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ABSTRACT

This study focused on cultural diversity and difficulty in learning mathematics

of culturally diverse students at school. The objectives of this study were to identify

the difficulties in learning mathematics of culturally diverse students at school, and to

explore the relationship between culture and learning mathematics. It concentrates on

the specific themes of emerging main research questions based on difficulties in

learning mathematics of culturally diverse students at school, relation between culture

and learning mathematics, and effective teaching learning approach for culturally

diverse classroom. In dealing with research questions based on the above themes, I

used qualitative research design and ethnography approach to explore the multiple

realities through the methods of observation, in-depth interview and documents

analysis. One government school (i.e. Shree Shanti Vidhyagriha Higher Secondary

School) was selected from Kathmandu district and eight students from grade VII and

IX were selected on the basis of purposive sampling. Head teacher and two

mathematics teacher were also selected as a sample of this study. The collected data

were analyzed with the help of theories and related literatures. Cross match or

triangulation was adopted to maintain the validity and reliability of the results of the

study.

The study found that there is a cultural diversity in classroom. The culturally

diverse students have many difficulties in learning mathematics. Pupil’s weak

perception on mathematics, lack of culture friendly curricular materials, mathematics

anxiety, and traditional teaching learning activities, family’s socioeconomic status,

discrimination in classroom and home-school mismatch were the difficulties in

learning mathematics of culturally diverse students at school. There is mutual relation

between culture and learning mathematics. Integrate culturally relevant content and

social issues, utilize culturally responsive instructional strategies and use cooperative

learning in mathematics are the effective teaching approaches for the culturally

diverse classroom at school. It has also concluded that mathematics teaching and

learning ways from the schooling is not good. Existing school mathematics teaching

learning practices seem failing to address social and cultural needs of the students.
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