CHAPTER -ONE
INTRODUCTION

1.1 General Background

Through the interaction among the members of the community
by means of language a society is in existence. Language is not just the
juxtaposition of words or noises of sounds but a systematic arrangement
of these components so as to systematize a message to establish
interrelationship between and among the people not only of society or
community but also of entire globe.
The ever expanding dimension of knowledge seems slowly and
gradually to creep into the bag of English language. This has further
shrunken the world into becoming bilingual and multilingual. In other
words being a member of monolingual society in an underdevel oped

country bars one from keeping oneself updated with the momentary

change taking place in the world. Thus, knowing the use of English
language for the purpose of extracting knowledge to keep oneself up to
date has emerged as an essential phenomenon pressing the world into
becoming at least bilingual.

So far extracting knowledge is concerned; it can be done in three ways,
by experience, by listening or by reading. The researcher’s concern here
primarily lies on reading. Effective reading comprehension rests on the
background of reading skills and reading speed can also be incorporated
as one of the skills of reading .Though English language occupies an
important place in the curriculum of our education system as a

compulsory subject from primary level to bachelor’s level, the only
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exposure the students entertain while learning this language is reading
from the text itself. Exposure to red life situation is minimum or not at
al. Due to various prevailing circumstances, even English teachers of
various levels cannot create a favorable environment to facilitate
listening, reading and speaking English. Those students who are much
interested can get a little chance of exposure to listening to it if they
activate themselves to listen to some foreign television channels
activate in the urban areas. Even this opportunity is out of access to the
Interested ones in the remote and village areas of our country.
Therefore for average students who are undertaking English language
as a compulsory part of their study are deprived of other exposure
except for reading textbook.

In this regard Fry (1963:3) says ‘reading faster is possible with some
practices...... reading is fastest means of communication.” He
emphasizes reading speed i.e. the rate at which the readers reproduce
mentally or vocally the written or printed materials by saying
......... an average person can read English nearly twice as fast as he
can speak or listen.............. a slow reader can read 360 books in 10
years where as a good reader can read 900 books in the same period.
(assuming that the students read one hour per day, six days per week
,and that the books of an average length of 70000 words.)’

But the question arises; how fast can we read? How fast can Nepalese
students read? In fact no one has attempted to determine the reading
speed of the Nepalese students of English language and Nepali
language as well.

In this scenario, curiosity in the part of the researcher regarding the

reading speed of the Nepalese students is obvious. So far as the study is



concerned, very little, in this field has been carried out in the
department of English language education, faculty of education T. U.
Even those who have tried to do so, they have focused on quite
different objectives from this purpose and have pointed out the need of

further study for various purposes.

1.1.1 Definingreading

Reading is defined variously by various scholars, academic
organizations and ingtitutions. The Concise Oxford Dictionary of
Current English (9™ edition) defines reading as ‘reproducing mentally
or vocally the written or printed words of book, author etc. by following
the symbols with eyes.........

Encyclopedia Britannica (Vol.19.9) defines reading as ‘the
mental process of securing and reading to an author’s message
represented by written or printed symbols’.

Strevens (1977:109) says ‘Reading consists of making out the
meaning of written language........ an analysis of reading most embody
an analysis of writing...... He has analyzed reading by three angles:

I.)  The nature of reading

i)  Thefunctions of written language  and

lii.)  The process carried out by the readers
I.) The nature of reading

a) Readingisvisual

b.) Reading isorganized and systematic

c) Readingisarbitrary and abstract, but meaningful.

d.) Readingisrelated to a particular language and society.
I1.)Functions of written language



a) lconic

b.) Linguistic

c) Logicd

d.) Informative

e) Rhetorical

f.)  Implicational
ii.) The process carried out by the reader.

a) Deciphering

b.) Decoding

For more than a quarter of a century language teachers have been
dominated by the idea that speech is primary form of language, written
IS secondary but pendulum may have swung too far in the direction of
reading and many teachers are now seeking to increase the effort
applied specially to the learning and teaching of reading.’
According to Potts (1976:84) ‘Reading should be regarded as a
developmental process in which systematic progression is developed
within a structured framework. Reading is also considered to be a
skilled behavior and ultimate mastery of reading process is dependent
upon mastery of hierarchy of skills.

‘www.reading.org. (One of the internet domains) defines reading as

‘the term reading means a complex system of deriving meaning from
print that requires all the followings,
- The knowledge to understand how phonemes are connected to
print.
- The ahility of decoding unfamiliar words
- The ahility to read fluently



- The development of appropriate outline strategies to construct
meaning from print.

Harmer (1997:186) comparing reading text with listening text says
‘unlike a listening text, reading text moves at the speed of the reader.’
Davies, (1995:78) defines reading as ‘a visua and cognitive process to
extract meaning from writing by understanding the written text,
processing information and relating it to existing experience. He further
says ‘the process of reading is characterized with reading dynamicsi.e.

the progress of reading time. Major types of reading dynamics are

shown by the graphs.
Text
1- Smooth reading
Time
Text
2- Itemreading
Time
Text
3- Searchreading
Time
Text
4- Think reading
I
Time
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Text

5- Slow reading

Time

Text
6- Speed reading

Time

Besides these technical definitions reading is found to be defined
as a skill or tool to achieve something. The report of The Commission
on Reading (USA) defines reading as a skill. It is a cornerstone for a
child’s success in school, and indeed, throughout life. Without ability to
read well, opportunities for personal fulfillment and job success
inevitably will be lost. Similarly mango and mango (reading
definitions. google.com) views reading as a tool whose definition is
influenced by the reader’s purpose and the demands of the situations.

An integral part of reading process is the reader’s anticipatory
guess and confirmation from the text. The process of reading reader’s
schemata and information from the text provide for interaction of the

‘new’ and ‘old’ for ‘deceived’ expectancy and for changing the view-



points. The ‘new’ and ‘old’ interact in the process of reading and as a
result of this interaction the expectation that a reader builds about the
text can be ruined or re-confirmed. If the expectations are ruined, we
speak of the “deceived expectancy”. A common case is when a text
simply adds new knowledge to what is already known to the reader
about the subject. Interaction of the reader’s schemata and information
from the text can carry on as ‘adding’ , ‘correcting’, ‘refuting’, “critical
thinking”, and “re-confirming”.

Readers’ and writers’ realities interact in the process of reading.
(Widdowson. (1978:11) Writer’s reality can be made more or less
explicit depending on the genre. “Autobiography’ will emphasize the
life context of the author’s philosophy of life. A fictitious character can
be the author’s spokesman. Imagined reality of the fictitious process
also makes part of the textual reality. Textua reality can be perceived
by the readers in the context of their own reality .This turns reading in
to a ‘silent communication” with the author.

The process of reading is crowned with interaction between
communicative message and reader’s response. Communicative
message is the intended meaning which the text is made to convey to
the reader in pursuit of the author’s goal. Getting a communicative
message is done through reading for not ‘what’ is written but to ‘why” it
Is written. Reader’s response is a change in the reader’s mind whether
made explicit or kept implicit that comes as a reaction to having read
the text

Importance of reading must have been realized very early in the
U.S. ‘Many high schools in the U.S. began to teach reading between
1930 and 1950 and a number of colleges initiated courses to improve



reading. By the mid 1950s, many adult education courses to improve
reading improvement classes and some industrial concerns were
offering reading courses to their employees.” (Encyclopedia Britannica
vol. 19: 9) Inclusion of reading in academic institution as a course
dates back to as early as 1930 when American High schools seemed to
have included reading in their courses as pioneers . By 1950’s as the
Encyclopedia Britannica (vol.19.9) confirms reading got to blossom
into full bloom getting reorganized in the course of college level

education and forming a part of adult education as well.

1.1.2 Reading skill in language learning

Language learning involves learning of the underlying system of
language and performance skills. The underlying systems of language
are the phonological system, morphologica system, grammatical
system, semantic/pragmatic system and discourse. Performance skills
are four in number viz. listening, speaking, reading and writing. They
are divided into two groups. receptive skills and productive skills.
Speaking and writing are productive skills where as listening and
reading are receptive skills. Thus reading is one of the receptive skills
but only reception is not enough to be ‘reading’. Reception in this
connection includes interpretation as well. The picture below shows the

place of reading in language learning.
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Teaching to read starts with teaching ‘phonics’, i.e. association of
sounds and letters (Ur. 1996). Teaching reading to advanced students

can be organized with.



1.) A single text (skimming and scanning)

- Skimming entails the learner’s (reader’s) ability to pick out

main points rapidly, disregarding what is not essential or relevant
for specific purpose. (Harmer: 1991)

- Scanning is the reading to pick out certain expected
information. That is to say, we glance rapidly through the text to
search for a specific piece of information.

Parallel texts (reading two or more text on the same subject
thus creating information gap between the readings)

ii.) Divided text ( splitting the text into parts and handling them out for
the learners to read and then put information together, thus
organizing ajig-saw reading)

Advanced reading activities can take the form of;

I.) Cued reading (finding information in the text as relevant to the cue
given)

I1.) Guided reading (seeking information in the text in answer to the
guestions given)

ii.)  Jig-saw reading (pulling information together of the two or more
texts distributed between the learner)

iv.)  Shared reading (reading the same text in a group but with each
learner having a differed task with subsequent sharing information)

v.) Critical reading (activating through process over the text)

Reading skill comprises two types of reading in generd:
intensive and extensive reading. By intensive reading we mean careful
study going through the passages very deeply and comprehending

everything written in it .Intensive reading is primarily done for promoting
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detailed knowledge of language of acquiring its full meaning. Accuracy
and quality which are regarded as the best ornament can be devel oped

through this sort of reading. Intensive reading reinforces a reader to

require a higher degree of understanding of language. Extensive reading
In atrue sense is reading longer text usually for one’s own pleasure. This
Is a fluent activity which involves mainly globa understanding. This
reading focuses on over al comprehension characters and events rather
than precise detail of language. Such reading is done for the progression in
language learning and developing one’s pace. Silent reading in a greater
control of language is good. Skimming and scanning come under extensive
reading. Scanning is done for finding out a particular peace of information

where as skimming is done for getting the gist of a given text; text or

passage.

1.1.3 Reading Speed

Reading speed is one of the most essential requirements for
higher academic purposes. In the cursory observation of the researcher,
there seemed to be neither practices nor practice materials geared to
develop reading speed in the secondary level education. Of course there
are efforts to develop the reading comprehension but speed is not
highlighted. It seems to have been a neglected aspect of the curriculum
right from the planning level through production, implementations and
testing. This has been identified as a problematic area in the ELT of
Nepal. We have seen that in the internationally standardized test of
English like TOEFL, speed is highly emphasized. Reading activities
and materials should be included in our curriculum as well.
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Grellet (1981:17) is of the opinion that students would never read
efficiently unless their reading speed and techniques to their aim are
emphasized when reading. A good reading habit which improves the
rate of reading can and should be taught and practiced like other skills.
According to Nutall (1995:56) ‘Secondary school pupils in the
countries where English is a second language may read about 120-150
w/m before training. University students in the similar areas may read
at about 200 w/m. But have been found to study at rates as slow as 60
w/m; presumable the text were difficult and has to be understood
thoroughly.’

Although reading has been defined variously by various scholars
reading speed has just been touched by very few of them and have not
defined it exclusively. Fry (1963), Davies (1995), and so on how ever
attempted to bring this topic into light to some extent. Reading speed
according to Fry (1963) can be defined as the rate at which the readers
reproduce mentally or vocally the written or printed materials.

1.2 Review of Related Literature:

Though reading is not the fresh topic in the field of research in
the department of English Education faulty of Education, T.U., most of
the studies carried out previousy have been concerned with the
comprehension and proficiency. Reading speed has just been touched
but not studied exclusively yet .Some studies related to the topic are as
follows:

Fry (1963), in his study ‘teaching faster reading’ has found out that
reading is the fastest means of communication. He states that English is
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spoken at 150 words per minute, while it can be read at 250 words per
minute or faster.

Giri (1981) has carried out comparative study of the over al language
proficiency of the students of Kathmandu and Doti district and found
out that students of Kathmandu are more proficient in listening,
speaking and reading than those of Doti. The proficiency was compared
in terms of comprehension.

Mathema (1993) has observed the reading, writing and comprehensive
abilities of the participants in the non-formal adult education program
in Nepal. She found that a few of them needed more practice while
most of them were good.

Shivakoti (1996) has viewed the reading proficiency of the secondary
students of Jhapa district. His findings showed that the urban schools
performed better than the rural schools. He also found that government
aided schools were poorer than private schools in both text books and
non-text book materials.

Shrestha (1998) has attempted to study reading comprehension in the
English language of the students of grade VIIl. She has stated that
students were found good of seen passages than that of unseen. She aso
found out that the performances on seen and unseen passages are
positively co-related.

Ghimire (1998) has made a study with the objective to present a
comparative analysis of the proficiency of boys and girls of grade X in
reading and writing skills. She found the male students better than
female onesin all the tested items.

Subedi (2000) has carried out a comparative study of reading
comprehension of grade IX students of Kathmandu and Jhapa. He
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found out that the students of Kathmandu had better performance of the
newspaper.

Gauli (2001) has carried out his study on reading speed of Nepalese
students and has come out with the consequence that the reading speed
of Nepalese students is poor in comparison to that of native speakers.
Being the period when he carried out his research a transitional period
he is not satisfied with the result and points out the need of further
study on the same topic. However, his study is silent about Nepali
reading speed of Nepalese students which is one of the fields of this
researcher so as to compare Nepali and English reading speed of
Nepal ese students of Dang district.

Therefore, the researcher having found the field uninvestigated has
attempted to carry out the research in the field. Several studies have
been carried out on the comprehensiveness of the reading skills of the
students however, none of the above- mentioned studies has focused on
the problem of finding and determining the English and Nepali reading
speed of Nepalese students specially those who have Tharu language as
their mother tongue so far . That’s why the researcher realized the need

of the present research.

1.3 Significance of the Study

A severe handicap of Nepalese students who go abroad for higher
studies is found to be their poor reading speed. There has not been a
single research to find out the reading speed of Nepalese students
having Tharu language as their mother tongue, in the English and
Nepali languages. Hence the researcher has attempted to undertake this
study seeking to make some efforts in the language teaching program of
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Nepal to faster the reading speed of Nepalese students in both Nepali
and English language.

Course designers, evaluators, examination administrators, teacher

trainers, teachers, researchers and linguists will be facilitated by the

findings of this study. It will aso be useful to al who are directly or

indirectly concerned with the field of ELT in Nepal and other countries

where English is taught as a foreign language.

1.4 Research Questions

The present study seeks to answer the following questions stated

as problems:

What is the average reading speed of Tharu students in the
English and Nepali languages?

Does the Tharu students’ English reading speed match with that
of Nepali reading speed?

What is the status of the students from private schools and
government aided schools?

Are the femae students equally capable in speed reading in
relation to the male students?

Is there any relationship between reading speed and

comprehensibility?
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1.5 Objectivesof the study

The genera objective of this study isto make a survey of English
and Nepai reading speed of the students of Nepal. The specific
objectives of the study are as follows:

I To find out the English and Nepali reading speed of Tharu
students of Dang district studying at secondary level.
I. To compare between the Nepali and English reading speed of
these students
li.  To make comparison between the English and Nepali reading
speed of the students from private schools and government
aided school.
iv.  To compare between the girls and boys students in terms of
their reading speed in the English and Nepali languages.
V. To find out the students’ comprehensibility and its relationship
with reading speed.
vi. To draw inferences on the basis of finding of the study and
suggest some pedagogical implications.

1.6 Definition of terms:

Reading - A process of reproducing mentally or vocally the
written or printed words of book, author etc. by
following the symbols with eyes.

Reading speed - The rate at which the readers reproduce mentally or
vocally the printed materials.
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Secondary level - Class nine and ten

Private schools - The schools being run with the private
investment of an individual or the group of
individuals, and where all the subjects except Nepali
language are taught in English.

Government aided (public) schools- The schools being run with the
economic investment of the government, and where

every subject except English istaught in Nepali.

1.7 Limitationsof the Study :
The study has the following limitations:

I The subject area is limited to the reading speed in the Nepali and
English languages.

ii.  The result will be based on the data collected from the six
selected schools of Dang district.

lii.  The population in this study consists of 30 boys and 30 girls of
Tharu community of Dang district.
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CHAPTER -TWO
M ethodology

2.1. Sour ces of data

2.1.1. Primary source
This study was entirely based on the primary data collected from
different students of Dang district with the help of the test items
I.e. reading texts.

2.1.2. Secondary source
Some related books or thesis such as Fry (1963), Gauli (2001)
were used as the secondary source of data only as reference.

2.2. Population:
The population of the study consisted of 60 students of secondary
level of Dang district.

2.3. Sampling Procedure:

Since it was rather difficult to investigate all the schools where
there are Tharu students because of various factors such as time, money
etc. Only six schools were taken for investigation. While selecting these
schools it was kept in mind that the schools selected were
representatives of that district. The technique that had been adopted was
stratified random sampling while picking up the students from each
school. This stratum was formed on the basis of the performance of the

students in their previous classes.
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Table 1l
Sample of the study

Sample Number Sample type Number
Boys 30 Private school 30
students
Girls 30 Government aided 30
school students
Totd 60 Totdl 60

2.4. Toolsfor data collection:

The pre-determined test paper consisting of very simple reading
texts followed by 2 to 4 multiple choice items based on the preceding
texts was the primary tool of the study. The format of the test was based
on the principle that “if an expository passage is broken up strategically
with review questions, the chances are grater for full comprehension
with in a short time than if question are kept until the end of passage.”
Encyclopedia of Education Vol. 7. (Macmillan and Free Press, P. 378)

It was really a chalenging job to test the receptive skill of the
students. The only indications for its measurement are the observable
responses regarding the test. Therefore, one of the assumptions of the
study was that the students had not read the text corresponding to the
guestions if they didn’t respond to the questions correctly. Under this
study it was also assumed that the speed of reading is bared by the
difficulty factor of the text. Hence the text had been selected and
constructed keeping in mind the difficulty factors, making the difficulty
level a constant feature not a variable one. The length of the text and
guestions in the test paper had been managed in such a way that only
the best native readers would be able to respond to all the questions

correctly with in the alocated time of four minutes .
19



2.5 Pilot study

A pilot study was carried out to decide the length of the test paper
involving the 10 native speakers being assumed the perfect readers
available in Kathmandu valley.

2.6 Process of data collection:

Firstly six schools were selected from Dang district representing
both private and government aided schools. Then the researcher visited
the selected schools being co-operated by the school administration and
the selected students of each school. Lastly the test was administered on
the students systematically following a procedure as follows:

The students were arranged in seats maintaining a considerable
distance between adjacent ones in such a way that they wouldn’t disturb
each other. The researcher also assured himself that there was no any
disturbance during the test being administered. Then the researcher
made the students fedl relaxed by explaining to the students his purpose
of taking the test as it was not to make them “pass’ or “fail’ , it was just
the measurement of their reading speed . Then the researcher made it
sure that al of them knew what to do by telling them the necessary
instruction clearly. After making it sure he put the paper upside down in
front of them telling then not to turn the paper until he announced the
“start” of the time. He aso told them to write their names and classes
on the back of the test paper before starting the test time. After setting
the stop watch for four minutes he told them to start. The researcher
notified the students when there was only one minute to go. At the end
of the allocated four minutes, he told them to stop. Lastly, he collected
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the test papers from the students and he repeated the same procedures
for the next set, since the students had to be tested in both English and
Nepali languages.

After the administration of the test, the test papers were scored on
the basis of the correct responses to the questions. The words inside the
attempted portion of the text were counted and divided by four to find
out the number of words they could read per minute, since they were
given the time of four minutes for each text. In case of the incorrect
responses to the questions, the words of the certain sentences containing
correct answers were excluded from the counting, but the words inside
the questions and their alternatives were counted even if the responses
were not correct. In this way, the students’ reading speed was

measured.
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CHAPTER -THREE

Analysisand Interpretation

In this section, the scores of the students are analyzed using a
simple statistical tool of percentage and central tendency. This analysis
leads to the interpretation of their achievements and their reading speed.
The frequency of the scores is analyzed with respect to the class
interval of ten. On this basis ,the central tendency of the scores are
calculated and English and Nepali reading speed of the students are
analyzed and interpreted with regard to the arithmetic mean.
Comparison of reading speed of the students by sex, by the type of
school they are from and by language is done on the basis of the mean.
Finally, the students’ reading speed is analyzed and interpreted in
relation to their comprehensibility.

3.1. Analysisand inter pretation of the central tendency of the data
Table?2

Classinterval and frequency of scores

Class Interval Frequency in English Lg. Frequency in Nepali Lg.

30-40 -

40-50

50-60

60-70 3

70-80

80-90

90-100

100-110

R WN A~ PRFR O
[
g0 O 0P Rk

110-120

22



120-130

130-140

140-150

HOYN|O1

150-160

160-170

170-180

180-190

190-200

200-210

210-220

220-230

230-240

240-250

R ROl NIk, IN RN oOIN|F
1

otal-60 Total- 60

The above table shows the number of frequency of the scores in the
class interval of ten. With the help of this table the central tendency of
the scores had been analyzed and interpreted with respect to mean,
median and mode.

3.1.1 Analysisand interpretation of the frequency of the scores.

Seven students out of sixty had scored between 40-50 words per
minute in English. It is 11.6% of he total students. Out of the seven
students one was from private school and remaining six were from
government aided school. On the other hand in Nepali reading only one
student had scored between this class intervals. That student was from
government aided school. There was one student standing below this
class.

There were eight students who had scored between the class
interval of 50-60 w/m in English reading. The students in this class
occupy 13.3% of the total students. In this group aso there was only

one student from private school. Remaining seven students were from
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government aided school. In Nepali reading, one student from
government aided school had scored between 50-60 w/m.

The number of students scoring between the class intervals of 60-
70 w/m was five in English while thirteen students had scored between
this class in Nepali. This is the class interval which has the highest
frequency in Nepali reading. It was 21.6% of the total students.

18.3% of the students in English had scored between 70-80 w/m.
This was the class with highest frequency in English, the number of
students being eleven. Seven students in this group were from
government aided school and four were from private school. But in
Nepali, there were five students to score between this class intervals. It
was 8.3% of the total students.

Four and nine students respectively in English and Nepali reading
could read between 80-90 w/m. The percentage was 6.6 and 15
respectively.

There were two students scoring between 90-100 in English. Out
of two, one was from government aided and another was from private
school. But in Nepali eight students had scored between these classes. It
1S 13.3 % of the total students.

Similarly, there were three and four students to score between
100-110 w/min English and Nepali respectively.

Only one student had scored between 110-120 w/m in English.
The student standing in this class was from private school. Where as
five studentsin Nepali werein this class.

There was one student to score between 120-130 w/m in English
while five students could do so in Nepali. The only student in this class

in English reading was from private school. On the other hand, in
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Nepali, none of the students could score between these classes from
government aided school. All the five students were from private
school.

Same number of students had scored between 130-140 w/m in
both languages the number of students being two. All the students in
this group were from private schools.

None of the students had scored between 140-150 w/m in English
while there were six students to stand in this class interval in Nepali
reading. All the students scoring between 140-150 in Nepali were from
private schools.

There were no students to score above 150 w/m in Nepali reading
while there were 7 students (all from private school) could score
between 150-160 words per minute in English. It was 11.6% of the total
students.

One student from private school had scored between 160-170
w/m in English. There were 2 students scoring between 170-180, one
student to score between 180-190 and none of the students had scored
between 190-200. In English reading two students could score between
200-210 w/m while only one had scored between 210-220 w/m. None
of the students had succeeded to score between 220-230 and only one
student was able to score between 230-240 w/m. One student had
scored between 240-250 words per minute in English reading. All the
students scoring above 150 words per minute were from private school.

This analysis leads to the conclusion that the students from
private schools had far better reading speed in both the languages.
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3.1.2 Analysis of the Total average (Arithmetic mean) of the data

Table 3

of English of Nepadli
C.l. f X fx f X fx
30-40 |- - - 1 35 35
40-50 |7 45 315 1 45 45
50-60 |8 55 440 1 55 55
60-70 |5 65 325 13 65 845
70-80 |11 75 825 5 75 375
80-90 |4 85 340 9 85 765
90-100 |2 95 190 8 95 760
100- 3 105 315 4 105 420
110
110- 1 115 115 5 115 575
120
120- 1 125 125 5 125 625
130
130- 2 135 270 2 135 270
140
140- 0 145 0 6 145 870
150
150- 7 155 1085 - - -
160
160- 1 165 165 - - -
170
170- 2 175 350 - - -
180
180- 1 185 185 - - -
190
190- 0 195 0 - - -
200
200- 2 205 410 - - -
210
210- 1 215 215 - - -
220
220- 0 225 0 - - -
230
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230- 1 235 235 - - -
240

240- 1 245 245 - - -

250

Total 60 6150 60 5640

It is one of the measures of central tendency. Mean of a set of
observations is their sum divided by total number and divided by x (x

bar). The arithmetic mean of the scores scored by 60 studentsin English

and Nepali reading was as follows.

In English
> f=60
> fx =6150
> fx
mean = ——
> f
6150
60
= 1025

In Nepali
> f=60
> fx = 5640

> fx

>f

5640

60

Arithmetic mean of thedistribution in English

102.5

Arithmetic mean of the distribution in Nepali 94
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3.1.3 Analysisof the Median of the data

Median of adistribution is the value of the variable which divides
the scores into two halves after arranging them into ascending and
descending order. It is denoted by md. Calculation of median on the

basis of Table 3isasfollows

1
—
+

79.09

Median of the distribution in English

79.09
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Median of the distribution in Nepali 83

3.1.4 Analysis of the Mode of the data

The value of observation which occurs most frequently in a set of
observations is called mode. In other words the variables having the
highest number of frequency in the frequency distribution is called
mode and is denoted by mo. On the basis of Table 3, the variable
having the highest number of frequency in English is 75 and that of
Nepali is 65. The following table shows the difference of mode in
English and Nepali reading.

M ode value of observation in English 75

M ode value of observation in Nepali 65

3.2 Analysis and interpretation of the reading speed of the total
studentswith respect to the total average (mean)
3.2.1 Analysis and interpretation of the English reading speed of
the total students.
Table4

English reading speed of the total students.

Total Sample | Total Average Above Average Below Average
of students | Percentage | of students | Percentage
60 102.5 23 38.33 37 61.66
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The above table shows the English reading speed of the total
students. Here, the total average (mean) of the score that the students
obtained was 102.5 (words per minute). It can be seen from the table
that 23 students were above the total average that is to say 38.33% of
the students crossed the total average where as 61.66 of the tota
students remained below the average. Therefore one can arrive at the
conclusion that the majority of the students were found worse in

performance.

3.2.2. Analysisand inter pretation of the Nepali reading speed of the
total students.

Table5
Nepali reading speed of the total students.

Total Sample | Total Average Above Average Below Average
of students | Percentage | of students | Percentage
60 94 21 35 39

The above table shows the Nepali reading speed of the total
students. Here, the total average was 94 (words per minute). It can be
seen from the table that only 21 students were found above the total
average. That is to say 35% of the students had crossed the tota
average (mean) where as 65% of the total students were found below

the total average (mean)

3.3 Comparative study of the data
3.3.1 Comparison of English reading speed of the students by sex.
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Table 6
English reading speed of the students by sex.

Sample | Totd Totdl Above average Below average
Type | sample | average | of students | percentage | of students | percentage
Boys 30 12 40 18 60
Girls 30 102.5 11 33.66 19 63.33

The table N0.6 shows the comparison of students in terms of sex

with respect of the total average (mean). As it is clear form the above
able that total average in English reading speed was 102.5 (words per
minute), 12 boysi.e. 40% of the total boys students had scored the total

average where as 11 girls could cross the total average. In the same way

60% of the total boys remained below average where as 63.33% of the

girls could not reach the total average. Therefore it shows that in

English reading speed boys some how had excelled the girls. But in

totality majority of the students were found worse in their reading
Speed.

3.3.2 Comparison of Nepali reading speed by sex.

Nepali reading speed by sex.

Table7

Sample | Tota Tota Above average Below average
Type | sample | average | of students | percentage | of students | percentage
Boys 30 11 36.66 19 63.33
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Girls

30 94 10 33.33 20 66.66

The table shows the comparison of Nepali reading speed of the
students by sex with respect of the total average (mean). It shows that
the total average of Nepali reading speed was 94 (words per minute),
only36.66% of the total boys crossed the total average where as only 10
girls i.e. 33.33% of the girls could do that. 63.33% of the boys and
66.66% of the girls remained below the average .It shows that there was
vast difference between the students crossing total average and the
students remaining below the total average.

Thistable also shows that boys were found a bit better than the girlsin
terms of Nepali reading speed.
3.3.3 Comparison of English reading speed of private and
government aided school students

Table 8

English reading speed of private and gover nment aided school

students
Sample Total Totdl Above average Below average
Type sample | average | of students | percentage | of students | percentage
Private school
students 30 20 66.66 10 33.33
Govt. aided 102.5
school students 30 3 10 27 90
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The table No. 8 shows the comparison of English reading speed
of the students from private and government aided schools with respect
to the total average. This table shows that 66.66% of the total students
from private schools were found to cross the total average (mean) i.e.
102.5 (words per minute) where as 33.33% of the students remained
below the average.

On the other hand, 3 out of 30 students, that is to say only 10% of the
total students from government aided schools had crossed the total
average, where as 90% of them, that is to say 27 out of 30 students
remained below average.

Therefore it shows that the students from the private schools were far
better than that of government aided school.

3.3.4 Comparison of Nepali reading speed of private and
government aided school students

Table9
Nepali reading speed of private and Gover nment aided school

students.

Sample Total Total Above average Below average

Type sample | average | of students | percentage | of students | percentage
Private
school 30 19 63.33 11 36.66
students 94
Govt. aided
school 30 2 6.66 28 03.33
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students

The table No. 9 shows the comparison of Nepali reading speed of
the students from private school and government aided schools. This
table shows the vast difference between the students from the two types
of schools. As the data shows 36.66 % of the total students from private
schools failed to cross the total average where as 93.33% of the total
students from government aided schools remained below the average.
That is to say 63.33% of the total private school students and only
6.66% of the government aided school students crossed the total
average.

There fore we can say that the students from private schools have better
reading speed in Nepai language than that of government aided

schools.

34 Analysis and interpretation of the differences between the
distinctive scores.

Under this heading the analysis of the differences between the
highest scores in English and Nepali, the highest scores in English by
the students from private and government aided schools and the highest
scores in Nepali by the students from two different types of schools has
been done. This section also includes the analysis of the highest scores
in both languages by male and femal e students.

3.4.1 Difference between the highest scores in English and Nepali

reading.
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250+

200+ O highest reading speed in

English

1501

highest reading speed in
Nepali

100+

501

The above table shows the difference between the highest reading speed
in English and Nepali language. The highest reading speed in English
was 240.7 w/m where as the highest reading speed in Nepali was 149.5
w/m. Hence, the difference between the highest scores in English and
Nepali was 91.2

3.4.2 Difference between the highest scores in English by the

studentsfrom private and gover nment aided schools.

250+
2001 O highest reading speed in English
by the student from private
school
150+
highest reading speed in English
by the student from government
100+ )
aided school
50
0_

Highest reading speed in English by the student from private
school was 240.7 w/m where as the highest reading speed in English by
the student from government aided school was 131.8 w/m. Here, the

difference was 108.9.
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3.4.3 Difference between the highest scoresin Nepali by the
studentsfrom private and gover nment aided schools.

160
1401
1201
1001
801
60
401
20

O highest reading speed in
Nepali by the student from
private school

highest reading speed in
Nepali by the student from
government aided school

NN N N N NN

149.5 w/m was the highest reading speed in Nepali by the student from
private school. On the other hand the highest score in that by the
student from government aided school was 119.8 w/m. Here, the
difference was 29.7 w/m. The scorer from private school was female

and the student from government aided school was male.

3.5 Deviation of the observations from the mean value
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Table 10

Standard Deviation

of English of Nepali

C.i. f |x |fx | C.. f |x fx fx?
30-40 - |- - - 30-40 1 35 |35 1225
40-50 7 |45 | 315 | 14175 |40-50 1 45 |45 2025
50-60 8 |55 |440 |24200 |50-60 1 (55 |55 3025
60-70 5 |65 | 325 | 21125 | 60-70 13 |65 |845 |54925
70-80 11,75 | 825 | 61875 | 70-80 5 |75 |375 |28125
80-90 4 |85 |340 | 28900 |80-90 9 |8 |765 |65025
90-100 |2 |95 |190 |18050 |90-100 8 |95 |760 | 72200
100-110 | 3 | 105|315 |33075 |100-110 |4 |105 | 420 |44100
110-120 |1 | 115|115 | 13225 |110-120 |5 |115 |575 |66125
120-130 |1 | 125|125 | 15625 |120-130 |5 |125 |625 | 78125
130-140 | 2 | 135|270 |36450 |130-140 |2 |135 | 270 | 36450
140-150 |0 | 145|0 0 140-150 |6 | 145 870 |126150
150-160 | 7 | 1551085 | 168175 | 150-160 |- |- - -
160-170 |1 | 165|165 | 27225 |160-170 |- |- - -
170-180 |2 | 175|350 |61250 |170-180 |- |- - -
180-190 |1 | 185|185 | 34225 |180-190 |- |- - -
190-200 |0 [195|0 0 190-200 |- |- - -
200-210 | 2 | 205|410 | 84050 |200-210 |- |- - -
210-220 |1 | 215|215 | 46225 | 210-220 |- |- - -
220-230 |0 [225|0 0 220-230 |- |- - -
230-240 |1 |235|235 | 55225 |230-240 |- |- - -
240-250 |1 245|245 | 60025 |240-250 |- |- - -
Totd 60 6150 | 803100 | Total 60 5640 | 577500
In English

>f=N=60

> fx? = 803100
> fx = 6150

Standard deviation

Vo




o = > fx? s fx 2

N N
- Jsomoo 6150) 2
o ln
= 5365
In Nepali
5 f=N =60

> fx? = 577500
> fx = 5640

Standard deviation

RO
e

28.02

Standard deviation is the positive sguare root of the mean of the square
of the deviations of the items taken from their arithmetic mean. It shows
how far the items have deviated from the mean vaue of the
observations. The above calculations of the standard deviation show
that the scores in English have deviated by 53.65 points from the mean
value. On the other hand in Nepali, the scores have deviated by 28.08
points from the value of central tendency. Deviation of the scores in

English is very high in comparison to that of Nepali. This result shows
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the vast difference between the students with faster and slower reading
speed in English. But the situation in Nepali is different. Here, the
scores have not deviated very far from the mean value. The deviation is
only by 28.08 points. That is to say the difference between the fast and

slow readersis not so vast unlike in English.

3.6 Analysis and interpretation of the English and Nepali
reading speed of the students with respect to their
comprehensbility.

Table11
English and Nepali reading speed of the students with respect

to their comprehensbility

English Language Nepali Language
S.N | Comprehensibility | Speed | Comprehensibility |  Speed
% w/m % w/m
1 |100 240.7 | 72.2 121.4
2 1941 238.7 | 71.7 134
3 [86.1 219 | 722 149.5
4 805 204.5 | 69.4 148.2
5 [852 204.5 | 83.3 136.4
6 |794 184 |63.8 145
7 | 647 178 |75 122.6
8 |764 178 | 555 88.4
9 |705 159.7 | 55.5 110.7
10 | 70.5 159.6 | 69.4 147
11 | 735 162.7 | 69.4 121
12 | 67.6 156.7 | 75 151
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13 | 67.6 155.2 | 69.4 146.7
14 |67.6 155.2 | 58.3 93.2
15 |617 154.7 | 72.2 120.2
16 | 58.8 152 | 63.8 106.8
17 | 529 137 | 722 124
18 [52.9 131.8 | 61.1 112.8
19 |61.7 121.8 | 55.5 88.4
20 [471 114.5 | 69.4 107.6
21 | 529 107/ | 66.6 107.6
22 | 529 106.4 | 55.5 119.8
23 |471 103.5 | 58.3 93

24 411 975 [47.2 114.7
25 1471 91.8 |50 85.6
26 | 323 89.2 |55.5 110.7
27 441 88.4 |30.8 65.2
28 |38.2 85.6 |52.7 90.8
29 | 382 824 |55.5 91.2
30 |38.2 79.2 | 6338 107.6
31 |38.2 79 58.3 93

32 411 782 |416 65.8
33 | 352 78 38.8 62.8
34 411 78 95.5 88.4
35 | 352 776 |55.5 91.6
36 |35.2 74.8 |58.3 93

37 |35.2 744 | 52.7 87

38 |35.2 73.6 |444 75.6
39 323 73 50 79.8
40 |35.2 726 |52.7 87.6
41 | 264 6/ 36.1 64.6
42 | 32.3 64.2 |416 72.8
43 1294 64 92.7 87
44 | 323 62.8 |38.38 62.8
45 | 294 604 |47.2 86

46 | 294 99.8 [47.2 76.4
47 | 235 58.8 |38.8 62.8
48 | 20.5 574 |38.8 62.8
49 1205 544 416 67

50 | 264 51.8 | 3838 62.8
51 |20.5 51 19.4 40.6
92 294 504 [41.6 66
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53 | 64.7 504 |36.1 62.8
94 | 235 48.2 |36.1 61.2
55 |17.6 478 |41.6 73.2
56 | 235 452 416 65.6
57 | 235 452 | 2717 59

58 |17.6 42 194 39.2
99 |17.6 412 472 81.6
60 | 1/7.6 40 58.3 93

This part of the analysis deals with the relationship between
comprehensibility and the reading speed of the students. The above
table shows that the students having higher reading speed had greater
comprehensibility than that of the slow readers. It aso reflects that
these two aspects or skills of reading help each other .If the students’
reading speed is good, it helps in greater comprehensibility as seen in
the table and if the students have better comprehensibility, it helps to
Increase the pace of reading.

In international level the relationship of these two aspects of reading
has been seen to be given more emphasis. TOEFL test and IELTS test
can be the lively examples to prove this fact. But the case is not similar
In the context of our country. Here, the comprehension part of reading
IS given high emphasis while the other prominent part i.e. speed has
always been ignored. Keeping apart some exceptions none of the stake
holders seem to be serious on this matter. Curriculum designers, course
designers, teachers and even students neglect the speed of reading.
Knowingly or unknowingly they hesitate to give priority to this aspect
of reading. But its importance can not be underestimated. The present
research work has come out with the conclusion that the speed is

equally important for the students as comprehension is.
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The comprehensibility of the students is aways evauated and
determined on the basis of their performance in the text, which is
aways time bound. Their correct responses to the
guestiong/questionnaire determine their proficiency, which is very
much obvious. But all the readers may not be able to attempt the whole
text within the time allocated. In this case, it can be said that the correct
responses to the questions/questionnaire can not be the only determiner

of the proficiency and comprehensibility of the readers.

3.7 Discussion

In this section, the researcher has tried to shed some light on the
likely reasons for disparity in performance between the boys and girls,
government aided school students and private school students and
Nepali and English language.

The investigator was himself a teacher in secondary schools in Dang.
He, therefore, has first hand knowledge about the teaching and learning
situations there. At most schools of dang district; the use of grammar
trandlation method is wide spread. The students in the class hardly ever
hear a single utterance in English from the teacher especialy in
government aided schools, because in half of the schools the teachers
are untrained and in other schools the teachers are not qualified. The
students are never encouraged to read the newspapers, magazines and
even the text books in both the languages. The students most of the
time, use their own mother tongue to communicate with each other.
Whenever faced with a situation which requires speaking in English,
they just remain silent. In such a sSituation, one can not expect the
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students to speak English. The only aim of the teachers and studentsin
most schools is to get through the S.L.C. that leads to the situation
where every word and structure is taught and learnt in the class with an
eye on the S.L.C. examination. Consequently oral aspect of language
teaching and learning is ignored.

But the situation in private schools is not identical with the
government aided schools. The teachers in private schools have some
kind of training and they get their students to expose to the reading
materias very often. The students in such schools are not allowed to
use their mother tongue i.e. Tharu language in school periphery. They
mostly use English and to some extent Nepali language for the purpose
of communication. This is the main reason why private school students
have better reading speed in both English and Nepali languages.
Students in private schools had better reading speed in English
language than in Nepali language, and the students from government
aided schools had better reading speed in Nepali language than in
English language. This disparity in performance shows the clear vision
that the exposure to the reading materials has a great role to determine
the speed of reading, as the students in private schools are exposed most
of the time to reading materials in English language.

There are some of the factors which have accentuated the
disparity in performance showed up in the result of the study. These
reasons can be summarized into the following points:

Lack of motivation to read (especially in government aided schools)
Lack of feelings of responsibility by the teachers.
Lack of teaching materials

Lack of exposure to the reading materials.
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- The undue interference of the school management committee in
selecting the teachers etc.

CHAPTER -FOUR

SUMMARY, FINDINGS AND RECOMMENDATIONS

41 Summary

The purpose of this study was to find out the English and Nepal
reading speed of Tharu students and to compare the reading speed of boys and
girlsin both languages, from private schools and government aided schools.

In the process of this research, the investigator prepared a package of
tests containing short and simple passages being followed by two to four
multiple choice items. The two sets of testing materials had been prepared by
the researcher. The final study was carried out in six schools (three private
schools and three government aided schools) Most of the students for the test
were picked up using a stratified random sampling procedure. Therefore, the
data, thus collected were tabulated and analyzed with the help of a smple
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statistical tool of percentage. The analysis and interpretation was done in three
sections.

4.2 Findings
In the face of the above anaysis and interpretation the following conclusions
were made:
I The average English reading speed of Tharu students was 102.5
words per minute.
ii.  Ther average Nepali reading speed was 94 words per minute.
i, In totality 38.33 % of the students could cross the line of total
average (mean) i.e. 102.5 w/m in English reading.
iv. 35 % of the students were found better in Nepali reading speed as
they could cross the level of total average (mean) i.e.94 w/m
V. In totality private school students did better than the students
from government aided schools.
vi. Boys as a whole regardless of the type of school outscored the
girls.
vii.  Mgority of the studentsi.e. 66.66 % of the students from private
schools crossed the total average in English while  63.33 % of
the students of that crossed the total average in Nepali.
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Viii. 90 % and 93.33 % of the students in English and Nepali language

respectively, from government aided schools remained below the
total average.

As a whole the students’ English reading speed was found better
than Nepali reading speed.

It was adso found that the Students’ reading speed and
comprehensibility help each other. If the students’ reading speed
is high, their comprehensibility will also be high. And better
comprehensibility helpsto increase the pace of reading.

4.2 Recommendations

On the basis of the above analysis, interpretations and findings, the following

recommendations have been suggested:

)

Vi)

Reading should be given more emphasis to increase the reading
speed of the students.

There should be sufficient motivation towards reading especially
in the part of government aided schools.

Teachers should be more responsible to help their students
Increase the speed of reading.

Sufficient reading materials should be provided to the students by
the schools.

Students should be encouraged to read poems, novels, stories,
magazines, journals etc. along with their text books.

Exposure to reading should be made available to the students not
only by the teachers and school administration but also by the

parents.
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vii) Different reading competitions as co-curricular activities should
be organized by the schools to foster the reading speed of the
students.

viii)  Students should be encouraged to set the habit of using library.

iIX)  Students should be encouraged to develop silent reading than
loud reading to increase the pace of reading.

X)  Reading speed should also be tested in each class aong with
other skills of reading.

xi)  ‘Reading speed’ should also be given space in the curriculum to
foster the reading speed of the students.
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APPENDICES
APPENDI X-1

English and Nepali reading speed of the individual students with

regard to their sex and thetype of schoolsthey are from.

s.n | Name of students Sex | School type| English reading speed | Nepali reading speed
w/p w/p
1 | Manish Chaudhary M | Private 240.7 1214
2 | Dhirgj Chaudhary M | Private 238.7 134
3 | Deepika Chaudhary F | Private 219 1495
4 | Gauri Chaudhary F | Private 204.5 148.2
5 | SangeetaChaudhary | F | Private 204.5 136.4
6 | Sunil Chaudhary M | Private 184 145
7 | Krishna Chaudhary M | Private 178 122.6
8 | Shristi Chaudhary F | Private 178 88.4
9 | Sneha Chaudhary F | Private 159.7 110.7
10 | Janaki Chaudhary F | Private 159.6 147
11 | Anisha Chaudhary F | Private 162.7 121
12 | Rambilash Chaudhary | M | Private 156.7 151
13 | Amir Chaudhary M | Private 155.2 146.7
14 | Rabina Chaudhary F | Private 155.2 93.2
15 | Khushiram Chaudhary| M | Private 154.7 120.2
16 | Ajit Chaudhary M | Private 152 106.8
17 | Pramila Chaudhary F | Private 137 124
18 | JayaBdr. Chaudhary | M | Public 131.8 112.8
19 | RgjendraChaudhary | M | Private 121.8 88.4
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20 | Madi Chaudhary F | Private 114.5 107.6
21 | Hira Chaudhary F | Public 107 107.6
22 | Pravash Chaudhary M | Public 106.4 119.8
23 | Rakumari Chaudhary | F | Private 103.5 93
24 | Bikash Chaudhary M | Private 97.5 114.7
25 | Santaram Chaudhary | M | Public 91.8 85.6
26 | Rama Chaudhary M | Private 89.2 110.7
27 | Urmila Chaudhary F | Private 88.4 65.2
28 | Binod Chaudhary M | Private 85.6 90.8
29 | Sunam K.Chaudhary | F | Public 82.4 91.2
30 | Deepika Chaudhary F | Private 79.2 107.6
31 | Ramdev Chaudhary | M | Public 79 93
32 | Deepak Chaudhary M | Private 78.2 65.8
33 | ShivuK. Chaudhary | M | Public 78 62.8
34 | Jageshwori Chaudhary| F | Private 78 88.4
35 | Shiva Chaudhary M | Private 77.6 91.6
36 | Pratikshya Chaudhary | F | Public 74.8 93

37 | Sarada Chaudhary F | Public 74.4 87

38 | Hemant Chaudhary M | Public 73.6 75.6
39 | Maya Chaudhary F | Public 73 79.8
40 | Phool K. Chaudhary | F | Public 72.6 87.6
41 | Shivapr. Chaudhary | M | Public 67 64.6
42 | Deepa Chaudhary F | Public 64.2 72.8
43 | ShrijanaChaudhary | F | Public 64 87

44 | Manjeet Chaudhary M | Public 62.8 62.8
45 | Amarkali Chaudhary | M | Public 60.4 86
46 | KrishanaChaudhary | M | Public 59.8 76.4
47 | ShrijanaChaudhary | F | Public 58.8 62.8
48 | Suresh Chaudhary M | Public 57.4 62.8
49 | Rima Chaudhary F | Public 544 67

50 | Rekha Chaudhary F | Private 51.8 62.8
51 | Sushila Chaudhary F | Public 51 40.6
52 | Khemrgj Chaudhary | M | Public 50.4 66
53 | Amit Chaudhary M | Public 50.4 62.8
54 | Arun Chaudhary M | Public 48.2 61.2
55 | Hari Nr. Chaudhary | M | Public 47.8 73.2
56 | Min Pr. Chaudhary M | Private 45.2 65.6
57 | Basanti Chaudhary F | Public 45.2 59
58 | Kussuram Chaudhary | M | Public 42 39.2
59 | Sarada Chaudhary F | Public 41.2 81.6
60 | Rina Chaudhary F | Public 40 93
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APPENDI X-2

English and Nepali reading speed of the individual students with

regard to the text they had attempted and the correct responses out

of the attempted text.

English Language Nepali Language

SN Name Text Correct | Speed ! Text Correct Speed
attempted Response| w/m attempted | Response | w/m

% % % %
1 Manish Chaudhary | 100 100 240.7 | 78 96 1214
2 Dhirgj Chaudhary | 97 97 238.7 |81 93 134
3 Deepika Chaudhary | 92 100 219 72 100 149.5
4 Gauri Chaudhary 85 100 2045 |72 96 148.2
5 Sangeeta Chaudhary | 85 100 2045 |83 100 136.4
6 Sunil Chaudhary 82 96 184 72 88 145
7 Krishna Chaudhary | 76 81 178 81 93 122.6
8 Shristi Chaudhary 76 100 178 58 95 88.4
9 Sneha Chaudhary 71 100 159.7 | 56 100 110.7
10 | Janaki Chaudhary 71 100 159.6 | 69 100 147
11 | AnishaChaudhary | 74 100 162.7 | 72 96 121
12 | Rambilash Chaudhary| 71 96 156.7 | 78 96 151
13 | Amir Chaudhary 68 100 155.2 |75 93 146.7
14 | RabinaChaudhary | 68 100 155.2 |64 96 93.2
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15 | Khushiram Chaudhary | 74 88 154.7 | 78 93 120.2
16 | Ajit Chaudhary 65 95 152 67 96 106.8
17 | PramilaChaudhary | 62 86 137 81 93 124
18 | JayaBdr. Chaudhary | 82 64 131.8 | 69 88 112.8
19 | Rajendra Chaudhary | 68 96 121.8 | 56 100 88.4
20 | Madi Chaudhary 49 100 1145 | 69 96 107.6
21 | HiraChaudhary 63 86 107 67 100 107.6
22 | Pravash Chaudhary | 62 86 106.4 |64 87 119.8
23 | Rajkumari Chaudhary| 53 89 1035 |58 100 93
24 | Bikash Chaudhary | 44 93 97.5 61 77 114.7
25 | Santaram Chaudhary | 50 94 91.8 56 90 85.6
26 | Rama Chaudhary 48 85 89.2 56 100 110.7
27 | UrmilaChaudhary | 50 44 88.4 44 88 65.2
28 | Binod Chaudhary 50 76 85.6 61 86 90.8
29 | Sunam K.Chaudhary | 47 81 82.4 58 95 91.2
30 | Deepika Chaudhary | 44 87 79.2 67 100 107.6
31 | Ramdev Chaudhary | 44 87 79 58 100 93
32 | Deepak Chaudhary | 44 93 78.2 44 94 65.8
33 | Shivu K. Chaudhary | 44 93 78 39 100 62.8
34 | Jageshwori Chaudhary | 44 93 78 56 100 88.4
35 | ShivaChaudhary 41 93 77.6 58 95 91.6
36 | Pratikshya Chaudhary| 44 80 74.8 58 100 93
37 | SaradaChaudhary | 41 86 74.4 56 95 87

38 | Hemant Chaudhary | 44 87 73.6 47 94 75.6
39 | Maya Chaudhary 44 73 73 50 100 79.8
40 | Phool K. Chaudhary | 38 92 72.6 56 95 87.6
41 | Shivapr. Chaudhary | 38 69 67 42 93 64.6
42 | Deepa Chaudhary 35 92 64.2 47 38 72.8
43 | Shrijana Chaudhary | 35 83 64 56 95 87

44 | Manjeet Chaudhary | 32 100 62.8 39 100 62.8
45 | Amarkali Chaudhary | 32 91 60.4 53 100 86
46 | Krishana Chaudhary | 35 83 59.8 47 100 76.4
47 | Shrijana Chaudhary | 41 57 58.8 42 93 62.8
48 | Suresh Chaudhary | 32 73 57.4 39 100 62.8
49 | Rima Chaudhary 35 58 54.4 44 94 67

50 | Rekha Chaudhary 32 91 51.8 39 100 62.8
51 | SushilaChaudhary | 29 75 51 22 88 40.6
52 | Khemrg Chaudhary | 44 73 50.4 42 100 66
53 | Amit Chaudhary 29 89 50.4 39 100 62.8
54 | Arun Chaudhary 29 80 48.2 39 93 61.2
55 | Hari Nr. Chaudhary | 29 60 47.8 47 88 73.2
56 | Min Pr. Chaudhary | 24 100 45.2 42 100 65.6
57 | Basanti Chaudhary | 24 100 45.2 39 71 59
58 | Kussuram Chaudhary | 26 67 42 19 100 39.2
59 | Sarada Chaudhary | 24 75 41.2 58 81 81.6
60 | RinaChaudhary 26 67 40 58 100 93
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APPENDIX-3

English and Nepali reading speed of the individual students

with respect to their comprehensibility and reading speed.

English Language Nepali Language
S.N | Name of students Comprehensibility | Speed | Comprehensibility Speed
% w/m % w/m
1 Manish Chaudhary 100 240.7 | 72.2 121.4
2 Dhirgj Chaudhary 94.1 238.7 | 71.7 134
3 Deepika Chaudhary 86.1 219 72.2 149.5
4 Gauri Chaudhary 80.5 2045 | 694 148.2
5 Sangeeta Chaudhary 85.2 2045 |833 136.4
6 Sunil Chaudhary 79.4 184 63.8 145
7 Krishna Chaudhary 64.7 178 75 122.6
8 Shristi Chaudhary 76.4 178 55.5 88.4
9 Sneha Chaudhary 70.5 159.7 | 55.5 110.7
10 | Janaki Chaudhary 70.5 159.6 | 69.4 147
11 | Anisha Chaudhary 73.5 162.7 | 69.4 121
12 Rambilash Chaudhary 67.6 156.7 75 151
13 | Amir Chaudhary 67.6 155.2 | 694 146.7
14 | Rabina Chaudhary 67.6 155.2 | 58.3 93.2
15 Khushiram Chaudhary 61.7 154.7 72.2 120.2
16 | Ajit Chaudhary 58.8 152 63.8 106.8
17 | Pramila Chaudhary 52.9 137 72.2 124
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18 | JayaBdr. Chaudhary 52.9 131.8 |61.1 112.8
19 | Rgjendra Chaudhary 61.7 121.8 | 555 88.4
20 | Madi Chaudhary 47.1 1145 | 694 107.6
21 | HiraChaudhary 52.9 107 66.6 107.6
22 | Pravash Chaudhary 52.9 106.4 | 55.5 119.8
23 | Rajkumari Chaudhary 47.1 1035 |58.3 93

24 | Bikash Chaudhary 41.1 97.5 47.2 114.7
25 | Santaram Chaudhary 47.1 91.8 50 85.6
26 | Rama Chaudhary 32.3 89.2 55.5 110.7
27 | Urmila Chaudhary 44.1 88.4 30.8 65.2
28 | Binod Chaudhary 38.2 85.6 52.7 90.8
29 | Sunam K.Chaudhary 38.2 82.4 55.5 91.2
30 | Deepika Chaudhary 38.2 79.2 63.8 107.6
31 | Ramdev Chaudhary 38.2 79 58.3 93
32 | Deepak Chaudhary 41.1 78.2 41.6 65.8
33 | Shivu K. Chaudhary 35.2 78 38.8 62.8
34 | Jageshwori Chaudhary 41.1 78 55.5 88.4
35 | ShivaChaudhary 35.2 77.6 55.5 91.6
36 | Pratikshya Chaudhary 35.2 74.8 58.3 93

37 | Sarada Chaudhary 35.2 74.4 52.7 87

38 | Hemant Chaudhary 35.2 73.6 44.4 75.6
39 | Maya Chaudhary 32.3 73 50 79.8
40 | Phool K. Chaudhary 35.2 72.6 52.7 87.6
41 | Shivapr. Chaudhary 26.4 67 36.1 64.6
42 | Deepa Chaudhary 32.3 64.2 41.6 72.8
43 | Shrijana Chaudhary 29.4 64 52.7 87

44 | Manjeet Chaudhary 32.3 62.8 38.8 62.8
45 | Amarkali Chaudhary 29.4 60.4 47.2 86
46 | Krishana Chaudhary 29.4 59.8 47.2 76.4
47 | Shrijana Chaudhary 23.5 58.8 38.8 62.8
48 | Suresh Chaudhary 20.5 57.4 38.8 62.8
49 | Rima Chaudhary 20.5 54.4 41.6 67

50 | RekhaChaudhary 26.4 51.8 38.8 62.8
51 | Sushila Chaudhary 20.5 51 19.4 40.6
52 | Khemrg Chaudhary 29.4 50.4 41.6 66
53 | Amit Chaudhary 64.7 50.4 36.1 62.8
54 | Arun Chaudhary 23.5 48.2 36.1 61.2
55 | Hari Nr. Chaudhary 17.6 47.8 41.6 73.2
56 | Min Pr. Chaudhary 23.5 45.2 41.6 65.6
57 | Basanti Chaudhary 235 45.2 27.7 59

58 | Kussuram Chaudhary 17.6 42 19.4 39.2
59 | Sarada Chaudhary 17.6 41.2 47.2 81.6
60 | RinaChaudhary 17.6 40 58.3 93




APPENDI X-4

TEST ITEM
Name of the Students @ ..., Sex:
Name of school: ...............cooiini Class:
English
Text - A
Ramu works as a servant. He is thirteen years old. He wakes up at five o’clock
in the morning. He makes tea for everyone. He sweeps the floor and washes
the dishes. The family pays him Rs.600 a month. He gets his meal and sleeps
in the kitchen.
1. How oldisRamu ?
a. tenyears b. twelveyears

C. thirteen years d. elevenyears
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2. What does he make for everyone?

a tea b. breakfast

c. lunch d. dinner

3. Where does he dleep?

a. inthekitchen b. inthe bed room
c. inthesditting room d. inthe study room

Lifeis hard for Ramu now. But afew years ago he was happy. He had loving
parents. Ramu was

the eldest child in the family . They all lived in asmall village in Dang.

4. Lifeis...... for Ramu now.

a. happy b. difficult

c. sad d. hard

5. When was he happy?

a. last year b. two years ago
C. many years ago d. afew yearsago
6. Hehad....... parents.

a. beautiful b. ugly

c. loving d. hateful

7. Theyalllivedina......... in Dang.

a. littlevillage b. city

c. hut d. building

One day Ramu went to visit his grandmother to another village. It was arainy
season. That day a
flood swept the entire village along with his family . Ramu’s life suddenly

changed. He was sent to
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the city to work .
8. Where did Ramu go one day?
a. tovisithisuncle b. tovisit his grand mother
C. tobuy vegetables d. toplay
9. Hisentire family was .............

a. happy to see the flood b. miserable
10. Ramu was sent to the city

a. totake care of other b. tolook after himself
c. tofind thelost family d. towork
Text—-B

Sometimes before going to sleep in the kitchen, he dreams. He thinks his life
in the village. The happy laughter of his brothers still ringsin his ears.
11. What does he do before going to sleep in the kitchen?

a. singsasong b. dreams

C. crieshitterly d. cleansall the pots
12. Whose happy laughter ringsin his ears?

a. of his mother b. of hisbrother

c. of hissister d. of hisfather

He remembers the cow coming home from the grazing and his mother making
delicious coconut sweets. He used to make tea for his father when he returns
from the field.

13. He remembers the cows coming home from

a. eating grass b. cutting grass
C. grazing d. mooing
14. What did his mother make?
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a. coconut sweets b. pani puries

c. riceanddal d. pizza

15. Heused to make tea ..............

a. hissister b. hisbrother

c. hismother d. hisfather
His school was not very far from his house he had many good friends in his
school. As he was very good in his studies, his teachers loved him very much .

16. What did he have in school ?

a. books and copies b. many teachers

c. many good friends d. none of these

17. How was hein his studies ?

a. average b. worse

C. very good d. very bad
He used to have a lot of fun with his friends in his school. He was the best
dancer as well. He had won medals and cash prizes many tines during his
school. He had filled the school with the pride.

18. What did he do in his school?

a. sang songs b. fought with his friends

c. had alot of fun d. did classwork

19. He was the best ...............

a. singer b. dancer
c. storyteller d. joker

20. He had filled the school with .............
a. chocolates b. books
C. pride d. bricks

21. Inthe school ha had won medalsand ...............
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a. golden boots b. cash prizes

c. trophies d. flowers
Text-C
He remembered how suddenly the things got changed. All his happiness

disappeared and he is left to live alone in the world. To his horror, he noticed

that his only relative- grandmother living in the other village also passed

away.
22. He remembers how suddenly the things got ..........
a. improved b. changed
c. damaged d. better
23. What was disappeared?
a. Friends b. cows
money d. happiness
24. Heis leftto live........... in the world.
a.  with hisfriends b. with his parents
aone d. ingroup
25. He noticed that hisonly ......... also passed away.
a friend b. grandmother
C. caretaker d. enemy

So there was no one in the world to look after him. He now has to ook after

himself. He has to work to live. If he doesn’t work he has to be naked and

hungry. So, he earns hisliving with his own work.

26. Who was there in the world to look after him?

a. parents b. grandmother

C. hoone d. school mates
27. What should he do to live?
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a. hehasto dance b. hehastosing

c. hehasto cry d. hehastowork

28. He has earned his living with...............

a. hisown works b. theartlearnt at school

c. themoney given by hisfatherd. none of the above
Text-D
‘Some thing is missing in my life’ he thinks. Ramu often looks out of the
kitchen window with sadness. Looking at the children of the house going to
school, he says aloud, ‘I wish | too could read and write. | also would like to

have time to play in the park.’

29. ...l IS missing in his life.

a. every thing b. nothing

C. something d. money

30. I also would like to have time to .......... in the park.
a read b. play

c. dance d. sit

Thisis the sad story of many children in the poor country like ours. They arte
made to work in tea shop, street-side restaurants and carpet factories. Very
often they are beaten and treated badly

31. Thisisa............. story .

a. exciting b. funny

c. sd d. joyous
32. They are made to ............. in tea shop .
a. drink tea b. havefun
c. work d. play
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If you find children working in your locality, try to help them . There are
many groups in your city that will help to put them in the school . This will
changetheir lives forever .

33. What should you do if you find children in your locality?

a. make fun of them b. make them work hard
try to help them d. ignorethem
34. This will change their lives ............
a. for oneday b. for aweek
for amonth d. forever
APPENDI X-5
TESTITEM
Nepali
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