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[bookmark: _Toc146893942]ABSTRACT
This research work entitled "Techniques of Teaching Reading Skill at Basic Level" is an attempt to find out the techniques of teaching reading skill and attitude of teachers towards teaching reading at grade 5 in Nepalese contexts. This is both quantitative and qualitative inquiry, based on multi- method approach, descriptive and narrative analysis of data. The main tools for the data collection were questionnaire and observation. The data were collected from 12 English teachers teaching at Basic Level Schools of Sunsari district by using questionnaire. Further the teachers' classes were observed using the observation checklist.
The findings of the study showed that most of the teachers were found academically qualified to teach at Basic level. No teachers used single technique to warm up the students.  They used various techniques such as asking pre-reading questions related to the coming topic, starting with vocabulary race, asking questions related to the topic, doing pair work related to the topic, providing hints about the lesson, telling reference, by visualization of theme of content. Most of the respondents preferred student-centered techniques while teaching English for Basic level students which indicates that teachers are moving away from traditional teaching methods, where the teacher takes center stage and controls the learning process, to more modern approaches, where students play an active role in their own learning.  Various techniques were used by teachers to teach reading skill at Basic level such as                                                                       reading aloud, story map, scanning and skimming, reading in front of the class, summarizing and visualizing the background, answering the questions, clarifying, structure proposition, chart, recitation etc. Out of them reading aloud technique was mostly used technique and scanning and skimming technique were occasionally used techniques.
Top of Fo
This thesis consists of five chapters. The first chapter deals with background of the study, statement of the problem, objectives of the study, research questions, and significance of the study and delimitation of the study. The second chapter deals with the review of related theoretical literature, review of related literature and conceptual framework. The third chapter deals with research design, sources of data, population and sample, sampling procedure, data collection tools, data collection procedure and method of analysis of data. Chapter four deals with the analysis and interpretation of data, while chapter five focuses on the conclusion and recommendations and implications.
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[bookmark: _Toc110875691][bookmark: _Toc146893947]INTRODUCTION
[bookmark: _Toc146893948]Background of the Study
There are different ways of teaching language skills i.e. Listening, Speaking, Reading and Writing. Students may encounter a variety of challenges in these various skills. They will make errors in their English pronunciation, grammar, syntax, vocabulary use, and spelling. It is important to remember that there is frequently a link between a learner's native language and the errors he or she makes. Listening comprehension and speaking are generally the most difficult skills for our students to master, as learners are more exposed to reading and writing in their daily lives than they are to native speakers and communication situations in English. 
Teaching language means making the learners get mastery over language. To get mastery over the language, the learners should be taught language skills and aspects of language. In the context of Nepal, English has been taught as foreign language in all the schools from grade one to bachelor level assuming it to be the need of today.
Teaching languages means helping the students become fluent in it. Language skills and aspects should be taught to the students in order to enable them to master the language. From grade one to bachelor level, English has been taught as a foreign language in all of Nepal's schools on the assumption that it is now necessary. The teaching of languages is one of the most challenging professions. The teacher should be familiar with the various pedagogical strategies when teaching English. We also include insights from linguistics, psychology, and educational pedagogy into our language teaching. The approach and methods used for teaching and learning can be modified based on the circumstances. However, the fundamental assumption of language and language teaching is continuously evolving (Richards & Rodgers, 2001).
Reading is defined as a cognitive process that involves decoding symbols to arrive at meaning. Reading is an active process of constructing meanings of words. Reading with a purpose helps the reader to direct information towards a goal and focuses their attention. Although the reasons for reading may vary, the primary purpose of reading is to understand the text. Reading is a thinking process. It allows the reader to use what he or she may already know, also called prior knowledge. During this processing of information, the reader uses strategies to understand what they are reading, uses themes to organize ideas, and uses textual clues to find the meanings of new words. Each of the three components of reading is equally important (Sandhu, 2022).
Types of Reading
There are various kinds of reading. Reading can be categorized according to factors such as pace/speed, noise, attention, and general purpose. Addison (2020) points out the various types of reading as follows:  
a. Rapid Reading
Rapid reading is also known as speed reading or faster reading. It consists of techniques for teaching students to read faster and with a greater understanding of what they read. It improves students' reading speed and information retention.
b. Silent Reading
Silent reading is considered to be the most effective type of reading because the mind is fully engaged in the act. This type of reading is required at the advanced level because students need to consolidate all of their language skill, vocabulary, structure, and so on. It facilitates language mastery and encourages students to use dictionaries.
c. Reading aloud
The reader reads block by block in this type of reading. S/he completes one word, unit, etc. and then moves on to the next. Generally, these types of reading are used to teach pronunciation, stress, and intonation.
d. Skimming
Skimming is a method of reading to get the sense of a text. Students skim reading materials to get the sense of it.
They understand not only the Basic concept of the text, but also how it is organized and what the writer intended to inform the readers.
e. Scanning
Scanning takes place when a reader reads a text to find specific information. The reader does not read the entire text, but instead lets his or her eyes wander until they find what they are looking for.
f. Extensive Reading
This is known as independent reading. It is done to teach students how to read directly and fluently in a foreign language for their own enjoyment without the assistance of their teacher. It is intended to foster good reading habits, as well as confidence in language and knowledge of vocabulary and structure.
g. Intensive Reading
Unlike the extensive reading, students are expected to understand everything they read and be able to answer in detail in this reading. This type of reading promotes faster reading, which helps students develop good reading habits.
Techniques suggested by CDC for Teaching Reading Skill at grade five
The major techniques suggested by Curriculum Development Centre (2078) for teaching reading skill at grade five are as follows:
1
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· Question answer 
· Games
· Demonstration
· Personalization
· Think, pair, share (TPS)
· Individual work
· Pair work
· Group work
· Use of pictures/flashcards 
· Use of chants and rhymes 
· Role play/dramatization 
· Drilling 
· Story telling
· Reading aloud 
· Cued dialogue 
· Use of audios/videos 
· Sentence starters 
· Silent reading 
· Dictation 
· Copying 
· Controlled writing 
· Guided writing 
· Free writing 
· Quizzes 
· Puzzles

Techniques of Teaching Reading 
There are various techniques used in language teaching. To teach reading in English, language teachers can employ a variety of techniques such as strip story, discovery technique, group work, project work, drill, and so on. As a result, there is no set method for teaching reading. That is up to the teachers. The more he/she makes the student read authentic items, the better the students' reading skill develop. Increasing your reading ability means expanding your knowledge and understanding.
The main responsibility of a language teacher is to teach the reader various reading strategies, such as skimming, scanning, and the SQ3R study strategy.
Fast skimming is used to get the main points of the text. In contrast, scanning is a reading technique when the reader is meant to discover a specific thing, such as new terms for old words, grammar features in a certain commercial, shopping list, newspaper header, and so forth. The most successful reading strategy is called the SQ3R where SQ3R is the acronym for Survey, Question, Read, Recite, and Review, which are the five steps proposed by Robinson when actively and effectively reading one specific text. Through this sequence, the readers are expected to increase their understanding of the text by engaging in the reading process, both before, during, and after, intentionally. Pandey (2016) describes the SQ3R technique as follows:
a. Survey 
Initially, the readers start by reviewing the assigned text in order to gain an initial understanding of it by paying attention to its most obvious elements, such as headings, bolded text, or available charts. This first skim provides readers a framework for what will be presented in the text.
b. Question 
Q also called Query from this initial preview, the readers are in the disposition to start generating questions about the content of the text. For example, they could convert the titles into questions, or they could create more general questions such as “what is this text about?” or “how could the content of this text be beneficial for me?”.
c. Read 
Read as the readers engage in the reading of the text itself, they do it actively, having as a background the work done in the two previous steps. Thus, the questions which were generated during the preview of the text help readers to focus.
d. Recite 
Recite also called Retrieve or Recall as readers move through the text, they recite or rehearse the answers to their initial questions, using their own words. This can be done either in an oral or written form, and it is aimed to support the personal formulation and conceptualization of the content of the text.
e. Review
Review after the reading is completed; readers review the content of the text by repeating back to themselves what the main ideas of the text were, by using their own words.
[bookmark: _Toc110875693][bookmark: _Toc146893949]Statement of the Problem
Currently, in Nepal, the English language is being taught from primary level to university level. Teaching reading is a challenging task that requires the teacher to carefully select and use appropriate techniques and materials to ensure successful learning. The success of the teaching and learning process depends on the suitability of the techniques and materials used, which should be appropriate for factors such as classroom size, learner level and interest, and subject matter. Unfortunately, many teachers in Nepal lack knowledge of effective techniques and materials to teach reading, leading to problems in developing this skill. It is therefore essential to address and resolve these issues at both the practice and policy levels.
According to the Basic level (grade five) English curriculum, "By the end of grade five children will be able to communicate effectively in a limited set of situations." Since reading is a crucial language skill, the teacher must use appropriate techniques and materials when instructing it. Although there are different ways to teach reading at the Basic level, it is not clear which techniques work best and have the greatest positive impact on students' engagement, understanding, and overall reading abilities. Therefore, this study aims to explore and assess various teaching techniques used for reading instruction at the Basic level, specifically looking at how they affect students' interest in learning, their understanding of what they read, and their overall reading skills. 
[bookmark: _Toc110875695][bookmark: _Toc146893950]Objectives of the Study
The objective of the study is as follows:
a. To find out the techniques used by English language teachers in teaching reading at grade five.
[bookmark: _Toc110875694][bookmark: _Toc146893951]Research Questions
The research question of the study is as follows:
a. Which techniques do the Basic level (grade five) English teachers use in teaching reading at grade five?
[bookmark: _Toc110875697][bookmark: _Toc146893952]Significance of the Study
This study aims to find out the techniques of teaching reading skill in grade five used in and also tries to identify the most common activities and techniques for teaching reading skill. The conclusion of this research will be advantageous for those English teachers who are involved in teaching reading skill for grade five. After reading this study, concerned teachers can achieve some techniques and they simply change their teaching reading skill.
[bookmark: _Toc146893953]Delimitations of the Study
The delimitations of the study are as follows:
a. The population of the study was limited to the 12 primary level English teachers of 6 government and 6 private schools.
b. This study was limited to find out the techniques of teaching reading skill to Basic level (grade five) students.
c. Data for the study were collected through questionnaire and classroom observation.
d. The study was limited to Sunsari district only.
e. Only one class of each teacher was observed.


[bookmark: _Toc146893954]CHAPTER TWO
[bookmark: _Toc146893955]REVIEW OF RELATED LITERATURE
This chapter offers a review of all relevant research that is currently available. Therefore, the key topics discussed in this chapter are the review of the relevant theories and literature, as well as the review's significance for the study. A diagrammatic discussion of the theoretical issues, aspects, and concepts relevant to this study is also given, and the conceptual framework is further described in the headings and subheadings that follow.
[bookmark: _Toc146893956][bookmark: _Toc110875699]Review of Related Theoretical Literature
This section mainly deals with the theoretical aspects of the study. Here the researcher reviewed various kinds of related literature to build the strong theoretical foundation of the study. This part specifically addressed English language teaching, ELT in Nepal, language teaching strategies, language skill, teaching reading skill, methodologies for teaching reading skill in English, and materials for teaching reading. Moreover, reviews of many books and articles are completed to help in his/her research. Reading has been characterized in a variety of ways through different authors and academics. Here are some definitions of reading that are included:
Widdowson (1979) defines reading as "The process of getting linguistic information via print". By talking about "getting information", Widdowson appears to imply that this is a fairly one-way process from writer or text to reader, although Widdowson would not want to appear to be implying this, since he has been an important advocate of the view that the reader interprets and contributes to incoming messages. The problem is present in an ambiguity in Widdowson’s definition. One would say that "linguistic information" is restricted to information about, say, syntax, morphology and lexis. Actually, the information can be of any kind that is encoded in language. So reading is 'the process of receiving and interpreting information encoded in language form via the medium of print" (Urquhart & Weir, 1998).
Reading is more than letter recognition, but involves determining meaning and context. As a person reads, information is organized into patterns that are recognized Norris (1998). Direct or indirect connections are made between the information. As the information is processed, comprehension is developed. When presented with visual stimuli, Norris (1998) identified two types of information processing: perceptual and conceptual. Perceptual processors receive input that is individual or grouped letters, passages, phonemics, and word forms and processes it. Meaning is assigned by using prior knowledge, looking at discourse structure, and context. Reading comprehension, according to Nunan (2003), is a fluent process that combines information from the text with existing information to reach a meaning.
Reading is an activity performed to develop an understanding of a subject or topic. Reading is an essential skill that individuals need to process in order to be successful in life. Reading keeps individuals informed, up-to-date, and thinking. Reading is both a receptive and active process. It is a dynamic process in which the reader is searching for connections of ideas in the text. Reading requires the utilization of many mental processes as information is collected, processed and analyzed. Also, reading is a source of enjoyment for individuals (Li & Wilhelm, 2008). 
According to Grabe (2009), "reading is a strategic process in that a number of the skill and processes are needed on the part of the reader to anticipate text information, select key information, organize and mentally summarize information, monitor comprehension, repair comprehension breakdowns, and match comprehension output to reader goals".
Reading Skill
Reading skill is the ability to comprehend written text, including decoding and interpreting meaning. It is a crucial aspect of education and daily life. Strong reading skills enable individuals to engage with a wide range of materials, from academic texts to news articles and fiction. To develop reading skills, individuals should practice regularly and receive instruction in strategies such as active reading and vocabulary acquisition (Nagy & Anderson, 1984). Reading can also be enhanced by a supportive home environment and exposure to diverse texts (McQuillan & Tse, 2018). 
Reading skill is the ability to decode written language and understand its meaning. It is a critical component of literacy and is essential for academic success and lifelong learning. In the field of education, reading skill refers to the ability to comprehend and analyze written texts, as well as to apply critical thinking skills to evaluate and synthesize information. According to research, effective reading instruction should include explicit and systematic teaching of phonemic awareness, phonics, fluency, vocabulary, and comprehension strategies (National Institute of Child Health and Human Development, 2000). 
Techniques of Teaching Reading
The various techniques of teaching reading are given below:
a. Explicit instruction: This involves providing direct, systematic instruction in specific reading skills, such as phonics, fluency, and comprehension (Denton, Ciancio, Fletcher, & Anthony, 2014).  
b. Vocabulary instruction: This involves teaching students the meanings of words, including strategies for decoding unfamiliar words (National Reading Panel, 2000). 
c. Phonemic awareness: This involves teaching students to identify and manipulate individual sounds in words, which has been found to be a key predictor of reading success (National Early Literacy Panel, 2008).  
d. Reading aloud: This involves the teacher reading aloud to students, which can help to build vocabulary, comprehension, and a love of reading (Krashen, 2011). 
e. Guided reading: This involves the teacher working with small groups of students to read and discuss texts that are at the students' instructional level (Fountas & Pinnell, 2016).   
Importance of Reading
Reading is an essential skill that plays a crucial role in many aspects of life. The importance of reading is given below:
a. Enhances knowledge and intelligence: Reading is an excellent way to gain knowledge and learn about new ideas, cultures, and perspectives. It can also increase your vocabulary and improve your cognitive skills (Cunningham & Stanovich, 2001). 
b. Develops critical thinking and problem-solving skills: Reading requires you to analyze and interpret information, which can improve your critical thinking and problem-solving abilities (Allington, 2012). 
c. Improves communication skills: Reading can help you to develop better communication skills, including reading, writing, speaking, and listening skills (National Institute of Child Health and Human Development, 2000). 
d. Enhances creativity: Reading can stimulate your imagination and creativity, which can be useful in many areas of life, including business, art, and writing (Kidd & Castano, 2013). 
e. Reduces stress and improves mental health: Reading can help to reduce stress, improve mood, and prevent cognitive decline (Bavishi, Slade, & Levy, 2016). 
f. Increases empathy and social awareness: Reading can help to increase your empathy and social awareness by exposing you to different perspectives and experiences (Mar, 2011). 
Components of Reading
Reading is a complex cognitive process that involves various components. These components work together to help individuals comprehend the meaning of written text. (Snow et al. (2005) points out the components of reading as follows: 
a. Phonemic Awareness: It is the ability to identify and manipulate the individual sounds in spoken words. This component helps individuals to understand the relationship between sounds and words, which is essential for decoding words while reading.
b. Phonics: It is the understanding of the relationship between written letters and the sounds they represent. This component helps individuals to recognize written words and pronounce them correctly.
c. Fluency: It is the ability to read with accuracy, speed, and expression. This component helps individuals to read smoothly and with appropriate intonation, which enhances their comprehension.
d. Vocabulary: It is the knowledge of words and their meanings. This component helps individuals to understand the meaning of the text they are reading.
e. Comprehension: It is the ability to understand the meaning of written text. This component involves the integration of all the other components and is the ultimate goal of reading.                    
[bookmark: _Toc146893957]Review of Related Literature
[bookmark: _Hlk111457329]For the purpose of academic and social growth, many educators and scholars have conducted and developed a variety of study projects. It is also more accurate to say that each and every new research project requires an understanding of the historical context, prior research procedures, trends, and discoveries that can guide each of them in discovering novel concepts or ideas. Below is a survey of a few of the important empirical studies that are connected to this study.
In a study conducted by Kafle (2008), titled "Effectiveness of Strip-Story in Teaching Reading Comprehension," the author aimed to assess the efficacy of the strip-story technique in teaching reading comprehension. The research was carried out with grade 9 students from New Vision English School in Rupandehi, totaling 32 participants. Data were collected through pre-tests and post-tests using specifically designed assessment items. The post-test was administered after 22 days of teaching, employing the strip-story technique for the experimental group (Group A) and excluding it for the controlled group (Group B). The resulting scores were compiled and analyzed, focusing on the average difference and its percentage. By comparing the pre-test and post-test results between the two groups, the study found that teaching reading using the strip-story technique had a comparatively stronger overall impact. Consequently, the author recommended the implementation of strip stories as an instructional tool for reading instruction.
Paudel (2009) in "A Study on the Techniques of Teaching Reading in English at Secondary Level" presented with the objective to find out different techniques applied in teaching reading and to identify the most commonly used techniques in teaching reading at secondary level indifferent public schools. For this purpose, the researcher selected the public schools of Banke district as his field of study. He visited forty (40) teachers teaching English at different public schools of Banke district. The main research tools were questionnaire and class observation check list. At first, the researcher distributed a set of questionnaires to each teacher and requested them to response to it. Similarly, he observed three classes each of forty teachers while teaching reading items in their respective classes. After observing three classes each of those forty teachers, he collected the questionnaire and arranged them with observation check list. Then both of the items (questionnaire and observation check list) were analyzed and interpreted statistically and descriptively. The findings of the study have shown that group work, pair work and demonstration are generally used whereas explanation is the most commonly used technique in teaching reading at secondary level.
Similarly, Bhatta (2011) in "The Techniques Employed by English Teachers While Teaching Reading Skill" presented with the objective to find out the techniques used in teaching reading skill. In order to carry out this study, the researcher collected the data from ten teachers who were teaching in ten different colleges in Kailali district. She/he used both classroom observation checklist and techniques survey opinionative to collect the required information. To fulfill the purpose of my study, he/she observed forty different classes; four classes of each teacher while teaching reading at higher secondary level. The findings of this study show that majority of teachers were conducting sensitizing and scanning techniques, however, they were not sufficient. Most of the classes were found being dominated by the teachers’ activities and there was a practice of lecture method. Teachers themselves read the reading passage and they explain edit essence. In less than twenty percent classes, students were involved in reading the text.
In the same way, Chimariya (2011) in "Effectiveness of content–Based in struction in Teaching Reading" presented with the objective to find out the effectiveness of content-based in struction in teaching reading. This study was conducted in Shree Chandrodaya Higher secondary School Kamane, Hetauda. The students of grade 9 were taken as the sample of the study. Firstly, the researcher administered a pre-test using the test items in the beginning and on the basis of the result of pre-test, experimental teaching was started. Three progressive tests were administered in the interval of seven class periods each. The researcher taught for 25 days using content-based instruction method. The action research was conducted to find out the strengths and weaknesses of content-based instruction on teaching reading. After the completion of teaching, a post-test was administered. The results of both the tests were compared to determine the effectiveness of content-based instruction on teaching reading. Content-based instruction was found to be effective in teaching reading.
Whereas, Thapa (2012) in "Techniques Used by the English Teachers in Teaching Reading" presented with the objective to find out the teachers while teaching reading at lower secondary level in Morang district. Ten English teachers were selected by using non-random sampling procedure. Similarly, observation checklist and survey opinions were used as the research tools. To fulfill the purpose of my study, I observed forty different classes, four classes of each teacher while teaching reading at lower secondary level. The findings of this study show that majority of teachers were conducting sensitizing and scanning techniques, however. They were not sufficient. Most of the classes were found being dominated by the teachers’ activities and there was a practice of lecture method. Teachers themselves read the reading passage and they explained its essence. In less than, twenty percent classes, students were involved in reading the text. I found that teachers themselves read the text loudly than explained in detail. Only around twenty percent teachers tried to behave as facilitator for their students. Except in summarizing the text, more than fifty five percent teachers were poor in post reading activities. 
Consequently, Pandey (2016) in "Techniques and Materials used in Teaching Reading Skill" presented with the objective to find out the techniques of teaching reading skill and materials used by the primary level English teachers. I selected eight primary level schools situated in Rupendehi district using purposive non- random sampling procedure. In the same way, 40 classes of the eight ELT teachers from these schools were selected using the same sampling procedure. For eliciting data, class observation in terms of the checklist was used. The data collected from these tools were analyzed and interpreted using descriptive as well as statistical tools. The overall findings of the study showed that nearly 14 techniques were used in which, 'sensitizing', 'skimming', and 'scanning' were most frequent techniques. Similarly, 30 kinds of visual materials were also used in which 'textbook' was used in 87.5% and comic script were 75% classes respectively. 
Likewise, Dhakal (2021) in "Three Reading Phases Technique to Develop Reading Skill of Students Studying at Grade-IX: Action Research" presented with the objective to find out the effect of three reading phases technique to develop reading skill and to provide pedagogical implications. The researcher followed action research deigns to carry out this study. Twenty-two respondents were selected using purposive non random sampling procedure. The pre-test, the progress test and the post- test items and a set of rating response item tests were the main tools for data collection. The collected data were analyzed and interpreted descriptively and statistically. The major findings of study shows that three reading phases technique help the students develop reading skill of secondary level students to understand the structure and organization, enable to deduce meaning of unfamiliar phrases and words, understand the underlying themes; learners have active roles to develop independent in the way of study, remember, store and use language participating in different activities of reading skill and it is suggested that English language teachers should implement this technique in the EFL classroom with different practicable reading activities and assessment process that enable learners to understand the ideas and knowledge from the reading texts.
[bookmark: _Toc146893958]Conceptual Framework
[bookmark: _Toc110875702] (
Techniques and materials used by the teachers in teaching reading
Teaching Reading
Teaching Techniques
Techniques adopted by the teachers.
Teaching Materials
Materials used by the teachers.
Data analysis collected through questionnaire and Class Observation
.
Findings of the study
)The following conceptual framework was created as the study's outline to determine the techniques and materials used by teachers in teaching reading at grade five.








[bookmark: _Toc134364850]Figure 1 Conceptual Framework


[bookmark: _Toc146893959]CHAPTER THREE
[bookmark: _Toc146893960]RESEARCH METHODOLOGY
In this chapter, the researcher has tried to find out the techniques of teaching reading skill at Basic Level. The following methodology was adopted by the researchers to accomplish the objectives.
[bookmark: _Toc110875703][bookmark: _Toc146893961]Research Design
Research design refers to the overall strategy that a researcher uses to integrate different components of a study in a coherent and logical way. It is the plan or blueprint that outlines how data will be collected, analyzed, and interpreted to answer research questions or test hypotheses. There are several types of research design, including experimental, quasi-experimental, correlation, survey, case study, and ethnographic. Each type of research design has its own strengths and weaknesses, and the choice of design depends on the research questions, the available resources, and the practical constraints of the research setting (Creswell, 2014). This study follows the survey research design to achieve the objectives. Survey research is deﬁned as “the collection of information from a sample of individuals through their responses to questions” (Check & Schutt , 2012).
[bookmark: _Toc110875704][bookmark: _Toc146893962]Sources of Data
The researcher used both primary and secondary sources of data in order to accomplish the objectives of this research study.
a. Primary sources of data
This study was mainly based on the primary sources of data. The primary sources of data for this study were Basic level (grade five) teachers teaching at different schools of Sunsari district. (See Appendix - III)
b. Secondary sources of data
The researcher consulted the related books as, National Reading Panel (2000), Allington (2012), Creswell (2014), Fountas and Pinnell (2016), previous thesis such as Bhatta (2011), Chimariya (2011), Dhakal (2021), Journals such as , Addison (2020), Curriculum Development Centre (2078), Grabe (2009) etc. to widen the insight in the area of research. 

[bookmark: _Toc110875705][bookmark: _Toc146893963]Population and Sample
The total populations of this study were English language teachers teaching at grade five, both from government-aided and private schools in Sunsari district. The study included only 12 teachers teaching at grade 5, with 6 from public schools and 6 from private schools. The reason for this small sample size was limited funds and time. Therefore, the researcher chose to focus on 12 grade 5 English teachers for the study." (See Appendix-III)
[bookmark: _Toc110875706][bookmark: _Toc146893964]Sampling Procedure
The researcher selected 12 Basic Level Schools and English teachers teaching at the same school of Sunsari district by using purposive sampling technique. The name of schools and teachers are given in appendix III. 
[bookmark: _Toc110875707][bookmark: _Toc146893965]Data Collection Tools
The researcher used questionnaire and observation check list as the main tools for data collection. A set of questionnaires were given to 12 English language teachers teaching at grade five to find out their teaching reading techniques at Basic level (grade five). All the selected 12 teachers' classes at grade 5 were observed by using observation checklist. Researchers commonly employed questionnaires and observation checklists in their studies because these tools offer standardized and measurable data that can be analyzed and interpreted with ease. (See in appendix I and II).
[bookmark: _Toc110875708][bookmark: _Toc146893966]Data Collection Procedure
Researcher had followed the following procedures to collect the required data. 
· Firstly, the researcher consulted to the related previous study, materials and then prepares a set of questionnaire and observation sheets to find out the techniques used in teaching reading by the Basic level (grade five) English language teachers.
· After getting the formal permission from the campus the researcher visited the selected schools and explains the purpose and procedure of the study to the concerned authority or head teachers of the selected schools. 
· And then the researcher familiarized with the English language teachers and students of grade 5 with activities conducted in the classroom. 
· The researcher asked permission to observe their class and the researcher will fill the form of checklist observing the class. 
· The researcher distributed the questionnaires to the selected teachers. 
· At last, the researcher thanked the whole school family for their co-operation during the data collection. 
· After few days, the researcher collected the questionnaire form the teachers.
[bookmark: _Toc110875709][bookmark: _Toc146893967]Method of Analysis of Data
Data Analysis is the process of systematically applying statistical and/or logical techniques to describe and illustrate, condense and recap, and evaluate data. According to Shamoo and Resnik (2003) various analytic procedures “provide a way of drawing inductive inferences from data and distinguishing the signal (the phenomenon of interest) from the noise (statistical fluctuations) present in the data”
Most of the survey research is qualitative and quantitative in nature. Being a survey research, it had characteristics of both qualitative and quantitative analysis. Systematically, collected data were analyzed, interpreted and presented descriptively with the help of tables, illustrations and percentage.


[bookmark: _Toc146893968]CHAPTER FOUR  
[bookmark: _Toc146893969]RESULTS AND DISCUSSIONS
In this chapter, the results are based on the responses of English Language Teachers teaching at grade five regarding the techniques used by teachers while teaching reading skill at Basic level. 
[bookmark: _Toc146893970]Results
Based on the analysis and calculation of the data, the following results are drawn.
a. Majority 75% of the respondents used teachers guide for teaching at Basic level.
b. All 12 respondents used to give the main theme of the reading text before presenting the text. It was found that most of the teachers prepared the students' reading the text aloud and asking them pre- reading questions.
c. All 12 respondents used to ask pre-reading questions.
d. All 12 respondents used to ask students to read the text aloud. 
e. All 12 respondents' students used to participate actively if they adopt student centered technique such as collaborative learning, inquiry-based learning, project-based learning and problem-based learning.
f. All 12 respondents used comprehension questions and preferred student-centered techniques when teaching English at the Basic level
g. Various techniques were used by teachers to teach reading skill at Basic level. Such as reading aloud, story map, scanning and skimming, reading in front of the class, summarizing and visualizing the background, answering the questions, clarifying, structure proposition, chart, summarize, recitation etc. Out of them reading aloud technique was mostly used technique and scanning and skimming technique was occasionally used technique.
[bookmark: _Toc146893971]Discussions
The collected data were analyzed and interpreted as follows:
Academic level of the teachers
Academic level of teachers refers to the highest level of education attained by teachers, typically in their subject area or in education. This can range from a bachelor's degree to a doctorate, and is an important factor in determining a teacher's expertise and qualifications to teach a particular subject or level of education. In this study, the researcher asked the respondents about their academic level to know whether they are qualified or not for teaching English to the Basic level (grade five) students effectively.
[bookmark: _Toc134364917]Table 1 
Academic Level of the Teachers
	Academic Level
	Frequency
	Percentage (%)

	S.L.C./ S.E.E.
	0
	0.00%

	Plus Two
	0
	0.00%

	Bachelor's Degree
	9
	75.00%

	Master's Degree
	3
	25.00%

	Total
	12
	100.00%


The above table 1 shows the academic level of teachers. It also shows that the majority of teachers 75% completed their Bachelor's degree, while the remaining 25% teachers completed their Master's degree. Overall, these findings suggest that a significant portion of the teachers in the sample have achieved a higher academic level, which may positively impact their teaching abilities and overall effectiveness in the classroom.
Teaching experience of the teachers
Teaching experience refers to the number of years that a teacher has been actively teaching. This includes both the total number of years worked as a teacher, as well as any experience teaching in a particular subject area or grade level. In this study, the researcher asked the respondents about their experience of teaching to know a deep understanding of their subject matter, relationships with students and colleagues, etc.



[bookmark: _Toc134364918]Table 2 
Teaching experience of the teachers
	Experience (In Years)
	Frequency
	Percentage (%)

	Less than a Year
	0
	0.00%

	2-5 Years
	5
	41.67%

	5-10 Years
	5
	41.67%

	11-15 Years
	1
	8.33%

	16-20 Years
	0
	0.00%

	More than 20 Years
	1
	8.33%

	Total
	12
	100.00%


Table 2 shows the experience of teachers. The researcher gathered data on the teaching experience of a sample population of 12 teachers. The data shows that none of the teachers in the sample had less than a year of teaching experience. 41.67% of the teachers had between 2-5 years of experience, while another 41.67% had between 5-10 years of experience. One teacher in the sample had between 11-15 years of experience, and another one teacher had more than 20 years of experience. Overall, these findings suggest that the majority of the teachers in the sample had a moderate level of teaching experience, with a smaller number having either less or significantly more experience.
Training taken by the teachers
Training taken by teachers refers to the professional development activities that teachers engage in to improve their skill and knowledge. This can include workshops, seminars, courses, conferences, and other forms of training. In this study, the researcher asked the respondents about the trainings they had taken or not for teaching English to the Basic level (grade five) students effectively. 



[bookmark: _Toc134364919]Table 3 
Training taken by the teachers
	Training Received 
	Frequency
	Percentage (%)

	Yes
	10
	83.33

	No 
	2
	16.67

	Total
	12
	100.00%


Table 3 shows the training taken by the respondents. The researcher gathered data on the training received by a sample population of 12 teachers. The data show that the majority of teachers in the sample 83.33% had received some form of training. Meanwhile, 16.67% of the teachers in the sample had not received any training. Overall, these findings suggested that the majority of the teachers in the sample had received some form of training, which may had positively impacted their teaching abilities and overall effectiveness in the classroom.
Studied about the curriculum of English text book at Basic level
The curriculum for an English textbook at the Basic level typically includes a focus on Basic grammar and vocabulary, as well as reading and writing skill. Students may also be introduced to more complex sentence structures and reading comprehension strategies. In this study, the researcher tried to find out whether the respondents had studied the curriculum of English text book of Basic level or not. 
[bookmark: _Toc134364920]Table 4 
Studied about the curriculum of English text book at Basic level
	Studied about the curriculum of English text book at Basic level
	Frequency
	Percentage (%)

	Yes
	10
	83.33

	No
	2
	16.67

	Total
	12
	100.00%


Table 4 shows whether the teachers had studied about the curriculum of English text book at Basic level or not. The researcher asked the 12 respondents if they had studied the curriculum of English textbooks at the Basic level, and the data shows that the majority of teachers in the sample 83.33% had studied the curriculum. In contrast, only 16.67% of teachers had not studied the curriculum. These findings suggest that a significant number of teachers in the sample had an understanding of the curriculum, which may positively impact their teaching abilities and overall effectiveness in the classroom. 
Teachers views on warming up the students
Warming up students refers to the process of engaging and preparing them for learning in a positive and interactive manner. For instance, a teacher may start a class by asking students to share a fun fact about themselves, playing a quick game that requires movement and energy, or reviewing previously learned material to refresh their memories. In this study, the researcher tried to find out which techniques they used for warming up their students. 
[bookmark: _Toc134364921] Table 5 
Teachers views on warming up the students
	Teachers views on warming up the students
	Frequency
	Percentage (%)

	Asking pre-reading questions related to the coming topic
	2
	16.67%

	Starting with vocabulary race
	1
	8.33%

	Asking questions related to the topic
	4
	33.33%

	Doing pair work related to the topic
	2
	16.67%

	Providing hints about the lesson
	1
	8.33%

	Telling reference example of movies, stories, motivation
	1
	8.33%

	By visualization of theme of content
	1
	8.33%

	Total
	12
	100.00%


Table 5 shows teachers' views on warming up the students. Different kinds of views were found for warming up the students. The researcher asked the 12 respondents about their views on warming up their students, and the data shows that there are several techniques used by the teachers. The most commonly used technique was asking questions related to the topic which is used by 33.33%, followed by asking pre-reading questions related to the coming topic 16.67%, doing pair work related to the topic 16.67% and starting with a vocabulary race 8.33%. Other techniques mentioned by teachers include providing hints about the lesson 8.33%, telling reference examples of movies, stories, motivation 8.33%, and visualizing the theme of content 8.33%. These findings suggest that there is no one-size-fits-all technique for warming up students, and teachers use a variety of techniques based on their preferences and the needs of their students. However, asking questions related to the topic is the most commonly used technique, which may indicate that teachers believe it is an effective way to engage their students and prepare them for the upcoming lesson.
Use of reference materials while teaching
The use of reference materials in teaching refers to the practice of incorporating outside resources, such as textbooks, journals, and online databases, to support classroom instruction. In this study the researcher tried to find out the reference materials used by respondents while teaching reading skill in English at Basic level. 
[bookmark: _Toc134364922]Table 6 
Use of reference materials while teaching
	Use of reference materials while teaching
	Frequency
	Percentage (%)

	Yes
	11
	91.67

	No
	1
	8.33

	Total
	12
	100.00%


Table 6 shows the use of reference materials by teachers while teaching English at Basic level. The researcher asked 12 respondents whether they use any reference materials while teaching reading skill in English at the Basic level, and the data shows that the majority of teachers in the sample 91.67% use reference materials. In contrast, only one teacher 8.33% reported not using any reference materials. These findings suggest that reference materials are an essential part of teaching reading skill in English at the Basic level. By using reference materials, teachers can enhance their understanding of the subject matter, develop better lesson plans, and provide their students with comprehensive and well-rounded instruction.
Use of teachers guide
A teacher's guide is a manual or document that provides teachers with instructions, guidelines, and materials to help them plan and deliver effective lessons. It typically includes information on learning objectives, teaching strategies, assessment methods, and suggested activities. In this study the researcher tried to find out if they used any teachers guide for teaching reading skill in English at Basic level.
[bookmark: _Toc134364923]Table 7 
Use of teachers guide
	Use of teachers guide
	Frequency
	Percentage (%)

	Yes
	9
	75.00

	No
	3
	25.00

	Total
	12
	100.00%


Table 7 shows the used of teachers guide by the teachers. The researcher asked 12 respondents whether they used any teacher's guide while teaching reading skill in English at the Basic level and found that 75% of the teachers in the sample used a teacher's guide while the remaining 25% do not. 
Views of teachers on teaching reading skill equally with other skill
The respondents (teachers) were asked their views on teaching reading skill equally with other skill. Different responses on teaching reading skill equally with other skill are as follows.


[bookmark: _Toc134364924]Table 8 
Views of teachers on teaching reading skill equally with other skill
	Views of teachers on teaching reading skill equally with other skill
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 7 shows the views of teachers on teaching reading skill equally with other skill. The researcher asked 12 respondents whether they believed in teaching reading skill equally with other skill for teaching English at the Basic level, and found that all 12 teachers agreed with the statement. These results indicated that the teachers in the sample recognized the importance of teaching reading skill as an integral part of teaching English at the Basic level, and did not prioritize other language skill over reading. 
Teaching materials preferred by teachers to use in teaching reading skill
The respondents were asked about the teaching materials preferred by teachers to use in teaching reading skill. The researcher found the various materials preferred by teachers to use in teaching reading skill. Various materials preferred by teachers to use in teaching reading skill were reading scripts or paragraph given on books, using educational articles, writing prompts, flash cards, vocabulary, reading tips, sentence cards, hands out, newspaper, short passage, pictures, visual aids, sentence cards, books, charts, short stories etc.   
Views of teachers on giving the main theme of the reading text before presenting the text
Teachers often provide the main theme of a reading text before presenting it to students. This strategy is known as pre-teaching or front-loading. The purpose of this approach is to help students better understand and connect with the text by providing them with a clear focus or purpose for reading. In this study the respondents were asked about their views on giving the main theme of the reading text before presenting the text. The responses of teachers on giving the main theme of the reading text before presenting the text are given below: 
[bookmark: _Toc134364925]Table 9 
Views of teachers on giving the main theme of the reading text before presenting the text
	Views of teachers on giving the main theme of the reading text before presenting the text
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 9 shows the views of teachers on giving the main theme of the reading text before presenting the text. All 12 respondents agreed to the idea of giving the main theme of the reading text before presenting the text to teach English to Basic level students. This result indicated that the teachers believed in the effectiveness of providing a framework for students to understand the text better. By giving the main theme, the students were able to focus on the main idea and relate it to their prior knowledge, which could facilitate comprehension and critical thinking. Overall, the results suggest that the surveyed teachers consider it a useful pedagogical approach to provide an overview of the text before reading it, which can enhance the learning experience for the students.
Views of teachers on asking pre-reading questions
Many teachers believe in the importance of asking pre-reading questions to activate students' prior knowledge and create interest in the reading text. Pre-reading questions can be used to elicit students' background knowledge on the topic, build anticipation, and guide students' reading. The researcher asked the respondents about their views on asking the pre-reading questions. The views of teachers on asking pre-reading questions are given below:


[bookmark: _Toc134364926]Table 10 
Views of teachers on asking pre-reading questions
	Views of teachers on asking pre-reading questions
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 10 shows the views of teachers on asking pre reading questions. The research findings indicated that all 12 respondents agreed on the importance of asking pre-reading questions while teaching reading skill to Basic level English students. None of the respondents disagreed with the statement. This indicated that the teachers recognized the value of preparing students before they started reading, helping them focus on the content and enhancing their comprehension. Asking pre-reading questions allowed students to activate their prior knowledge, to form expectations, and to establish a purpose for reading, which ultimately supported their reading fluency and comprehension. The results suggest that the teachers in the sample understand and value the role of pre-reading questions in their teaching practices.
Activities used by teachers while conducting pre-reading activities
The respondents (teachers) were asked about the activities used by them while conducting pre-reading activities. Different activities used by teachers while conducting pre-reading activities are making them familiar with the topics, asking them about their past experiences, taking them to a field trip, using mind maps, debating on issue, making familiar to the vocabulary, picture describing, brain storming, making familiar with grammar, role play, guessing the topic, asking question related to the topic etc.  
Asking students to read the text aloud
Asking students to read the text aloud is a common practice in many classrooms. This strategy is used to improve students' reading fluency, pronunciation, and comprehension. By reading the text aloud, students can hear the words and sentences, and this can help them understand the meaning of the text. The researcher asked the respondents whether they asked their students to read the text aloud or not. The responses of teachers on asking students to read the text aloud are given below:

[bookmark: _Toc134364927]Table 11 
Asking students to read the text aloud
	Asking students to read the text aloud
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 11 shows the responses of teachers on asking students to read the text aloud.  All 12 respondents in the study reported that they ask their students to read the text aloud while teaching reading skill in English at the Basic level. This indicates that the practice of asking students to read aloud is a common teaching method used by teachers to improve their students' reading skill. This practice helps students to become familiar with the pronunciation of words, improves their fluency, and increases their comprehension of the text. Additionally, reading aloud also helps students to develop their confidence in reading and speaking in English, which is an essential component of language learning. Therefore, this finding suggests that asking students to read aloud is an effective teaching technique that can be utilized by teachers to enhance their students' reading skill.
Participation of students if teachers adopt student centered technique
Student-centered techniques are teaching methods that place the student at the center of the learning process. These techniques focus on promoting active engagement, critical thinking, and problem-solving skill among students. Student-centered techniques include collaborative learning, inquiry-based learning, project-based learning, and problem-based learning. The respondents were asked that do the students actively participate if the teachers adopt student centered technique. The responses of teachers on this statement are given below: 
[bookmark: _Toc134364928]Table 12 
Participation of students if teachers adopt student centered technique
	Participation of students if teachers adopt student centered technique
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 12 shows the responses on participation of students if teachers adopt student centered technique. The above results showed that all 12 respondents agreed that their students actively participate when the teachers adopt student centered technique while teaching English for Basic level students. This indicates that student centered techniques are effective in increasing student engagement and participation in the learning process. This result suggests that teachers should continue to adopt student-centered techniques in their teaching practices to enhance student learning and engagement.
Asking comprehension questions while presenting the text 
Asking comprehension questions while presenting the text is a common practice used by teachers to promote reading comprehension among students. These questions are designed to check students' understanding of the reading material and to help them identify key ideas and details. In this study the researcher asked the respondents that whether they asked comprehension question while presenting the text. The responses of teachers on this statement are given below: 
[bookmark: _Toc134364929]Table 13 
Asking comprehension questions while presenting the text
	Asking comprehension questions while presenting the text
	Frequency
	Percentage (%)

	Yes
	12
	100.00

	No
	0
	0.00

	Total
	12
	100.00%


Table 13 shows that whether the respondents ask comprehension questions to the student while presenting the text. All 12 respondents reported that they ask comprehension questions while presenting the text while teaching English for Basic level students. This indicates that asking comprehension questions is a common and important teaching strategy used by English teachers to assess their students' understanding of the text. Comprehension questions can help teachers gauge students' comprehension level and identify any areas of the text that may require further explanation or clarification. By asking comprehension questions, teachers can also encourage students to engage more actively with the text, which can enhance their understanding and retention of the material. Overall, the results suggest that asking comprehension questions is a widely accepted and effective teaching practice for teaching English reading skill at the Basic level.
Techniques preferred by the teachers
Techniques preferred by teachers refer to teaching methods that are commonly used and considered effective by educators. These techniques can include a variety of strategies such as direct instruction, cooperative learning, inquiry-based learning, project-based learning, and problem-based learning. In this study the researcher asked the respondents about the techniques they prefer for teaching. The responses of teachers on this statement are given below: 
[bookmark: _Toc134364930]Table 14 
Techniques preferred by the teachers
	Techniques preferred by the teachers
	Frequency
	Percentage (%)

	Student centered technique
	12
	100.00

	Teacher centered technique
	0
	0.00

	Total
	12
	100.00%


Table 14 shows the techniques preferred by the teachers while teaching English. The above results indicate that all 12 respondents prefer student-centered techniques while teaching English for Basic level students. This suggests that teachers are moving away from traditional teaching methods, where the teacher takes center stage and controls the learning process, to more modern approaches, where students play an active role in their own learning. Student-centered techniques encourage critical thinking, problem-solving, and collaborative learning, which are essential skill for students to succeed in the 21st century. By preferring student-centered techniques, teachers aim to create a more engaging and inclusive learning environment, where all students have the opportunity to learn and develop their English language skill.
Techniques used by teachers to teach reading skill
The respondents were asked that what techniques do they used to teach reading skill are. The researcher found various techniques used by the teachers. They are reading aloud, detailed reading, scanning, active reading, speed reading, providing time for spoken language, reading the text repeatedly, skimming, structure proposition, story map, summarizing, charts, asking questions, to bring the student in front, discussion on the topic, identifying and comprehension main theme, use of background knowledge, re-read for clarification, visualize the background, take notes, make connection to prior knowledge, activating, inferring, monitoring, clarifying, etc.  
Mostly used techniques
The mostly used techniques in teaching refer to the teaching methods that are frequently used by educators in the classroom. These techniques may include direct instruction, lecture, discussion, questioning, collaborative learning, and hands-on activities. In this the study the researcher tried to know the mostly used techniques by the respondents. The mostly used techniques by the teachers are given below:
[bookmark: _Toc134364931]Table 15 
Mostly used techniques
	Mostly used techniques
	Frequency
	Percentage (%)

	Reading aloud
	5
	41.67%

	Story Map
	1
	8.33%

	Skimming
	1
	8.33%

	Student come to the front and read
	1
	8.33%

	Identify and comprehension main theme
	1
	8.33%

	Summarizing and Visualizing the background
	2
	16.67%

	Answering the questions
	1
	8.33%

	Total
	12
	100.00%


Table 15 shows the mostly used techniques by the teachers for teaching reading skill in English at Basic level. Based on the data collected from the 12 respondents, the mostly used techniques for teaching English reading skill to Basic level students were reading aloud 41.67%, summarizing and visualizing the background 16.67%, and identifying and comprehending the main theme 8.33%. Other techniques that were mentioned included skimming, answering questions, using story maps, and having students come to the front and read. These results indicate that there is a variety of techniques used by teachers to teach reading skill to Basic level students, and that reading aloud and summarizing are the most popular among the respondents. 
Occasionally used techniques
Occasionally used techniques in teaching refer to teaching methods that are used less frequently by educators in the classroom. These techniques may include simulations, case studies, debates, role-playing, and project-based learning. While these techniques may be effective in certain contexts, they may require more planning, resources, and time to implement compared to the mostly used techniques. In this the respondents were asked that which techniques do they occasionally used. The occasionally used techniques by the teachers are given below:
[bookmark: _Toc134364932]Table 16 
Occasionally used techniques
	Occasionally used techniques
	Frequency
	Percentage (%)

	Scanning and Skimming
	6
	50.00%

	Clarifying
	1
	8.33%

	Structure Proposition
	1
	8.33%

	Chart
	1
	8.33%

	Summarize
	1
	8.33%

	Visualize the background
	1
	8.33%

	Recitation
	1
	8.33%

	Total
	12
	100.00%


Table 16 shows the occasionally used techniques by the teachers for teaching reading skill in English at Basic level. The data shows that out of the 12 respondents, 50% of the teachers occasionally use scanning and skimming techniques while teaching English to Basic level students. Other occasionally used techniques include clarifying, structure proposition, chart, summarize, visualize the background, and recitation. This indicates that while some techniques are used more frequently than others, teachers do have a variety of techniques at their disposal to teach reading skill. Additionally, it may suggest that teachers are open to trying different techniques and adapting their teaching methods based on their students' needs and abilities. 
Techniques used in the teaching reading found in the observation
Techniques used in teaching reading skill in English at the Basic level include strategies such as pre-reading activities, guided reading, close reading, and reading comprehension exercises. Pre-reading activities can include predicting, scanning, and skimming, which help students prepare for reading and activate prior knowledge. The researcher observed one class of each teacher. The researcher filled the form of observation check list to know the different techniques used by them for teaching reading skill in English at Basic level. As a whole the techniques were divided in to three parts. They were pre-reading, while-reading and post-reading activities. Additionally, the researcher compared those techniques according to their uses. They were always used, mostly used and sometimes used. The percentages of the techniques applied by the teachers for teaching reading skill found in the observation are as below:
[bookmark: _Toc134364933]Table 17 
Techniques used in the Teaching Reading found in the observation
	Techniques
	Always
	Mostly
	Sometimes

	
	F.N.
	T.N.
	P
	F.N.
	T.N.
	P
	F.N.
	T.N.
	P

	Pre Reading Activities:
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Guessing the topic and content through headline
	11
	12
	91.67
	1
	12
	8.33
	0
	12
	0.00

	Guessing the theme
	8
	12
	66.67
	4
	12
	33.33
	0
	12
	0.00

	Associating the vocabulary with topic
	4
	12
	33.33
	8
	12
	66.67
	0
	12
	0.00

	Telling something relevant to the text
	1
	12
	8.33
	7
	12
	58.33
	4
	12
	33.33

	Presenting some new words relating to the text
	3
	12
	25.00
	4
	12
	33.33
	5
	12
	41.67

	Brain storming about the content
	5
	12
	41.67
	5
	12
	41.67
	2
	12
	16.67

	Predicting
	3
	12
	25.00
	5
	12
	41.67
	4
	12
	33.33

	Telling the purpose of the teaching text
	3
	12
	25.00
	8
	12
	66.67
	1
	12
	8.33

	While - Reading Activities
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Skimming for the general idea
	7
	12
	58.33
	3
	12
	25.00
	2
	12
	16.67

	Answer questions
	9
	12
	75.00
	3
	12
	25.00
	0
	12
	0.00

	Completing the incomplete text
	8
	12
	66.67
	4
	12
	33.33
	0
	12
	0.00

	Matching
	9
	12
	75.00
	3
	12
	25.00
	0
	12
	0.00

	Arranging the words
	8
	12
	66.67
	3
	12
	25.00
	1
	12
	8.33

	Choosing the best answer
	7
	12
	58.33
	4
	12
	33.33
	1
	12
	8.33

	Dealing with the multiple-choice items
	4
	12
	33.33
	3
	12
	25.00
	5
	12
	41.67

	Making notes
	6
	12
	50.00
	5
	12
	41.67
	1
	12
	8.33

	Putting pictures related to the text
	3
	12
	25.00
	7
	12
	58.33
	2
	12
	16.67

	Post-Reading Activities
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Discussing the most interesting event in the text
	7
	12
	58.33
	4
	12
	33.33
	1
	12
	8.33

	Performing the different language exercise
	4
	12
	33.33
	5
	12
	41.67
	3
	12
	25.00

	Reviewing
	5
	12
	41.67
	5
	12
	41.67
	2
	12
	16.67

	Getting feedback
	4
	12
	33.33
	7
	12
	58.33
	1
	12
	8.33

	Retelling the text
	8
	12
	66.67
	4
	12
	33.33
	0
	12
	0.00

	Summarizing the text
	4
	12
	33.33
	6
	12
	50.00
	2
	12
	16.67

	Role -playing
	3
	12
	25.00
	4
	12
	33.33
	5
	12
	41.67

	Interpreting the charts, diagram etc.
	2
	12
	16.67
	3
	12
	25.00
	7
	12
	58.33


Table 17 shows the Techniques used in the teaching reading found in the observation. The table presents the frequency and percentage of different pre-reading activities, while reading activities and post-reading activities used by 12 English language teachers for teaching reading skill at the Basic level. The techniques were classified into three categories: Always used, mostly used, and sometimes used.
The results indicate that the pre-reading activity of Guessing the topic and content through headline was always used by 91.67% of the teachers, whereas guessing the theme was always used by 66.67% of the teachers. Associating the vocabulary with the topic was the least frequently used pre-reading activity, with only 33.33% of the teachers always using it. In the Mostly used category, telling something relevant to the text was the most frequently used technique, with 58.33% of the teachers always using it. Presenting some new words relating to the text was used mostly by 33.33% of the teachers. Brainstorming about the content and telling the purpose of the teaching text were also frequently used techniques in this category. In the Sometimes-used category, Scanning was used mostly by 41.67% of the teachers, and Clarifying, Structure Proposition, and Chart were used by only 8.33% of the teachers. In summary, the results indicate that the teachers mainly used pre-reading activities that involved guessing and predicting the content and theme of the text. Additionally, they often presented some new vocabulary and encouraged students to brainstorm about the content. The results also indicate that there is a need for more diverse and creative pre-reading activities that engage students and help them build different reading skill.
The results indicate that most teachers 75% to 58.33% always use or mostly use techniques like answering questions, matching, completing incomplete text, arranging the words, and choosing the best answer. However, only a few teachers 33.33% to 25% always use techniques such as dealing with multiple-choice items, making notes, and putting pictures related to the text. Skimming for the general idea is always used by 58.33% of the teachers and mostly used by 25% of the teachers. Making notes is used by only 50% of the teachers, which indicates that it is not a widely used technique. Overall, the results indicate that the teachers mainly use traditional techniques such as answering questions, matching, and completing the incomplete text in while-reading activities.
The above table shows the techniques used by the teachers for post-reading activities in English language teaching at the Basic level. The table displays the frequency of the techniques that the teachers used always, mostly, and sometimes. The most commonly used technique by the teachers was retelling the text, which was used always by 66.67% of the teachers and mostly by 33.33% of the teachers. Other frequently used techniques were discussing the most interesting event in the text, reviewing, and summarizing the text, which were used mostly or always by 41.67% to 58.33% of the teachers. Techniques such as interpreting the charts, diagram, etc., and role-playing were used sometimes by the teachers. The results indicate that the teachers were using a variety of techniques for post-reading activities, and most of them were focused on enhancing the comprehension skill of the students.
[bookmark: _Toc146893972]Major Findings of the study
The major findings of the study are as follows:
a. The most commonly used technique was asking questions related to the topic 
b. Most of the respondents used reference materials for teaching reading skill. 
c. Most of the respondents used a teacher's guide for teaching reading skill. 
d. Most of the respondents agreed to the idea of giving the main theme of the reading text before presenting the text to teach English to Basic level students. 
e. Most of the respondents agreed on the importance of asking pre-reading questions while teaching reading skill to Basic level English students. 
f. Most of the respondents in the study reported that they ask their students to read the text aloud while teaching reading skill in English at the Basic level. 
g. Most of the respondents agreed that their students actively participate when the teachers adopt student centered technique while teaching English for Basic level students. 
h. All 12 respondents reported that they ask comprehension questions while presenting the text while teaching English for Basic level students.  
i. All 12 respondents preferred student-centered techniques while teaching English for Basic level students. 
j. Reading aloud technique were mostly used technique and scanning and skimming technique were occasionally used technique.  

[bookmark: _Toc146893973]CHAPTER FIVE
[bookmark: _Toc146893974]SUMMARY, CONCLUSION AND IMPLICATION
This is the last chapter of this research study. This chapter incorporates the summary, conclusion and implication of the study which are based on the results and discussion of the collected data. 
[bookmark: _Toc146893975]Summary
The aim of this research study entitled "Techniques of Teaching Reading Skill at Basic Level" is to investigate the various techniques utilized by Basic level English teachers in teaching speaking skill to their students. Reading is the process of extracting meaning from written or printed text. It involves the interpretation of symbols, letters, and words, as well as the comprehension of their meanings and relationships. Reading is a complex cognitive process that involves the use of multiple skills, including visual perception, attention, memory, and linguistic processing, among others. The research examines the different approaches and methods that teachers use, including traditional and modern techniques, such as reading aloud, detailed reading, scanning, active reading, speed reading, skimming, summarizing etc.
The research employed a survey approach that incorporated elements of both qualitative and quantitative analyses. The outcomes of the research highlight the techniques that are frequently utilized by Basic-level English teachers, and it proposes some pedagogical implications for teachers. The study offers important suggestions and recommendations for English language teachers to enhance their teaching methods and boost their students' speaking abilities, ultimately contributing to the advancement of English language education at the Basic level.Top of Form
[bookmark: _Toc146893976]Conclusion
This research study "Techniques of Teaching Reading Skill at Basic Level", tried to find out the common techniques and material used by teachers while teaching reading skill at Basic level. Most of the teachers were found academically qualified to teach at Basic level. No teachers used single technique to warm up the students. They used various ways such as asking some pre-reading questions related to the coming topic, starting with vocabulary race, asking questions related to the topic, doing pair work related to the topic, providing hints about the lesson, telling references etc. Most of the respondents agreed on the importance of asking pre-reading questions while teaching reading skill to Basic level English students. Most of the respondents reported that they ask their students to read the text aloud while teaching reading skill in English at the Basic level which indicates that the practice of asking students to read aloud is a common teaching method used by teachers to improve their students' reading skill. Most of the respondents preferred student-centered techniques while teaching English for Basic level students which indicates that teachers are moving away from traditional teaching methods, where the teacher takes center stage and controls the learning process, to more modern approaches, where students play an active role in their own learning. Various techniques were used by teachers to teach reading skill at Basic level such as reading aloud, story map, scanning and skimming, reading in front of the class, summarizing and visualizing the background, answering the questions, clarifying, structure proposition, chart, summarize, recitation etc. Out of them reading aloud technique was mostly used technique and scanning and skimming technique was occasionally used technique.
[bookmark: _Toc146893977]Implications
The following implications for various levels are suggested based on the study's findings:
Policy Related
At the policy level, the following recommendations are made:
a. Teachers should be provided with regular professional development opportunities to learn and implement evidence-based techniques for teaching reading at the Basic level (grade five). This can include workshops, online courses, and mentoring programs.
b. Schools should implement a system for regularly assessing the reading proficiency of students at the Basic level (grade five). This can help to identify students who may be struggling and allow for early intervention.
c. Teachers should be trained in differentiating instruction to meet the needs of individual students. This can include providing additional support for struggling readers and challenging activities for advanced readers.
d. Teachers should incorporate authentic materials into their instruction, such as newspapers, magazines, and online resources, to provide students with exposure to real-world reading materials.
Practice Related
For practice level, the following recommendations are made:
a. Teachers should explicitly teach students reading strategies such as predicting, questioning, clarifying, summarizing, and visualizing to help them comprehend and retain the information they are reading.
b. Teachers can incorporate technology-based tools such as interactive whiteboards, tablets, and e-books to engage students in the reading process and provide them with a variety of reading materials.
c. Cooperative learning activities, such as partner reading, small group discussions, and peer feedback, can help students develop their reading skill and build their confidence.
d. Teachers should provide students with opportunities for independent reading, allowing them to choose books or materials that interest them and read at their own pace. This can foster a love for reading and increase motivation to read.
Future Research Related
Given the study's limitations, there are some gaps. The following are some suggestions for future research:
1. A larger sample size could provide more comprehensive data and insights into teaching reading skill at the Basic level (grade five).
2. Conducting the research in different locations with different backgrounds could provide a more diverse range of perspectives and experiences.
3. Conducting similar research on different subjects and languages could provide a comparative analysis of teaching reading skill across different contexts.
4. Investigating the role of technology in teaching reading skill at the Basic level (grade five) could provide insights into how digital tools could be used to enhance the effectiveness of different teaching techniques.
5. Exploring the impact of parental involvement on teaching reading skill at the Basic level (grade five) could provide insights into the role of parents in their children's reading development.
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[bookmark: _Toc131941798][bookmark: _Toc146893981]APPENDIX III (LIST OF SCHOOLS AND TEACHERS)
	S. No.
	Teachers Name
	School Name
	School Address

	1
	Aaishma Karki
	Standard Secondary Boarding School
	Itahari-17, Sunsar

	2
	Ashok Raut
	Samata School
	Itahari, Sunsari

	3
	Bibika Niraula
	Shree Shahid Smriti Basic Level School
	Itahari-18, Sunsar

	4
	Chandrakala Khanal
	Shree Janata Secondary School
	Itahari, Sunsari

	5
	Deep Narayan Chaudhary
	Panchayat Secondary School
	Pipraha, Ramdhuni

	6
	Dipika Kadariya
	Y-Pointing Boarding School
	Itahari, Sunsari

	7
	Gerald Adwani
	Itahari Model Secondary School
	Itahari, Sunsari

	8
	Menuka Adhikari
	Kasturi Academy
	Itahari, Sunsari

	9
	Priya Dhakal
	Nilkantha Academy
	Itahari, Sunsari

	10
	Sandesh Thapa
	Sunsari St. Xaviers Eng. Boarding School
	Itahari, Sunsari

	11
	Sushil Pradan
	Himal Public School
	Ramdhuni, Sunsari

	12
	Tara Shrestha 
	Sushma Secondary School
	Itahari, Sunsari
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