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CHAPTER |

INTRODUCTION

Dupcheshwor Rural Municipality, located approximately 50 kilometers from Nepal's
capital city, comprises 13 secondary schools and is predominantly inhabited by the
Tamang community, which makes up 63.8% of the population. The academic
performance of students from the Tamang community in this area is not satisfactory,
leading to high rates of school dropouts, early marriages, and child labor.

Having an education increases the likelihood of finding employment compared to
being uneducated. Education and job opportunities are interconnected, meaning that
having a good education is crucial for securing a job. However, rural areas often
experience high levels of social problems such as early marriage, child labor, human
trafficking, and school dropout due to low literacy rates. A comparison between
educated and uneducated communities reveals that the prevalence of social issues is
higher in uneducated societies. This highlights the reciprocal relationship between
education and social problems.

Society is dynamic in nature and there are many factors which are supporting this
process. If we analyze the causative factors of social changes, we find education as
one of the major factors. Education not only changes the society but also the life of an
individual. Education is the basis for the development of all human beings. It plays an
important role not only for the individual but also for the entire development process
of any nation. In 1948 United Nation declared in article 26 (1) of Universal
Declaration of Human Rights that "everyone has the right to education. Education
shall be free, at least in the elementary and fundamental stages. Elementary education
shall be compulsory. Technical and professional education shall be made generally
available and higher education shall be equally accessible to all on the basis of merit.
Government and Non-Governmental Organizations are also focusing on education in
rural areas. Though the number of people who are deprived of education in our
country, especially in rural areas.

The data from the village profile of Dupcheshwor Rural Municipality and the Local
Human Development Report 2019 of Bagmati Province, Nepal indicate that the

residents of the area are underrepresented in government jobs and not performing well

1



in the field of education. Social issues such as early marriage, child labor, girl
trafficking, and school dropout are still also sheltering in this area and there must be
reciprocal relationship between education and these social issues. To understand the
factors that impact the academic performance of secondary level students, this
research is crucial not only for individuals but also for the nation. Despite the
importance of the topic, there is a lack of specific research on this issue, particularly
in the context of the Tamang community in Nepal. Thus, this study aimed to uncover
the underlying causes of poor academic performance among secondary level students
in the Tamang community.

The lack of parental emphasis on education, limited awareness about its importance
among students, and the government's failure to provide permanent teachers to
secondary schools are adversely impacting the academic performance of students. All
these factors can be categorized as within the school, outside the school, and within
the community to which the students belong. Additionally, the prevalence of annual
board examinations may also have backwash effects on the teaching and learning

process.

1.1 Background of the study

Anderson and Ryan (1985) conducted a comprehensive study on the various factors
influencing students' learning processes and outcomes. Their research identified that
the educational environment is shaped by a combination of within-school factors,
such as teaching quality, curriculum design, and classroom management, and out-of-
school influences, including family background, socioeconomic status, and parental
involvement. Additionally, community-related elements, such as local resources and
support systems, also play a significant role. Their findings underscore the complexity
of educational success, highlighting the need for a holistic approach in addressing the
multifaceted challenges students face. This comprehensive understanding provides a
valuable framework for educators and policymakers aiming to enhance educational
outcomes through targeted interventions and support mechanisms. These factors
include teaching methods and teacher qualifications, the availability of study
materials and facilities, school-related aspects such as the learning environment and
extracurricular activities, personal elements like motivation, interest, and study habits,
family background and parental involvement, prior academic achievement, time

management skills, teacher effectiveness, school sector and class size, parental
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engagement, socio-economic status, psychological factors such as motivation and
self-regulation, social and contextual factors such as school quality and neighborhood
disadvantage, teacher qualifications and experience, positive expectations and
attitudes, and finally, educational interventions and policies encompassing resources,
infrastructure, teacher training, and curriculum. In this research | am particularly

interested in the role of the annual board examination, school and parents.

Research studies have also shown that annual board examinations and testing can
significantly influence the quality of education by shaping the teaching and learning
processes within schools. Their study revealed that high-stakes assessments often lead
to a phenomenon known as "teaching to the test," where educators focus primarily on
content likely to be tested, thereby potentially neglecting broader educational
objectives. While this approach can lead to improved performance on exams, it may
also limit the overall educational experience and development of students by
emphasizing rote learning over critical thinking and problem-solving skills. The
researchers highlight the need for balanced assessment systems that support
comprehensive educational goals (Heyneman and Ransom ,1990). Against this
backdrop, I aimed to examine the situation at Birendra, Maple, and Saraswati
Secondary Schools, located in Dupcheshwor Rural Municipality, Ward No. 2,
Nuwakot, concentrating on these subjects. My broader research question is; In what
way the teachers and parents prepare their children/students for academic excellence?
and sub research questions are; i) How do the schools tailor their teaching learning
activities related to students’ learning and what role does the board examination play
role in this process? ii) In what way the parents do play a role in enhancing the

learning of their children?

1.2 Statement of the problem

The prevalence of annual board examination, household environment and teachers
play a major role in students' academic achievement. However, there is a research gap
in Nepal regarding the factors that impact the academic performance of secondary-
level students, Birendra, Maple, and Saraswati Secondary Schools, located in
Dupcheshwor Rural Municipality, Nuwakot, has occupies a major population by
Tamang community. Local government is making education-related policies and

programs specifically for vulnerable communities in the study area. On the other



hand, Non-Government Organizations (NGOs) are also offering education
scholarships and livelihood development programs for the people in this area,
benefiting thousands of students. Moreover, despite these efforts, the students of
research are not performing well in educational field and not involving in
governmental job rather still existing social evils such as girls trafficking, early
marriage and child labor. All these issues are related to education. So, there is a need
to investigate how prevalence of annual board examination, household environment
and teachers are affecting students’ learning process. This sociological study aims to
explore how teachers and parents prepare their children/students for academic
excellence, while also examining the role of schools' teaching-learning activities and
the potential backwash effect! of annual board examinations in this process.

A household is a domestic unit consisting of individuals who live together and share
living expenses. It can include individuals related by blood, marriage, or adoption, as
well as unrelated individuals who share a living space. In addition, the household is a
critical context for shaping individual development and well-being, including factors
such as education, health, and socialization. The environment within a household can
greatly impact academic performance, as it can shape the experiences and resources
available to students. Research has shown that households that prioritize education
and provide a supportive atmosphere for learning can have a positive impact on
academic performance (Simpkins et al., 2015). Conversely, households that lack
resources, such as access to books or computers, or that have high levels of stress or
conflict, can negatively impact academic performance (Leventhal & Brooks-Gunn,
2003).

A teacher is a trained professional who is responsible for facilitating learning and
academic development in students. The role of a teacher is critical in shaping the
academic performance of students, as they are the primary source of instruction and
guidance in the classroom. Effective teachers create a supportive and engaging
learning environment, provide clear and challenging instructional goals, and use a
variety of teaching strategies to meet the diverse needs of their students (Marzano,
2007).

1 The backwash effect (also known as the washback effect) is the influence that a test has on the way students are taught (e.g. the teaching mirrors the test

because teachers want their students to pass)



The backwash effect refers to the impact of assessment on teaching and learning. It
suggests that the way assessments are designed and implemented can influence what
and how students learn. This phenomenon arises from the idea that when assessments
heavily focus on specific topics or formats, teachers and students may prioritize
learning those specific areas at the expense of a broader and more comprehensive
understanding of the subject matter. The backwash effect can have both positive and
negative consequences on education, depending on how assessments align with

instructional goals and promote meaningful learning outcomes.

Academic performance is determined by a student's achievement in various academic
subjects, demonstrated through grades, test scores, and other measures of learning.
This achievement is influenced by various factors including individual traits like
cognitive ability, motivation, study habits, and self-discipline. Familial factors such as
parental involvement, support, and expectations also play a role. Government factors
including funding, policies, and educational programs also affect academic
performance. To improve academic outcomes, it is necessary to understand and

address these various factors.

1.3 Research Question
This research raises fundamental questions about how the family and school

environments prepare children/students for academic excellence.

1) How do the schools tailor their teaching learning activities related to students’

learning and what role does the board examination play in this process?

2) In what way does the family environment play a role in enhancing the learning

of their children?

1.4 Objectives

The primary aim of this study is to evaluate the role of the family and school
environments in the academic excellence of secondary level (SEE) children/students

of the Tamang community in Nepal.

1) To identify and describe the board examination and teachers related factors

contributing to academic excellence of the students of secondary level (SEE).



2) To analyze the familial factors in enhancing the learning of secondary level
children.

1.5 Significance of the study

The world is developing as a global village because of the invention of the internet
and technology. People around the world have access to international information at
their fingertips. Students can now easily obtain study materials, guidelines, other
resources and job opportunities through the internet. On the other hand, Nepal
government, national and international communities are also prioritizing to the
education of vulnerable communities. Despite these benefits, people studying are not
so dedicated in academics, not prioritizing education, and not performing well in their
exams as a result not getting involved in government jobs. Many young people are
engaged in early marriage, school dropouts, child labor, and seeking employment
abroad or low-wage jobs. A study on this issue can help to discover major factors at
household and teachers’ level which are affecting academic performance of the
students. On another hand it also examined the prevalence of board examination and
it’s backwash effect on teaching and learning process. It will also play a supportive

role to make a specific policy to improve academic performance of the students.

1.6 Conceptual Framework

The analysis of the prevalence of annual board examinations, backwash effects,
parent and teacher factors, and their impact on the teaching and learning process
encompassed various interconnected components. Firstly, the study examined the
influence of the prevalence of board examinations, backwash effect, and parent and
teacher factors on the teaching and learning process and how they ultimately affected
academic performance. Secondly, a combination of qualitative and quantitative
research methods, including interviews, focus group discussions, and observation,
was employed. Thirdly, the study adopted a meso perspective, focusing on the
prevalence of board examinations and parent and teacher-level factors that contributed
to academic performance. Fourthly, the study examined these issues through the
lenses of structural functionalism, conflict theory, cultural capital theory, and
ecological cultural perspective to comprehend the complex interplay among the

prevalence of annual board examinations and parent and teacher-level factors.



Overall, this conceptual framework aimed to provide a comprehensive understanding

of the factors related to board examinations influencing academic performance, which

can guide the development of policies and interventions to enhance the quality of

education for students.
Figure 1. 1 Conceptual Framework

Context Independent Variable

Parent Factors

e Education

e Income

e Family size

¢ Involvement/support
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1.7 Organization of the study

Academic Performance
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e Higher education
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e Job readiness

This study consists of six chapters. The first chapter deals with the introduction that

includes background of the study, statement of the problem, research question,

objectives, significance of the study, and conceptual framework. The second chapter

reviews the relevant literature and lessons learned from earlier researchers’ work,

sociological theories, perspective and research gap. The third chapter discusses the

method of data collection. Chapter four consists of data presentation and

interpretation, role of Family Background, Teachers, and Board Examinations on




Students’ Academic Performance and its impacts at social level. Finally, chapter five

concludes the study with summary, and conclusion.



CHAPTER II

LITERATURE REVIEW
2.1 Literature Review

Low academic performance is a global concern that can be influenced by various
factors categorized as within school, out-of-school, and community-level factors.
Developed countries generally exhibit lower rates of low academic performance
compared to underdeveloped countries, attributed to factors such as high-quality
educational institutions, advanced teaching methods, well-qualified teachers, and a
strong awareness of the importance of education. Moreover, individuals in developed
countries often have more dedicated time for studying, unlike those in
underdeveloped or developing countries who face challenges such as financial
constraints, domestic responsibilities, and other circumstances. In the specific context
of my study area, students spend considerable time, approximately one and a half
hours, traveling to school (one way), which can contribute to a higher likelihood of
lower academic performance when compared to students in more developed regions.
Although this observation is based on my preliminary assessment, my aim is to
investigate various factors, particularly the backwash effect, parent, and teacher
factors, in the teaching and learning process and their ultimate impact on academic

performance.

2.2 Educational Disparities in Nepal

According to the UNDP's Human Development Report 2021 among the 191
countries, Nepal is ranked 145th with an Education Index? value of 0.491. This
indicates that Nepal has a relatively low level of access to education and quality of
education compared to other countries. The report also provides insights into the
levels of education in Nepal. The report reveals that the district of Kathmandu has the
highest Education Index in Nepal, with a value of 0.801, followed by Lalitpur with a
value of 0.771 and Bhaktapur with a value of 0.758. On the other hand, the district of
Kalikot has the lowest Education Index in Nepal, with a value of 0.317, followed by

Mugu with a value of 0.345 and Bajhang with a value of 0.360. These districts face

2 The Education Index is a measure of the average achievement in three dimensions of education, namely access, quality, and attainment.
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numerous challenges in providing access to education, maintaining quality, and
achieving desirable educational attainment levels. In comparison, Nuwakot district is
ranked 25th out of 77 districts in Nepal, with an Education Index value of 0.504. W
hile this value is still below the national average, it indicates a moderate level of
education attainment in the district (United Nations Development Programme, 2021)).

According to the Local Human Development Report-2019 for Bagmati Province in
Nepal Dupcheshwor Rural Municipality ranks second to last in Mean Years of
Schooling® out of 119 local governments, with a score of 2.08. However, Kritipur
Municipality ranks first, with a score of 8.22. On the other hand, Kathmandu
Metropolitan City has the highest adult literacy rate*, at 87.03%, but Dupcheshwor
Rural Municipality ranks 116" position in 119 local governments with a literacy rate
of 33.68%. Kirtipur Municipality has the highest Education Index® with the score of
0.66 followed by Kathmandu Metropolitan city however Dupcheshwor Rural
Municipality is in 117th rank with 0.22 marks out of 119 local government® (Local

Human Index, 2019, Bagmati Province).

The village profile report of Dupcheshwor Rural Municipality provides insightful
information about the demographics and socio-economic conditions of the local
population. The report reveals that a significant majority, around 63.8%, of the total
population belong to the Tamang community. Additionally, the report identifies that a
large portion of the households, specifically 51.64%, fall into the category of "very

poor” families, indicating low-income levels and financial constraints.

Moreover, the report highlights the employment status of the population, indicating
that a significant proportion of individuals, approximately 35%, work as wage-based
workers or are currently unemployed. This suggests that finding employment
opportunities and improving job prospects may be a significant challenge for a
significant portion of the local population. In contrast, only a relatively small
percentage of the population, around 5.6%, are employed in government jobs,

indicating limited access to secure, formal employment options.

3 Mean year of schooling is defined as the average years of schooling for the population aged 5 years and over who have ever attended school.

4 Adult literacy is defined as the percentage of population aged 15 years or over who can “read and write”

5 Education index is developed combining the adult literacy rate index and mean years of schooling index.

6 Government of Province, Province Policy Commission, Province No 3. 2019. Local Human Development Report, 2019, Province No 3, Nepal. Hetauda,

Nepal.
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Table 2.1

Population based on mother language.

S.No. Mother Language Population Percentage Remarks
1 Tamang 18259 63.8

2 Nepali 7104 24.8

3 Gurung 2353 8.2

4 Others 927 3.2

Total 28643 100

Source: Village Profile, Dupcheshwor Rural Municipality (2019)

Table no 1 shows that Dupcheshwor rural municipality is a diverse community in

terms of ethnicity, with Tamang being the largest group at 63.8%, followed by Nepali
at 24.8%, Gurung at 8.2%, and Others at 3.2%. This information suggests that there is

a significant Tamang population in the rural municipality, while Nepali and Gurung

populations are also present, though to a lesser extent.

Table 2.1

Number of individuals and their main occupation

S.No. Main Occupation No of Individual Percentage Remarks
1 Government Job 1611 5.6
2 Government 158 0.6
contract/temporary
3 NGOs/Private 863 3.0
4 Wadge 10014 35.0
Based/Unemployment
5 Students 10721 37.4
6 Foreign Country 2342 8.2
7 Underage 2852 9.9
8 Retirement 82 0.3
Total 28643 28643 100

Source: Village Profile, Dupcheshwor Rural Municipality (2019)

Table no 2 shows that the employment status of individuals in Dupcheshwor rural

municipality is diverse. A significant portion of the population, accounting for about
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35.0%, is either unemployed or engaged in wage-based jobs. On the other hand, only
5.6% of the population is working in government jobs, and 0.6% is on government
contracts or temporary work. A smaller percentage, approximately 3.0%, is employed
in NGOs or private organizations. Notably, around 8.2% of the population works
abroad. Thus, this information suggests that the majority of the population is involved
in wage-based employment, with a smaller portion engaged in the government sector.

Table 2.2

Ward wise Poverty stratification of households

Ward No Poverty Stratification

Ultra Poor  Poor Medium Rich Total
1 732 1 8 1 742
2 309 99 466 34 908
3 190 84 308 28 610
4 826 111 104 6 1057
5 44 79 517 18 658
6 229 88 402 66 785
7 605 175 106 37 923
Total 2935 637 1921 190 5683

Source: Village Profile, Dupcheshwor Rural Municipality (2019)

Note: "Extreme poor HH" (households) are those who earn less than 12,000 per year,
"Poor HH" are those who earn between 12,000 and 36,000 per year, "Average HH"
are those who earn between 36,000 and 300,000 per year, and "Rich HH" are those

who earn more than 300,000 per year from different sources.

Table 3 shows that the poverty stratification across seven wards. Ward 4 has the
highest number of ultra-poor individuals at 826, followed closely by Ward 1 with 732.
Ward 5 has the fewest ultra-poor at 44 but shows a high number of individuals in the
medium category at 517. Ward 2 stands out with a relatively balanced distribution
among the poor, medium, and rich categories. Ward 7 has a notable number of ultra-
poor and poor, with 605 and 175 individuals, respectively, but has fewer medium and
rich individuals compared to other wards. Overall, the total population is 5683, with

the majority (2935) classified as ultra-poor, followed by 1921 in the medium
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category, 637 poor, and only 190 rich, indicating significant poverty levels across all

wards.

Table 2.3

Academic scenario on of the individuals of Dupchshwor RM

Gender Literate Prima Lower Second Interm Bache Master’s

ry Second ary ediate  lor Level
Level ary Level Level Level
(1-5) Level  (9-10)
(6-8)
Male 3883 5577 1683 1408 317 64 48
Female 4676 4330 1400 1205 351 71 18

Total 8559 9907 3083 2613 668 135 66

Source: Village Profile, Dupcheshwor Rural Municipality (2019)

According to the data from the Village Profile, the academic/literacy scenario of
Dupcheshwor Rural Municipality indicates that there are 2,613 students in secondary
level education, but only 668 students are enrolled in intermediate level. This means
that more than around 75% of students are dropping out of the academic career
between SEE to intermediate level. There must be specific reasons either at an
individual and familial level or governmental level. Therefore, the research helped to
identify the gaps/factors contributing to this scenario. All that scenario reflects that
the students are not performing well in education in research area. There may be
various factors behind it but the research wants to explore the Household and School
Factors which are affecting academic performance of secondary level’s students

among Tamang community.

Board Examinations

Board examinations are standardized tests administered by education boards to assess
the knowledge and skills of students at various educational levels, typically at the end
of secondary school. They play a crucial role in determining students' academic
progress and eligibility for further education.

Teachers
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Teachers are professionals who facilitate learning for students by imparting
knowledge, skills, and values. They play a key role in the educational process,
guiding and mentoring students to achieve academic and personal growth.

Parents

Parents are the primary caregivers and guardians responsible for the upbringing and
welfare of their children. They play a vital role in their children's education, providing
support, encouragement, and resources to help them succeed academically and
personally.

Academic Performance

Academic performance refers to the extent to which a student, teacher, or institution
has achieved their educational goals. This is often measured through grades, test
scores, and other evaluative criteria.

Academic performance has been defined and explained by several authors. According
to Narad and Abdullah (2016) academic performance is the knowledge gained which
is assessed by marks by a teacher or educational goals set by students and teachers to
be achieved over a specific period of time. In other words, we can say that academic
performance means the number secured in examination set by teachers or educational

institution which determines failure and success of the students.

Nepal is a small country but broad in diversity as it is multi-cultural, multi-lingual,
multi-ethnic, multi-religion, a multi-racial country in the world. Nepal is rich in
culture’ as the different casts are living together in the country. Tamang are one of the
indigenous people® of Nepal. They have their own distinct culture, language, and
religion. Traditionally, Tamang are the followers of Buddhism, and they are one of
the major Tibeto Burmese speaking communities in Nepal. Majority lives in the hilly
regions of Nepal, adjoining sides of Kathmandu valley, the capital of Nepal.
However, the paper "Representative and Responsive Bureaucracy in Nepal: A
Mismatch or a Realistic Assumption?" examines the representation of various ethnic
groups, including Tamangs, in Nepal's civil service. It analyzes the impact of the 2007
guota system aimed at increasing the participation of marginalized communities.
Despite these efforts, the study finds that representation remains skewed, with higher

caste groups dominating civil service positions. The paper highlights the persistent

7 Culture refers to the shared beliefs, values, practices, customs, and behaviors of a particular group or society.

8 The earliest known inhabitants of an area, especially one that has been colonized by a now-dominant group.
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social exclusion influenced by historical caste hierarchies and underscores the need
for more effective policies to ensure a truly representative bureaucracy. As a result,
their social, political and economic status is also very low as compared to others
(Dong, 2016).

2.2.1 Parent Factors

Education: A historical study about Tamang community by Rai (2011Nepal's history
since the unification campaign of Prithvi Narayan Shah has been characterized by
administration dominated by limited castes and influenced by Hindu jurisprudence,
leading to discrimination against Buddhist castes not belonging to the dominant caste
group. Tamangs, a Buddhist community, have been subjected to differential treatment
and restrictions on opportunities for work and education due to their resistance during
the Gorkha kingdom's expansion and subsequent rebellions. This has left the Tamangs
educationally and economically disadvantaged compared to other communities in the
east and west, with limited access to employment opportunities and little motivation

for education.

Valentine (2005) found that various factors such as the occupation of parents, the
educational background of family members, and the availability of learning materials
at home have a significant impact on the academic achievement of students. The study
highlights the importance of socio-economic factors in shaping academic outcomes
and suggests that policymakers and educators should consider these factors while

designing educational interventions.

The study by Adhikari (2018) aimed to explore the factors affecting the academic
performance of students in secondary schools in Kathmandu district of Nepal. The
findings of the study indicated that there were several factors that influenced students'
academic performance. Among these factors, family support and the socio-economic
status of the family were found to be significant predictors of academic performance.
The study also revealed that the availability of learning resources, teacher quality, and
teaching methods were crucial factors affecting academic performance. Moreover,
students' self-discipline, study habits, and motivation were also found to be significant
predictors of academic performance. Finally, the study suggested that a positive

school environment, such as the availability of extracurricular activities, parental
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involvement, and teacher-student relationships, had a positive impact on academic
performance. Overall, the study concluded that a combination of personal, family-
related, and school-related factors were significant predictors of academic

performance of students in secondary schools in Kathmandu district of Nepal.

In Eamon's (2005) study, it was found that social demographic factors, such as
parental education and income, significantly predicted the academic achievement of
Latino young adolescents. Additionally, school quality and neighborhood
disadvantage were also found to be significant predictors of academic achievement.
The study highlights the importance of considering the social and contextual factors
that may influence academic achievement, particularly for students from marginalized

backgrounds.

Income: The study of Halil Dundar, Tara Béteille, Michelle Riboud, and Anil
Deolalikar (2014) suggested that one of the most critical factors affecting academic
performance in Nepal is the role of parents and their socioeconomic background. The
book highlights that students from more affluent/rich families tend to perform better
academically due to access to additional resources such as private tutoring,
educational materials, and a conducive learning environment at home. Parental
involvement and support in children's education are also crucial, with more educated
parents being able to provide better academic guidance and motivation. However, in
many cases, parents in Nepal may not have the necessary education or time to support
their children's learning effectively, contributing to disparities in academic

performance.

The study conducted by Hair, Hanson, Wolfe, and Pollak (2015) found that child
poverty is associated with lower academic achievement. The researchers examined
the structural and functional brain development of children from low-income families
and found that these children had smaller brain surface areas and smaller volumes of
certain brain structures that are associated with language, memory, and attention. The
study also found that children from low-income families had lower academic
achievement scores, particularly in areas of language and mathematics. The
researchers concluded that poverty could have negative effects on both brain

development and academic achievement, and that early interventions to address the
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effects of poverty may be necessary to support the academic success of children from

low-income families.

The study conducted by Benner, Boyle, and Sadler (2016) examined the relationships
between parental involvement, prior achievement, socioeconomic status (SES), and
adolescents' educational success. The results revealed that parental involvement was
positively related to adolescents' educational success, and this relationship was
stronger for adolescents with higher prior achievement and higher SES. Additionally,
SES was found to be a significant predictor of educational success, as higher SES was
associated with higher levels of achievement. The study also found that parental
involvement partially mediated the relationship between SES and educational success,
indicating that parental involvement plays a role in explaining the link between SES
and achievement. Overall, the study highlights the importance of both SES and
parental involvement in predicting educational success, particularly for adolescents

with high prior achievement.

Family Size: According to Majoribanks (1996), student's family background is the
most significant factor that influences their learning outside of school. The author
identifies several aspects of family background that can impact academic
achievement, such as socio-economic status, parenting practices and aspirations,
mental characteristics, family size, and the neighborhood they reside in. The study
also finds that children from single-parent households tend to have lower academic
performance compared to those from two-parent households. The achievement gap
between the two types of households can be attributed to several reasons, such as less
income, limited support, increased stress and conflicts, and difficulties in time
management faced by single parents. Additionally, single parents are generally less
involved with their children and have lower expectations for their academic

achievements compared to two-parent households.

Involvement/Support: The study by Sapkota (2017) investigated the factors
affecting the academic achievement of secondary level students in Nepal. The
findings of the study revealed that family background and parental involvement
significantly affected the academic achievement of students. In addition, the study
found that the availability of study materials, facilities, and the quality of teachers also

significantly impacted students' academic achievement. The study also found that
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students' personal factors such as motivation, interest, and study habits played an
important role in academic achievement. Furthermore, the study revealed that school-
related factors such as school environment, discipline, and teacher-student
relationship had a significant impact on students' academic achievement. Overall, the
study suggested that a combination of personal, family-related, and school-related
factors affected the academic achievement of secondary level students in Nepal.

One study conducted in Pakistan found that factors such as family background,
parental education, socio-economic status, and peer pressure significantly affected the
academic performance of students (Ali et al., 2020). Another study conducted in India
found that factors such as study habits, motivation, parental involvement, and teacher
quality were significant predictors of academic performance (Singh & Singh, 2021).

Teachers Factors

Qualification: The research paper by Adediwura and Tayo (2007) highlights the
importance of teacher qualifications and experience in predicting academic
achievement in secondary school mathematics. The study found that teachers with
higher educational qualifications and more teaching experience tend to be more
effective in improving their students' academic performance. Furthermore, students'
perception of their teachers' qualifications and experience also plays a significant role
in their academic achievement in mathematics. Students who perceive their teachers
to be more qualified and experienced tend to perform better in the subject. The study
also shows that there is a positive relationship between teachers' educational
qualifications and teaching experience, with more qualified teachers also tending to
have more teaching experience. Overall, the findings emphasize the critical role of
teacher qualifications and experience, as well as student perception, in improving

academic achievement in mathematics.

Thapa and Sharma (2019) found that the quality of education in rural Nepal is poor
due to a lack of resources, poor infrastructure, and inadequate teacher training. The
study demonstrated that government policies related to education funding, teacher
training, and curriculum significantly impact the academic performance of students in
rural areas. Schools with better infrastructure and facilities had higher academic

performance, and teachers who had undergone training and professional development
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programs were more effective. The study recommends that the government should
focus on providing adequate resources, improving infrastructure, and implementing

effective policies to improve the quality of education in rural Nepal.

Trainings: Vizeshfar and Torabizadeh (2018) conducted a study in Iran to investigate
the impact of teacher effectiveness on student achievement in high schools. The study
revealed that there is a significant positive correlation between teacher effectiveness
and student achievement. Effective teachers were found to possess the skills to create
an environment that promotes active learning, critical thinking, problem-solving, and
independent learning. These teachers were also able to effectively manage classroom
behavior, provide timely and constructive feedback, and create a positive and
supportive learning environment. The study suggests that investing in teacher training

and development is crucial for improving student outcomes in high schools.

The influence of teachers and the examination board is also significant. The quality of
teaching and the professional development of teachers are pivotal in enhancing
student learning outcomes. The study emphasizes that teachers in Nepal often lack
adequate training and professional development opportunities, which affects their
ability to deliver effective instruction. Moreover, the examination boards' emphasis on
standardized testing constrains teachers to teach to the test, limiting their ability to
adopt more innovative and student-centered teaching methods. Therefore, improving
teacher training and revising the examination system to focus on broader learning
outcomes are essential policy priorities for enhancing student performance in Nepal
(Dundar, Béteille, Riboud, & Deolalikar, 2014).

It is necessary to present the role of the teacher as the bearer of change. For that, it is
essential that they are skilled and trained. Training should teach teachers about the
role of facilitator as well as how to deal with students so that they can treat students

equally and provide psychological and therapeutic teaching (UNICEF 1993).

Motivation: Ahmed and Wias (2012) found that there are several reasons behind the
low academic performance of high school students from both teachers and students'
perspectives. One of the main reasons is the increasing number of distractions around
students, such as mobile phones, social media, and other forms of entertainment,

which consume students' time and divert their attention away from studying. Another

19



reason is the low motivation of students towards learning, as many students feel
disengaged and uninspired by the learning process. Furthermore, the lack of parental
involvement and supervision can also contribute to low academic performance, as
parents may not be aware of their children's academic progress or may not provide the

necessary support at home.

UNESCO (2004) stated that positive expectations from teachers towards their
students have a motivational effect on students, whereas negative expectations have a
detrimental impact on their morale. This highlights the importance of teachers having
a positive attitude towards their students to create a conducive learning environment.
A positive attitude can enhance students' self-esteem, improve their academic

performance, and foster positive relationships between teachers and students.

Teacher’s Availability: The study conducted by Ghimire and Dhakal (2017)
investigated the factors affecting the academic performance of undergraduate students
at Nepal Open University. The findings indicated that gender, age, educational
background, and socio-economic status were not significant predictors of academic
performance. However, factors such as prior academic achievement, time
management skills, use of information technology, and interaction with teachers were
found to have a significant impact on academic performance. In addition, the study
found that the availability of learning resources and the quality of teaching also

played a significant role in academic performance.

The study by Supovitz, Sirinides, and May (2010) investigates the influence of school
leadership and peer networks on teaching and learning in schools. The authors argue
that successful school leadership can have a positive impact on student achievement
by influencing the quality of teaching and learning, involving different stakeholders,
and creating a positive ethos and climate. They also found that peer networks can
influence teacher collaboration and the sharing of effective instructional practices,
which can also have a positive effect on student achievement. The authors suggest
that policy and practice should focus on developing effective school leadership and
facilitating teacher collaboration to improve student achievement. Overall, the study
highlights the importance of leadership and peer networks in promoting effective

teaching and learning in schools.
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Board Examination related Factors

Backwash Effects: Anthony Somerset's work, particularly in collaboration with Paul
Wasanga, focuses on the transformation of Kenya's examination system over three
decades, emphasizing the backwash effect and the impact on pedagogy. The reform
aimed to broaden the spectrum of cognitive skills assessed, integrating higher order
thinking questions and introducing an examination feedback system to guide schools
and teachers in improving learning outcomes. Despite initial improvements, the
sustainability of these reforms has been mixed, with some initiatives like the
examination newsletter enduring while others faded. The feedback mechanisms
included both incentive and guidance components, intended to foster better
educational practices. However, challenges such as professional workloads and the
rise of private schooling have influenced the system's effectiveness, highlighting the
complexity of maintaining equitable and high-quality educational assessments
(Wasanga & Somerset, 2013).

Anthony Somerset discusses the challenges and implications of assessing educational
quality. The 2010 Global Monitoring Report (GMR) takes a quantitative approach,
focusing on test scores from international assessments like TIMSS and PISA, which
do not necessarily reflect overall educational quality. Somerset argues that while input
measures like pupil-to-teacher ratios are commonly used, they are poor proxies for
quality, as the effective utilization of resources is crucial. He contrasts national
examination systems with international assessments, noting that national exams,
which are high-stakes and influence teaching directly, often suffer from lower quality
and inadequate question design. These exams, though flawed, have a significant
backwash effect on teaching practices. Improving the quality of national examinations
could thus enhance educational outcomes in developing countries. Somerset
emphasizes the need for a nuanced evaluation of educational quality that goes beyond
simple quantitative metrics to incorporate broader educational goals and effective

pedagogical processes (Somerset, 2011).

Examination System: The study conducted by by Halil Dundar, Tara Béteille,
Michelle Riboud, and Anil Deolalikar (2014) provided an in-depth analysis of the
examination and evaluation systems in South Asian countries, including Nepal. One

of the major findings is that the examination system in Nepal is heavily focused on
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rote learning and memorization rather than critical thinking and problem-solving
skills. This system encourages students to prioritize short-term memorization over
long-term understanding, which hampers their ability to apply knowledge in practical
situations. Additionally, high-stakes examinations create significant pressure on
students, often leading to anxiety and stress, which can negatively impact their overall

academic performance and well-being.

Assessment Design: The study conducted by Barakat and Harzallah (2010) aimed to
investigate the reasons for the low level of academic achievement in mathematics at
Tulkarem schools. The researchers found that several factors contribute to this issue,
including health problems, behavioral problems, lack of self-desire to study, lack of a
sense of belonging to the school, and teachers' lack of knowledge of modern
educational and psychological theories. The researchers emphasized the need to
address these factors in order to improve the academic achievement of students in

mathematics.

The assessment design study in India by Singh and Singh (2021) revealed critical
determinants of academic performance among students. The researchers identified
several significant predictors, including study habits, motivation, parental
involvement, and teacher quality. Effective study habits and high motivation levels
were directly correlated with improved academic outcomes. Additionally, parental
involvement played a crucial role in providing the necessary support and environment
for academic success. The quality of teachers, encompassing their instructional
methods and engagement with students, was also a key factor influencing
performance. These findings underscore the multifaceted nature of academic
achievement, highlighting the need for comprehensive strategies in assessment design

that consider these diverse elements.

Teaching to the test: The study by Bray (2013) explored the benefits and tensions
associated with private supplementary tutoring, or "shadow education," for students in
Hong Kong. The findings suggest that shadow education is widespread in Hong Kong
and serves a variety of purposes, including remedial education, exam preparation, and
English language instruction. Private tutoring can have positive effects on student
achievement, particularly for those who are struggling in school, and can also help

students gain admission to prestigious schools and universities. However, the study
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also found that shadow education can exacerbate social inequalities and create stress
and anxiety for students, particularly those from disadvantaged backgrounds. The
study concludes by calling for a more balanced approach to education that addresses
the root causes of educational inequality and provides greater support for struggling
students.

The phenomenon of "teaching to the test" has been observed to have nuanced
implications for student outcomes, particularly concerning implicit biases. While
teachers do not directly discriminate against students on the basis of caste and
community, they may be discriminating indirectly. They expect students' academic
achievement based on their gender, social and ethnic identity, and their language and
culture. Positive expectations placed on students motivate them, while negative
expectations reduce morale (UNESCO, 2004).

Socio-economic Factors: The study conducted by Pedrosa, Dachs, Maia, and
Andrade (2006) examined the impact of educational and socio-economic backgrounds
on academic performance among graduates of a Brazilian research university. The
study found that students who came from more privileged educational and socio-
economic backgrounds tended to perform better academically than those from less
privileged backgrounds. However, the study also found that affirmative action
programs, which aimed to increase access to higher education for students from less
privileged backgrounds, had a positive impact on academic performance among those
students. The study suggests that affirmative action programs can help to reduce
inequalities in access to higher education and improve academic performance among

underprivileged students.

School’s Factors: The study by Crosnoe, Johnson, and Elder (2004) suggests that
school sector (public or private) and class size are important components of schools
that can affect academic achievement. Private schools, with better funding and
smaller class sizes, tend to have higher academic performance and more access to
resources such as computers, which can enhance academic achievement. Smaller class
sizes create more intimate settings and increase teacher-student bonding, which also
has a positive effect on student success. Additionally, the study highlights the

importance of school climate, defined as the general atmosphere of a school, and the
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role of trust between students and teachers in student motivation and academic

performance.

2.3 Theoretical Review

2.2.1 Cultural Capital Theory: Cultural capital theory is developed by Pierre
Bourdieu that focuses on the role of cultural knowledge, skills, and education in
shaping social inequality. The theory of cultural capital emphasizes the importance of
education and cultural knowledge in shaping social inequality, and it highlights the
ways in which these forms of capital are used to maintain and reinforce existing social
hierarchies. According to Bourdieu, cultural capital can be used to gain access to
prestigious occupations and social networks, and to establish and maintain social

status and power (Bourdieu, 1986).

Bourdieu's cultural capital theory has been widely influential in the fields of
sociology, education, and cultural studies. It provides a valuable perspective on the
relationship between culture, education, and social inequality, and it helps to shed
light on the ways in which cultural and educational factors shape individual and

collective experiences and outcomes.

Overall, cultural capital theory provides a useful framework for understanding the role
of culture and education in shaping social inequality, and for exploring the ways in
which cultural and educational capital are used to maintain and reinforce existing

power relations.
2.4 Research Gaps

Various scholars have identified factors that can affect academic performance, and all
those factors can be categorized into within school, out of school and community
factors. However, there is still a lack of effective research on the low academic
performance of students in the Tamang community in Nepal, despite other studies on
the topic nationally and globally. A study on the role of prevalence of annual board
examination and backwash effects, parent and teacher level factors affecting academic

performance among secondary level students in the Tamang community is needed.
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The Local Human Development Report 2019 of Province No. 3 Nepal shows that
Dupcheshwor Rural Municipality in Nuwakot district has poor education indicators,
with low scores in Human Development Index, Mean Years of Schooling, and Adult
Literacy Rate. An effective study on the factors contributing to low academic
performance in the Tamang community can help stakeholders identify the root causes
and take appropriate action to address the issue. This study aims to fill the research
gap by exploring the various factors that affect academic performance and their

impacts on Nepalese society, with a focus on the Tamang community in rural Nepal.
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CHAPTER |11

METHODOLOGY
3.1 Research design

The topic of "Role of Family Background, Teachers, and Board Examinations on
Students’ Academic Performance" is a complex and broad area of research that
requires a comprehensive analysis of multiple factors. To address this, a mixed-
methods approach was employed, integrating both qualitative and quantitative data
collection and analysis techniques. The research involved gathering data from various
sources, including interviews with students, teachers, and parents, focus group
discussions with teachers and students, classroom and social, cultural, and religious
practices observations, and analysis of academic records. This multifaceted approach
enabled a thorough exploration of the intricate relationships between annual board
examinations, teacher influences, parental involvement, and the academic
performance of secondary-level students (SEE). By leveraging diverse data sources
and methodologies, the study aimed to provide a holistic understanding of the factors
shaping educational outcomes, thereby offering valuable insights for educators,

policymakers, and stakeholders.

In this research, information was collected from 65 individuals (20 students, 20
teachers, 20 parents, and 20 key informants) categorized by gender, role, school, and
address. Among the participants, 20 were parents (9 females, 11 males) from various
addresses such as Bolgaun, Hung, Odare, Pangar, Singban, and Sano Odare. Key
Informants (KII) included 5 individuals (1 female, 4 males) holding roles such as
Chairperson, Former Vice Chairperson, Ward Chairperson, and SMC Chairperson
from Maple Secondary School and Saraswati Secondary School. The dataset also
included 20 teachers (4 females, 16 males) from schools like Birendra SS, Golphu SS,
Mahadev SS, Maple SS, Rukmani SS, and Saraswati SS. Lastly, 20 students (12
females, 8 males) were recorded from Maple SS, Birendra SS, and Saraswati SS. This
dataset offers a comprehensive overview of the individuals involved in various
educational and administrative capacities, highlighting a diverse mix of genders,

locations, and schools.
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Qualitative research methods were used to analyze the qualitative information that
came from interviews and FGDs. On the other hand, | used quantitative research
methods to analyze secondary quantitative data, such as the results of students,
number of teachers, family size, household income, walking distance to school, and

the data that came from surveys.

The study incorporated both qualitative and quantitative research methods. Qualitative
research methods were used to analyze the qualitative data that came from interviews
and focus group discussions (FGDs). On the other hand, quantitative research
methods were used to analyze secondary quantitative data, such as student
performance records, the number of teachers available, the time taken to go to school,
family income, family size, working hours, and study hours. This helped gain an
understanding of underlying reasons, opinions, and motivations. It provided insights
into the problem and helped develop ideas or hypotheses for potential quantitative
research. It was also used to uncover trends in thought and opinions and to dive
deeper into the problem. Qualitative data collection methods varied, using
unstructured or semi-structured techniques. Some common methods included

individual interviews and focus group discussions.

Quantitative research helped quantify the problem by generating numerical data or
data that could be transformed into usable statistics. It was used to quantify attitudes,
opinions, behaviors, and other defined variables, and to generalize results from a
larger sample population. Quantitative research used measurable data to formulate

facts and uncover patterns in research.

3.2 Rationale of site selection

Dupcheshwor Rural Municipality, ward no 2, Nuwakot district has been identified as
the research area due to the predominant presence of the Tamang community for a
considerable period of time. An extensive review of the academic performance of
students belonging to this community indicates consistently low performance on the

Secondary Education Examination (SEE) and a high dropout rate from SEE to the
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intermediate level of education®. Therefore, this particular ward has been selected as
the study area.

3.3 Population and sampling

To carry out the research, stratified sampling, a probability sampling technique, was
used. Initially, the target population was categorized into groups such as Tamangs and
non-Tamangs. The population was further divided into subgroups like male and
female, teachers, parents, and students. From these groups, 20 students, 20 teachers,
20 parents, and 5 key informants were selected from the research area. Interviews
were conducted with individuals in these categories to achieve the aim of the study.

Next, the target respondents were stratified into different sub-groups based on age and
sex. Proportionate stratified sampling was then used, ensuring that more than 90% of

the respondents were from the Tamang community.
3.4 Nature and source of data

The proposed study utilized both primary and secondary data sources to investigate
the research problem at hand. The primary data was the main focus of the study, and it
was collected directly from the sample of targeted respondents; 20 teachers, 20
parents, 20 students and 5 key respondents through various research instruments such
as interviews, focus group discussion and observation. The primary data was then

analyzed to gain insights into the research problem and test the research hypotheses.

In addition to primary data, secondary data was also used as a source of reference for
the study. These data sources included published and unpublished sources such as
academic journals, government reports, and online databases. The secondary data was
utilized to provide background information on the research problem, establish the

research context, and support the findings derived from the primary data analysis.

3.5 Data collection techniques

To gather data from the study area, a variety of methods were employed, including

interviews, observation, and focus group discussions. These techniques allowed for a

9 Dupcheshwor Rural Municipality. (2076). Village Profile, Dupcheshwor Rural Municipality. Province
no 3, Nepal.

28



comprehensive understanding of the subject matter and helped to ensure that a diverse
range of perspectives were considered. By utilizing these methods, the study was able
to obtain valuable information that could be analyzed and used to draw conclusions
about the topic. Through careful planning and execution of these data collection
techniques, the study achieved a thorough and accurate representation of the area

under investigation.

Different types of techniques were used to collect the data from the study area, such

as interviews, FGDs, and observations.
3.5.1 Interview

Sixty-five Structured and unstructured interviews were carried out during the time of
the study. Mostly, structured interviews were conducted with respondents using
specific questions related to the study. The interview was applied as the primary and
most important tool of information. The respondents possessed the real ground
information, and their own stories and experiences from a long time in the
communities. A significant number of interviews provided a solid foundation for the
fulfillment of the study's objectives. The firsthand information obtained from the

interviews provided a good analytical background for the study.

3.5.2 Focus Group Discussion

Two Focus group discussions one with teachers and one with students were carried
out to explore detailed information and gain deep insight. To understand things at a
deeper level, the focus group discussion method was applied as an effective tool to
meet the aim of the study. FGDs were used as a supplementary tool for information
collection. This approach was useful for discovering the collective views of the
targeted communities regarding the subject matter raised by the study. It also
supported the researcher in identifying any serious deviations in the opinions of
respondents compared to the interviews and helped to further validate the information

collected from other sources.

3.5.3 Observation
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As per the nature of the study, observation of the activities like household work,
participation in social, religious, and cultural practices like Ghewa, Chhewar etc. that
may affect the academic performance of the students was examined and verified the
information related to the study. | visited the locations of the targeted communities
and observed their regular activities to ensure conformity with the data collected from
the interviews with the respondents. Observation was helpful in verifying some of the
key information related to the study.

3.6 Data presentation and interpretation

Bar diagrams and pie charts were prepared using the data collected from the
respondents in the study area. Data were collected by conducting FGDs, interviews,
and observations, incorporating all characteristics such as academic performance,
parental education, backwash effects, etc. The information was further grouped and
sub-grouped as per the requirements of the study. Various statistical charts, such as

pie charts and tables, were used to depict the data collected during the study.

3.7 Limitation of the study

The study was conducted in Dupcheshwor Rural Municipality, Ward No. 2 of
Nuwakot District, where three secondary schools; Maple, Birendra, and Saraswati, are
located, and it was limited to a specific Tamang community residing in Ward No. 2.
The research sample included 20 teachers, 20 parents, 20 students, and 5 key
informants. The study focused on backwash effects and parent and teacher-related
factors that affect the academic performance of students in the Tamang community

residing in the study area.
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CHAPTER IV

Synergizing Family and School Environments: Strategies for

Enhancing Academic Performance

4.1. Impact of Family Environment on Academic Performance

The family environment plays a crucial role in the betterment of academic
performance, encompassing factors such as family size, parents' education level,
parental support for education, working and study hours, and financial status. In this
research, 65 interviews were conducted with students, teachers, parents, and key
informants, focusing on how family environment factors affect students' academic
performance. Here, I discuss the findings related to these family factors and their

impact on academic success.

4.1.1 Factors Affecting Academic Performance of Students

Figure 4. 1 Factors Affecting Academic Performance

Factors Affecting Academic
Performance
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Use of mobile phones
Social circles
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Domestic workload
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Parents’' Education
Financial problems
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The analysis of the data reveals that financial problems (78%) and parents' education
(78%) are viewed as the most significant factors affecting academic performance by

parents, teachers, students, and key informants. In contrast, priority on education
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(15%) and use of mobile phones (20%) are considered the least critical. Other notable
factors include social, cultural, and religious factors (68%), domestic workload (60%),
early marriage (40%), and social circles (35%), which are recognized as influencing
academic performance. Overall, financial and educational backgrounds are prioritized
as the primary concerns, while direct prioritization of education and mobile phone

usage are seen as less impactful.

4.1.2 Feedback for better academic Performance

Figure 4. 2 Factors Affecting Academic Performance
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The analysis of the data reveals the average percentage of parents, teachers, students,
and key informants who view and prioritize various factors for better education.
Financial sustainability (80%) is seen as the most significant factor, closely followed
by parental education (78%). Less domestic workload (70%) and social, religious, and
cultural practices (57%) are also highly prioritized, indicating their substantial impact
on educational improvement. Family support (50%) is moderately prioritized, while
community support (30%) and (20%) parents are not clear about better education.
School regularity (17%) has the lowest priority, suggesting it is viewed as the least
influential factor for enhancing education. Overall, financial stability and parental
involvement are deemed most crucial, while community support and regular

attendance are seen as less significant.
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4.1.3 Causes of irregularity in the classroom

Figure 4. 3 Causes of irregularity
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The data on the causes of irregular attendance among students highlights several
significant factors. Social, cultural, and religious practices are the most prevalent
cause, affecting 90% of students. However, wage-based work affects only 6% of
students, showing that economic activities also play a role in disrupting regular school
attendance. Addressing these issues requires targeted interventions to mitigate the

impact of social, cultural and religious practices.

4.1.4 Parental Visits to School for Student Education

Figure 4. 4 Parental visits to school for student education
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The data reveals a discrepancy between parents' and students' perceptions of parental
visits to school. While 30% of parents claim they visit regularly, 40% of students
claim this. Conversely, 60% of parents report visiting sometimes, whereas only 30%
of students agree. Additionally, 10% of parents state they never visit, contrasting with
30% of students who perceive no parental visits. This discrepancy suggests a gap in
communication or differing definitions of what constitutes regular or occasional visits
between parents and students. Improving parental engagement and clear

communication about visit frequency could help align these perceptions.

4.1.5 Parental Support for Secondary Education at Home

Figure 4. 5 Parental Support for Secondary Education at Home
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The data indicates a significant divergence in perceptions of parental support for
secondary education at home. No parents or students report regular support (0%).
While 90% of parents believe they rarely assist, only 10% of students agree with this.
Conversely, 10% of parents claim they never help, in stark contrast to 90% of students
who feel they receive no support. This disparity highlights a potential issue where
parents may overestimate their involvement, or students may not recognize the
support provided. Addressing this gap requires improved communication and
understanding of the specific needs and expectations regarding academic support at

home.

34



4.1.6 Source of income of parents

Figure 4. 6 Source of income of parents
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The data indicates that agriculture is the predominant source of income for parents,
with 100% of the families relying on it. Grocery shops are the next most common
source, contributing to the income of 40% of families. Other sources of income
include contracting work (20%), carpentry (10%), paid work (10%), and hotel
business (10%). This suggests a high dependence on agriculture among the families,
with a few diversifying into other small-scale businesses and trades. The dependency
on agriculture emphasizes the importance of this sector for the families' livelihoods,
while the presence of other income sources highlights some degree of economic

diversification.

4.1.7 Planned Education for the children

Figure 4. 7 Planned education for the children
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The data on planned education for children shows that a significant majority of
parents (60%) aim for their children to achieve a bachelor’s degree. This is followed
by 30% of parents who plan for their children to complete up to Grade 12. Only a
small fraction, 10%, intend for their children to pursue a master’s degree. This
indicates a strong preference towards higher education, with the majority of parents
focusing on obtaining a bachelor’s degree as the key educational milestone for their
children. The focus on higher education shows that it is important for future

opportunities and success.

4.1.8 Financial Challenge for Higher Education

Figure 4. 8 Availability to support higher education
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The data indicates a significant financial challenge for students seeking higher
education support from their parents. A substantial majority, 90 %, reported that their
parents cannot provide the necessary financial support for their higher education. In
contrast, only 10 % of students indicated that they receive financial support from their
parents. This majority underscores the urgent need for external financial assistance

programs to support students in pursuing higher education.

4.1.9 Time Spent on Studying at Home

Figure 4. 9 Time Spent on Studying at Home
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The data reflects a discrepancy between parents' and students' perceptions of time
spent studying at home. Most of parents (60%) believe their children study for 1 to 3
hours daily, whereas 90% of students report this duration. Meanwhile, 40% of parents
think their children study for 4 to 6 hours, but only 10% of students agree. Neither
group reports studying for more than 6 hours. This indicates that parents may
overestimate the time their children dedicate to studying, highlighting a need for
better alignment and understanding of actual study habits to ensure effective academic

support at home.

4.1.10 Time Spent on Household Work by Students at Home

Figure 4. 10 Time Spent on Household Work
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The data reveals a significant disparity between parents' and students’ views on the
time students spend on household work. While 50% of parents believe their children
spend 1 to 3 hours on chores, only 10% of students agree. Conversely, 50% of parents
estimate 4 to 6 hours, aligning more closely with 40% of students. Notably, 50% of
students report spending more than 6 hours on household work, a view not shared by
any parents. This indicates that students may be burdened with more domestic
responsibilities than parents recognize, suggesting a need for better communication

and a balanced allocation of household tasks to support students' educational needs.

4.1.11 Students’ Involvement in Wage-based work
Figure 4. 11 Involvement in wage-based work
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The data indicates that 50 % of students sometimes engage in wage-based work for
money. Meanwhile, only 20 % regularly do. This suggests that half of the students are
occasionally involved in earning money, potentially to support their financial needs or
education costs. The relatively high percentage of students sometimes engaging in
such work points to economic pressures that influence their participation in wage-
based activities. Addressing these economic challenges could help students focus

more on their studies and less on earning money.

4.2. The School Environment: Board Examinations and Teachers

The school environment, particularly the role of teachers and exam boards,
significantly influences academic performance. Students spend approximately six
hours daily at school, engaging in the learning process and having their learnings
assessed by examination boards. Consequently, academic performance is directly
linked to and affected by factors such as the number of teachers, their experience and
qualifications, teaching methods, and available resources like libraries, science labs,
and computer labs, as well as the patterns of exam questions. This research involved
65 interviews with students, teachers, parents, and key informants to examine how
these environmental factors affect academic success. The findings and their

implications for student achievement are discussed.

4.2.1 Preparation of exam:

Figure 4. 12 Preparation of exam
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During my visits and observations of three secondary schools, and interviews with 20
teachers from four schools, including Golphubhanjyang Secondary School near
Birendra Secondary School, | gathered data on exam preparation practices.
Additionally, | verified this data with 20 students. The findings reveal several
common practices among teachers for preparing students for exams. Conducting
tuition classes and facilitating discussions on important questions are universally
practiced, with all respondents (100%) employing these methods. Regular class
revision is also widely adopted, with 80% of respondents using it to help students
retain key concepts. Practicing ten sets of questions, a method involving providing
students with a variety of potential exam questions, is utilized by 60% of respondents.
While this approach aids students in achieving good marks, it may limit their

creativity and deep understanding of the subject matter.
4.2.1 Teaching Methods

Figure 4. 13 Teaching Methods
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Lecture Method: Both teachers and students unanimously report the frequent use of
the lecture method, with 100% agreement from both groups. This indicates that

traditional lecturing is the primary method employed in the classroom.

Discussion and Interactive Learning: There is a notable difference in the reported

use of discussion-based learning, with 80% of teachers indicating its use compared to
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60% of students. This suggests that while teachers incorporate discussions in their
teaching, a significant portion of students may not perceive it as being used as often.

Practical/Project-Based Learning: Practical or project-based learning shows the
greatest disparity, with 40% of teachers reporting its use compared to only 10% of
students. This highlights a significant gap in perceptions, indicating that practical
methods are less frequently utilized or recognized by students in the classroom.
Improving the integration and visibility of hands-on learning experiences could help
bridge this gap.

4.2.2 Teachers’ availability in schools

Figure 4. 14 Teachers’ availability in schools
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The data indicates a unanimous consensus among respondents that their school lacks
the required teachers, with 100% stating "No™ when asked if there are enough
teachers. This finding underscores a critical issue in the school system, highlighting
the urgent need for recruiting and retaining enough qualified teachers to meet the
educational needs of the students. This shortage likely impacts the quality of
education and students' academic performance, making it a top priority for

intervention and improvement.

4.2.3 Teachers’ Training

Figure 4. 15 Teachers' Training
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The data on the number of trainings received by teachers indicates that 70 % of
teachers have undergone 1 to 3 training sessions. In contrast, 30 % of teachers have
not received any training at all. Notably, none of the teachers have received four or
more training sessions. This suggests that while majority of teachers have some level
of professional development, there is a significant portion with no training, and no
teachers have advanced or extensive training. This highlights a potential area for
improvement in the professional development of teachers to enhance the quality of

education.

4.2.4 ICT knowledge with teachers
Figure 4. 16 ICT Knowledge
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The data on ICT knowledge among teachers indicates that none of the respondents
have a high level of ICT knowledge. A majority, 70%, have a medium level of ICT
knowledge, suggesting a basic or moderate proficiency in information and
communication technologies. Meanwhile, 30% of respondents have low ICT
knowledge, indicating limited familiarity and skills with ICT. This highlights a need
for further ICT training and education to enhance overall digital literacy and
competency among the respondents, which is essential for adapting to modern

educational and professional environments.

4.2.5 Extracurricular activities conducted by the school

Figure 4. 17 Extracurricular activities
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The data on extracurricular activities (ECAs) conducted by the school indicates a
strong emphasis on certain types of activities. Quiz competitions are the most
prevalent, carried out by 100% of the respondents' schools. Sports competitions are
also very common, with 90% of schools organizing them. Debate competitions are
conducted by 60% of schools, while drawing competitions are held by 30% of
schools. Less common are singing competitions and essay writing competitions, each
organized by 20% of schools. Handwriting and speech competitions are the least

common, each being conducted by only 10% of schools.

4.2.6 Conducting practical classes

Figure 4. 18 Conducting practical classes
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The data indicates that most teachers conduct practical classes only sometimes, with
80 % of respondents reporting this practice. Only 10 % of teachers fully conduct
practical classes, suggesting that comprehensive hands-on learning experiences are
rare. Another 10 % of teachers do not conduct practical classes because of insufficient
time. This highlights a significant area for improvement in the implementation of
practical learning methods to enhance students' understanding.

4.2.7 Proficiency in Tamang Language

Figure 4. 19 Proficiency in Tamang Language
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The data on teachers' proficiency in the Tamang language reveals that 50% of the
respondents have a high level of proficiency. Meanwhile, 40% of the teachers have a
medium level of proficiency, and only 10% have a low level of proficiency. This
indicates that majority of the teachers possess a good understanding of the Tamang
language, which can facilitate better communication and instructional delivery for
students who speak this language. However, there remains a small percentage of
teachers who may need additional support to improve their language skills to ensure

effective teaching in Tamang community.

4.2.8 Language Choice for Teaching in the classroom

Figure 4. 20 Language Choice for Teaching
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The data reveals that 60% students prefer Nepali, making it the dominant choice. Both
Tamang and a combination of English Nepali are equally favored, each garnering
20% of the preferences. Interestingly, English alone is not chosen by any respondents,

indicating a lack of preference or suitability for teaching purposes in this context.

4.2.9 Student Preferences: Marks vs. Knowledge

Figure 4. 21 Student Preferences: Marks vs. Knowledge

45



Student Preferences: Marks vs. Knowledge

W Marks
B Knowledge

W Both

The data indicates a strong preference among students for achieving marks over
gaining knowledge from exams. A significant majority (70%) of students prioritize
obtaining high marks, while none (0%) solely focus on acquiring knowledge.
However, 30% of students express a desire for both marks and knowledge. This
suggests that while the current educational environment may heavily emphasize
grades, there is still a notable proportion of students who value a balanced approach
that includes understanding and learning alongside their performance in exams. This
insight can inform strategies to better align educational practices with students'

holistic learning needs.

4.2.10 Academic Performance

Figure 4. 22 Academic Performance
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SEE 2080: ACADEMIC PERFORMANCE
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The table provides data on student performance in three secondary schools: Maple
Secondary School, Birendra Secondary School, and Saraswati Secondary School.
Maple Secondary School has a total of 13 students, with only 1 student passing and 12
failing, indicating a very high failure rate. Birendra Secondary School has 32 students,
with a similarly poor performance where only 1 student passed and 31 failed,
highlighting significant academic challenges. In contrast, Saraswati Secondary School
has 5 students, of which 3 passed and 2 failed, showing a relatively better success rate
compared to the other two schools. This data suggests that while all three schools face
issues with student performance, Saraswati Secondary School is performing better in

terms of pass rates.
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4.2.11 Narratives

Suman Tamang: | am a resident of Dupcheshwor-2, Nuwakot, and have five family
members. My mother was the only breadwinner for the family. We are facing
financial problems continuing my education. Somehow, | was selected for an
educational scholarship program; otherwise, | couldn't have completed the 12th grade.
I used to do wage-based work to support my education and my family while I was in
grade 10.

My mother believes that | can't get a job with the help of education and that
ultimately, one needs to go abroad for income generation. She questions the need for
further studies, saying that after completing grade 10, nobody can cheat you, and that
level of education is enough. After 12th grade, 1 joined the Nepal Police and am
continuing my bachelor's degree without external support. Without programs like the
education scholarship and my involvement in income-generating activities, | couldn't
continue my education (S. Tamang, interview, May 2, 2024).

Aising Tamang: I am planning to pursue a bachelor’s degree, but my family
background doesn’t allow me to continue to a higher level of education. My parents
often drink alcohol with their friends, creating a noisy environment that is not
conducive to studying. Furthermore, they often assign tasks related to their drinking
activities, and | have to obey their orders. They never encourage me to study; instead,
they are happy when | engage in wage-based work or support them in household
chores.

They feel that | am wasting their money and my valuable time on education, adding a
financial burden to them. They believe that without political support, I can’t get a job
with the help of education. Even if I do get a job, they think I wouldn’t be able to
survive on the salary and other benefits. | believe my parents may not understand the
importance of education (A. Tamang, interview, May 2, 2024).

Kanti Tamang: I am a girl with a strong desire to pursue a master’s degree, but my
parents believe that completing the 10th grade is sufficient for me to live a happy life.
My parents are facing financial problems in continuing our education and managing
daily life. Somehow, | was selected for an educational scholarship program and
continued my education up to grade 12.

After completing grade 12, my parents said they couldn't afford to pay for a bachelor's

degree on their own. They suggested that if | could earn a certain amount of money,
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they would support my education. | joined a job in Kathmandu, where my relatives
live, making it possible for me to continue my education. Otherwise, many girls
wouldn't be able to pursue higher education.

Generally, parents and community members believe that girls should get married at
15-16 years old. They often compare, saying, "The daughter of this house is already
married, so why aren't you?" Parents and community members never encourage the
daughters of the community to go to school; instead, they are happy when girls work
and get married. | feel this environment creates significant barriers for the daughters
of this community (K. Tamang, interview, May 3, 2024).

Roj Bahadur Tamang: While I was studying in grade 10 and preparing for my
secondary education examination (SEE), my father often asked me, "Dear son, could
you please go to work to support me?" Despite his requests, | would intensely ignore
him. My father is the only breadwinner for our family, and | understand he faces
significant financial problems. He frequently told me that | would need to go abroad
to support him financially.

Now, | am studying civil engineering. My teachers often suggest buying a laptop for
practical classes, but I can't afford one. | don't even have all the required books for my
studies. In my third semester, | only have one book and rely on my friends for help
with my studies. | think my father doesn't have any income sources except for
disability allowances, which amount to 6000 rupees every four months (R. B.
Tamang, interview, May 3, 2024).

The narratives of Suman, Aising, Kanti, and Roj Bahadur Tamang highlight the
significant financial and social challenges faced by individuals in pursuing higher
education in Nepal. Despite receiving educational scholarships and engaging in wage-
based work, they confront family expectations and societal norms that often
discourage further studies. Each story underscores the importance of external support
and determination in overcoming these barriers, revealing a common thread of

perseverance amidst adversity.
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CHAPTER YV

THEORETICAL REFLECTION AND CONCLUSION

5.1. Theoretical Reflection

5.1.1. From the perspective of Pierre Bourdieu, cultural capital

Pierre Bourdieu's theory of cultural capital is a key concept in his broader theory of
social and cultural reproduction. It focuses on the role of cultural knowledge, skills,
and education in shaping social inequality. According to Bourdieu, cultural capital
can be used to gain access to prestigious occupations and social networks, and to
establish and maintain social status and power. Bourdieu identifies four types of
capital: economic capital, cultural capital, social capital, and symbolic capital, and
identifies three forms of cultural capital: embodied (long-lasting dispositions from
family socialization), objectified (cultural goods and objects requiring cultural
knowledge to appreciate), and institutionalized (academic qualifications and formal

recognition).

In my research area, distinct social classes exist similar to the classifications proposed
by Pierre Bourdieu: a dominant class, a middle class, and a working class. Based on
the village profile of Dupcheshwor Rural Municipality, 2076 BS, ward-wise poverty
stratifications of households are shown above in Table 1.3. There are 3.74% of
households that are rich families, resembling the dominant class; 51.32% of
households that are middle-class families; and 44.94% of households that are from the
ultra-poor and poor group, whose lives depend on daily wage labor, corresponding to
Bourdieu's working class. Bourdieu claims that financial capital facilitates the
acquisition of cultural capital through education. Consequently, the dominant class
influences education and transforms its norms and values, which are subsequently
adopted by the middle and working classes. This process, as Bourdieu suggests, does

not alleviate poverty but rather maintains social hierarchies.

My findings agree with Bourdieu's view that the cultural capital is generated by

economic capital as the person who is rich in economic capital, holding prestigious
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position, influence the other classes through education such as in social, religious and
cultural practices, the dominant class, do play a significant role. For example, in
cultural programs like Ghewa, community members are often required to present at
least one member and contribute resources such as money, wood, and rice whether
his/her conditions are favorable or unfavorable. However, this system, binding them
together, fosters the feeling of oneness.

On the other hand, he argued that education cannot eradicate poverty, rather creating
inequalities in society. My findings found that poverty and education have an inverse
relationship, if poverty level is high then there are high chances to be education level
low and vice versa. On the other hand, poverty is a multifaceted issue influenced by
various factors such as land productivity, family size, individual motivation,
educational engagement, and socio-cultural practices. For example, if the land is
unproductive, if family size is large, if parents do not prioritize their children's
education, if individuals do not take advantage of the educational opportunities
provided by the government, or if individuals do not filter out adverse social,
religious, and cultural practices, it is impractical to attribute the persistence of poverty

solely to the influence of the dominant class.

Conversely, my research shows that some working-class students are doing well in
education without having rich cultural capital, suggesting that cultural influences from
the dominant class don't always determine educational success, and students from the

dominant class are also not always performing well in education.

Finally, my research agrees with Pierre Bourdieu's theory of cultural capital, which
emphasizes the role of cultural knowledge, skills, and education in shaping social
inequality. According to my research, cultural capital is generated by economic
capital, including factors such as caste, class, and education. Teachers often expect
high academic performance from students who are rich in cultural capital. However,
my findings show that students from the working class are also performing well
academically, indicating that cultural capital from the dominant class does not always

determine educational success.
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5.2. Conclusion

Family environments, especially parents, play a crucial role in shaping students'
academic performance, especially where mindset and illiteracy are significant issues.
With 80% of students affected by their parents' illiteracy, many parents don't
understand or value education. Financial constraints worsen the problem, as 90% of
students report their parents can't afford higher education by themself. This makes
many students balance household chores, part-time jobs, and studies, which affects
their ability to concentrate and perform well in education. Large no of students (90%)
spends over four hours daily on chores, limiting study time. While 70% of parents
occasionally visit schools, 90% don't help with homework, leaving students
unsupported. Cultural, religious and social practices, early marriage and community
illiteracy affect 40% of students. This underscores the need for programs to educate
parents about the importance of education and create a supportive environment.
Government assistance, parent awareness, and career counseling programs are crucial.
Modernization in agriculture, legal authorization to produce local millet alcohol could
provide financial stability for the parents which can be helpful for higher education.
Parental education programs are essential to emphasize the value of education, as
many parents prioritize income over education beyond grade 12. These initiatives aim

to reduce financial burdens and promote a supportive educational environment.

Schools’ environment, specifically the role of teachers and board examinations,
significantly influence students' academic performance through teachers’
qualifications, availability, and teaching methods and examination pattern and
evaluation system. Based on the data collected from the research area 80% of students
suffer due to having insufficient and underqualified teachers, with all teachers
acknowledging a shortage. This lack of stability and high absenteeism disrupts the
consistency and quality of education. The common use of lecture-based methods, with
little practical or project-based learning, affects student engagement and
understanding. While 70% of teachers have attended ony 1-3 trainings so far, 30%
have received none, indicating a need of trainings for teachers’ professional
development, especially in thematic and ICT areas. The relationships between
teachers, students, and parents are also crucial, with 40% of students affected by poor

teacher-parent-student interactions. Improving teacher training, availability, and
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stability, and fostering strong relationships among teachers, students, and parents, are
essential. Recommendations include linking teacher benefits to performance, annual
proficiency tests, monitor classes and workshops, ensuring good teacher behavior, a
minimum stay policy, hiring qualified Math, Science, and English teachers, providing
Tamang language training for non-Tamang teachers, reviewing effective teaching and
ensuring teachers commit to at least two academic years will benefit students'

educational performance.

The National Examination Board (NEB) plays a pivotal role in shaping the academic
performance of students by overseeing the examination and evaluation systems.
However, the current examination system has significant limitations, such as
inadequately evaluating all aspects of student learning. To address this, NEB could
incorporate practical-based exams to assess skills like singing and dancing, allowing
these marks to contribute to final grades. Additionally, making long questions more
flexible by letting students write biographies of any renowned person could better
assess their understanding and creativity. A balanced exam pattern, with a 50%
practical and 50% theoretical system, and the development of skill-based evaluation
systems for practical exams, are essential steps to provide a more comprehensive

assessment of students' abilities.

The NEB should also consider a skill-based curriculum after grade 8, allowing
students to focus on fields aligned with their interests and abilities. To cater to varying
proficiency levels, particularly in subjects like math and English, developing three
sets of questions (Strong, Medium, Normal) could be beneficial. Conducting frequent
exams for failing students every 3 or 6 months and incorporating percentages from 1st
and 2nd terminal exams into final grades would provide continuous assessment
opportunities. Moreover, developing region-specific question sets tailored to the
language and geography of specific areas could ensure a more equitable evaluation

system.

Further recommendations include revising the curriculum every three years and
setting a 90% attendance requirement for final exam eligibility. Avoiding repetition of
questions between semesters, incorporating project work into final assessments, and
addressing the formal allocation of practical marks are crucial for a fair evaluation.

Implementing a comprehensive evaluation system and localizing education policy and
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management can enhance the overall effectiveness. Teacher involvement and training
should be prioritized, ensuring teachers commit to at least one academic year and
receive training following curriculum changes. Improving the educational
environment by conducting secondary level classes centrally and developing a
practical education-focused curriculum would further support students' academic
growth.

The interplay between parental environment, teachers, and the examination board
significantly shapes students' academic performance. Family environments,
particularly parents' attitudes towards education, are foundational. In areas with high
parental illiteracy and financial constraints, many parents do not value education,
affecting their children's academic progress. About 80% of students are impacted by
their parents' lack of education, and 90% face financial difficulties in pursuing higher
education. Consequently, students often engaged in household chores and part-time
jobs with their studies, limiting their academic focus. Additionally, the school
environment and the quality of teachers play crucial roles. Around 80% of students
suffer from having insufficient and underqualified teachers, disrupting the consistency
and quality of education. Poor teacher-student-parent interactions affect 40% of
students. Improving teacher training, availability, stability, and relationships can
enhance educational performance. The National Examination Board (NEB) also plays
a pivotal role through its examination and evaluation systems, which need to better
assess all aspects of student learning. Incorporating practical-based exams, flexibility
in questions, and a balanced exam pattern with skill-based evaluations can provide a
comprehensive assessment of students' abilities. Introducing a skill-based curriculum
after grade 8 and developing varied proficiency-level questions can further tailor

education to students' strengths and needs.

Overall, a holistic approach involving government assistance, parent awarearess
programs, career counseling, teacher development, and examination reforms is
essential. These initiatives aim to reduce financial burdens, promote a supportive
educational environment, and ensure a comprehensive assessment of students'
abilities, ultimately enhancing their academic performance. Further research is needed

to explore the impact of these interventions on student outcomes and well-being.
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5.1.2. Implications for Further Study

The recommendations point out that many different factors influence how well
students do in school and suggest several areas for more research. We need to study
how programs that guide parents and provide financial aid affect student performance
and well-being. Future research should look at how reducing chores at home and
encouraging parents to get more involved in their children's education, especially in
low-income and diverse communities, affects school outcomes. It's also important to
explore how community support can help reduce household burdens on students and

improve their engagement in school.

Further investigation is needed into how increased hiring, better training, and stronger
relationships between parents and students affect education. This includes studying
the long-term effects of teacher development programs and practical learning
methods. Research should also assess how policies that improve teacher stability and
reduce early transfers impact the quality of education and relationships between
students and teachers. Evaluating recommendations like proficiency tests, language
training, and feedback mechanisms can help improve teacher support and
accountability. Lastly, the introduction of practical-based exams and skill-focused
curricula by the National Examination Board offers a chance to study their effects on

student learning, skill development, and overall academic performance.
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Annex-I1

List of Interviewees

S.No. | Name Gender | Stakeholders | Address
1 | Radha Tamang Female | Parents Bolgaun
2 | Sukbir Tamang Male Parents Bolgaun
3 | Dawa Tamang Male Parents Bolgaun
4 | Gopiram Tamang Male Parents Bolgaun
5 | Punam Tamang Female | Parents Bolgaun
6 | Maili Tamang Female | Parents Bolgaun
7 | Jaigu Tamang Male Parents Hung
8 | Gyanimaya Tamang Female | Parents Hung
9 | Nir Kumari Tamang Female | Parents Hung
10 | Sanu Kanchhi Tamang | Female | Parents Hung
11 | Tasi Lama Tamang Male Parents Odare
12 | Bimala Maya Tamang Female | Parents Pangar
13 | Tirtha Tamang Male Parents Pangar
14 | Bir Bahadur Tamang Male Parents Pangar
15 | Pasang Tamang Male Parents Pangar
16 | Fulpyon Tamang Male Parents Singban
17 | Kedar Singh Tamang Male Parents Pangar
18 | Bhagawan Tamang Male Parents Pangar
19 | Ramesh Tamang Male Parents Sano Odare
20 | Dawa Tamang Male Parents Sano Odare
21 | Shankar Bahadur Thapa | Male Kll Chairperson, Dupcheshwor RM
22 | Anju Acharya Female | KlI Former Vice Chairperson,
Dupcheshwor RM
23 | Birbal Tamang Male Kll Ward Chairperson, Ward No. 2
24 | Dawa Dorje Tamang Male Kll SMC Chairperson, Maple SS
25 | Rojlal Tamang Male Kll SMC Chairperson, Saraswati SS
26 | Usha Tamang Female | Teacher Birendra SS
27 | Hom Bahadur Shrestha | Male Teacher Birendra SS
28 | Indra Bahadur Khattri Male Teacher Birendra SS
29 | Mahendra Shahi Male Teacher Birendra SS
30 | Hari Krishna Tamang Male Teacher Golphu SS
31 | Man Bahadur Tamang | Male Teacher Golphu SS
32 | Sitamaya Tamang Female | Teacher Golphu SS
33 | Nirakar Acharya Male Teacher Mahadev SS
34 | Rameshwor Dhitaal Male Teacher Mahadev SS
35 | Gyanendra Tamang Male Teacher Maple SS
36 | Navin Tamang Male Teacher Maple SS
37 | Biral Tamang Male Teacher Maple SS
38 | Sudip Rajagaiyaa Male Teacher Maple SS
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39 | Om Prakash Yadav Male Teacher Maple SS

40 | Mukunda Thapa Male Teacher Rukmani SS
41 | Devraj Tamang Male Teacher Saraswati SS
42 | Ram Prakash Yadav Male Teacher Saraswati SS
43 | Babul Baidh Male Teacher Saraswati SS
44 | Amit Kumar Chaudhari | Male Teacher Saraswati SS
45 | Sushila Moktan Female | Teacher Saraswati SS
46 | Kanti Tamang Female | Student Maple SS

47 | Suman Tamang Male Student Maple SS

48 | Basanti Tamang Female | Student Maple SS

49 | Pravin Tamang Male Student Maple SS

50 | Sarmila Tamang Female | Student Maple SS

51 | Aisingh Tamang Male Student Maple SS

52 | Rajman Tamang Male Student Birendra SS
53 | Roj bahadur Tamang Male Student Saraswati SS
54 | Mankumari Tamang Female | Student Saraswati SS
55 | Dilmaya Tamang Female | Student Birendra SS
56 | Sushma Tamang Female | Student Maple SS

57 | Mingmar Tamang Female | Student Saraswati SS
58 | Soniya Tamang Female | Student Saraswati SS
59 | Gyanimaya Tamang Female | Student Maple SS

60 | Dikki Tamang Female | Student Birendra SS
61 | Mendo Tamang Female | Student Birendra SS
62 | Pasang Gyalmu Female | Student Maple SS

Tamang

63 | Dilip Tamang Male Student Maple SS

64 | Narbu Tamang Male Student Maple SS

65 | Roshni Tamang Female | Student Maple SS
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Anex-11

Sets of Questions

Questionnaire for Teachers

Do you agree to participate in the interview? (s o s=aidiam 90T o7 Hewd g18-s7)

Personal Information

1.
2.
3.

What is your name? (qursent = % =1?)

How old are you? (qurs =fa aser g3wit?)

What is your gender? (qurset ferg o &1?

a) Male

b) Female

c) Others

Are you married or single? (qus faanfed o stfoattea gIgs7?)
a) Nepali

b) Tamang

c) Others

What is your permanent address? (qumset emft ST 3 817?)

What is your educational qualification? (dursent 2iféres amwrar =i 817?)

a) Literate

b) SEE

c) +2

d) Bachelor

e) Master

Which was your major subject in your highest qualification? (qurer sseaw
AT AT S for 7 forn?)
a) Nepali

b) English

c¢) Math

d) Others

Professional Information

9.

What subject(s) are you teaching? (qurset F7-3 fawres wer=g §757)
a) Nepali
b) English
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¢) Math
d) Social studies
e) Science
f) Others

10. What is the type of service?
a) Permanent
b) Temporary
c) Contract based
d) Others

11. What is the tenure of your employment?
(qumgant ARy STafer i wn?)
a) Below 5 years
b) 5-10 Years
c) Above 10 Years

12. How many teaching-related training sessions have you received so far? (qusar
BTCTAH el RIE0T-arli-aa JIRIEves T6 T 7)
a) Didn’t receive so far
b) 1-3
c) 4-6
d) Above 6

Teaching Methods and Classroom Environment

13. How do you think teacher training programs can be improved to better support
students' academic success? (qursars farmeffesant Siféreh TheTaTaTs THEHT TEanT 7 fIreh
AT FTAFAEETS FEL GIR T AhS Sl AFS?)

14. Which teaching method do you use in the classroom? (qurser e F4-34
TRreor faftr st g ?)
a) Lecture based
b) Technology based
¢) Hands on learning

d) Blended learning

15. In your experience, which teaching method is the best, and why? (dus®r s/wemn

A RReqor fafer 3w ® T f?)
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16. Which language is spoken as the mother tongue by most students at this
school? (aw fernerr stferemier formeffeser AR AT T WTHT dies ?)

17. Do you understand the language spoken as mother tongue by the majority of
students at this school? (= Ut 7« fermere sgueae fammeffese AIqITSTR! TIHT Jie

T FES?)

18. How do you make the subject matter clear to students who do not speak
Nepali? (Furedt Faie fommefiesars e wad T 1] §767?)

19. What are some successful strategies that schools have used to improve
academic performance? (fere FrEerITe Gur T femTeraesel ST T Fel qbel
wrifies & & §17)

20. Are there enough teachers available in your school for secondary level?
(mmeafien deeh! TRT quTSeR! ferenerarmT iy frasres Suwsy B 5 8917?)

a) Yes

b) No

c) Your view
Challenges and Strategies

21. What challenges do teachers face in improving students' academic
performance? (Rrmsffewet e T GUR T Riehesct FET IHIAIEE HHAT T 9Eh 7)

a) Curriculum level
b) NEB level

c) SMCs

d) Local government
e) Others

22. What kind of programs can attract students to go schools in this area? (z= &=

foremeffewas fomrmer ST ST e FRIFHEE STTHNT TH TFS?)

23. Which students are irregular in school and what did you do to make them
regular? (wpemm stfafia g formeff F7-3 g, T FrRfia TS qurser - T ?)

24. What are the major causes that make students irregular? (feemfies sifafia g wa
FRUEE & & 17)

25. In your experience, who is likely to learn less in class? (qumsa fommmn F7-%

fommefiew feeprgar FAs B17)
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26.

27.

Are there any screening mechanisms for identifying children with learning

difficulties in this school? (s ferenermT fshrsaT HieTs TUh STcTaTcTRTE®eh dfeam T H
Ghifts 9= B87)
Do you take alternative classes for weak students? (= Ut s formeffe®a! @if

A

i FETEE [857)
&Tes foie=o"

a) Yes, if yes, what are they
b) No

Use of ICT and Resources

28.
29.
30.

31.

32.

33.

34.

35.

36.

Do you have access to computers? (= aumEeT s 95 57)

Do you have access to the internet? (s qusET setier 15 57)

Do you have the necessary ICT knowledge and skills to apply in teaching-
learning? (s AUTSET STEATI-RAHISHT AN T AT HTSHIE JH T HIeE 17)

Have you ever received formal training in the use of ICT in teaching-learning?
(5 Tumser e fraror-faerrgan |CT =t =Tt i sttt wfrerer s et 37?)

To what extent do you use ICT in teaching and learning? (@urs fareaor T feemrgan
ICT =t %fa warm Tgs7?)

Do you believe that ICT can help to improve academic performance of the
students? (s aurset 1CT =t sRivTet feremeffeseht Wifereh Teeia gom 7 qed T aofs v forama

THEs?)
How do you think classroom environment affects a student's academic
performance? (werehramht ardreRvret faemeffe Sfarer FrRTrIETeTs Hert STaT T 9= quTSeTTs

ars?)

Do you think a student's relationships with their teachers affect their academic
performance? If yes, how? (& qurs faemefi-fremsreseen Trarue SHieeen e Taar
I TS I AFS? A T 9, FHEd?)

How does the availability of learning resources, such as textbooks and
technology, affect a student's academic performance? (Teaqeeres T wfafer st

foehTs Hiqewen! Sucteydret faremefferr Siférr Taviaams el 3T me?)

Examination and Evaluation

37.

How do you think either language impact students' academic performance or
not? (qursers wraTer feremeffaweht fereh wasiaems swer me fo 1d Steat ares?)
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38. Do you think the role of the School Management Committee can also affect

the learning process of the students? (s Tursars forrmer swareemm wftfaent sifipret
feremefieent Nféreh sreefaT yuTe UTE ST ATs?)

39. How can school management committee members and teachers improve

students who are not performing well academically? (ferrmer aeurm afifaw

HeRIEE T Reeresct Siersh ®HT THT Jex T fommefiesars el gur ™ d@951?)

40. How frequently do you involve your students in extracurricular activities
alongside their academic studies? (qurs’ s formeffesas eewr Sifaren steaze

oo

o o . o f)
HIdI{h TohAThcATURRHT shidehl Hefid "jé'@-)

41. How do you prepare your students for exams? (qurs qurdent foremeffesas udramshr @t
FH TR THE57)

42. Have you ever observed any changes or stress in students' study habits during
exams compared to other days? (=1 et e wiaTen! Tt formefi! ST ST
F AfEd a1 G S ©7)

43. How can teachers and the education system support in reducing examination
stress for students? (formsffewsht @l wlen ara 6w 7 e T e yometier et w&am ™
TFS?)

44. Do you focus on specific important chapters of the subject to reduce students'
pressure during exams? (& uTs e T formefie®en! aATe W T [kl F Aewequl
HARIEEAT A G757

45. How do you assess the objectives of the lesson or unit in your teaching
subject? (qurs quTsent 1T foremT T3 a1 TS I FHU qATGHA gD ?)

46. Do you organize any alternative assessment processes besides examinations
for your students? (& @ qursent feremeffewent it wiel sk o Sewfoush qeATSE SRATEE

HaAE TEs?)
47. Which assessment mechanisms are practiced in your school? (quréer fermeremm

F-F Tearg A Ha=/fafies st s ?)
48. How regularly do you incorporate alternative assessment methods in your
teaching? (qurset st fRreror Sepfee qeatee faftes wedt fafi so gumew Tes?)

49. How do you manage practical class hours for your students? (qurs qurser

formeffewent AT STaRTIE HET HUT FHEl AT Tg-S?)
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50.

ol.

52.

53.

54,

55.

56.

S7.

58.

59.

How should the NEB/SMC develop policies to improve the education of
students in this area? (s= a1 faemffesst sgras st wHt =1 NEB/SMC & et

oae o

o T?
Allde® [dhld ‘quw.)

Do you believe that the current examination system influences the learning
process of students? (sdwm wher yureficr foemeffese! e TfrRTaTs TvE UTE W= foame
TiE?)

Is the current examination system effective in measuring students'
capabilities? (3 adwm wden sorett foremefiet awar 7o ™ yvEERT B7?)

Do you think the current examination system accurately reflects students' real
capabilities? (st wda somefier foremeffewent aredfess swraTs wet Tt Safaftad T s
ars?)

What kind of alternative evaluation system would you like to propose, aside
from written tests, for a more effective evaluation method? (qeeres faftres o
ST TSR AT fARad et sk quTs sl SehTeh oo etk HeaTgeh JOTTell Seael T
ETE?)

What are your major recommendations to enhance the academic performance
of secondary-level students? (sreafie qeat formefese! Aferw FrREHITRT @SR AR

TAUTEHT T FAhTiEss -k o17)

What changes would you like to suggest for the examination system to better
evaluate students' capabilities? (fremeffewshr amaren! TH! Heargeh T TI& JUTHHT -
INEeE e o Jedgo?)

How many people from this school/community have completed a master's
degree? (I formera/aaRIH Fid SHTCT T T THEH B 7)

How many people from this school/community have completed a bachelor's
degree? (I formmera/AeRIH i SHTCT T1ae TSHT T T B17)

How many people from this school/community have received government
jobs because of their education? (frame roT T e/ T Hid SHT THRT ST

UTTHT T?)
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Questionnaire for the students:

Do you agree to participate in the interview? (% qu st=aiatar Wit for gewa gig-o7)

Personal Information
1. What is your name? (qurssht 7 & &17)

2. What is your grandparents’ name? (quTsshl &S[ie[aTeh! 41 & &1?)
3. What is your father’s name? (quTget S[areht I o 217)
4. What is your mother’s name? (quTse! STHTERI 19 % &?)
5. What is your gender? (qurseht fore & =17?)
a) Male
b) Female
c) Others

6. What is your ethnicity? (qurse s & &17?)

7. What is your mother tongue? (qurse! Argq«TeT o &17?)
a) Nepali
b) Tamang

c) Others
8. How old are you? (@t =fa awer gi?)

9. Are you married or single? (au$ foanfea for stfaanfed g1807?)
a) Married

b) Unmarried
Academic Information

10. What class are you in? (7o %= & 1eie=s?)

11. What qualification do you want to acquire? (qumscr #fr Famer 9gT aede-o?)

12. What is the purpose of your studies? (qutser v 323 & =17?)

13. Do you/your parents believe that your education can help you get a job? (=
TRreTet qUTEATE SR qreeht ST Wed T e W fohame quTSerTs/quIssht STHTEes s ?)

14. What can help you to do better in your studies? (qurssr stez=ar 3151 THy 7 quisers
FA-F FA He T wH?)

15. What are the major factors that affect your learning? (qurse=i frprsars s T w@

FFHEE F-F §17)
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16. What fees (monthly, tuition, books, uniforms, stationery, etc.) do you pay to
the school? (qur$ feremermT - STewhes (FTfee, Tged, forame, drame, TR aTfe) Jemsy

§9?)

17. What is the income of your parents/caretaker per month? (qursshr sSR! HTiH
M Hid B7)

18. Is that income enough to cover your education and housing expenses? (= =i
AT quTgeh! fRTe TR w = 7e?)

19. Can your family bear all the expenses of your dream education? (= durssht afEmer

TS Fleeh! FerT G T s ves?)

20. How many members do you have in your family? (quser af@men wia qewres 317)

21. How many hours a day do you spend on household work? (qur srrreft st afir
femn et =t forrege=?)

22. Do you also work outside of the family to generate income? (3 qurs af¥ ST AT
TER ST M Tig=o?)
a) Yes
b) No

23. If yes, then how many hours in a week? (afs g W a1 Hid =ver?)

24. How many hours a day do you spend studying at your home? (qurser stezameht
AT B foent i wver fiqgs?)

25. Do you have a mobile phone? (% aureT aiemsa w7 7?)
a) Yes
b) No

26. If yes, how much time do you spend on your mobile phone daily? (zfz & s, qurs
ST HIeTge BIFAT SR Hid o T THg-s7?)

27. Where do you spend the most time when on mobile? (FremsemT gar Turs Feh=T &
T - o Ies7)

School and Learning Environment

28. Do you usually receive all the textbooks on time? (& aur smT=r=T a1« TeagwFes
R T TEs?)

29. How many days is your school open during an academic year? (iférss aur qurser
feremer =fa f ges?)
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30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.
43.

How many days do you spend in your school in a year? (qur te a1 quiseht
forarrererm =i foT Sufterd g1g=s?)

Do you have adequately qualified teachers in your school for your study? (=

qUTSehT TorEITERIT qUTSE! STEAER ATRT ITH A R1efshe® 57

How many teaching methodologies have been applied to teach you in the

classroom? (qurset FaTRBMT qUTEETS fshra - 1 frer faferes e fes?)

How often do you practice group learning activities at school? (aurs feremermn
e forers iifafies wivewr st Ties?)

Do you prefer reading subjects in English/Nepali/Tamang language? Why?
(quré SESf/AuTeh/amaTs F wTTET frees Te TeEs? #6?)

Is there a library in your school? (aurse fermermT qwees ©7)

a) Yes

b) No

If yes, how many hours per week do you use the library? (zfz & s, qurer ufe gar
TEHICRIhT ST Hid HUeT Tig=s?)

What facilities (e.g.: electricity, internet) do you have at home for reading?
(v v vt T 7 7 e (e e o, $2) 917)

In which subject(s) do you easily understand what the teacher is explaining to
you? (3 fama(z)ar dqurser fveshcl quTEens et F A JES7?)

When you do not understand what is being taught in class, what do you do?
(e TRTTERT U e MU S F HE?)

What are the most difficult subjects for you? (qurss =nfit T stgam/met faves
FFE)

Does your school provide tuition classes? (& Tumse! formerics g8 Faes e Tes?)
a) Yes

b) No

If yes, which subjects? (afe T w, F4-37 fawaes?)

Does your teacher focus on the important topics during tuition classes? (%
qUIEEHT fRrerehel THM FeATEEAT Hew Ul fvTewaT SA Hied Tge?)

a) Yes

b) No
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44,
45.

46.
47.

48.

49,

If yes, what are they? (afe Tig= s f foweres F3-37 517)

Do your parents/caretaker ever visit your school to know about your academic

performance? (s qUuissh! Afereh FRIGFITET S ST QUTSeh! TR/ HFALEHT TUTEehT T
SE?)

a) Yes

b) No

If yes, how many times in a year? (af sTig=s , T a9HT Hid T2 ?)

Do your parents encourage you to go to school? (s qurssr smmeeer qursers formes
ST ScETed Tig-s7)

a) Yes

b) No

Do your parents support you in your study? (s quTssT SIS qUTSeTs quTseh
HERITH! AT AT e 7)

a) Yes

b) No

If yes, In which areas? (af Tg= s, -3 &w1?)

Examination and Evaluation

50.
o1.

52.

53.

54,

55.

56.

How do you prepare for your examinations? (qurs AT wiaehl Tart Fedl THe-s?)
Do you prioritize specific chapters or topics for exam preparation? (= aurs
TR AT T R a1 A frvereEas st fiqge?)

How do your teachers assist you in preparing for examinations? (qursers weer
T qUTSHT RTeTeheee] FHEdl Hedn THe-57)

To what extent do teachers emphasize exam-centered learning? (Rremsreser wiem
Hfeza Rrares 7 geem e fs1?)

In your opinion, do you believe focusing on exams to achieve higher marks is
more important than understanding the course content? (qursshr femmr, ureshusht
forRrareg 937 w1 961 39 W T THETT S Hisd T HE Ul B A o Aes?)

Have you ever experienced stress due to examinations? (= durser wiererT sRoT T
I T T7)

How do you manage stress during the examination period? (wer swaferr qamaers
FE ST TS ?)
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57. In your opinion, how does exam-related stress impact your academic

performance? (qurser foremm, wer-grafeerd qHaeT quTsen! ek Teeiers Fad et T87?)

58. Do your teachers support you in coping with stress? (= quie firesresa qursars
T HHAT TH AT THE-s7)

59. Do you think alternative assessment methods, such as project-based

assessments, would help reduce your stress? (& g serfcae qeargs faftres sed
TIISHTHT ST HEATg ol qUTSeh! 1d o T+ Hed TS ST&dl A ?)

60. In your opinion, what kind of test assessment tools can reduce the pressure of

the students? (qursenr formT, Fdt SerRER! TETT HeaTgehd SUTFRUTEE (oemeifewen! T HH T
qFs?)

61. Do you believe the current examination system contributes to a deeper
understanding of the subject matter? (3 durs acar wer soTeier forregeht el T

TR ST v o Tgs?)

62. What should be done to improve student learning and evaluation system? Do
you have any suggestions? (femefiess et T qediwd Teidens urR ™ -6 T T57
TN T T 317
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Questionnaire for the parents:

Do you agree to participate in the interview? (% qur st=aiatar Wit for gewa gig-o7)

Personal Information
1. What is your name? (qurssht 7 & &17)

2. How old are you? (qurs fa aset g3wi?)
3. What is your gender? (qursesnt fore = =1?) a) Male
b) Female

c) Others
4. What is your mother tongue? (Fumss arqum 3 &1?)

5. Which language do you most often speak at home? (qurs =T s & W
TIED?)
Educational Background and Occupation
7. What is your academic qualification? (qutser =it ugg woshi s7?)
8. What is your major occupation? (qurss Y@ 9=  &i?)

Family Information

9. How many people are there in your family? (qurer afammn wfa vewres a1?)

10. How do you manage all the expenses of your family? (e s witanfe @=iee
FHI AT TS ?)

11. What level of education do you want your child to complete and why? (qurs
HTHT BRI-BHIATS i FHell T TGS aTeTe-s I (4 7)

12. What is the maximum amount you can spend on your child's education? (qursar
HTHT BIU-SKIh R wfa o @ ™ ags?)

13. Do you think education can help your family be more prosperous? (= quisars
TareqTeT TUTERT INETTS STer T SIS/ TRIS Hed TH 69 STEdl RS ?)

14. Do you believe that the education of your children can help them to get a job?
(35 forefTet TuTSeRT STSMHICTS SR qTeoh ST Wed 7 T w1 ferame quners @re?)

Support and Involvement in Child's Education

15. How much support do you give your child with homework and studying? (aurs
HATH BU-BIITE TeehTe T SFETIFHT Hixieh! G THgs?)

16. Do you know how your child is doing in school? (% quréers qurser s-sRict
T et TR B o B7)
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17. Do you communicate with your child's teachers and school staff? (3 qur st
B-BHIHT R1ereh T foranerent FHariess FHH THes?)

18. How frequently do you attend parent-teacher meetings related to your child?
(TS SATHT ST | W SATER-TRT8T S3FEEHT il e ?)

19. Do you talk to your child about their academic goals? (s aurs s S-siET

S e Aed/IETITER! TAT F Tig=07)
Challenges and Support

20. Are there any subjects that your child finds difficult? (auss sm-sriers mer @
3 fomaes 577)
a) Yes
b) No

21. If yes, how do you manage this problem? (afz &7 s, qurs a7 g Fedt e
i)

22. Are there any tuition and extra classes provided by the school for your child?
(% TUTSHT BI-BIRIH AN fo@Teract F ZIRE T AT FHales Iaed TTH B?)
a) Yes
b) No

23. If yes, how much money do you need to pay for it, and can you afford it
easily? (afe & s, quréer zwer anft wfa e ferfus? T3 quré @ i fort wegs?)

24. How do you meet the educational expenses of your child? (quE st sro-sitesr
Aferh T o W THEB?)

Educational Goals and Aspirations

25. Have you thought of any educational goals/career options for your child? (=
UL TSR B-BIRIHT AT F Aferer Ter / AT forehree €= wueht 37)

26. What are the major obstacles to the education of your children? (qursr femmar,
TR B-BIeh! RrereHt Jq@ SFlues & g17?)

27. In your opinion, how can your child perform better in education? (qurssr feremar,
TUTSHT BI-BIRICT RT&TT Fedd 375 TH! Fe=H T 7))

28. What should be done to improve student education? Do you have any
suggestions? (ferameffese TeTsaTs YR T oh-ah T 987 qUSH ol YRATIRE B7)
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Cultural and Social Aspects

29. What are the major festivals celebrated in your community? (qurssr ewemmT #1e-

9@ TETEEE o o §17)

30. How do you typically celebrate these festivals? (qur ammrar = wress el
FRIES?)

31. How much money do you usually spend during festival celebrations and how
do you manage these expenses? (STeuae! THHT qUTs HHIIET FHid T T6T @ g0 T

qUTS Y Tl FE HAEATH g5 7)

32. Do your children participate in these festivals? (& T SR-8KieE A ATSeEAT 9
fer?)
33. How can your children manage their school time during festival seasons?
(STETEERT TR AUISH BI-BRITE Theteh! TH FHEL AETo TS ?)
Work and Responsibilities
34. What do the school-going children do in the family and how many hours in a
day? (ferener ST sTeTeneTehTcT TRETHT -3k ST T T TS famT iy =ver?)
35. Do your children also work outside of the family to generate income? (s durget
- AE% Ti TET FHHTS TRET et i THE?)
a) Yes
b) No
36. If yes, then how many hours in a week? (afs Tig= W a1 Hid =ver?)
37. How many hours does your child study at home? (qurssr Sra-srier st i =uer
T TE?)
Satisfaction and Recommendations
38. Are you satisfied with your child's academic performance? (3 qurs T Sr-
B! etk TexHaTE T gIe57)
39. In your opinion, what are the major obstacles to the education of your
children? (aurssht formmm, qursest SH-BH Rram TE Falae® & §17)
40. In your opinion, how can your child perform better in education? (quréar fomma,
qUISERT BRI-BIIC frarmn ekt 37er T vewh T vas?)
41.  What should be done to improve student education? Do you have any
suggestions? (feremsffewat TeTEaTs GER T F- T T5? TUEH F GIATIEE B17)
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Annex-111

Photographs of Field Visits

76



77



