

All together 60 students were selected as the sample population from three different higher secondary schools using non-random

sampling procedure. There were equal number of boys and girls. The following table displays gender- wise analysis of total writing

proficiency:
Table No. 12
Boys Girls Totd Variation
TSa|FM | TM. | % Av. Bs. |Bs. |T. |FM | TM. | % Av. Gs |Gs |[TM. | % T. Stds | Stds | A.V. %
Obt M. Abv | Blw | Sa Obit. M. Abv | Blw | Obt Av. | . ) M.
JAv | LAY AV | LAY M. | Abv | Blw
Av. |.

Av.
30 150 |555. |370 |185 |15 |15 |30 /150 |506. [337 168 |15 |15 |1062. |354 [17. |31 |29 |163 3.2
0 7 4 2 0 8 8 9 5 1 7 6

Gender Wise Analysis of Total Proficiency
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The above table shows there were sixty studentsin total with the equal number of
boys and girls. All students were asked the same questions with 50 full marks. So, the
full mark of all boys was 1500 out of which they obtained only 555.7 marksin total.
The average mark that was obtained by all 30 boyswas 18.52 (i.e. 37.04%). Among
al boys 15 (50%) boys crossed the average mark and the number of boys who
obtained below the average mark was also 15 (50%).

The full mark of all 30 girls was 1500 out of which they obtained only 506.8 mark in
total. The average mark they were obtained was 16.89 (33.78%). Out of 30 girls, 15
(50%) crossed the average mark and equal number obtained below the average mark.

The full mark of the students was 3000 out of which they obtained only 1060.5 marks
in total. The average mark obtained by al studentswas 17.7 (i.e. 35.41%). Out of all
together 60 students, 50% students crossed the average marks and 50% students
obtained below the average marks. The variation, as awhole, that was found between

boys and girlsin average marks was 1.63 9 (i.e. 3.26%).

The above table shows boys obtained greater proficiency than that of girls. The
difference between themis only 3.36%. Thetotal proficiency of the boys was 37.04%
and the girls were 33.68%. The male students fell under middle category and female
students fell under lower category. The male students were found to be better than

female students.
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The following table displays gender wise analysis of each item:

Table No. 13

Gender wise Analysisand Inter pretation of Each Item

Items Boys Girls
F.M. T.M.O % F.M. T.M.O. %
Paragraph 10x30=300 130.3 43.43 10x30=300 129.7 43.23
Letter 15x30=450 159.2 35.37 15x30=450 140.3 31.18
Essay 15x30=450 155.8 35.62 15x30=450 130.6 29.02
Diaogue 10x30=300 1104 36.8 10x30=300 106.2 35.4
Total 50%30=1500 555.7 37.05 50%30=1500 506.8 33.79

The above table shows the gender wise analysis of each item in which the total
proficiency of boys in paragraph was 43.33% which fall under middle category and of
girlswas 43.23% which aso fall under middle category. In paragraph writing boys
were found to be dightly better than girl students.

Thetotal proficiency of boysin letter writing was 35.37% which fall under middle
category and of girlswas 31.18% which fall under lower category. The result shows
that boys were found to be better than the girlsin letter writing.

Thetotal proficiency of boysin essay writing was 34.62% which fall under lower
category and of girlswas 29.02% which also fall under lower category. The boys
studying in eleven grade were found to have better proficiency than the girlsin writing

an essay.

Thetotal proficiency of boysin dialogue writing was 36.8% which fall under middle
category and of girls was 35.4% which also fall under middle category. In dialogue
writing also boys obtained greater proficiency than girls.
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TableNo. 14

Gender wise Analysis of Each Aspects

Aspects Boys Girls Variation

F.M. T.M.O % F.M. T.M.O. % |[TMO.| %

Contents 14x30=420| 141.4 33.67 |14x30=420 137.3 | 32.7 4.1 0.98
Grammar 10x30=300| 106 35.33 |10x30=300 93.2 | 31.07 | 12.7 | 4.23
Vocabulary | 7x30=210 81 38.58 | 7x30=210| 72 34.29 9 4.29
Spelling 7x30=210 | 80.2 38.19 |7x30=210| 71.2 | 339 9 4.29
Punctuation | 6x30=180 71.8 39.89 |6x30=180| 64.5 | 35.83 7.3 4.06
Organization 6x30=180 75.3 41.83 |6x30=180| 68.6 | 38.11 6.7 3.72
total 1500 555.7 | 37.05 1500 506.8 | 33.79 | 489 | 3.26

The above table shows the gender wise analysis of each aspects in which the total
proficiency of boysin content was 33.67 % (14.4) which fall under lower category
and of girlswas 32.7% (137.3) which also fall under lower category. The variation
between boys and girlsin content was 4.1 (0.98%). In content boys were found to be

dlightly better than girls students.

Thetotal proficiency of boysin grammar was 35.33 % (106) which fall under middie
category according to measuring rubric and the girls was 31.07% (93.2) which fall
under lower category. The variation between them was 12.7 mark which is 4.23%.

The result shows boys were better than girlsin grammar.

The total proficiency of boysin vocabulary was 38.58 % (81) which fall under middle
category according to measuring rubric and the girls was 34.29% (72) which fall
under lower category. The variation between them was 9 mark which is 4.29%. The

result shows boys were better than girlsin vocabulary.

Thetotal proficiency of boysin spelling was 38.19 % (80.2) which fall under middie
category according to the measuring rubric and the proficiency of girls was 33.9%
(71.2) which fall under lower category. The variation between girls and boys was

4.29% in spelling. The result shows boys were better than girlsin spelling.
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Thetotal proficiency of boysin punctuation was 39.89 % (71.8) which fall under
middle proficiency and the total proficiency of girls was 35.83% (64.5) which also fall
under middle proficiency. The variation between girls and boys was 4.06% in

punctuation. The result shows boys were better than girlsin punctuation.

The proficiency of boysin organization was 41.83 % (75.3) and girls were 38.11%
(68.6). Both of them fall under middle category according to the measuring rubric.
The variation between them was 3.72 % (6.7) in organization. The result shows boys

were found to be better than girls in organization.

In conclusion, both of them showed the highest proficiency in organization and boys
showed their lowest proficiency in content and girls shown in grammar. Boys werein
middle category in all topics except content and girls were in middle category only in

punctuation and organization and in lower category in other remaining topics.
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Table No. 15

Sex wise Analysis of Studentsin Different Aspectsin Different Questions

Test items Boys Girls
C G \Y, S P O C G Y, S P O
Paragraph| O.M. | 32.2 25.1 19.2 20.2 16.9 16.7 35.5 23.7 18.8 19.7 16.4 15.6
% 35.78 | 41.83 | 42.67 | 4489 | 56.33 | 55.66 | 39.44 | 395 | 4477 | 43.77 | 54.66 52
L etter OM. | 386 31.6 23.1 24.2 20.7 20.9 36.5 26.2 19.4 19.6 18.7 19.9
% 3217 | 3511 | 385 | 4433 | 345 | 3483 | 3042 | 29.11 | 3233 | 3266 | 31.77 | 33.17
Essay O.M. 42 28.7 22.5 20.4 20.4 22.2 35.6 23.8 17.4 17 17.2 17.3
% 35 3156 | 375 34 34 37 29.67 | 26.44 29 28.33 | 28.67 | 28.83
Dialogue | O.M. 28.6 20.9 16.2 15.5 13.8 15.5 27.7 19.5 16.6 14.5 12.7 14.9
% 31.78 | 34.83 36 34.44 46 51.66 | 30.78 | 325 | 36.88 | 32.22 | 42.33 | 49.66




The above table shows the proficiency in different aspects in different questions Boys
obtained highest percentage in content in paragraph and lowest in dialogue writing
(i.e. 35.78% and 31.78%) respectively). Similarly in grammar also boys obtained
highest percentage in paragraph writing and lowest percentage in essay writing. Boys
scored 42.67% as highest percentage in paragraph writing and 46% as a lowest
percentage in dialogue wiring. Similar in spelling aso boys obtained highest
percentage in dialogue writing and lowest in essay writing (i.e. 44.89% and 34%
respectively). Boys obtained highest percentage in organization in paragraph wiring

and lowest percentage in letter writing.

Boyswere in middle category in all aspects of paragraph. They werein middle
category only in grammar, vocabulary, and spelling in letter writing and in lower
category in other remaining aspects. Similarly, they were in middle category in
content, vocabulary and organization and in lower category in grammar spelling and
in punctuation in essay writing. They were in middle category in vocabulary,

punctuating and organization and in lower category in content, grammar and spelling.

Girls obtained highest percentage in all aspectsin paragraph writing (i.e. 39.44%,
39.5%, 34.77%, 43.77%, 54.66% and 52% in content, grammar, vocabulary, spelling,
punctuation and organization respectively) and lowest in essay writing (i.e. 29.67%,
26.44%, 29%, 28.33%, 28.67% and 28.83% in content, g grammar, vocabulary,
spelling, punctuation and organization respectively).

Girlswerein middle category in al aspect in paragraph writing. They were in lower
category in all aspectsin letter writing. Similarly, in essay aso they fell in lower
category in all aspects. In dialogue writing, girlsfell in middle category in vocabulary,

punctuation and organization and in lower category in content, grammar and spelling.
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4.25. Passed and Failed Studentsin the Test

The following table shows the ratio of passed and failed studentsin total.

TableNo 16

Passed and failed students

Boys Girls Totdl
No. of (% No. (% No. of |% No. % Tota (% Tota |%
Boys of Girls of Students Students
Passed Boys Passed Girls Passed Failed
Failed Failed
13 4333 (17 |56.67 |10 [33.33|20 [66.67 |23 38.33 37 61.67

The full mark of the test was 50 and the pass mark was 20. In case of the students who
passed and failed in the test with fifty full mark, among 30 boys only 13 were passed
(i.e. 43.33%) and the number of boysfailed in total was 17 (i.e. 56.67%). In case of
girls, among 30 girlsonly 10 passed (i.e. 33.33%) and remaining 20 (i.e. 66.67%) got
failed. Among all 60 students only 23 students passed the test and remaining 37 failed
(i.e. 38.33% and 61.67% respectively in 100%).
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CHAPTER - FIVE

SUMMARY, CONCLUSION AND IMPLICATION

5.1 Summary

The purpose of the study was to find out the writing proficiency of grade eleven
students of Pyuthan district in free writing. The students were selected from three
higher secondary schools. The data was taken from sixty students consisting of 20
students from each school. There were equal number of boys and girls from each

selected higher secondary school.

A set of tests was used as aresearch tool including paragraph writing, letter writing,
essay writing and dialogue writing. Many techniques were applied to analyze the
ability of the studentsin free writing. The collected data from test items was analyzed
in different headings such as holistic analysis and questions wise analysis. | also

analyzed their writing proficiency in terms of content, grammar, spelling and so on.
5.2 Conclusions

On the basis of the analysis and interpretation the conclusions of the present study are

asfollows:

The free writing proficiency of the students was not found satisfactory in the
sense that the average percentage was 35.4 only.

The students obtained 43.33%, 33.37%, 31.82% and 36.1% in paragraph
writing, letter writing, essay writing and dialogue writing respectively. So, the
students were found to have highest proficiency in paragraph writing and
lowest proficiency in essay writing.

The total proficiency of the boys were 43.43%, 35.37%, 34.62%and 36.8% in
paragraph writing, letter writing, essay writing and dialogue writing
respectively and girls were 43.23%, 31.8%, 29.02% and 35.4% in paragraph

writing, letter writing, essay writing and dialogue writing respectively which
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shows that free writing proficiency of boys was found to be better than that of
girls.

In case of the students passed and failed in the exam only 43.33% students
passed and remaining 66.67% students failed in the exam. This shows the final
result is also not good.

The students did not express their idea due to the problem in vocabulary and
grammar.

The students were found to be poor in hand writing.

Students obtained the highest percentage in al aspectsin paragraph writing. In
all aspects students were in middle category in paragraph writing. In | etter
writing students fell in middle category only in vocabulary and spelling. In
essay writing, students were in lower category in all aspects according to the
measuring rubric. Similarly, students were in middle category in vocabulary,
punctuation and organization in dialogue writing.

Students had more ideas in organization and punctuation in comparison to
other areas but it is not satisfactory and up to the level of the students.
Students did best in paragraph writing and worst in essay writing. The result

shows, the students should be practiced in essay type of writing.
5.3 Implication

In the light of summary and conclusions obtained from the analysis and interpretation

of the collected data the implication of the research are listed in the following levels:

Policy level
Practical level

Further research
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5.3.1. Policy Leve

The government of Nepal can utilize this study to formulate the policy relating to
encourage the students center activities and discourage the teachers centered learning
activities which helps to devel op the free writing proficiency and also provide in-
service and pre-service teacher training relating to develop proficiency of studentsin

free writing.

Similarly, it would be helpful for curriculum development center to incorporate more
exercises related to free writing while designing the new course. At last but not the
least the school administration can aso utilize this study to formulate the policy at

school level.
5.3.2. Practical Leve

Teacher can change their strategy and roles to develop the proficiency of studentsin
free writing and give alot of writing exercisesin the class room. It can suggest that
academic professionals have to make the real learners not the obedient parrotsin their

learning
5.3.2. Further Research

The current study only has been limited to the higher secondary level studentsin free
writing. Thisiswhy other level and areas of study need further research. Thiswork
can serve as areference tool for those who are interested in and want to carry out
further research on this area. The thesis writer in the department may also use this
present thesis as the secondary sources of data. Similarly research can be conducted in

other areas of Nepal.
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Appendix |

Test [tem

Time. 2 hours F.M. 50
P.M. 20

Dear informants,

Thistest item is prepared to collect the data for aresearch study on
"Proficiency of Grade Eleven Studentsin Free Writing in Pyuthan District” For M.Ed.
thesisin English education. The research work is being carried out under the
supervision of Professor Dr. Anju Giri, Department of English education, T.U.,
Kirtipur, Kathmandu. | hope that you will co-operate me to compl ete this research.

Please, supply required information in the following format.

Name: .......... Sex:......

SChoOI'S NAME:......couiiiiiieeee e Class. ..........
Faculty:............ Roll No.................

1. Choose a subject from the box and write a paragraph on it. 10

English, Nepali, economic, Psychology and Science

2. Write aletter to your pen friend describing climate, language, food, school system

of your country. 15

3. Write an essay on “Democracy has failed in Nepal” in about 220-250 words.
15

4. Imagine your friend smokes. Persuade him or her to cut down and suggest some
possible method. Write the conversation on dialogue form within seven exchanges.
10
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Appendix 11

Allotment of the Marksin Difference Questions

Aspects Paragraph | Letter | Essay Dialogue | Total
Content 3 4 4 3 14
Grammar 2 3 3 2 10
Vocabulary 15 2 2 15 7
Spelling 15 2 2 1.5 7
Punctuation 1 2 2 1 6
Cohesion/coherence | 1 2 2 1 6
Totd 10 15 15 10 50




Proficiency of the Studentsin Difference Questions

Appendix |11

Proficiency of Boysin Difference Questions

SN Name of the std Paragraph Letter Essay Diaogue Tota

1 Phursabdr b.k. 6.1 7.6 7.1 53 26.1
2 Himal khadak 4.2 5.6 4.8 23 16.9
3 Manish M.C. 46 3.6 38 4.2 16.2
4 Hari bdr M.C. 4.2 54 3.2 44 17.3
5 Sher bdr G.C. 55 5.7 3.8 15 16.5
6 Raju pariyar 12 43 17 0.6 7.2
7 Durga Pokhrel 2.6 1.9 4.8 24 11.7
8 Santosh M.C. 3.8 4.6 5.9 45 18.8
9 Begam Pokhrel 5 5.9 4.3 3.6 18.8
10 Hari Paudyal 5.8 7.6 8 4.8 26.2
11 Sapan B.K. 3.3 49 48 5.2 18.2
12 Damodar 5.6 74 7.5 5.9 26.3

13 Oxford Rawal 5 6.8 6.6 35 21.9
14 Prakash G.C. 39 6.2 55 5.2 20.8
15 Sapan Bhattrai 4.4 5.2 34 4.3 17.3
16 TaraAryd 54 53 8.1 4.7 235
17 SurendraM.C. 13 13 16 11 5.3
18 Karan Thapa 35 6.4 4.8 28 175
19 Santosh Khanal 3.2 4.4 4.4 24 14.4
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20 Mahendra Baral 4.3 4.6 49 3.7 175
21 Shyam Khanal 52 7.6 7.5 6.1 274
22 Dhurba Neupane 34 4.6 4.6 2.6 15.2
23 Romiyo yogi 5.7 53 53 4.3 20.6
24 Nethesh Thapa 4.1 6.7 52 43 20.3
25 Ganesh Rawal 6.7 74 9 4.7 27.8
26 Nareyan Aryal 5 5.3 8.1 5.8 244
27 Nikesh Budathoki 49 6 7.8 49 23.6
28 Ayush Aryal 45 3.9 7.3 44 20.1
29 Partap B K. 3.3 22 1.6 0.6 7.7
30 Sagar K.C. 5.6 6.5 14 16 151
Total 130.3 159.2 155.8 110.4 555.7
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Proficiency of Girlsin Difference Questions

SN Name of the students Paragraph Letter Essay Dialogue Total
1 Dipa Mhatara 34 55 0.6 3.2 12.7
2 AnitaM.C. 53 5 3.9 35 18.6
3 Kamaak. C. 4 3.6 21 35 13.2
4 BimalaM.C. 34 25 35 24 11.8
5 UrmilaM.C. 17 2.3 19 1 6.9
6 AnisaMahatara 6.1 35 0.9 15 12

7 Sharada K.C. 2.7 17 3.9 15 9.8
8 KapilaK.C. 31 13 34 1.9 9.7
9 Anchala Khadak 4 0.6 0.7 0.7 6

10 SitaK.C. 49 4.1 0.6 29 125
11 Laxmi Basmet 5.6 7 5.7 6.2 24.5
12 Asmita Roka 4.7 5.8 7.7 5 23.2
13 GomaArya 5.6 7.2 7.8 5.7 26.3
14 SumitraG.C 6.1 6.7 9.3 6.6 28.7
15 Bimala Paude 3.7 3.8 17 2.7 11.9
16 Basanta G.C. 14 21 0.8 24 6.4
17 Komal Yogi 4.7 6.3 53 5.9 22.2
18 Mina Paudel 4.3 6.1 7.2 3.3 20.9
19 Sarmila Khadak 2.8 23 3.2 19 10.2
20 Barsa Rijal 5.6 6.4 6.4 2.1 20.5
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21 Krishna Thapa 5.1 53 1 4.5 15.9
22 Pragati 53 7.3 5.8 54 23.8
23 Pratima Paudyal 4.4 5.6 55 3.7 19.9
24 Partima Paudel 3.2 34 24 3.2 12.2
25 Sharada Paudel 4.8 4.8 7 34 20

26 Harikala Thapa 55 6.8 8.2 55 26

27 Sangita Samat 3.9 41 51 3.7 16.8
28 Sangita Paudel 3.9 55 6.1 4 194
29 Pratiksha Khanal 54 8.8 9 5.7 28.9
30 Shirinkhal a khanal 4.1 2.6 16 2.8 111

Total 129.7 140.3 130.6 106.2 506.8
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Appendix IV

Proficiency of Studentsin Difference Aspects

Proficiency of Boysin Aspects

SN Name of the students Content Gram. Voc. Spell. Punc. Organ Total
1 Phursa bdr b.k. 71 49 4 38 35 2.8 26.1
2 Himal khadak 4.7 34 19 17 24 28 16.9
3 Manish M.C. 48 34 25 18 19 18 16.2
4 Hari bdr M.c. 3.6 33 23 3 2.8 23 17.3
5 Sher bdr G.C. 49 3 21 23 17 25 16.5
6 Raju pariyar 1.8 15 1 0.7 14 0.8 7.2

7 Durta Pokhrel 31 17 15 17 1 2.7 11.7
8 Santosh M.C. 4.8 3.6 28 2.8 24 24 18.8
9 Begam Pokhrel 5.2 3.3 3 2.6 25 22 18.8
10 Hari Paudyal 6.7 49 3.9 4 3.2 35 26.2
11 Sapan B .K. 53 4 25 23 21 2 18.2
12 Damodar 8 4.8 3.7 35 28 35 26.3
13 Oxford Rawal 6.4 3.7 3.2 3.2 2.7 2.7 21.9
14 Prakash G.C. 55 4.8 23 31 29 22 20.8
15 Sapan Bhattrai 35 3.7 31 24 22 24 17.3
16 TaraAryd 5.8 3.9 3.6 3.8 35 29 235
17 SurendraM.C. 12 0.9 0.8 0.6 1 0.8 5.3

18 Karan Thapa 5.3 29 21 29 19 24 175
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19 Santosh Khanal 34 22 2 2 22 26 14.4
20 Mahendra Baral 34 32 2.8 2.8 24 29 175
21 Shyam Pd. Khanal 7.3 58 41 35 31 3.6 274
22 Dhurba Neupane 34 25 22 2.6 18 2.7 15.2
23 Romiyo yogi 51 4 2.8 2.8 29 3 20.6
24 Nethesh Thapa 5.2 38 2.8 25 29 31 20.3
25 Ganesh Rawal 6.3 5.8 45 42 38 32 27.8
26 Nareyan Aryal 6.5 4.7 3.7 3.8 3.2 25 24.4
27 Nikesh Budathoki 6.3 4.7 3 3.7 29 3 23.6
28 Ayush Aryal 5.7 3.6 3.2 2.6 22 28 20.1
29 Partap B.K. 18 1 12 15 0.8 14 1.7

30 Sagar K.C. 4.2 3 24 2 17 18 151

Total 141.4 106 8l 80.2 71.8 75.3 555.7
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Proficiency of Girls in Difference Aspects

SN | Name of the students Content Gram. Voc. Spell. Punc. Organ. Total
1 Dipa Mhatara 79 21 17 1.9 2 21 127
2 AnitaM.C. 45 3.3 25 21 25 2.7 18.6
3 KamalaK. C. 3.8 2 16 18 19 21 13.2
4 BimalaM.C. 34 19 16 13 16 2 11.8
5 UrmilaM.C. 19 11 11 0.8 0.8 12 6.9
6 Anisa Mahatara 3.6 23 14 16 14 17 12
7 SharadaK.C. 22 18 16 1 17 15 9.8
8 KapilaK.C. 2.6 16 13 14 13 15 9.7
9 Anchala Khadak 15 11 0.9 0.9 0.8 0.8 6
10 SitaK.C. 3 23 21 18 16 17 125
11 Laxmi Basmet 6.8 49 3.8 3.6 2.6 2.8 24.5
12 Asmita Roka 5.6 4.4 33 35 3.2 3.2 23.2
13 Goma Aryal 7.6 51 39 35 3 3.2 26.3
14 Sumitra G.C 74 5.6 44 43 33 3.7 28.7
15 Bimala Paude 33 21 21 1.8 11 15 119
16 Basanta G.C. 1.8 12 0.9 0.9 0.9 1 6.7
17 Komal Y ogi 5.8 4 33 31 3 3 22.2
18 Mina Paudel 4.6 42 33 34 29 25 20.9
19 Sarmila Khadak 21 1 15 1.9 16 21 10.2
20 Barsa Rijal 5.3 39 3 3 2.6 2.7 20.5
21 Krishna Thapa 4.8 35 2 16 21 19 15.9
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22 Pragati 7.3 4.6 33 33 26 2.7 2338
23 Pratima Paudel 51 3.6 25 25 26 29 19.2
24 Partima Paudel 43 17 1.2 1.6 13 21 122
25 Sharada Paudel 51 43 35 2.7 2.6 17 19.9
26 Harikala Thapa 6.1 5.4 33 41 34 37 26

27 Sangita Samat 3.8 3 21 25 25 29 16.8
28 Sangita Paudel 6 3.6 2.8 2.8 21 21 194
29 Pratiksha Khanal 7.3 5.8 4.7 4 3.6 35 28.9
30 Shirinkhala khanal 2.8 16 12 15 18 2.2 111

Total 137.3 93.2 72 71.2 64.5 68.6 506.8
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Appendix V

Marking
Paragraph Letter Essay Dialogue Total

Criteria F.M OM | FM o.M F.M OM | FEM OM | EM o.M
Content 3x60=180 | 67.7 | 4x60=240 | 749 | 4x60=240 | 782 | 3x60=180 | 57.9 | 14x60=840 | 278.7
Grammar 2x60=120 | 48.3 | 3x60=180 | 59.2 | 3x60=180 | 51.2 | 2x60=120 | 40.5 | 10x60=600 | 199.2
Vocabulary | 1.5x60=90 | 38.6 | 2x60=120 | 42.3 | 2x60=120 | 40.3 | 1.5x60=90 | 31.8 | 7x60=420 153
Spelling 15x60=90 | 39.8 | 2x60=120 | 424 | 2x60=120 | 39.5 | 1.5x60=90 | 29.7 | 7x60=420 151.4
Punctuation | 1x60=60 33.3 | 2x60=120 | 40.3 | 2x60=120 | 37.2 | 1x60=60 255 | 6x60=360 136.3
organization | 1x60=60 323 | 2x60=120 | 404 | 2x60=120 | 40 1x60=60 31.2 | 6x60=600 1439
Total 10x60=600 | 260 | 15x60=900 | 299.5 | 15x60=900 | 286.4 | 10x60=600 | 216.6 | 50x60=3000 | 1062.5
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Appendix - VI: Proficiency of Boys in Difference Aspects in Different Test Items

S.N. Name of the Paragraph Letter Essay Dialogue Total
Students
C G \Y S P (0} C G \Y S P 0} C G Vv S P (6] C G Vv S P (6]
1 Phursa bdrb.k. |1.8 11 |1 0.9 0.6 0.7 2 15 1 1.2 0.9 1 21 |13 1.2 1 1.2 0.3 1.2 1 0.8 0.7 0.8 0.8 26.1
2 Himal khadak 1.3 |09 |06 |06 |04 |0.7 1.5 1 0.6 |03 1 1 1.4 |14 |03 |03 1 07 |05 |04 |04 |03 |03 |04 |169
3 Manish M.C. 1.2 1 09 |06 |05 |04 1.2 |08 (0.2 |03 |04 |05 1.4 |08 |04 |03 |04 |05 1 08 |06 |06 |05 |06 |16.2
4 Hari bdr M.c. 1 0.8 |0.6 0.7 0.6 0.5 1.2 1 0.8 0.9 0.8 0.7 1 1 0.4 0.6 0.8 0.6 0.4 0.5 0.4 0.8 0.6 0.5 17.3
5 Sher bdr G.C. 2 19 |0.6 0.7 0.4 0.6 1.6 11 0.8 0.8 0.6 0.8 1 0.4 0.5 0.6 0.6 0.7 0.3 0.3 0.2 0.2 0.1 0.4 16.5
6 Raju pariyar 0.2 |01 |02 |01 |05 |01 1.2 1.2 |05 |05 |06 |03 |04 |02 |05 |01 (03 (04 |01 |01 |01 |01 |01 |01 (7.2
7| DurgaPokhrel 109 |03 02 |03 |03 06 (04 (03 |02 |04 01 |09 1.1 |08 |0.7 |0.8 |0.3 1.1 (0.7 |03 |04 |02 |03 |05 11.7
8 Santosh M.C. 0.9 0.7 |0.5 0.6 0.6 0.5 11 0.9 0.8 0.7 0.6 0.5 15 |12 0.9 0.9 0.6 0.8 13 0.8 0.6 0.7 0.5 0.6 18.8
9 Begam Pokhrel |1.5 1 0.8 0.7 0.5 0.5 1.6 1 0.9 0.9 0.7 0.8 1.2 |0.8 0.6 0.4 0.7 0.4 0.9 0.5 0.7 0.6 0.6 0.3 18.8
10 Hari Paudyal 1.5 1.1 |09 (0.8 |08 |0.7 |2 1.5 1.1 1.3 |08 |09 |2 1.5 1 1.1 1.2 1.2 1.2 |08 (05 (0.8 |04 |0.7 |26.2
11 Sapan B.K. 1 06 |04 |05 |04 |04 1 1.4 (0.7 |06 |0.6 |05 16 |1 0.8 |07 |05 |03 1.7 1 06 |05 |06 |0.8 18.2
12 Damodar 1.2 1 0.9 0.9 0.7 0.7 2.9 13 1 1 0.6 0.7 3 13 1 0.9 11 13 1.9 1.2 0.8 0.7 0.5 0.8 26.3
13 Oxford Rawal 1.4 1 0.7 0.9 0.6 0.4 2 1.2 1 0.8 0.9 0.8 2 11 0.9 0.9 0.8 0.9 1 0.4 0.5 0.6 0.4 0.6 21.9
14 Prakash G.C. 1.2 1 09 |09 |0.7 |0.7 1 1.7 |06 1 1 0.9 15 |15 |07 |08 |04 |03 |2 1 05 |07 |06 |07 |20.8
15| SapanBhattrai 0.6 |05 |0.7 |0.4 0.6 |0.6 1.3 1 08 |08 |07 |06 |06 (12 |08 |08 |04 |06 |1 1 08 |04 |09 |06 |17.3
16 Tara Aryal 1.4 1 0.8 0.9 0.7 0.6 1.2 1 0.9 0.9 0.8 0.5 2 1 1.2 1.2 1.6 11 1.2 0.9 0.7 0.8 0.4 0.7 23.5
17 Surendra M.C. 0.4 0.1 |0.2 0.2 0.3 0.1 0.2 0.1 0.2 0.2 0.5 0.2 04 |04 0.2 0.1 0.1 0.4 0.2 0.3 0.2 0.1 0.2 0.1 53
18 Karan Thapa 08 |06 |05 |06 |04 |0.6 1.7 1 0.9 1 1.3 (0.8 |2 06 |04 |1 02 |06 |08 |07 |03 |03 (03 (04 (175
19| SantoshKhanal (0.6 |05 |04 0.6 |05 0.6 1 0.6 |07 |06 |07 0.8 13 |07 |06 |05 |06 |07 |05 |04 |03 (03 |04 |05 144
20 Mahendra Baral |0.7 0.8 |0.6 0.7 0.8 0.7 14 1 0.6 0.7 0.6 0.7 1 0.8 0.9 0.9 0.4 0.9 0.7 0.6 0.7 0.5 0.6 0.6 17.5
21 Shyam Khanal 2 1.3 |0.8 0.7 0.7 0.7 2 15 1.1 1.2 0.6 1.2 15 |16 1.2 1 1.2 1 1.8 14 1 0.6 0.6 0.7 27.4
7| Dhurba Neupane (0.6 |03 |08 |06 04 |0.7 1 0.8 |05 1 0.5 |08 15 |1 07 |06 |04 |06 |05 (04 (02 |04 |05 |06 |15.2
23 Romiyo yogi 1.6 1.1 (0.8 |09 |0.6 |0.7 1.2 1.1 1.7 16 (09 |08 13 |1 0.6 |07 |08 (0.9 1 08 |07 |06 |06 |06 |20.6




24 Nethesh Thapa |1.3 0.6 |0.6 0.5 0.6 0.5 1.7 13 1 0.9 0.8 1 12 |1 0.4 0.4 1 1.2 1 0.9 0.8 0.7 0.5 0.4 20.3
25 Ganesh Rawal 1.8 14 |12 1.1 0.6 0.6 2 13 1.2 1.1 1 0.8 23 |2 14 1.2 1 1.1 1.1 1 0.8 0.7 0.6 0.5 27.8
56| NareyanAryal |17 |1 06 |07 |07 |03 |14 |12 |08 |09 |07 |05 |2 1.3 |14 |12 |12 |1 1.4 |12 (09 |1 0.6 (0.7 |24.4
57| Nikesh Budathoki |1.2 |1 06 |08 |07 |06 |17 |14 |07 |09 |06 |07 |2 1.3 |11 |12 |1 1.2 |14 |1 0.6 |08 |06 |03 [23.6
28 Ayush Aryal 1 0.8 |0.7 0.7 0.6 0.7 1 0.7 0.5 0.4 0.6 0.7 25 |13 1.2 1 0.3 0.8 1.2 0.8 0.8 0.5 0.5 0.6 20.1
29 Partap B.K. 1 0.4 |0.7 0.8 0.4 0.6 0.3 0.4 0.3 0.4 0.2 0.4 0.3 |0.2 0.2 0.3 0.2 0.4 0.1 0.1 0.1 0.1 0.1 0.1 7.7
30 Sagar K.C. 1.4 |12 |09 |08 |07 |06 (1.8 (13 |1 09 |08 |07 |05 |02 |03 |01 |01 (02 |05 |03 |02 (0.2 |01 |03 |151
Total 32.2| 25.1| 19.2| 20.2| 16.9| 16.7| 38.6| 31.6| 23.1| 24.2| 20.7| 20.9| 42| 28.4| 22.5| 24.4| 20.4| 22.2| 28.6| 209| 16.2| 155 13.7| 15.5/555.7
Appendix — VII : Proficiency of Girls in Different Aspects in Different Test Items
S.N. Name of the Paragraph Letter Essay Dialogue Total
Students
C G Vv S P (0} C G \ S P (0} C G Vv S P (0} C G \ S P (0}
1 Dipa Mhatara 0.6 0.4 0.6 0.8 0.6 0.4 13 1 0.6 0.7 0.9 1 0.1 0.1 0.1 0.1 |01 0.1 0.9 0.6 0.4 0.3 0.4 0.6 12.7
5 | Anita M.C. 16 |1 06 |07 |07 |06 |18 |12 |1 06 |08 |06 |17 |06 |03 |04|06 |07 (08 (05 |06 |04 |04 |06 | 186
3 | Kamalak. C. 08 |06 |06 |06 |07 |07 |09 (06 |05 |06 |04 |06 |03 |02 |01 [02]02 |03 |08 |06 [04 |05 |06 |06 |132
4 Bimala M.C. 1 0.4 0.3 0.5 0.6 0.6 0.5 0.7 0.5 0.2 0.3 0.4 1.2 0.4 0.3 0.4 | 0.5 0.1 0.7 0.4 0.5 0.3 0.2 0.3 11.8
5 Urmila 0.4 0.2 0.3 0.3 0.3 0.2 0.6 0.4 0.3 0.2 0.3 0.5 0.6 0.4 0.3 0.2 | 0.1 0.3 0.3 0.1 0.1 0.1 0.1 0.2 6.9
6 | Anisa Mahatara 21 |12 |08 |08 |06 |06 |1 06 |04 |05 |04 |06 |03 |02 |01 |01]01 |01 |2 03 |1 02 |03 |04 |12
7 | SharadaK.C. 08 |04 |04 |03 |04 |04 |02 [03 |02 |01 |04 |05 |1 08 |06 |04 |06 |05 |02 |03 |04 |02 |03 |01 |98
8 Kapila K.C. 0.8 0.6 0.4 0.4 0.3 0.5 0.2 0.2 0.1 0.3 0.4 0.1 0.2 0.4 0.9 0.4 | 0.5 0.6 0.6 0.4 0.3 0.3 0.1 0.3 9.7
9 Anchala Khadak 1 0.8 0.6 0.6 0.5 0.5 0.1 0.1 0.1 0.1 0.1 0.1 0.2 0.1 0.1 0.1 |01 0.1 0.2 0.1 0.1 0.1 0.1 0.1 6
10 | SitaK.C. 13 |1 08 |07 |07 |04 |01 |08 |07 |06 |04 |06 |01 |01 |01 |O01|01 |01 |06 |04 |05 |04 |04 |06 |125
11 | LaxmiBasmet 1.7 |11 |08 |09 |05 |06 |2 12 |1 11 (08 |07 |15 |12 |08 |08 |06 |08 |16 |14 |12 |08 |05 |07 |245
12 Asmita Roka 1.2 1 0.6 0.7 0.6 0.6 14 1 0.8 0.9 0.7 1 1.8 14 1 11 |13 11 1.2 1 0.9 0.8 0.6 0.5 23.2
13 Goma Aryal 1.7 1.2 0.9 0.8 0.4 0.6 23 1.2 1 1 0.9 0.8 23 14 1.2 1 1 1 14 13 0.8 0.7 0.7 0.8 26.3
14 | Sumitra G.C 1.7 |12 |1 1 06 |06 |13 |15 |12 |1 08 |09 |24 |16 |13 |13 |12 |15 |2 1.3 |09 |1 07 |07 |27.7
15 | Bimala Paude 09 |08 |06 |07 |03 |04 |1 09 |08 |05 |03 |03 |06 |02 |03 [03]01 |02 (08 (02 |04 |03 |04 |06 |119
16 Basanta G.C. 0.3 0.3 0.2 0.3 0.3 0.1 0.6 0.4 0.3 0.2 0.3 0.3 0.8 0.4 0.3 04 | 0.2 0.3 0.1 0.1 0.1 0.1 0.1 0.1 6.9
17 Komal Yogi 13 0.8 0.9 0.5 0.7 0.6 1.6 1.2 0.8 0.9 0.8 0.9 13 0.9 0.8 0.8 | 0.7 0.8 1.6 1.1 0.8 0.9 0.8 0.7 22.2
18 | Mina Paudel 1 09 |07 |08 |05 |04 |16 |13 |09 |08 |09 |06 |18 |14 |11 |12 |09 |05 |02 |06 |06 |06 |06 |07 |209
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19 Sarmila Khadak 0.6 0.2 0.3 0.8 0.6 0.3 0.4 0.3 0.3 0.3 0.4 0.6 0.8 0.3 0.7 04 | 04 0.6 0.3 0.2 0.2 0.4 0.2 0.6 10.2
20 | Barsa Rijal 1.6 1.2 0.8 0.8 0.6 0.6 13 13 1 0.9 0.7 0.6 2.3 1 1 09 |1 1.2 0.5 0.4 0.2 0.4 0.3 0.3 20.5
21 Krishna Thapa 1.6 1.2 0.6 0.7 0.6 0.4 1.8 1.2 0.6 0.3 0.6 0.8 0.2 0.1 0.2 0.1 |03 0.1 1 1 0.6 0.5 0.6 0.6 15.9
2 | Pragati 2 1 0.8 0.5 0.4 0.6 2.5 1.2 1 1.2 0.9 0.5 1.4 1.2 0.7 0.8 | 0.8 0.9 14 1.2 0.8 0.8 0.5 0.7 23.8
23 | Pratima Paudyal 1 0.8 0.7 0.7 0.6 0.6 1.8 1 1 0.4 0.6 0.8 13 1 0.4 08 |1 1 1 0.8 0.4 0.6 0.4 0.5 19.9
24 | Partima Paudel 1 0.3 0.2 0.6 0.4 0.6 1.5 0.7 0.5 0.3 0.3 0.1 1 0.4 0.3 03 | 0.2 1 0.8 0.3 0.2 0.4 0.3 0.4 12.2
25 Sharada Paudel 0.2 0.9 0.8 0.7 0.7 0.5 1.4 1 0.7 0.7 0.4 0.6 1.7 1.6 1.2 1.1 | 1.2 0.2 0.8 0.8 0.8 0.2 0.3 0.4 19.9
26 Harikala Thapa 1.2 1 1 1 0.6 0.7 1.4 1.2 0.6 1.2 1.2 1.2 2.1 2 1 1.1 |1 1 14 1.2 0.7 0.8 0.6 0.8 26

27 | Sangita Samat 0.7 0.7 0.6 0.6 0.7 0.6 1.1 0.7 0.3 0.3 0.6 0.9 1.2 0.9 0.6 0.7 | 0.8 0.9 0.8 0.7 0.6 0.7 0.4 0.5 16.8
28 | Sangita Paudel 1 0.8 0.6 0.4 0.5 0.5 0.2 0.8 0.7 0.9 0.5 0.6 2 13 0.8 09 | 0.5 0.6 1 0.7 0.7 0.6 0.6 0.4 194
29 Pratiksha Khanal 1.6 1 0.9 0.7 0.5 0.7 0.7 1.8 1.2 1.3 14 1.1 2.3 1.8 1.6 1.2 | 11 1.1 14 1.2 1 0.8 0.6 0.7 28.9
30 Shirinkhala khanal 0.8 0.5 0.4 0.8 0.9 0.7 0.9 0.4 0.3 0.2 0.4 0.6 0.8 0.4 0.2 03 |04 0.5 0.3 0.3 0.3 0.2 0.1 0.4 11.1

Total 355|237 | 188 | 19.7 | 164 | 156 | 36,5 | 26.2 | 194 | 196 | 187 | 199 | 356 | 23.8 | 174 | 17 | 172 | 173 | 27.7 | 19.5 | 16.6 | 145 | 12.7 | 14.9 | 506.8
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Appendix VIII
Answer Sheets
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