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ABSTRACT

An abstract of the dissertation of Prem Krishna Aryal for the degree of Doctor
of Philosophy in Education was presented to Faculty of Education, Tribhuvan
University on 30" November 2021.

Title: Exploring Violence in School of Tharu, Magar and Muslim
Communities of Nepal.

Abstract approved: ..........ocoiiiiiiinanL.

Prof. Bidya Nath Koirala, PhD

Dissertation Supervisor
The purpose of this study is to examine the phenomenon of school violence, its
multiple causes, and consequences and to explore the ways of its prevention. | have
applied concurrent embedded research mixed methods, in which | have given high
weightage to the qualitative exploration as compared to quantitative finding, since the
purpose of the research is focused on the value of humanism perspectives. Thus, I
have paid attention to more subjective and less objective reality while exploring the
knowledge in schools of Tharu, Magar and Muslim communities. The study is
founded on the philosophy of pragmatism with multi case studies of the communities’
schools. Parents, teachers, students, and the school management committee members
were key research participants of the communities. | also explored voices on school
violence of 834 respondents through opinion survey in which Tharu, Magar and
Muslim students of 6 schools including Madrasa participated. The data driven from
multiple cases were thematically analyzed and theoretically interpreted to support the
qualitative data findings.

The study showed that the school violence is a human-induced behavior. It

appeared in different forms either as corporal punishments or as bullying and sexual



ii
abuses. Such forms of school violence have been nurtured by knowledge, attitude, and
behavior evolved through socio-cultural and religious practices. Power dynamics,
behavioral pedagogy, reaction of pain and desire of pleasure also promoted violence.

Following the cause-and-effect theory, | found that school violence existed as
a form of vicious cycle. Bullying, sexual abuse and corporal punishment are the
turning points of the cycle. The behavioral causes further supported the existence of
the vicious cycle of school violence in the schools of Tharu, Magar and Muslim
communities. However, the prevention methods were found different. I also found
that occurrence of corporal punishment, bullying and sexual abuse is somehow
contextual and depends on cultural, religious and community practices.

The findings mentioned above imply that the theory of self-awareness and
self-management can prevent the children from being the victims of violence,
whereas the external support mechanism (such as policies, legislations, reporting
mechanism, case management system etc.) can be instrumental to decrease school

violence.
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CHAPTER |

INTRODUCTION

This chapter has explained the school violence, especially in the forms of
corporal punishment, sexual abuse, and bullying. | have explored the causes,
consequences, and prevention underlying those forms of school violence. In doing so,
| collected both quantitative and qualitative data from teachers, students, and parents.
Based on these data, | have presented the case of quoted some lines from Niti Satak as
below.

Lalayetpanchabarshani
dashabarshanichatadayet
praptetusodashebarshe
putrammitramibacharet.

A Nepali inculcates this ideal from the moral text referring to Niti Satak. This
means a child specially the son is supposed to be loved until the age of 5, beaten from
6 -14 and treated as friend after 16. Since most of the schoolteachers are from the
Hindu community (81%), this culturally embodied beating culture has been
mainstreamed with the teachers regardless of their religious orientations. The beating
culture is there in other religious texts as well such as in Quran and Bible. For
instance, the Quran contains a statement: “I will cast terror into the hearts of those
who disbelieve (Badhel, 1997, p.73). Similarly, in Christianity, it is very common
saying, “spare the rod spoil the child”. All these texts somehow nurture the practice of
corporal punishment in schools. People have understanding that such practices help
discipline the children and develop their good behavior. This is relativism regarding

the punishment practice.



Though both the behaviorists and the cognitivists persuade the idea of taming
child through physical punishment, there has been changes in this practice. This
change has been possible with the massive use of constructivism in education, child
rights in action, and many others. The commitment made by Nepal Government at
national and international level to ensure access to education for all as the right of
children also includes an assurance to create a friendly learning environment where no
one treats the children with violence - physical, mental, or emotional.

The Millennium Development Goal (2) and Education for All had realized the
worldwide threat of increasing violence in schools and came up with its policy
agenda. It also highlighted problem of school violence that continued largely invisible
(UN, 2006). The concern of school violence is more visible in Sustainable
Development Goal (SDG). Among its seventeen goals with different targets and forty-
three indicators, the SDG's Goal Number 4 has stated “Ensure inclusive and equitable
quality education and promote lifelong learning opportunities for all” (p.36). It has
further stated, “Build and update education facilities that are child, disability and
gender sensitive and provide safe, non-violent, inclusive and effective learning
environment for all” (UNESCO, 2016). The SDG's Goal Number 4 has set the
indicator such as “percentage of students experiencing bullying, corporal punishment,
harassment, violence, sexual discrimination and abuse” (p.37) in school. Despite of
such international commitments, the school violence continued to exist in different
forms that are yet to be understood in terms of its underlying causes, consequences,
and the prevention methods. The debates on creating the ‘safe’ places for children,
eliminating domestic or school violence; and focusing on universal education have
begun following the emphasis in SDG on promoting quality, inclusion, non-

discrimination, safe learning environment and non-violence in school (UN, 2016).



The SDG's Goal Number 4 has set the indicator such as “percentage of students
experiencing bullying, corporal punishment, harassment, violence, sexual
discrimination and abuse” (p.37) in school. Despite of such international
commitments, the school violence continued to exist in different forms that are yet to
be understood in terms of its underlying causes, consequences, and the prevention
methods. The debates on creating the ‘safe’ places for children, eliminating domestic
or school violence; and focusing on universal education have begun following the
emphasis in SDG on promoting quality, inclusion, non-discrimination, safe learning
environment and non-violence in school (UN, 2016).
Below is the media report of a student that gives a snapshot of one form of physical
violence in a Nepali school in the name of punishment.
| would have been studying in Grade 7, if | had not left school, while I was in
Grade 4. | could not bear frequent beating by Balaraj sir, who taught us
English. When | failed in Grade 4, both my mother and father beat me
severely. After a couple of days, I recovered from the pain. But did not go
back to school as | feared of Balaraj sir. Then | decided to leave my home and
my school. | ran away from my home to Kathmandu together with Kailash
Rai, my classmate. Now we both are sharing a rented room and doing dishes
for long hours at Quality Café Dillibazar from six o’clock in the morning to
ten o’clock at night (Himal Weekly, 2014).
| wonder what The Millennium Development Goal (2), Education for All and
The Sustainable Development Goal (4) for inclusive and equitable quality education
have mattered to Kailash and Suraj, both of whom from the same grade had to run
away from their home for fear of the violence they had to face frequently at school as

well as home. Is it socially accepted phenomenon? Or is it a legitimize authority of



the teacher to impose violence against students for improving their learning
achievement? Is it just or fair? Can a teacher inflict such pain on students that led to
their eviction from school and caused negative impact on their education and their
lives in the long run? This representative case of painful beating of Kailash had,

indeed, inspired me for undertaking the research on the school-based violence.

The word 'violence' encompasses different actions such as the intentional use
of physical force and power against a person or a group, which has a high probability
of resulting injury, pain, lowering confidence, psychological harm, and death (WHO,
1995). The school violence comprises of all forms of violence, including both explicit
and symbolic, and the violence that happens in the context of both non-formal and
formal education. It includes the violence in the school premises as well as on the way
to and from school. The acts of violence cause physical and psychological harm to
children. It is prevailing mainly with support of stereotypes of norms, school culture
and power imbalance among the pupils in general and between teacher and students
(Leach, 2003). Moreover, | found that the school violence is emerging in different
forms such as corporal punishment, sexual abuse, and bullying.

The corporal punishment is referred to as a punishment in which physical
force has been used and is intended to cause some level of discomfort or pain
(UNESCO, 2014). The UN Commission for the Protection of Child Rights (2007) has
specified the punishment to children as a crime. It has also defined the sexual abuse as
the exploitation through unwanted touching, harassment, and rape, which can happen
in any location, such as schools, homes, institutions and travel and tourism facilities in
the communities. The risk of violence is high in the situation of emergency. However,

the violence is occurring in normal situation too. The school violence is a generic



term and has been broken down into bullying, corporal punishment, or sexual abuse
that take place commonly in schools.

Corporal punishment includes scolding students and calling them “stupid” or
“mindless” in class; the same literature has explained. Galtung (1990) also defines
that verbal violence is considered corporal punishment. He writes that not only the
physical harm but also the threat of physical harm is violence and should be
considered as corporal punishment. These two understandings suggest that corporal
punishment in schools can be defined simply as the imposition of violent behavior
(physical and verbal) on a child or student, which either causes pain or threatens to

cause pain.

While reviewing different thoughts regarding the violence in general, and the
violence that takes place in school, in particular | want to use the term school violence
toinclude different forms such as corporal punishment, bullying and sexual abuse for
this study. So, the study has explored school violence causes, consequences and
prevention practice in schools and Madrasa where Tharu, Magar and Muslim
children have studied respectively. | have selected these different communities for
comparative analysis of cases, consequences, and prevention methods among the
communities.

School is a venue for educating children about sexual abuse and other forms of
violence such as bullying and corporal punishment, but this is to limit in theory, and it
is far behind the practice. The teacher, school non-teaching staff and peer usually do
not want to educate harmful effect of school violence to students (Pinheiro, 2006).
Similarly, children do not always feel comfortable reporting the case of violence and

abuse, which takes place either in school or on the journey to and from school. So, the



researchers have recognized that the mechanisms for reporting abuse must be
improved to prevent more negative effects on the student’s educational career
(Timmerman, 2003). The violence against children research report argues that cases
of violence in schools are in general ‘hidden, under-reported and under-recorded.
However, there is limited amount of literature available for better education about
causes and practical solution to prevent violent behavior such as sexual abuse,
bullying and punishment in schools and communities (Pinheiro, 2006).
Problem Statement

Despite of the academicians and child rights advocates discussing a lot on
prevalence of bullying, sexual abuse and corporal punishment in schools, there is a
need for the research to understand the actual perception of children, parents, and
teachers on how they accept as common knowledge and differences to respond to the
school violence. Following a reference of Leach (2003), the existence of violence is
caused by social norms, culture, and power imbalance between the victim and
perpetuator. But it is yet to be explored at deeper level to find causes of social norms,
culture, and power imbalance status. Creating a situation continued to discomfort or
pain to others particularly in school, for instance, bullying and sexual abuse, whether
it is only referred violence or accepted it as a “fun” and “pleasure”? Is the fun and
pleasure principle dominating enough for keeping violence in school? Or is it a matter
of human behavior that our inner fire goes out as a flame by an encounter with
another human being? Or whether “fun” or “pleasure” and “violence” is a part of
human life, particularly among students in the school life, that remain forever?
Similarly, it is well known that corporal punishment is harmful and has a lot of
negative consequences. However, there is some contextual views on positive sign of

using corporal punishment. Somebody claims that threatening or punishing is for



improving students’ behavior including better study. Thus, | want to explore whether
there are two faces of consequence of school violence in correspondence with cause-
and-effect chain of corporal punishment, bullying and sexual abuse for keeping it to
be continued. It is extremely pertinent to investigate multiple causes of increasing
incidents of corporal punishment, bullying and sexual abuse in schools and ways to
prevent them based on knowledge they have in ground and level of influence by the
legal enforcement

Though a violence-free school environment is a fundamental requirement to
ensure child protection in school, large number of school children are not protected
from sexual abuse, bullying and corporal punishment in the school premises including
behind classroom door (United Nation [UN], 2012). Why is it happening? Is it only
the matter of child rights activists or are there some positive benefits to the students,
teachers and parents though the different literature claimed that corporal punishment,
bullying and sexual abuse and threat of all these violent behaviours are the main
leading factors to push out children from the school? It is very common and either
easily accepted or often ignored silently by most of the schools around the globe. A
total of 54.7% of school children of the world are not legally protected from corporal
punishment and 44.7% these children live in South Asia. Thus, we could easily
understand the gravity of problem of school violence and issue of children’s safety in
school that has demanded further study to bring more clarity on phenomena of school
violence.

Usually, people perceive beating child as a corrective measure used to help
them adjust to social and cultural norms. This is a social understanding, which does
not realize a child’s right to learn without being victimized corporally and

psychologically (Plan, 2008). It is reported that most schools in Nepal use different



forms of punishment such as beating, scolding, kicking, hitting, cutting, standing on a
bench for hours, slapping, assigning extra homework, prohibiting speaking, hanging,
threatening, and humiliating students all in the name of school discipline and code of
conduct (Aryal, 2010). Moreover, some of the literature talked about corporal
punishment as a tool of disciplining students in school (Global, 2014). The reason
given for using the punishment during the teaching-learning process is that students
must be disciplined and that they could improve learning outcomes at expected level.
The discussions above aroused my interest to undertake this study of school violence,
no matter in which form it appears, either form of corporal punishment or bullying
and sexual abuse, in different three communities such as Tharu, Magar and Muslim.
These communities have different value and culture, and the study is helpful to
explore school violence phenomena connecting to human behavior, pedagogy
process, effect of pain and desire of pleasure. It is also important for academic
exploration to see how culturally rigid Muslim communities and culturally open
communities like Magar and Tharu have differences in responding to school violence.
Rational of the Study

Though the school violence is becoming chaotic everywhere, careful study to
explore the reasons at deeper level, analyze its consequences at micro and macro
level, and find standard as well as customized solutions of its prevention is yet to be
researched. So, this study is worth undertaking to investigate the reasons of school
violence (corporal punishment, sexual abuse, and bullying) in general and behind the
school door in particular to find micro and macro level effect on children’s education.

Although a broad range of research and programmatic intervention for
prevention of child maltreatment exist, the degree of effectiveness is often unknown

(MacMillan, 2009). Most of them are based on assumptions derived from studies



conducted in developed countries or on the experience of individual child protection
staff that may lack access to the full body of evidence in connection with theory and
policies. Though need of better data and research on violence against children’s issues
was also highlighted (UN, 2006), a massive gap still exists in the contextual
knowledge on causes, consequences, and prevention techniques of school violence,
particularly in the context of Nepal. This has been recently reiterated and is
recognized as a priority area by inter — agency child protection monitoring and
evaluation reference group (UN, 2012). Further, WHO Violence Prevention Alliance
(VPA) has also initiated Global Campaign for Violence Prevention. Similarly, Global
Summit on ending school corporal punishment and promoting positive discipline held
in Texas, USA in June 2011 declared for joint efforts of scholars for making violence
free schools through research and advocacy. The study, thus, is worth undertaking to
generate knowledge on how to understand the phenomena of school violence.

Another rationale is that 1 am working in the field of child education for a long
time. This made me concerned about the child violence. Besides | am a father who is
always aware of child rights and as a son | knew the stress that caused me in my
earlier days. However, school violence terminology is so complex to specify its
meaning explained in different literature. So, | concentrated to explore school
violence associated with children of Tharu, Magar and Muslim communities of
Nepal. It helped me to understand cultural and behavioral perspective of the
communities in response to school violence. All these reasons encouraged me to do
this study.

Significance of the Study
With reference to many cases of violence imposed on the young children in

the schools, the study helps to understand phenomena of school violence, people's
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perception on it at ground. The knowledge explored through the study will also assist
policy makers and planners to tackle issue of violence embedded in school. The study
can unpack the pragmatic knowledge of school violence implanted in the mindset of
school stakeholders, which helps me to understand underlying causes of school
violence, its impact on children’s education and explore pragmatic solution of school
violence according to local context and school stakeholders’ perception. Moreover,
the study uncovers barriers to prevent school violence and suggests possible enablers
for establishing child friendly school. The study is mainly significant to those who
want to explore cultural and behavioral perspective on the violence rooted in schools
that largely belongs to Tharu, Magar and Muslim communities. The knowledge
derived from this study definitely helps to unlearn and relearn multiple causes of
school violence that generate theory of change for nonviolent school environment.
Research Questions
The purpose of this study is to examine the phenomenon of school violence
and its multiple causes associated largely with Tharu, Magar and Muslim
communities. To achieve this objective, | have prepared the following research
questions.
a) How do students, parents and teachers construct knowledge about school
violence and how do they respond to it?
b) Why does violence exist or occur and continue in school?
c) How can we reduce the occurrence of school violence?
My purpose of this study was to examine underlying causes of school
violence, consequences, and prevention of it through the perspective of pragmatism.
For this purpose, | took help from primary informants including students of Grade 7

to 10, teachers, head teachers, parents, and school management committee's members
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of six schools, who extended their untiring support to help me understand the causes
of school violence, its implication and prevention in context of Tharu, Magar and
Muslim communities.

| selected the schools located in Tharu, Magar and Muslim communities
because of their cultural, behavioral, and pedagogical differences. These differences
lured me to examine the three different cases and see the similarity and differences of
understanding on the causes of school violence, consequences, and practices for
prevention. The purpose of selecting schools from different communities was to make
a comparative study of the occurrence of school violence and the causes and
implications and the prevention of the violence in the schools in those communities.
Besides, I did not find academic research focusing on such three different
communities in a comparative way.

Definition of the Terms

I have used the following terms with specific meaning at least for this study.
Following are the terms that | used.

a) School: a school is a place where children spend considerable time doing
different activities such as curricular and extra-curricular under guidance and
observation of a teacher, and eventually they are educated there.

b) School violence: it is termed as an intentional use of non-physical and physical
power or force to threaten or impose against another people, or against groups
and community, which has a high probability of causing injury, pain,
psychological harm, deprivation, and death.

c) School bullying: it is termed as peer victimization in school premise.
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d) Corporal punishment: corporal punishment in schools is defined simply as an
imposition of violent behavior of teachers against child or student, which
either causes or threatens to cause pain.

e) Child sexual abuse: child sexual abuse in school means unwanted sexual
remarks, unwelcome touching, and persuading or luring a child to involve in a
sexual activity, which s/he is unable to comprehend fully and is not able to
disallow or get away from and is not developmentally prepared for giving
consent.

Delimitations

Since the research area of school violence is broad, | have delimited this study
to the corporal punishment, sexual abuse and bullying of early adolescent age
children. The study delimits behavioral and cultural perspective of three communities
such as Tharu, Magar and Muslim; on how they construct and respond to the school
violence.

| have also delimited the study to investigate causes and consequences of
corporal punishment, bullying and sexual abuse from the perspective of students
(peers), parents, teachers, head teachers and the members of the school management
committees. The study explored knowledge, attitude /behaviour and practice of the
concerned education authorities like member of parent teacher association, head
teacher and discipline-in-charge to address school violence in general and corporal
punishment, bullying and sexual abuse in particular. While studying causes, | have
delimitated within cultural value, religious influence, acceptance/tolerance, school
norms/ code of conduct, parenting practice and teacher-student behavior and practice.
Similarly, I delimited searching on consequence/ or effect of violence only to children

/ student's health and education, teaching environment and schools’ value /norms.
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Further, I delimited assessing the prevention of school violence at individual level,
school level and policy level only.
Finally, I have delimited this study in analyzing nominal or ordinal data generated
from quantitative survey. While analyzing the qualitative data I have given high value
to the subjective feelings of my informants under different themes.

Structure of the Study

The thesis has been divided into nine chapters. The first chapter includes
introduction, problem statement, rational, research questions, research frame, and
delimitation of the research. The second chapter is a literature review section which
covers detailed description of phenomena of existing school violence, causes and
implications. Likewise, the third chapter deals with research philosophy,
methodology, journey of data collection and analysis technique, and data validation
process.

The chapter four, five and six included literal data entry, interpretation and
analysis to explain phenomena of school violence — corporal punishment, sexual
abuse, and bullying of three different selected schools. Chapter four has included
subjective (qualitative) data entry and interpretation of Tharu student dominated
school. Chapter five has interpreted and analyzed the subjective data of Magar student
dominated school. Chapter has explained the phenomena of violence in Madrasa
located in Muslim communities, where all students were Muslim.

Chapter seven continued further analysis, interpretation with summary of all
qualitative data interpretation of the previous three chapters and further explained
them with the facts derived from 834 students’ opinion survey. The chapter mainly

explained comparison of the experiences, expressions, views and meaning of the
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different research participants belonged to Tharu, Magar and Muslim families or
communities.

Chapter eight has explained how the school violence continued to exist,
causing effect and ways out to prevent it in line with theoretical as well as contextual
situation. The theme wise explanation on causes, implications and prevention of
school violence has been included in this chapter.

Finally, Chapter nine has included the consolidated knowledge or meaning, or
theory founded on previous chapters’ discussion. The chapter has mainly included the
review and synthesis of knowledge or theory in line with research purposes and
questions. The synthesized knowledge has referred as a nutshell to the research thesis
with clear link to the set objectives and the research questions. The chapter also

includes the research implications.
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CHAPTER II

THEORETICAL ORIENTATION

Introduction

The previous chapter introduced school violence as an issue. The chapter
mainly discussed on how and why it is important to explore school violence
phenomenon, causes and consequences, and also methods of prevention. It also
defined key terminologies such as school violence, bullying, corporal punishment and
child sexual abuse. Within this definition, | had set research questions, figured out the
area of literature review, and choose theory to interpret the field findings.

This second chapter describes theoretical perspectives of school violence.
While describing school violence particularly on corporal punishment, sexual abuse,
and bullying, I took reference from human physiology and behavior; imperative
perspective on school violence; human socialization and violence; theology, social
behavior and violence, human rights and child rights. The stock taking of literature
helped me derive theoretical framework of my research. It also helped me to view the
gray areas of research.

Human Physiology and Behavior

There are three theoretical viewpoints on dealing violence (McConnell, 1983).
They are human behaviour, the intra — psychic, and biological. The thinker of human
behavior view violence as a mental trait or characteristics that is determined by a
person’s subjective outlook on life. They also assert that personality traits are
produced both by one’s biological inheritance and through experience of certain
critical stages in a person’s early environment. It is where they question that is all

aggression learned by imitation or is the stimulation much more complex? They
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answer themselves that aggressive attacks almost always have biological, intra —
psychic and social behavior cause.

Intra — psychic psychologists believe that all human being is born with certain
innate response patterns — called instincts that are passed along genetically by parents,
childhood environment particularly interaction with mothers and fathers shape or
mold these instinctual thoughts and behavior into our minds. As human become
mature, human minds also become more and more capable and motivated for
achieving personal and subjective goal within the limits of set by the body and
culture. If the situation resists as a barrier of achieving the goals, human tries to
achieve it through violent behaviour or peaceful negotiation. But behavioral
psychologists theorize that human are born without any strong tendency either to be
violent or non — violent, thus human becomes what environment teaches them to be
an either or (McConnell, 1983). The intra — psychic theorists on the other hand deny
with the psychologists view and claim that human is born with an aggressive instinct
that must be somehow learned to control. It is where family, school, and religious
leaders train human to repress the aggressive instincts (McConnell, 1983, p.97)

German scientist Konrad Lorenz mentioned in a literature Understanding
human behaviour: An introduction to psychology written by McConnell (1983) that
most male animals immediately attack another male that wonder into their territory.
This aggressive behaviour occurs only when the amount of male hormone is very high
— the first male sees, hears, or smells another male. This aggressive behaviour was
seen in male animal specially during mating season. Lorenz further explains in the
same literature: McConnell (1983) that while aggressive instincts first evolved in
lower animal, the tendency towards senseless violence has reached its peak in human

beings. Human males, for instance, often attack other individuals (including women
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and children) whether the attackers have high levels of male hormone. Human also
kill each other out of hatred, prejudice, politics or, “just for fun” — and not like
animals, only when the victim intrudes into the killer’s home territory (Lorenz, p.98)
Nathan Azrin expressed in the literature of Understanding human behaviour:
An introduction to psychology written by McConnell (1983) psychologist viewed both
male and female aggressed against members of either sex, that neither sexual
competition nor attraction, is only responsible for the aggression. Azrin (n.d.) on the
other hand believes that it is the pain of shock that brought the instinctual behaviour
patterns into readiness — aggression. But it is the sight of another animal (other rat)
“released” the innate response. Moreover, psychological pain or frustration can lead
to violence if there is no alternative of escaping from the frustration. Thus, according
to Azrin, violence germinates from aggression, instinctual behaviour and
psychological pain. It concludes that there is a way to prevent violence from being the
natural consequence of frustration, pain, and aggression (McConnell, 1983, p.99).
Paul MacLean noted in the literature of Understanding human behaviour: An
introduction to psychology written by McConnell (1983) that there are three main
divisions of brain, each of which evolved from the brains of ancient animals —
reptilian brain, thalamus / limbic system evolved from ancient mammals, and
cerebrum evolved from the recent mammals. Each of the three parts of brain control
different behaviour patterns of the human. The scientist further explained that
Amygdala, an almond - shaped nerve center, part of the limbic system, situated on
both side of human head, decides influence of on how much violent a human is and
individual sex life — aggressive or emotional. Study shows that removal of Amygdala
made a monkey rather unemotional / nonaggressive and easygoing, but has other

effects as well (McConnell, 1983). As many psychologists have noted psycho —
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surgery is seldom all that effective to make gentle, and placid in all circumstances. It
concludes that removal of the Amygdala in wild animals like the Lynx and the
Wolverine makes them relatively disciplined (McConnell, 1983, p. 102 — 103).

The thoughts above gave the question to us. The question is if it works such
psycho — surgery to reduce human aggressive behaviour, why not applied this
knowledge into practice to transform violent human society into peaceful society in
general and peaceful school environment in particular? The question also paves the
road to the logicians that since family planning surgery has been more successful to
control population growth it is in fact the psycho surgery can be an innovative idea to
control aggression, emotion, frustration, and wild behavior; eventually we could
achieve peaceful environment not only in school but also everywhere.

The scientific study of sexuality claims that there are two types of pleasure in
human body and animal body. First: Early drive theorists (McConnell, 1983) said that
pleasure center is in brain; and claimed that pain reduction is the main motivational
force underlying all behaviour. They thought that electrical stimulation (lab test —
rats) of the “pleasure center” merely triggered off a set of compulsive behaviour.
Thus, generalized feeling of relief when gain causes. Second: they claimed that there
is a sensory thrill associated pleasurable inputs, for example, food not only reduces
hunger, but also it tastes good. There is direct connection between the taste preceptors
of tongue and the “pleasure center” in brain. At least at human level, stimulation of
the “pleasure center” does indeed yield a very pleasurable feeling. Similarly, sexual
excitement is almost entirely a matter of pleasurable arousal, the more stimulated an
organism, the more pleasure it feels. Such biological feeling and needs, human being

somehow may turn into violent behaviour for not only reducing the hunger but also
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having experience of taste. If a human gets it easily there is no need to impose violent
behavior (William, 2006).

Like motives, emotion also directs the organism. Emotion often has a pleasant
— unpleasant dimension; and organism tend to continue responses related to pleasure
and stopping or avoiding those related to unpleasant or pain. Fraud and many
philosophers (Norman, 1951) of human nature have said that pleasure is ultimate goal
of life. According to so called “pleasure principle”, all activities are directed towards
the pursuit of pleasure and avoidance of pain (Norman, 1951). Many psychologists
who do not hold the Freudian view nevertheless do emphasize the directing functions
of pleasure and pain (Norman, 1951). We find aspects of the pleasure principle
involved in reinforcement during conditioning and learning, and it is evident in a
theory which characterizes motives as anticipatory goal reactions based upon prior
association of pleasure or pain (McCelland, 1951).

Human Socialization and Violence

It is hard to point out when and from where the violence against to human
being started. And it is also further challenging to indicate specially on how to
germinate violence — bullying, corporal punishment, and sexual abuse in school
premise. Searching the answer to these questions, | turned the pages of Origin of the
Human Race written by Russian writer, Backer. As | found there in the book that
human being spent thousands of years visiting one places to another like a wild
animal. There was not anything that they claimed taking ownership. Everything was
common for all. There was not a class, caste, and hierarchy. Thus, there was not any
space of violence, suppression, and exploitation in the primitive society. The book
also shows that people living in a very early period of human society lived in a simple

way, usually without industries and a writing system.
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The book origin of the human race further mentioned that later on human
mobile living (shifting one place to another place frequently) system is gradually
transformed into a semi-permanent settlement in a cave and they started to claim their
own land with making some boundary /territory. The transformation gradually
brought tension between the human groups for claiming the land property. It also
transformed primitive human visitors into a separate group, family; having own
individual property and they themselves started to develop norms of hierarchy, class,
culture / tradition and ultimately formed their own new society. Like the book Origin
of Human Race, the religious book Upanishad (n.d.) also mentioned about caste and
hierarchy as a social and mental construction. It further worsens that the different
groups / society started to fight each other which germinated violence of killing,
punishing, and exploiting to the weaker people by the powerful one. The killing,
punishing, suppression and exploitation / abuse against human being now it is
massive increased day by day even we all are in the twenty first century. It is very
common that powerful one always inflicts violent act against weaker either name of
democracy or calling the ruled over the minority by the majority (Alan, 2010).

During human socialization and development, it also established marriage
system; it gave opportunity to human being of a society to find a girl of another
society for a marriage. Though the system expected to keep on human generation
continuity, unfortunately the marriage system departed into the violence against
female in general and sexual violence imposed by male in particular. Now a day many
forms of violence against woman, sexual abuse against adolescent girls and especially
young women are prevalence. Before marriage system, there was a liberty of
expression of sexual behavior, freedom of choice to have a sex between man / boy

and woman/girl. Thus, there was rare case of sexual violence / abuse against
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adolescent girls and young women (Alan, 2010). They accepted the sexual behavior
between the opposite sexes as a normal, rather sexual violent act (Origin of the
Human Race, translated in Nepali version, 2009).

According to Roger and Maslwo(n.d.), humanistic theories emphasize growth
motives: it is developed a self-concept by continuing redefining our impulses and
perception because of our interaction with others (Robert, 1985). This notion gives
sense that violence founded on human impulse and perception. They said that human
desire (impulse) and perception are nurtured by external environment, internal body —
mind interaction and socio — cultural value / limitation. Moreover, Sigmund Freud
psychoanalytical theory emphasizes that inner conflicts germinate violence.
According to his homeostatic model of motivation, people those are unable to resolve
their conflicts are forced to repress them or accommodate to the conflicts in some
ways. He also identified three parts of personality: “id”, “ego” and “super ego”. The
“id” operates according to the pleasure principle whereas the “ego” refers to the
reality principle. The “super ego” further emphasizes reality principle together with
individual status (p. 356). Thus, the three types of personality motivate or guide
everyone to behave according to the pleasure principle or reality principle. Both
principles crossfire each other and may support to evolve violence — punishment,
sexual abuse, and bullying (Robert, 1985).

People in the Stone Age used to control over animals by throwing stones or
killing them with weapons. They also used to kill animals to satisfy their appetites or
protect themselves. Today, farmers beat oxen while plough the fields to make them
move as they desire. The practice of beating and killing animals made people learn to

use beating as a device to get control over animals. Just as they used to beat to control
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animals, people also began to use beating to control their offspring as well (Robert,
1985).

Drawing on the sociological theory of rituals, Collins and Coltrane (1995)
label corporal punishment a ritual of family solidarity. A ritual, they state, “is an
interaction that creates or reinforces feeling of social membership” (p. 480). For them,
corporal punishment can create a ritual bond between parent and child. Collins and
Coltrane further argued that children who are routinely subjected to corporal
punishment will go on to employ the same disciplinary methods when they become
parents and that this sense of family solidarity is carried on from generation to
generation. Collins and Coltrane’s view suggests that it is inter-generationally
transmitted through the process of socialization and that its transmission is based on
the cultural capital acquired by a parent. However, a growing body of evidence
indicates that corporal punishment does not good for children and may even cause
harm. To what degree it represents a “poisonous pedagogy” (Miller, 1983, p. 9)
awaits future research.

Theology, Social Behaviour and Violence

It has been asked whether the practice of school violence, human induced
violence emerged from religious belief and norms or whether it can be traced to
misinterpretations of the Quran, Bible, Purans, and other religious texts. For instance,
the theology of corporal punishment usage has been discussed and the conclusion
reached that it should have never practiced even on religious grounds because there is
no strong proof that any religion supports for practice of corporal punishment in
school (n.d.). But another interpretation of the origins of corporal punishment has to
do with religion (Bible, Hasea, 13:16). The third views show that every religion in the

world talks about the existence of a god, a supernatural power that has control over
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nature and all creatures, including human beings (Badhel, 1997). They have codes of
conduct to regulate and control the lives and behaviours of human beings. Any breach
of these codes results in punishment for the offender. Punishments given by God not
by man or woman are mentioned in religious texts (Badhel, 1997).

Religious books such as the Veda, the Quran, and the Bible provide examples
of corporal punishment practiced in the realm of supernatural beings (Bhattcharya,
1998). Whether the religions promote corporal punishment or discourage it, however,
it is a subject of discussion. But students are punished when they disobey and break
the norms set by their schools. It is culturally accepted in Nepal and many other
countries too. It is practiced with the influence of religious texts. For instance, the
words of Garudpuran,“pun:punschtedutairhanyantelohyaistivi...” (Bhattcharya,
1998) means that a person who commits a crime is severally beaten by a
dut(messenger/soldier) of god with an iron rod. People interpret these words to mean
that if anyone makes a mistake or commit a crime he or she must be punished even
after the death to correct his or her behaviour.

Similarly, the Manusmriti, which records the codes of social, individual, and
national conduct of the Hindus, describes the way of punishment this way: “bharya
putrasch dasasch presya bhrata ch sodar: prapta pradhastadya: syurajwa wenudlen
wa’’, (Sharma, 2004). It means if a wife, son, servant, dut(messenger/soldier), brother
or other person commits a crime, he or she should be whipped or beaten with a rope
or bamboo stick (n. d.). This verse of the Manusmriti might have governed the Nepali
way of dealing with children at home and at school. As a result, corporal punishment
is encouraged and supported vigorously by society. Moreover, it has also been
legitimised by the following verse from Nitislok: “Lalyet Pancha Barshani, Das

Barshani Tadyet Praptetu Sodse Barshe, Putram Mitram Badachret” (Karki, 2003).
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The underlined phrase suggests that children must be punished after they reach 5 to 15
years of age. One can claim that Nepali societies are heavily influenced by these
religious guidelines (Ibid). They put these guidelines in practice to keep order and
discipline children at home, at school and in the society at large. This indicates that
religion has provided fuel to exist it in society for centuries. In the name of discipline,
the tender bodies of children are cruelly marked with slaps, sticks and any hard
objects.

Let’s see the statement in the Bible how it supports punishment: Timothy of
Luke said, “I will punish them. The youth will be assassinated with sword, and their
children will die of famine.” In fact, it suggests even death is a legitimate form of
punishment. The following Biblical claim also legitimizes capital punishment:” they
shall fall by the sword, their children shall be dashed in pieces, and their pregnant
women squall is torn asunder” (Bible, Hasea, 13:16) and also it is clearly mentioned
in an internet source: Muslim-responses.com.

The internet source: usamarednec.typepad.com and the Quran also contains
similar statements: “I will cast terror into the hearts of those who disbelieve.
Therefore, strike of their heads and strike of every fingertip of them (p.73)”. The logic
given in Quran is that disbelievers act adversely to Allah and his messenger and
announce painful punishment to those who disbelieve (Badhel, 1997). The verses
quoted above led people to interpret “punishment” as a powerful way to treat people
to prevent wrongdoings. In consequence, they began to practice the following forms
of punishment; some of which are still used. Badhel (1997) labels the following forms
of punishments as “primitive punishments”:

a. The rack: People were tied with a rope and laid on the ground and stretched.

b. The wheel: Criminals were tied on a wheel and spun around.
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c. Strangulation: Criminals were killed by cutting off their air supply.

d. Burningalive

e. Boiling in oil

f. Flogging / whipping

g. Mutilation: Limbs and organs were cut off.

h. Branding: Criminals were marked with a hot iron rod.

I. Sequestration in a dark room of gallery

j. Incarceration: people are kept in a prison or other place — psychiatric hospital /
center

Some religious leaders argue that the punishment mentioned in the Bible, the
Quran, the Puranand other texts is for use in the supernatural arena only (Badhel,
1997). It is for God to punish severely for wrongdoing, not for human beings, who are
simply part of God’s creation. If wrongdoers are punished naturally, as in suffering
from fever or cold, their punishment is beyond the control of a human being and is
therefore valid and uncontroversial. Since everyone lives under the nature as a
creation of God, no one is sufficiently superior to any other person to be entitled to
punish him or her. This means punishment is to be meted out only by an authority. If
God holds supreme authority, only God can punish his or her offspring, as she or he
likes (Badhel, 1997).

However, it is also questionable whether what the gods have said, as recorded
in religious text really promote corporal punishment. It is also possible these verses
have been misinterpreted, perhaps by people in power, who use them to protect and
promote their power and prestige. All Hindu religious texts (n.d.) talk about love and
non-violence, and Buddhism (n.d.) is devoted to ahimsa, or the principle of non-

violence. The well-known verse of the Ramayan, “Ahimsa paramodharmo”, which
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means non —violence is truth or purity, is grounds for not using corporal punishment
to school children.

One verse of the Quran emphasizes forgiveness: “The recompense for an
injury is an injury equal there to (in degree): but if a person forgives and makes
reconciliation, his reward is due from Allah: for (Allah) love not those who do
wrong” (42:40). At the same time, it says wrongdoers must not be loved. It does not
say that wrongdoers must be punished corporally. “Not loving” does not mean
“punish corporally”. Bukhari (n.d.) cites another verse of the Quran which preaches
love and forgiveness, not corporal punishment: “You are not neither hard — hearted
nor of fierce character, nor one who shouts in the markets. You do not return evil for
evil, but excuse and forgive (Worldwidescience.org).” Thus, all these religious texts
can’t be viewed corporal punishment is as a product of religion. It is merely the
device of some self-centered, selfish people who want to fulfill their interests by
keeping the weak and helpless under their control.

However, practice of punishment is also perceived according to the different
views of Islam. If traditionalistic views of Islamic education applied that teachers
have a right to punish children and control their misconduct (Dash, 1995), but if
rationalistic views said, for example at the Madarasa teachers do not punish students
because they believe that only Allah has that authority (Aryal, 2010).

Empirical perspective on school violence

The research, policy and advocacy had been done against sexual violence to
women and girls, and children but there were few recent studies on these phenomena
done in schools (Foderaro 2007). Available few American literature indicated that

sexual harassment impacted learning achievement negatively, in addition to the longer
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term physical and psychological consequences of rape and other severe offences
(Witkowska&Menckel, 2005).

School curricula are seen as useful for educating children about sexual abuse
and other forms of violence such as bullying and corporal punishment, but this is to
limit in theory, and it is far behind the practice. The stronger: teacher, school non-
teaching staff and peer usually do not want to educate harmful practice of school
violence to students (Pinheiro, 2006). Children may not always feel easy complaining
the case of violence happened either in school or on the journey to school and home.
So, the studies have recognised that a system of reporting the abuse or violence case
should be improved for preventing more negative effects of students’ educational
career (Timmerman, 2003). The studies argued that school violence, in general, either
hidden or under-reported but other few literatures available on schools said that
school remained unsafe place because of sexual harassment imposed by teachers or
peers or perpetrators (Pinheiro, 2006).

Limited understanding on sexual violence occurred in school made vulnerable
particularly to young girls, women, and also young boys. Kong et al. (2003) reporting
on Canadian statistics notes that in 2002, 61% of all sexual offence crimes reported to
the police involved the abuse of a young women and girls under the age of 18, with
13-year-old facing the highest rates (Plan International, 2011). However, the report
quoted those sexual offences involving teens, have a habit of involved victims of their
own age and peer group which happened at home or school, though data on
occurrence of the sexual offences at school is not readily available (Ibd.).

The multiple forms of violence: bullying, sexual abuse and corporal
punishment is largely keeping in practice, and lack of reporting corrective measures is

often challenging to protect children in school. The dating violence among school
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students increasingly spill into school environment. However, a focus of research in
this area is lacking (Ortega-Ruiz & Mora-Merchéan, 2007). An article explained about
associations between dating violence, bullying, sexual harassment, and peer
victimization of middle and high school students in the USA. The article reported that
that those victims, who had experienced the highest levels of bullying, sexual
harassment, and dating violence, reported the highest levels of depression and anxiety
(Plan International, 2011). The article highlights how it is so important of assessing
multiple forms of victimization affecting the students those are in adolescent age
(Espelage & Holt, 2006).

Causes of school violence

The embryo of violence is there in the religious texts of the East and West i.e.
children are supposed to be corrected by the use of corporal punishment. The maxim
says, “Child is a brute and we have to make him/her a civilized person by the use of
rod if not spoil them”. Thorndike, by postulating his “law of effect in learning”, also
lent psychological support to the use of rewards and punishments in school: he added
that desirable habits could be formed through rewards and undesirable ones could be
eliminated through punishments (Dash, 1995).

The broader acceptance of disciplinary approaches at schools is often part of
wider tolerance towards violence at home or in community. Some cultures have
societal norms that view violence as normal and appropriate under certain
circumstances. For instance, 52% of women aged between 15 to 49 in South Asia, and
30% women of the same age in East Asia and the Pacific, believe that a husband or
partner in justified hitting or beating his wife or partner under certain situations. In
many countries in the region violence against children is justified and socially

approved. Moreover, concepts of family honor, sexual purity and shame often justify
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even the most violent or a discriminatory action against children and it is silently
accepted by parents, teachers, and students. This practice is also seen even in
educational setting - schools, which gradually absorbed from the community norms,
practice, and culture (UNESCO, 2014).

Wolke (2001) explained about weak correlation between child victimization
amongst students in Britain and France. This also linked with considering school
violence as a ‘reflection of social attitudes and behaviours outside of the school
context’ (UN, 2006). This again suggests for considering other forms of violence such
as sexual abuse, bullying etc. in a holistic way of an environments where individual,
school and community exist. The researchers found that the teenager girls also
exchange sex for goods and money in school and in community. It was happened due
to poverty and low dignity of girl given by the society. The research also confirmed
that boys, community members and teachers are the main perpetrators of sexual
violence (Action Aid, 2011).

Consequences of school violence
Right across the globe, the practice of corporal punishment in schools: a form of
school violence is widespread. One study Global Initiative to End Corporal
Punishment (2008) shows that a total of 57.7% of school-going children around the
world receive different forms of punishment such as beating, paddling, whipping, and
flogging. Approximately 14% of students dropped school due to fear of teachers in
Nepal as well (UNICEF, 2001).

Our teachers do not find out who is at fault and why students making a noise.

Teachers never ask why we do not do our homework. They just want to beat

us. Sometimes they beat us without reason and innocent others are slapped.

Teachers grab our hair and mess it up. We don’t know why the teacher does
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this. Last week, a teacher wounded a seventh grader (a Nepali girl, studying at

grade 5).

This girl’s experience gives a clue that teachers rarely try to find out the
reasons for undesired behavior. Instead, they control the behavior by imposing
punishment, external stimuli. However, there is some information that the media tried
to bring it out. The news says:

School teachers arrested for sending ‘love letters’, sexually harassing their

own girl students: Two teachers at the Panchkhal-based Bright Future School

in Kavre district have been arrested on the charge of sexually harassing girl
students of their own school. Teachers, Bharat Kandel and Shiva Prasad

Upreti, both from Jhapa district, were found to have given ‘love-letters’ to

their own girls’ students studying in standard 6 and 8 at the school. Enraged

parents and guardians accused the teacher duo of sexually harassing many girl
students between the ages of 12 and 14 by sending them love letters. In many
such letters, Kandel and Upreti were also found to have used vulgar words. It
was learnt that the teachers even threatened to fail the girl students to whom
they had sent such letter in examinations if they revealed the matter to others

(www.nepalnews.com).

The news clearly indicates that adolescent girls in school are sexually abused
not only other persons but also their teachers. Many cases of teachers at secondary
schools across the country sexually harassing their own girl students and even raping
them have appeared in the media. The case theoretically links to the “dating violence”
(Espelage& Holt, 2006). Why is it happening? What are the underlying phenomena
becoming sexual victim even from the teachers? How such ill incident can be

managed appropriately so that our girl child could be safe in school from male
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teachers and non-teaching staffs too. The case, in fact, motivates any researchers to
find a journey for searching root causes of sexual violence: a worse form school
related gender-based violence. Below is the other violence that was published in one
of the online news.
On October 1 this year, a group of 35 girl students at Birgunj based
MaisthanBidhayaPeeth accused the school administration of not listening to
their complaints of sexual harassment by a teacher. They accused Dinesh
Chaurasiya, a teacher of class 9, of touching them inappropriately.
September, villagers detained teachers DevrajSanchhi and Shiva Acharya of
Madi-based Jagannathpur Lower Secondary School in Bharatpur, Chitwan
accusing them of allegedly taking the girls of Grades 7 and 8 to the school
library on various pretexts and raping them. It was later found that a 12-year-
old and a 14-year-old were victimized repeatedly by the two teachers
(www.nepalnews.com).

The cases published in the news denote that how far our children, girls in
particular are in safe even in school from the teachers. Further, the school
management also often ignores such cases and tried to hide as far as possible. Such
practice and attitude encourage the perpetuator repeating such inhuman sexual
violence again and again.

Research on violence against girls in schools of Kenya, Ghana, and
Mozambique draw attention to the linkages between sexual violence and gender
inequalities (Plan, 2011). The report quotes sexual harassment, unwanted sexual
remarks and touching are common, sometimes girls are even blamed the violence they
experienced. This means the journey to school for them is often seen as unsafe, risk of

being attacked on the way to the bore hole, and especially when going to the toilet, the
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men grab them and force them to have sex. There is also high risk of sexual attack to
the girls when they go to toilet in the bush and sometimes even in the school toilet.

Girls are in bigger risk of sexual violence at school where they often face a
twin threat from male teachers and students (Plan Nepal, 2011). Studies in Africa and
Latin America have showed that some girls are pressured into sexual acts by teachers
and also threaten them with poor grades if they do not cooperate for sexual act. Such
sexual violence has been often seen as a certain time of school life, but education
authorities found repeatedly reluctant to tackle such concern of sexual violence in
school and the authorities reluctant to bring perpetrators into justice system for
correction of such violent act (Plan International, 2008).

Bullying, another form of school violence is also high prevalence. A study on
school bullying reports that 57.6% of the student of fewer than 12 years old engaged
in bullying: 12% as a victim, 23.7% as a bully, and 21.5% were as both victim and
perpetrator. Bullies have a tendency to be unhappy with school, victims be likely to
feel alone, and psychological symptoms have been seen who had been both
perpetrators and victims of bullying (Foreto et al., 1997). Back in Nepal too there are
cases of school bullying (Rana, 2007).

It has been reported that in many countries including Nepal, teachers and
school staffs including older students are committed physical, sexual, emotional, and
social violence. World Health Organization estimates that 150 million girls and 73
million boys under 18 years old have experienced forced sexual intercourse or other
forms of sexual violence. School violence particularly sexual abuse at school is
hidden, owing primarily getting sense of shame by victims everywhere and Nepal in

particular. Further there are many cases bullying becoming serious problematic issue
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everywhere and in Nepal too. For instances national newspapers of 2013 quoted that
one student was killed by his peers (Rana, 2007).
Prevention of school violence

The OECD governments also progressively expression a concern to bring
guidelines, policies and laws for regulating appropriate behaviour between adults in
positions of power — including teachers — and children with purpose of protecting
children and young people from sexual abuse or harassment and followed to proper
documentation, referring the case with standard procedures (Bagley, Bolitho, &
Bertrand, 1997).

Although a broad range of programs for prevention of child maltreatment
exist, the degree of effectiveness is often unknown (MacMillan et al.). Most of them
are based on assumptions derived from studies conducted in developed countries or
on the experience of individual child protection staff that may lack access to the full
body of evidence based good practices in connection with theory and policies. The
need of better data and research on violence against children’s issues was also
highlighted (UN, 2006). This has been recently reiterated and is recognized as a
priority area by inter — agency child protection monitoring and evaluation reference
group (UN, 2012). Further, WHO Violence Prevention Alliance (VPA) has also
initiated Global Campaign for Violence Prevention. Similarly, Global Summit on
ending school corporal punishment and promoting positive discipline held in Texas,
USA on June 2011 declared for joint effort of scholars for making violence free
schools through research and advocacy. All these references have given sense
specially to explore underlying causes, phenomena, implication and derive

stakeholders’ views on management of school violence so that the knowledge derived
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from the research contributes for better understanding on theory of school violence
and its management to protect children in school.

Plan International has completed its first phase (2008 — 2011) global advocacy
campaign on Learn without Fear (LWF). This study also explored underlying causes
in the pragmatic ground of violence against children in school and some positive
changes against the violence observed, as an impact of LWF campaign. The research
raised some issues to be advocated. It also gave the room that there is a need to do
further research in this area.

According to UNESCO (2016), among ten targets and forty-three indicators
for tracking of sustainable development goal four (SDG4) — “ensure inclusive and
equitable quality education and promote lifelong learning opportunities for all” (p.36),
the target four (a) has stated, “build and update education facilities that are child,
disability and gender sensitive and provide safe, non-violent, inclusive and effective
learning environment for all”. The target four has also set indicator such as
“percentage of students experiencing bullying, corporal punishment, harassment,
violence, sexual discrimination and abuse” (p.37).

School sector development plan 2016 to 2023 of MOE (2016) Nepal has stated
strategies like equity, quality and efficiency for improving basic education. Two out
of seventeen strategies outlined for promotion of equity in education are related to
gender-sensitive learning environment, and school as a safe space free from bullying
and harassment. It clearly spelled out, “ensure that schools are safe spaces to learn in
and equip teachers and school management with the skills to identify and address the
bullying and harassment of and among students and staff in schools. Also strengthen

the grievance and complaint referral system in school” (p.41).
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- Ensure gender-sensitive learning environment and district and school-based
support structures, including strengthening national gender education and
gender focal point network to address gender — based violence in schools in
order to increase girls’ participation and their completion of basic education
(p.40).

- Ensure that schools are safe spaces to learn in and equip teachers and school
management with the skills to identify and address the bullying and
harassment of and among students and staff in schools. Also strengthen the
grievance and complaint referral system in school” (p.41).

Different forms of School Violence

As discussed briefly about different forms of violence such as corporal
punishment, sexual abuse and bullying in school in the first chapter, | have further
described them with references of facts and theories as below:
(a) Corporal punishment
1) Review of practices — cause and consequence

In the ancient civilizations of Rome, Greece, Egypt and Israel, corporal
punishment was practiced in both judicial and educational settings. In the early 11™
century, however, Saint Anselm and the Archbishop of Canterbury spoke out against
the cruel treatment of children. Influencing by the ideas of philosopher John Locke,
Polish legislators banned corporal punishment from Poland’s schools in 1783. Then it
began to be criticized in Britain and elsewhere with the death of Reginald Chancellor,
who was Killed by his school master in 1860 (n.d.). Though we do not know when
corporal punishment started, it is clear that its uses have declined through the 20"

century (Global, 2008).
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In Medieval Europe, corporal punishment was encouraged by the attitudes of
church, which was a major influence for adoption of corporal punishment in schools
because educational establishments were closely attached to the church during this
period (Global, 2008) which also mentioned in a student paper submitted to
University of North Georgiya. The particular practices of it varied greatly, though
scourging and beating with sticks were common. The maximum penalty allowed in
the Roman Empire was 39 lashes with a whip, applied to the back and shoulders and
to the buttocks (Global, 2008).

In the Spartan system of education, cruel punishment was seen as a
disciplinary regime designed to build willpower and physical strength (Dash, 1995).
Such punishments would commonly draw blood and were frequently inflicted in
public. During the 18" century, especially during the French Revolution, whipping
was popular (Global, 2008). Theroigne de Mericourt, in fact, went mad after being
whipped in public and ended her days in an asylum mentioned in the same source.
Jacobin women stripped her naked and flogged her on her bare bottom in the public
garden. After this humiliation, in a haze of insanity she refused to wear clothes.
Reginald Chancellor, who was killed by his school master in 1860, is another instance
of how brutal corporal punishment can be (Global, 2008). Incidents which were as
cruel as these were heavily criticized.

The nature of punishment in the east is also severe. It explains the facts below:

Photograph 1. Symbolic figure of DI in private school
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In Nepal, severe cases of corporal punishment (CP) in schools are frequent;
the practice of CP in schools is widespread. The discipline in charge of private school
of Nepal now a day is becoming terror inside the school premise. Sticks are seen as a
good tool for beating and threatening children, particularly those studying in the first
to eighth grades. Every teacher in those grades taught with a book in one hand and a
stick in the other. Within half an hour of observation two students were hit with the
sticks by teachers, six were slapped on cheek, and five were punched on back (Aryal,
2010).

Photograph 2. A girl student hospitalized due to severe punishment of the teacher

Source: (Annapurnapost, Jestha 2, 2071 BS)
The above evidence is a girl student in a hospital bed because she received

severe punishment of a teacher at Morang Model Boarding School Urlabari of Nepal
(Annapurnapost, Jestha 2, 2071 BS). The girl has had head injury because the teacher
crashed her head on classroom wall after 3 slapped over her. She received punishment
because she could not reply correctly while teacher asked question (Annapurnapost,
16June, 2014). UNICEF (2001) also claimed that 14% of primary school children
dropped out of school because they were beaten by teachers. The above incident
proved that even after 14 years, there is no change of teacher attitude and behavior.
They keep on use of corporal punishment in school. Children, whom we call the

future of our nation, are treated so badly that some are killed emotionally before they



38

become mature adults. The question arises whether the future of the nation can be
safe and glorious if we create citizens whose courage and emotions are killed in their
childhood (UNICEF, 2001).

Whipping, paddling, flogging, and beating are common forms of CP in
schools. In Nepal, CP methods commonly practiced such as i. scolding and verbal
abuse, ii. making a child sit in an uncomfortable position, iii. locking students in the
toilet or other room, iv. having a classmate slap him or her, v. making a student stand
for a long time by the door, in a corner of a room, on a bench or on the ground, vi.
pulling students’ hair and cheeks, vii. Twisting students’ ears, viii. Hitting students on
the head with a duster, ix. beating them with a stick in the palm of the hand or on their
back, head, buttocks or legs, x. prohibiting students for entering the classroom for
several hours, xi. Squeezing a pen or pencil between their fingers, xii. Pinching, xiii.
Hanging: upside-down xiv. Leaning them against a tree and tying them to it with a
rope, xv. Kicking, xvi. Threatening with abusive words, and xvii. Making them run
around the school a set number of times (Hatemalo Sanchar Samuha, 2004).

A study of ICRW (2014) on school related gender-based violence
commissioned by Plan International and ICRW showed that out of the 1,444 students
sampled, it prevailed 67.9% boys and 53.3% girl’s student of 12 to 17 years old have
experienced of different form of physical violence in Nepalese schools. The same
source quoted that 67.4% girls and 79.4 % boys have been victims of emotional
violence in the schools. The report further mentioned that out of 1,444 students, 31%
of them received hitting, beating, slapping, and kicking as physical punishment and
13% students were locked in toilets.

ii) Review of banning or prevention on corporal punishment
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Despite this historical legacy, corporal punishment in schools has been banned
in most Western countries and in industrialized nations outside of the West. A total of
134 countries have banned corporal punishment in schools and 69 countries have
completely banned it, both at home and in school (Global, 2020) which is cited in
www.reference.com.Sweden was the first (in 1979) and Japan became 134" country
(in 2020) for law reform: making corporal punishment unlawful in all settings
including home. The law reform was approved by Nepal government in 2018.
However, there are many countries left to reform laws making punishment unlawful
in all settings including schools and homes and keeping practice of corporal
punishment in schools till to the date (Global, 2020).

Nepal government is trying to end the practice of corporal punishment through
policy provision and teacher training. For instance, “policy provision for learn without
fear environment in school 2011” and “child friendly school national framework
2011 are the major policy documents brought by Ministry of Education to tackle the
issue of corporal punishment and sexual abuse in schools (MOE, 2014). The policies
have brought positive impacts such as developing nonviolent teaching code of
conduct, disciplining through student counseling, and giving extra homework and so
on (n.d.). However, the school violence incidents, for example, imposed of corporal
punishment, sexual abuse and bullying cases are more prevalent particularly in private
schools as compared to government public school (Luitel, 2012). The school violence
whatever its forms are gradually unhidden due to media vigilance and presence of
school child club that also helped to prosecute the perpetrators (n.d.)

Teaching is the only profession in which it is still lawful to physically punish a
student, and schools are the only public institutions in the United States that are

legally allowed to administer corporal punishment (Czumbil& Hyman, 1997). While



40

we do not argue that persons in prisons and other institutions are safe from physical
forms of abuse, residents of these settings do have due process rights that are denied
to children in public schools.

Global (2008) study claims that in the modern world corporal punishment
remains a common way of disciplining children and that race and gender have a
significant influence in practice of corporal punishment in the Western world. Black
children and male children, for instance, are much more likely to be hit at home and at
school and it meted out to boys tend to be more severe, more frequent, and more
aggressive than that administered to girls. Corporal punishment is still widespread in
African, Caribbean, and South Asian countries, but the practice of it in schools has
declined gradually since the 1950s. Thus, it resulted that 54.7% of children of world
are not protected by law from corporal punishment in schools and 44.7% of those
children live in South Asia (UNESCO, 2014).

Despite the ban on CP right across the globe, the practice of corporal
punishment in schools is widespread. One study (Global, 2008) shows that a total of
57.7% of school-going children around the world receive different forms of corporal
punishment, which include beating, paddling, whipping, and flogging. Still, even
some of the countries of the North, like the United States of America, France, Korea,
and Australia still practice it in schools. Similarly, corporal punishment in schools is
widespread in most African, Caribbean, and South Asian countries (Plan
International, 2011). In Nepal as well, severe cases of corporal punishment in schools
are frequently observed.

iii) Review of theories on corporal punishment.
The practices of corporal punishment in school (as above) could be interesting

to review on how it links with some theories (Dash, 1995). Skinner and Thorndike for
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example mentioned punishment occurs when a response removes something positive
from a situation or adds something negative to it (Dash, 1995). They argue that
punishment is effective, and that corporal punishment does not decrease the
probability of a response. Instead, they suggest that it can be used to suppress a
response or habit but not to weaken it. For the punishment is a consequence of
undesired behaviour (Hergenhahn, 1976). Children’s internalization of certain
behaviours, or ascribing them to internal motivation, and the resultant social-
emotional competence it brings; are enhanced by strategies of parental discipline that
use minimal parental power, promote choice and autonomy, and provide explanations
for desirable behaviour (Kuczynski, 1997). This understanding indicates that the
excessive exercise of power over students during teaching does not help students
change their learning attitudes; instead, it only has a negative outcome: it reduces the
intrinsic motivation of students to learn new things and gradually erodes their
creativity in classroom activities.

Theory of teacher-student power relations in pedagogy is important to discuss
here (Baniya, 2007). The teacher is generally regarded as the more powerful figure in
school classroom. Physically the teacher is stronger and cognitively he or she is
knowledgeable. For these reasons, young children are easily come under the power or
authority of their teachers; they understand that they have to learn what the teacher
teaches them. Even if teachers make mistakes while delivering their lessons, children
have faith that everything they say is true because they think teachers are the supreme
commanders of the classroom. Children develop this kind of attitude when teachers
deliver lessons which focus on the quantitative pedagogy process (Baniya, 2007).
When quantitative teaching pedagogy is the dominant practice in the classroom, the

importance of power grows greater in the eyes of both teachers and students and the
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value of learning with dignity is continually degraded (Baniya, 2007). The result of
this approach is that children believe that they are powerless. On the other hand, when
teachers follow a qualitative teaching pedagogy power gradually shifts towards
children and they feel safe. The recognition they get ultimately enables them to learn
with dignity.

It is interesting that behavioral teaching theory (Hoy, Wayne, & Cecil, 2001,
p. 45) can be used to achieve immediate compliance or define specific learning
objectives set by a teacher. It generally involves the application of negative
reinforcement and corporal punishment while teaching. It suppresses students’
undesired behaviour temporarily but does not teach them desirable behaviour. In
addition, it teaches students to suppress others’ behaviour by using force if they get a
chance. When behaviorism is applied no interactive teaching technique in which
students’ views are not respected during classroom teaching and learning activities.
The use of this theory in teaching demands negative reinforcement including
punishment to break habits (Hergenhahn, 1976).

According to attribution theory, attributing compliance to internal rather than
external sources is an integral part of children’s internalization of norms and morals, a
process that occurs only in the absence of strong pressure (Hoffmn, 1983). When
children are subjected to strong external pressure, norms and morals are less
internalized and children themselves are less intrinsically motivated and more likely
to attribute their pro-social behaviour to external forces (Dix &Grusec, 1983). This
theory suggests that coercive power in teaching will not promote children learning
with dignity; instead, it will lead them to ascribe their pro-social behaviour to the

external force of the teacher.
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The theory claims that corporal punishment is frequently applied in
classrooms where quantitative pedagogy is domination and qualitative pedagogy is
absence (Aryal, 2010). Since using qualitative pedagogical processes creates an
enabling environment for establishing a power balance between teachers and students
and for fostering mutual understanding; both teachers and students end up respecting
dignity rather than power.

Dewey believed in theory of free- discipline and self — discipline (Dash,
1994). Discipline based on punishment or outer control is defective, as it aims at
nothing but veiling the wheels of social progress. As far as possible, discipline should
be social (p.177). Freedom or free discipline is the keyword of all philosophers. None
of them believe in repression or coercion (p.281). Rousseau suggests fostering natural
development of the child (n.d.) He feels that the child is allowed to develop in an
atmosphere of freedom with a minimum guidance. Rousseau further explains if a
child breaks the windows of his / her bedroom, a child should not be punished by
tutor, but be obliged to sleep in the room with the broken window and the cold which
follows will teach him / her not to break windows. This is the doctrine known as the
“discipline of natural consequences” (p.335).

Vivekananda considers discipline as internal not external. He emphasizes that
both the pupil and teacher should lead a life of internal discipline. This internal
discipline refers to control over the senses (p.414). All those texts conclude that
corporal punishment is not the way to discipline students and control their unwanted
behavior. However, theory of habit change considers four methods to change
behaviour of human being or child. First is threshold, second is fatigue, third is

reinforcement — positive and negative and fourth is punishment. The habit change
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theory also suggests punishment is a last choice to discipline or stop repeating
unexpected behaviour (Dash, 1994).

The given fact and theories on practice of corporal punishment (above) gives
clue that it is a human induced violence and perceived it in different ways. First, some
see it as stupidity (United Nations Commission, 2007). Second, it is perceived as
direct violence and a threat of physically hurting children on the part of the
perpetrator (Galtung, 1990). Third, it is the use of physical force with the intention
causing a child to experience pain but not injury and is used to correct or control a
child’s behaviour (Straus, 1994a). Fourth, it is a disciplinary tool used in schools and
applied to intentionally inflict pain or discomfort to a student for an offence
(Orentlicher, 1992). Fifth it is a technique of teaching and disciplining to kids
followed to the behaviorism learning theory. Sixth it is only the power imbalance
between teacher and students in pedagogy (Baniya, 2007). Finally, it is the practice of
whipping, beating, paddling, and flogging in schools for correcting students’
behaviour and reinforcing the things they have learned from teachers (Cohen, 1984).
These perceptions encourage a teacher has rights to exercise coercive power over the
students.

(b) Bullying

i)  Review of theories

Bullying in school is a long-standing violence, physical or psychological,
conducted by an individual or a group and directed against an individual who is not
able to defend himself in the actual situation (n.d.). Though systematic study of
bullying is relatively new, it is not a new problem; it has been just ignored. Little
study can be found on the topic prior to the work of Dan Olweus in Norway beginning

in the 1970’s (Olweus, 1996). Interest in studying on bullying began to grow more
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rapidly in the mid to late 1990’s as research began to suggest that bullying might be
an important cause of physical and psychological problems among adolescents.
Although the number of published studies has grown gradually, particularly in the
past few years, the body of literature addressing adolescent bullying remains
relatively small compared to research into other deviant adolescent behaviors (lbid.).
International recognition for research on bullying came in 1982 with the suicides of
three boys in Norway (Olweus, 1993, pp.1-2). It was assumed that their suicides were
the result of being bullied. This encouraged Norwegian authorities to recognize the
dire consequences of bullying.

Back home in Nepal, Rana (2006) did her doctoral research on school
bullying. She found that bulling interrupts a student to continue education, creates
unexpected expenditures, and cause loss of time. She also figured out that a child
experience bullying at some time during his/her childhood, whether as a victim, bully
or by stander. There is a great deal one can do to lessen the likelihood of child
becoming a bully or victim before bullying occurs (Rana, 2006).

According to Roland (1989), bullying is considered to be one of the major
elements of school-based violence which remain it as a long-standing violence
concern which is related to either physical or psychological that conducted by an
individual or a group and it is directed against an individual who is not able to defend
himself in the actual situation (p.143). However, it has been defined differently in
other literature. Generally, a bully does harm to others. There are two categories of
bullying: the first category is reactive, that is considered a reaction to a frustration or
an aggression; and the second category is proactive, aiming to obtain some material or
social recognition (Roland &Idsoe, 2001). The literature further explains what the

victim faces in protecting herself/himself and the perpetrator’s determination to cause
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harm to gain some material / social reward or emotional pleasure by humiliating or
dominating the victim which refers proactive bullying (Plan International, 2008).
Other literature also examines the power abuse relationship and the imbalance in
power or strength involved in bullying, and how the victim presents a weakness that
the perpetrator can exploit (Olweus, 1993; Smith & Sharp, 1994; Olweus, 1999;
Smithet al., 1999; Roland &ldsoe, 2001).

There is different nature of school bullying. Some are physically assault and
other psychological torture such as name calling; racism; sexism; teasing; exclusion;
rumors including cyber bullying etc. (Roland &ldsoe, 2001).

Anderson’s (1982) comprehensive review of the literature identified several
important factors categorized into three groups that influence school climate related to
school bullying. First: the environment, for example, characteristics of the individuals
and groups in the school affects school climate. Second: the social system, which
refers to the relationships among the community of the school catchment areas. Third:
the culture, which includes group beliefs and values. Thus, the bullying is a composite
product of individual characteristic, culture, and group belief.

Bullying appears to peak in early adolescence, approximately between sixth
and eighth grades (Nansel et al., 2001), which is the age range of this study sample,
and could contribute to the higher prevalence found in this sample. Interestingly,
Farrell and colleagues (Farrell et al., 2000), whose Problem Behavior Frequency Scale
served as the source of the items for this study’s bullying measure, also found
similarly high prevalence of the behaviors measured of the bullying variable among
sample of sixth and seventh graders is higher in the southeast as well. Age ranges for
other studies are quite varied and include elementary school students to older

adolescents (Dulli, 2006).
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While individual variables play a prominent role in bullying and victimization,
it is the peer group that becomes a major socialization force during early adolescence.
Researchers have consistently documented that the transition from elementary school
to middle school is a potential stressor associated with negative emotional and
psychological outcomes for some students. In the limited available research on the
trend of bullying during this transition it appears that there is a temporary increase in
bullying during early adolescence. Indeed, it found that fifth graders identified
bullying as one of their primary concerns about starting sixth grade.

i) Review of bullying practice

According to internationally comparable information, WHO Global School-
based Student Health Survey, it found that between 20% and 65% of school-aged
children reported having been verbally or physically bullied over the past 30 days.
The figure ranges widely from a low of 17% among girls in Beijing and the United
Arab Emirates to 67% among boys in Zambia (WHO, 2005).

The Stassen Berger (2005, p.35) also presented the then status of bullying in

different countries as follows:
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Table 1
Prevalence of Bullying in Selected Countries
Prevalent of school bullying Bullies (%)  Victims (%)
1. Australia: Among younger children Among 7&3 25 & 14
older children

2. Canada 9 18
3. Japan 17 14
4. Norway 8 12
5. Germany 9 10
6. USA 8 9
7. England — United Kingdom 4 10

Though it is a decade long data, it indicates that there is significant problem in

all countries even in industrialized countries of the world. However, its level of

prevalence does vary depending on country and age variation of the victims and

bullies. The research on experience of being victims of school bullying: A

phenomenological study done in Kathmandu showed that Seema, a girl was nine when

she first got bullied and this carried on for a year (Rana, 2006). The same source

mentioned that Rohan, a boy and Gita, a girl have both been bullied since the age of

twelve whereas Sagar, a boy first bullied at the age of eight, then at the age of twelve

and experiencing it up to the age of fifteen. Rana mentioned,

Rohan described his situation: when I first joined my new school, this

boy called Dorji who is big and fat, started to ask for money. If | don’t

give him money, then he snatches it from me or kicks me and forcibly

takes the money from me. One day he took me to the changing room

and asked me for the money and when | told him that | did not have

any, he beat me up hard. At that time, | felt really bad thinking, "Why

only me?" | felt, " why beat me?" He does not do that to my friend

(Rana, 2006, p.119).



49

The above testimonies showed the practice of bullying and its emotion
experienced by the victims. The emotion mainly observed that puzzlement, guilt and
regret, sadness and hurt. The emotion experienced by them as a result of school
bullying ranges from puzzlement to fear, from being overpowered and controlled to
anger, from sense of loss to sadness and guilt (Rana, 2006, p. 137). The same
literature quoted as given below:

Seema says: Girls are nice and friendly girls treat friends like sister

but boys are always like that: they think that the girls will get scared
when they are threatened. So, they always bully us and make us
miserable. May be the class captain who is always a boy is not
attentive towards us and Maam also does not understand. Some captain
get beatings as well and it does not suit them to be school captain.

Captains should also discipline. They act as if they are supreme (p.151).

The literature claimed that victims have a tendency towards non -disclosure,
they do not speak out against or complain about their victimization. Thus, the practice
of bullying is massive but hidden. The victims apply their own coping mechanism
rather bring it notice to teacher or school authorities or rather communicate even their
own parent (Rana, 2006).

According to UN (2016), bullying has a significant cost on education systems,
and students’ well-being and academic achievement across developing countries.
Bullying is associated with the loss of investment of schooling that can be translated
to a yearly costing around US$17 billion of the middle- and low-income countries.
The students bullied have experienced an 8% decrease score in science test and a 6%
decrease in reading scores in global achievement tests. The same source stated that it
also obstructed to enjoy right to get quality education of all children. The bullied child
is in risk of physical health problems, behavioral problems, and emerging suicidal

thoughts (UN, 2016).
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(C) Sexual abuse
1) Review of theories

According to McConnell (1983), sex has always posed something of a
problem for the psychologist both at a theoretical level, and as we all see, sometimes
at a personal level as well. The major differences between sex and other physical
needs are this — food, air, and water are necessary for the survival of the individual,
but sex is necessary for the survival of the species.

Sexual abuse or violence is an act or threat of physical intrusion of a sexual
nature, whether by force or under unequal or coercive conditions. This includes but is
not limited to attempted or committed rape, any forced and non-consensual sexual act,
as well as sexual behavior that the victim finds humiliating and degrading (UNIFEM,
2010). There are two terms, sexual abuse, and sexual exploitation, which is generally
used as a more specific to understand what sexual violence, is. First: sexual abuse
includes inappropriate touching, carried out using force, perpetrated under
compulsion or by taking advantage of a situation of superiority. Furthermore, its terms
as a verbal or physical harassment with sexual connotations, inappropriate touching,
sexual assault, or rape. Sexual abuse is committed usually by an adult against a child
(or by an older child against a younger child). The abuse is often followed by verbal
threats aimed at preventing the child from reporting the incident (UNICEF & Action
Aid International, 2010). Second: sexual exploitation refers to any actual or
attempted abuse of a position of vulnerability, differential power, or trust, for sexual
purposes, including, but not limited to, profiting monetarily, socially or politically
from the sexual exploitation of another (UNIFEM, 2010).

Thus, both sexual abuse and exploitation are unwanted sexual behavior

imposed to the victim who is put in an uncomfortable situation caused by the



o1

perpetrator and is referred to as sexual violence and is never welcomed by the receiver
or victim (UNIFEM, 2010). It is always unexpected to the victim, but the perpetrators
plan ahead to coerce or force adolescent/young girls for sexual purposes. If such
situations occur in the school premise between the teacher and student, senior and
junior it can be defined as school based sexual violence (n.d.).

However, there are several notions of sexuality, sexual abuse and sexual
exploitation found in other book (William, 2006). The notion is that a major obstacle
to understanding our own sexuality is realizing we are prisoners of past societal
attitudes toward sex (Bullough, 1976). There is no sexual value system that is right for
everyone and no single moral code that is unquestionably correct and commonly
acceptable. Sexual behavior in this century, now it appears to be changing (Ibid.).
Stereotype of gender role is gradually loosening (William, 2006). The same source
mentioned that gender role is now taken as public interest of expression and identity.
First trend of the gender role is that male and female both are becoming assertive to
their own identity, self-expression, and sexual initiator rather than the previous notion
of girl / woman was considered as a sexually passive creatures, while men were seen
as manly sexual aggressors. Second tendency shows that man is superior having
openness about sexuality. Most of the media also showed debate, talk and visual
advertisement that sex as a less shameful and secretive. Third trend is that growing
acceptance of relational and recreational sex as opposed to reproductive sex. This
shift has been seen past twenty years. The development of a positive sex philosophy is
also knotted with the sexual liberation of women and societal openness towards sex.

According to IPPF (2017), sexual education has been explained as sexual
rights with consideration of human rights in international agreements and covenants.

The literature further mentioned that sexual rights include, among others, the right to
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choose sex partners and to form relationships based on choice and consent; the right
to say yes or no to sex; the right to express sexuality, including the right to seek
pleasure; the right to enjoy bodily autonomy, free from sexual violence or
exploitation. However, some societies may not recognize these rights. The social
norms about sex and sexuality may or may not agree with the laws, which may or
may not accord with international agreements and covenants.

According to William (2006), having sex is a way of providing their ability to
make independent decisions and of challenging the values of the older generation. He
found that teenage attitudes have changed more rapidly than behavior, since an
attitude of equality between the sexes is now widespread; yet the old double standard
persists in certain ways. He further asserts that petting is common. Petting is defined
as physical contacts between female and male to produce erotic arousal without
sexual intercourse. It is also termed as a “sexual touching” or “necking” for pleasure.
However, it does not include “kissing” is a part of petting (Ibid.). William James
wrote his classic Principles in 1890, he devoted only two pages to “love” (n.d.). While
noting the connection between love and “sexual impulses,” he observed that these
details are a little unpleasant to discuss. However, he mentioned that sexual desire and
love may both passionate and all consuming. He further said that it is difficult to
distinguish between them in terms of intensity (William, 2006, p.214). A literature:
Stranger in a strange land, of Robert Heinlein, stated that love is that condition in
which the happiness of another person is essential to your own. The same source
mentioned that adolescence is not only a period of confusion (as older theory stated),
but it is also likely to be a time of pleasure and happiness with a turbulent and it
passages to adulthood. It is further explained that fun between the sexes, sexual

pleasure through petting, happiness, love, and marriage are part of life.
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Review of the above statement and notions of different authors it is
challenging to conclude human all sexual behavior, especially expression of
adolescent sexual behavior can be termed as sexual abuse or violence since such
expression may be taken as a fun or pleasure or happiness. It must be defined the
participants who engaged in such behavior rather than assuming to term sexual abuse
or violence.

The scientific study of sexuality claims that there are two types of pleasure in
human body and animal body. First: according to early drive theory, pleasure center is
in brain; and claimed that pain reduction is the main motivational force underlying all
behaviour (Norman, 1951). It was further explained that electrical stimulation (lab test
— rats) of the “pleasure center” merely triggered off a set of compulsive behaviour.
Thus, generalized feeling of relief when gain causes. Second: they claimed that there
is a sensory thrill associated pleasurable inputs, for example, food not only reduces
hunger, but also it tastes good. It indicates that there is direct connection between the
taste preceptors of tongue and the “pleasure center” in brain. At least at human level,
stimulation of the “pleasure center” does indeed yield a very pleasurable feeling.
Similarly, sexual excitement is almost entirely a matter of pleasurable arousal, the
more stimulated an organism, the more pleasure it feels. Such biological feeling and
needs, human being somehow may turn into violent behaviour for not only reducing
the hunger but also having experience of taste. If a human gets it easily there is no
need to impose violent behavior, the same source added.

Like motives, emotion also directs the organism. Emotion often has a pleasant
— unpleasant dimension; and organism tend to continue responses related to pleasure
and stopping or avoiding those related to unpleasant or pain. Fraud (Norman, 1951)

and many philosophers of human nature have said that pleasure is the ultimate goal of
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life. According to so called “pleasure principle”, all activities are directed towards the
pursuit of pleasure and avoidance of pain (Norman, 1951). Many psychologists who
do not hold the Freudian view nevertheless do emphasize the functions of pleasure
and pain according to the same source We find aspects of the pleasure principle
involved in reinforcement during conditioning and learning, and it is evident in a
theory which characterizes motives as anticipatory goal reactions based upon prior
association of pleasure or pain (McCell et al., 1951).

Sigmund Freud has explained two terminologies, for example, “Oedipus
Complex” and “Electra Complex” in his research book (n.d.) The Oedipus complex
represents the sexual attachment of a son for his mother, usually regarded as repressed
and disguised in various ways. It is also assumed that the son will be jealous of father
because the father can have intimacies with the mother that the son denied. Similarly,
the Electra complex refers the erotic attachment of a daughter to her father, with
accompanying jealousy of mother. This attachment may be repressed and disguised in
various ways. These two complexes are more associated with an internal mind — body
conflicts, attraction between the opposite sexes, and directed to the pleasure principle.
But this unconscious act in the phallic stage occurs based on parent’s attitude,
judgment and standard (Robert, 1985). Thus, the Freudian notion encourages
searching underlying causes of sexual violence relating to the theory of sexual
pleasure.

Whatever the cause research (Bhattarai, 2014) shows that the nature of sexual
abuse ranged from unwanted physical touch to forced sex. Bhattarai further explained
that traditional cultural norms, lack of family and legal support, use of alcohol and
women’s economic dependence on men to be the major causes of sexual violence in

Nepal. School based sexual violence includes the broader terminology of sexual abuse
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and sexual exploitation (UNESCO, 2014). The former includes inappropriate
touching that is: carried out using force, perpetrated under compulsion or by taking
advantage of a situation of superiority and the latter explains any actual or attempted
abuse of a position of vulnerability, differential power, or trust, for sexual purposes,
including, but not limited to, profiting monetarily, socially, or politically from the
sexual exploitation of another.

(i1) Review of practice of sexual abuse

Elsewnhere in the world sexual practice varied remarkably according to the
culture and religion on how they perceive sexuality (Bullough, 1976). Original
attitudes of Islam and Hindu towards orientation on sexuality were considerably more
positive (Bullough, 1976). The historian Vern Bullough states that “almost anything in
sexual field received approval from some segment of Hindu society"; and that in
China “sex was neither something to be feared nor it was regarded sinful, but rather, it
was an act of worship and even a path toward immortality” (Bullough, 1976, p.310).

Ric —Veda (10" Mandal, Mantra taught ways to sexual intercourse. Post Vedic
religious literatures also carried out that notion in one or in other ways. But some
literatures also nurtured chanting sex and forced sex. For example, we could read the
story of Indra (Hindu god) having sex with Ahilya (wife of Gautam, another person)
by cheating. Similar case was also found with Bishnu (great god of Hindu) who had
cunningly had a sex with Tulashi Brindra (goddess of Hindu) which can be found in
Swasthani (Hindu religious book).Several stories of Mahavarat (Hindu religious
book) also gave evidence that king and powerful person grabbed and abducted
beautiful women, and then compelled to accept them for a sex and they remained as a
property of the king or the powerful person according to the Mahabharat. Similarly,

Kama Sutra, compiled at about the same time (Batsyana, n.d.), Augustine was writing



56

his confessions in a detailed Indian sex manual; in ancient China and Japan similar
manuals were abundant and glorified sexual pleasure and variety (William, 2006,
p.13). The existing varieties of sexual activities displayed on the wall and
wooden/metal windows and doors behind the temples might have remained as a
history of practice of sexuality in primitive era. It is also part of discourses we have
that was abundant by culture and religion (William, 2006).

With referring some sources (Abcreole.com) quoted those early Christian
traditions of sexuality became firmly rooted in Europe during the twelfth and
thirteenth centuries while Church assumed greater power. Theology became equal
with common law, and there was a generally oppressive attitude towards sex except
breeding (Taylor, 1954). However, Taylor further said that there was certain
hypocrisy between professed Church policies and actual practices: "religious houses
themselves were often hotbeds of sexuality” (Taylor, 1954, p.19). In the words of
Tannahill,

The belt of medieval times was usually constructed on a metal framework
that stretched between the women's legs from front to the back. It had two
small, rigid apertures that allowed for waste elimination but effectively
prevented penetration, and once it was locked over the hips the jealous
husband could take away the key (Tannahill, 1980, p. 276).

The quote above shows that sexual practice has been taken either purpose of

procreation or earned money not for a pleasure because these devices allowed
husbands to lock up their wives just as they would protect their money although the
device originally designed to prevent rape and also served to guard "property”
(William, 2006, p. 14). Tannahill further explained that wife had an opportunity to
have sexual relation with only her husband, because her husband had right to take

away the key to the padlock on vagina of his wife. It is hard to say that whether the
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tradition could reduce sexual violence or the tradition itself is violence against
woman, degrading the moral and dignity particularly in early Christian tradition.

Back home in Nepal, 46.2% women reported sexual violence in their lifetime
(Bhattarai, 2014). The author further explains that age of women is also significantly
associated with sexual violence. About two third of women reported to face sexual
violence at the age of 25 to 49 years. Moreover, a nationally representative sample
survey of Nepal has claimed that more than 22% of women age between 15 to 49
experience physical violence while 12% of the same age group experience sexual
violence at least once since age of 15 (MOPH, 2011).

Sexual violence is likely to be higher among the women at the younger ages,
compared to the older ages in US citizen (Silverman, 2001). This makes difficult to
uncover the underlying causes of sexual abuse mathematically (WHO, 2009) because
the younger ones hesitate to report the case. Both individual behaviour and societal
factors compel them to be silent and hence perpetuate such violence. The case of

Nepal on sexual violence given in the box below also represents the discussion above.

Nepali Case on Sexual Violence
In October 1 this year, a group of 3 to 5 girl students at Birgunj-based
MaisthanBidyaPeeth accused the school administration of not listening to their
complaints of sexual harassment by a teacher. They accused D. Chaurasiya (name
changed for privacy) for touching them inappropriately. In September, villagers
detained teachers D. Sanchhi and S Acharya (names changed for privacy) of Lower
Secondary School in Bharatpur, Chitwan accusing them of allegedly taking the girls
of Grades 7 and 8 to the school library on various pretexts and raping them. It was
later found that a 12-year-old and a 14-year-old were victimized repeatedly by the

two teachers (www.nepalnews.com).

UNESCO (2014) research on school based sexual violence also reiterates the

case of the box given above. As it says, sexual abuse and exploitation is found to be
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prevalent particularly in the junior secondary schools where teachers are the main
perpetrators of sexual abuse against girls. It has been also noticed that pupils who
refuse sexual proposals and advances from teachers suffer physical assault, verbal
abuse, are driven out of class and given low marks. The literature further explains that
most victims have been abused on the way to or from school. It also found that the
school compounds do not guarantee protection either. This implies that sexual abuse
occurs everywhere within the school compound: in the toilets, laboratories,
classrooms, head teacher’s offices and staffrooms. Below in the box is the case of

another form of sexual violence in Nepal.

Nature of Sexual Violence in Nepali School
School teachers arrested for sending ‘love letters’, sexually harassing their

own girl students: Two teachers at the Panchkhal-based Bright Future School
in Kavre district have been arrested on the charge of sexually harassing girl
students of their own school. Teachers, Bharat Kandel and Shiva Prasad
Upreti, both from Jhapa district, were found to have given ‘love-letters’ to
their own girl’s students studying in standard 6 and 8 at the school. Enraged
parents and guardians accused the teacher duo of sexually harassing many girl
students between the ages of 12 and 14 by sending them love letters. In many
such letters, Kandel and Upreti were also found to have used vulgar words. It
was learnt that the teachers even threatened to fail the girl students to whom
they had sent such letters in examinations if they revealed the matter to others

(www.nepalnews.com).

Among the 2,225 cases of violence against Nepalese woman or girl in one
year: Shrawan 2070 to Ashad 2071 BS, 8.9 % of them victim of rape, 2.6% were
attempted to have force sex and 3.4 % of girl/woman were victims of other form of
sexual violence (Orek Nepal, 2071 BS). The sam