CHAPTER ONE
INTRODUCTION

This study is on the 'Challenges Faced by English Language Teachersin Teaching
Writing Skill”. This chapter consists of background of the study,statement of the
problem, objectives of the study, research questions, significance of the study,

delimitations of the study and operational definitions of the key terms.
1.1 Background of the Study

Writing is one of the most important skillsin learning a new language. Writing is
aform of an art and integral part of language learning. Writing is the act of
putting down the graphic symbols that present a language in order to convey
some meaning so that the reader can grasp the information which the writer has
tried to impart. Turk and Kirkman (1989, p.1 as cited in Brown, 1994) write,
“We start from the assumptions that thinking about writing can improve it, and
that everyone can learn to write well. Most people, in reality can write successful

letters to their friends and effective complaints about faulty goods.”

According to Harmer (2008, p .232) “Writing is an activity through which human
beings communicate with another and transmits their accumulated culture from
one generation to another it equality provides us with possibilities to discover and

articulates ideas in many ways”.

Richards. (1990, p.313) says, “Writing is a system of written symbols which

represents the sounds, syllables or words of language”.

Nunan, (1989, p.36), “Writing is an extremely complex cognitive activity in
which the writer is required to demonstrate control of variables simultaneously”’.
At the sentence level these include control of contents, format, vocabulary,
spelling and letter formation. Beyond the sentence, the writer must be able to
structure and integrate information into cohesive and coherent paragraph and text.
The challenges faced by English language teachersin teaching writing skill is

considered to be the most difficult skill to master, and writing is seen asa



complexactivity, asocial act which reflects the writer’s communicative skills

which is difficult to develop and learn, especially in an English language context.

Writing is the ability not only to put ideas from mind to paper but also to generate
more meaning and make ideas clear. As a productive language skill, teaching of
writing is not as easy asit isthought. It means teaching of writing is a problematic
enterprise. Therefore, teaching writing is not an easy job because teachers might

face several problemsin the process of teaching writing in the classroom.
1.2 Statement of the Problem

Writing is the advanced skill of learning language. We can achieve proficiency in
different language skills. The student depend mostly on teacher notes, guess
papers, general books, and independent with teachers while learning, is the major
problem of the total education system of Nepal. And writing is not an easy job

because teacher might face severa problemsin the classroom.

Similarly, White (1991, p.3) says, “Writing is far from being a simple matter of
transcribing language into written symbols: it is thinking processin its own right.
It is a permanent record, as aform of expression and as a means of
communication”. Writing is the system of written symbols which represents the
sounds, syllables or words of language. Many students face problem while

learning writing skill and teachers also struggle while teaching writing.

The researcher found out the challenges of teaching writing skill through this
research entitled “Challenges faced by English Language Teacher in teaching
writing skill at secondary level in Sindhuli Districts” in Sindhuli district whichis

very serioudly to be taken into consideration.
The key challenges have been given below.

a) The teachers' problems in relation to the teaching mechanics,
b) The teachers' problems in relation to the text books used, and

C) The teachers' problems in relation to the writing exercise.



1.3 Objectivesof the Study
The objectives of the study were as follows:

a) To find out the challenges faced by English languageteachersin
teaching writing skill,

b) To suggest some pedagogical implications.
1.4 ResearchQuestions
| had the following research questions:

1 What are the challenges faced by English teachers while teaching writing
skill?

2 How do teachers overcome the problems that occur while teaching writing
skill?

1.5 Significance of the Study

Teaching to alinguistically heterogeneous group is redly intellectually
challenging enterprise. Everybody can teach and can be a teacher but very rare
person can be a good teacher. The higher portion of responsibility and duty to
fulfill the need and demand of the contemporary society and make the learner
competitive in this globalized village has come on the shoulder of teacher. Itis
only possible in dynamic and versatile teacher who can solve the challenges.
Therefore, the finding of the research will be meaningful insight to those people
who are concerned with language teaching and learning activities. Particularly

noviceteachers will get significance from the study.

In the same way, students will get benefit by getting appropriate instruction in
classroom. Similarly, the challenges in writing were not only face by the students
but aso by the teachers. Moreover, this study will be significant for school
supervisors, students, parents, teachers, district education office and so on.
Therefore, the researcher has attempted to analyze this situation through her study
entitled “Challenges faced by English Language Teacher in Teaching Writing skill
in Sindhuli District”.



1.6 Delimitationsof the Study
This study had following limitations:

This study was limited tosecondary and lower secondary level
Englishteachers of government aided schools of Sindhuli district.

This study was analyze the academic situation of Sindhuli district only.

It was limited to the teachers of Government aided school.

The study was limited to 20 lower secondary English language teachers and
20 secondary level English language teachers.

This study was confined within 40 teachers and 2 teachers from each
school.

Questionnaire was used as the main tools of data collection.
1.7 Operational Definitionsof the Key Terms

Productive Skill:  Inthis study the term refers to the active skillof the language
which requires effort for the production of language.

Graphic Symbol: Theterm refersto symbol with the help of which we can
express information in written form.

Challenges: The term refers to the challenges faced by secondary level
English Language teachers while teaching writing skill in
Sindhuli district.



CHAPTER TWO
REVIEW OF RELATED LITEATURE AND

CONCEPTUAL FRAMEWORK

Literature review is one of the essential tasks to conduct any research. According
to Kumar (2009, p. 30). "The literature review is an integral part of the entire
research process and makes a valuable contribution to almost every operational

step.” It isreviewed under two sub headings:

2.1 Review of TheoreticalLiterature

Here, | have made an attempt to explore on the theoretical areas of my research
work. Some relevant theories that are contributing to my research work are
discussed below:

2.1.1 Writing Skill: An Introduction

Writing is an expensive skillswhich isfelt to be one of the most difficult language
skillsto be learnt or teach. It is the way of transferring the information through the
use of graphic or visual symbols. However writing is not merely the transfer of
ideas from mind to paper. It involves manipulating, structuring and
communicative skills. Writing is a productive skill like speaking. Writing skills
are specific capabilities which help the writer put into words his thoughts, ideas
and knowledge in an effective, clear, comprehensible and at timesin aunique or

artistic manner.

Dueto the lack of the co-ordination between the teachers and students who have
diverse culture, tradition, language and ethnicity is very difficult to deal with.
2.1.2 Typesof Writing

There are various types of writing. Several writers have proposed typologies of
writing types. According to white, (1991) the following are the types of writing.
They are:



a. Personal Writing

Personal writing for oneself and includes various kinds of aids of memories, well

asdiariesand journals e.g.
packing lists
shopping lists
addresslists
recipes and Journals

So, personal writing is such type of writing which keeps records on personal
memories, keeping diaries etc.

b. Study Writing
Study writing is one of the several of writings whichinclude the following things:
making notes while reading
taking notes from lecture
making cards index
summaries
Synopses
review
report of experiments
work shops
visits
C. Public Writing
Public writing is a writing which includes the following activities:
writing letters of inquiry

|etter to the editor



filling and
applications areunpublished writing.
d. Creative Writing

It isawriting which includes poems, stories rhymes, dramas, all types of writing
which are mainly for one but which may be share with others. It includes the

following activities:

poem

stories

rhymes

dramas are used in creative writing.
e Social Writing

Social writing is atype of writing which includes all the social relationship with
family and friends, which is personal letters, invitations, notes of condolence,

thanks etc. It includes the following things:

Congratulation

telephone message

instructions to friends

to family
Social writing focuses on social activities, group works, and other area as well.
f. Institutional Writing

It relates to professional roles of teachers, engineers and students and other

friends. It includes the following things:
agendas instructions
note making

minutes



memoranda
reports
curriculum vitae

On the basis of these types of writing we can say that there are six types of
writing. They are personal writing, study writing, public writing, creative writing,

social writing and institutional writing.
2.1.3 Approachesto Teaching Writing

Specialy, there are two approaches to teaching writing. They are process
approach and product approach. Process oriented approach to teaching writing
includes various activities performed in different stagesin course of developing a
text. it pays attention to various stages that any piece of writing goes through, pre-
writing phase, editing, drafting, and finally publishing. The work are involved in
process writing. Process approach favours classroom activities. It believes that
competent writers don't produce final texts at their first attempt but writing is long

and often painful experience. Quality of the product depends upon the process.

Product writing approach to teaching writing focuses the end product which is
full, final and finished. It believes that imitation, copying, transferring are the
activities those lead to production of qualitative task. It doesn't take account of the
process involved but in reality product is determined by the process. So, product is
secondary where processis primary. The researcher will use the process approach

to teaching writing in her thesis.

The process approach treats al writing as a creative act, which requires time and
positive feedback to be done well. In process writing, the teacher moves away
from being someone who sets students a writing topic and receives the finished

product for correction without any intervention in the writing process itself.



2.1.4 Stagesof Writing Skill

There are three main stages of writing skill. The first stage is called 'manipul ation’
in which the learner simply manipulates the shapes of graphic counterparts of the
phonological items are a spoken word in its written form. The learner learns
mechanics of writing handwriting and punctuation i.e. capitalization, punctuation,

full stop and so on.

The second stage is "structuring”. In this stage the learner learns the spelling of
words, syntactic rules of structuring words, sentences, paragraphs and forming a
test. The third stage or the highest level of writing processis 'semantic stage'
which the learners learn not only the mechanics of writing and structuring rules
but also the significance of using aword, a phrase of a sentence in the overall

context of the entire written script.

However according to Rivers (1968, p. 245) there are five stages of writing. They
are copying, reproduction, recommendation, guided writing and free writing or

composition.

Among them the two cast stages guided writing and free composition are very
useful for the students of secondary levels. They measure proficiency of English
language writing. Writing English sentencesis like swimming in a deep ocean

where there is no certainty of length, depth, or width of structure and ideas.

So, in writing composition must understand the main stages of writing skills and
aswriting is an art of using languages. It is very complex task to write clearly and

explicitly. So, the characteristics of good writing are essential.
2.1.5 Activities of Teaching Writing Skill

The things which are necessary for teaching writing are called writing
activities.Different teachers apply different activities while teaching writing.

According to Harmer, (1991, p.125) the following arefour types of activities.



a. Parallel Writing

The concept of parallel writing is central to the teaching of connected discourse
because it suggests that students will have a model from which they have to work

for similar type of writing.

In other words, students will see a piece of writing and then they will useit asa
basis for their own work .The original piece that studentslook at them will show
English language is written and guide them towards their own ability to express

themselves in written English.
b. Controlled Writing

In thistype of writing activity, the students use a set of sentences or awritten text
along with directions and about the ways in which these should be done or
modified. The students are expected to follow the instructions provided by the

teacher in order to produce the final product.
C. Guided Writing

It is an intermediate stage between the controlled writing and the free writing. In
such writing, students are given some freedom to choose their own words and
sentence patterns. The exercises which students can do in this activity are
paraphrasing developing skeleton into areadable text. Some of the activities for
guided writing are :(a) Paraphrasing (b) Transforming (c) parallel writing.

d. Free Writing

In thiswriting activity, students will get complete freedom to select words,
sentences and structures. They will be provided with the topic on which students
express their ideas, opinions, feelings freely. The organization level of content
ideas and structures depend on students writing capacity. The exercise which the
students can do under this activity is easy writing, report writing, writing project

work, and so on.
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2.1.6 Componentsof Writing Skill

Writing is a cooperative activity which consists of various components that work
together to construct a communicative environment in classroom activities
\Writing consists of a number of components .According to Richards, (1990),

some essential components of writing skills are as follow.
a. M echanics

Mechanics refers to that aspect of writing such as spelling, use of punctuation
marks, capitalization and number which use todeal within the revision or editing
stage of writing. Many students whose native language orthography is different
from English have difficulty in forming English letters. Such students should get
specia training. Although incorrect spelling does not often prevent the

understanding of written message, it can adversely affect the reader judgments.

However, the dight change in spelling of words can bring drastic change in the
meaning they express. One of the reasons that spelling is difficult for students of
English as aforeign language is that the correspondence between the sound of a
word and the way it is spelt is not obvious. Similarly, overuse and underuse of
punctuation is oftenfrowning on by many writers or editors of English. Though
punctuation is frequently a matter of personal style, violation of well-established

customs makes piece of writing look awkward to many readers.
b. Coherence

Coherence is the relationship between an utterance and the meaning it conveys. It
Is the semantic relationship of the different sense units between and among the
utterances. The thought in a paragraph should be connected and developed in a
logical order to maintain coherence. The materials of a paragraph can be ordered
in many ways, namely, chronological order, spatial order, logical order,climax,
comparison, contrast and so on. Chronological order isthe time order. The
materials are presented according to the order of time. Spatial order isthe time

order to presenting the materials in the paragraph according to the position.

11



C. Cohesion

Cohesion is afeature required for all types of texts. Leech says, “By cohesion is
meant the intra-textual relations of agrammatical and lexical which knit the past
of the text together into a complete unite of discourse and which, therefore,
convey the meaning of text as a whole”. Cohesion refers to the grammatical and
lexical relationship between different elements of atext. Thus, cohesion plays
significant role in a discourse to create texture a quality of being well formed text
and to make it well formed stretch of languageCarthy, (2010, p.35) argues spoken
and written discourses display grammatical connections between individual

sentences and utterance thisis known as what we call cohesion.
d.  Orthographic and Para-orthographic Texts

The orthography system deals with linguistic symbols such as spelling, words,
phrases, clauses, sentences. And Para-orthographic text is related to the use of

diagram, figures, symbols, etc.
2.1.7 Stagesin Developing Writing Skill

The four language skills are integrated. A particular skill is better learnt in relation
to other skills. Therefore, writing cannot be taught in isolation. The most effective
writing practice must have a closeconnection with what is being practiced in
relation to other skills.

In order to make students able to write English appropriately, they will be
systematically taught through different stages of development. While teaching
writing skill, we must be clear about the approach which we want to follow. A

different approach to teaching writing consists of four basic stages .Theyare
Planning
Making an outline
Preparing the first draft

Revisions, editing and producing the final draft.

12



Krashen (1984, p.17) saysthat many good writers employ arecursive, non-linear

approach of writing of adraft may be interrupt more planning and revision.

White Arndt (1991) present the following model for writing process.

Drawing

Structuring

Focusing

Re-viewing

Enervating Evaluating

Similarly,Seow (2002, as cited in Rivers, 1968, p.257) make the following figure

of writing process.

Process activated Planning Drafting
— —
Prqcess Editng ———* Revising
terminated

From the above model, | made different people have given different ways of
developing writing skill. We need to select one model on the basis of our situation

and context.
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2.1.8 An IntroductiontoSindhuliDistrict Education

Kamalamaimunicipality is situated inSindhulidistrict, Janakpur Zone.Sindhuli
district is the pioneer district in education. Kamalahigher secondary school isthe
first school in Sindhuli District. Thereare one hundred and twelve higher
secondaryschools (District Education office Sindhuli).InSindhuli district
education includes primary level (1-5), lower secondary (6-8) and secondary
levels (9-10)respectively. In thisdistrict, pre- primary level of education isalso
available in some areas. Education is essential for everyone.But still, the unequal
standard of education is still amajor problem that needs to be solved.

2.1.9 Secondary Level English Teacher’s Position

According to district education office Sindhuli, this source is verbally taken from
Sindhuli district education office.

There are one hundred and twelve higher secondary English Teachersin Sindhuli
district. The number of Permanent teachers is forty-one in Secondary level and

temporary teacher is twenty-one and a RahathQuota teacher is forty- two.
2.1.10Challenges Faced by EFL Teachers While Teaching Writing Skill

This study primarily aims at investigating problems that are hindering the efficient
teaching of English at Secondary level and lower secondary in Sindhuli district.
The chief concern, hereisto find out the challenges faced by the English teachers
in teaching writing skill. Therefore, teaching writing is not an easy job because
teacher might face severa problemsin the process of teaching writing in the
classroom. The teacher can face problems in relation to teaching techniques, and
the textbook used. And also the challenges faced by the teachersin teaching

writing exercise.

14



2.1.11 The Essential Characteristic of Good Writing

Writing is a complex activity, which requires the ability to use the structure, the
lexical items and their conventional representation. Not an effective piece of
writing can be considered without the knowledge of varied skills. The learner
must have the knowledge of mechanical skills, use of correct and appropriate
words and sentences, appropriateness of content and style, stressing the need of
mechanics of writing Bowen et al (1985, p. 254) discuss that "mastery of the
mechanics of writing and practice in the basic skills are necessary first steps for
child or adult learners who do not yet write in any language”. At the beginning
level, students should learn to put thoughts into writing with the major emphasis
on mechanics. The fundamental items for the mechanics of writing are, learning
the alphabet; the left to right direction of English writing, printing and cursive
writing, upper and lower case |etters, al phabetizing, basic spelling pattern of
English, rules of capitalization and word and sentence punctuation. The basic

skillsinclude writing letters, numbers, words, phrases and sentences correctly.

After alittle writing practice, alearner can learn the aphabet, the left to right
direction of English writing system and the upper and lower case letters. The
capitalization, spelling and punctuation are the main concerns under mechanics.
Non-literate learner should be guided through the mechanics a step at atime with
individual attention. The literate and highly educated "beginner" will probably
learn the mechanics at high speed, skipping many of the steps and in some cases

omitting the stage altogether.

Writing is an art of using language to its best possible effect, to teach, to delight
and to move an audience to asignificant action. The effective and forceful use of
language shuns verbal trickery, sophistry and all forms of sensationalism and
harangue. The qualities of writing such as to support, illustrate, demonstrate,
amplify and to express clearly and accurately are the touchstones of reasonable

writing.

15



Writing involves thinking, planning, assembling classifying, organizing. It must
have a clear presentation. The writing, which does not submit to the demands of
the discipline, is obscure and hard to read. The reader refuses to read gibberish
writing just as the sensible person refuses to visit a careless doctor or incompetent
lawyer.

A brilliant piece of writing needs to be skillfully sustained with an alternative
beginning and stimulating ending. Correct and effective writing islogical and
simple. The logical sentence structure is the best possible sentence structure. The
simple word is the right word, ssmplicity and directness are the secret of good

writing.
An attempt is made, here to analyze the essential characteristics of good writing.
a) Economy

Compactness and effective style of writing without sacrificing the meaning is the
secret of good writing. In other words, economical writing is efficient and
aesthetically satisfying. While it makes a minimum demand on the energy and
patience of readers, it returns to them a maximum of sharply compressed meaning.
Discussion on economical writing, Berke (1990, p. 6) opines that economical
writing contains no "deadwood" to dull the reader's attention, not an extra, useless
phrase to clog the free flow of ideas, one following swiftly and clearly upon
another. Just as adentist inflects no unnecessary pin, alawyer any unnecessary
risk, likewise it is the responsibility of awriter to inflict no unnecessary words on
reader. Good writing is alike agold coin, small in compass but great in value. It

shows verbal trickery, sophistry and all forms of sensationalism and harangue.
b) Simplicity

Simplicity is the ornament of good writing. Simple writing flows smoothly like a
river moving onward with current. It reduces embellishment and embroidery. A
natural unpretentious style isthe best. It signifies sincerity. It avoids flourish,

flamboyance, grandiloquence and use of old Latinate words and phrase. In redlity,
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simplicity or naturalness of does not come naturally. It requires patient and

majestic mediation. It issaid that hard writing makes easy reading.
C) Clarity

A responsible writer is alwaysin favor of clarity in writing. Good writing should
not add to the complication. It should not set up an additional roadblock to
understanding. The writers should be obliged to render their ideas in clear,
orderly, readable and understandable writing. Writing should be free from the
spider's nest. Whatever the writing, all should be readable, informative, clear,
space, direct and most of al 'human’. Writing should not have any tinge of
different interpretations or misinterpretations. The writer must always be aware of
the reader over hissher shoulder. Exaggeration and hyperbolical and self-

contradictory statements should be clearly expelled out in good writing.
d) Continuity

A good writing should have continuity of thought and natural cogency in ideas.
Continuity in writing should be with each element. There must be continuity of
thought from one word to following word, from one phrase to next phrase, from
one sentence to other sentence, from the first paragraph to second and from first
chapter to the next. This concept is based on the natural link of ideas. Continuity
in writing enables the writer to maintain a uniform standard from the beginning to
the end.

2.1.12 Mechanicsof Writing

Writing is atough activity which includes many skillsin order to produce an
effective piece of atext. The learner must have the knowledge of mechanical
skills, stylistic skills and judgemental skills. Under mechanics of writing, the
learner should learn the left to right direction of English writing system, upper and
lowercase letters, rules of capitalization, basic spelling patterns, and rules for word
and sentence punctuations. Mechanics mainly includes capitalization, spelling and

punctuation.
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a) Capitalization

Carter and McCarthy (2008, p. 839) says"A capital (sometimes called upper case)
letter marks the beginning of a sentence". Appropriate capitalization is a matter of
convention. Many of the conventions e.g. capitalization of the first |etter of the
first word of a sentence, the pronoun I, the first letter in the first word of quotation
and so on are very familiar to us. Furthermore, there are certain rules of

capitalization as well. Let us see an example:

Itisusedin all proper nouns, proper adjectives, historical events, periods,

documents, days of the week, month, political and social groups, etc.

b) Spelling

The achievement of correct, exact and effective communication through writing is
by the correct spelling of individual words. Misspelled words make the written
script difficult to comprehend and account for the largest member of writing
errors. The English spelling system is full of irregularities though there are some

rules. Let us seeonerule as:

e.g. One syllable words ending in a short vowel followed by a single consonant
and two syllable words that have the accent on the second syllable, double the

final consonant.

€e.g. runrunning

stop stopped
C) Punctuation

Punctuation is an art or practice or system of inserting marks or pointsin writing
or printing in order to make the meaning clear. The proper uses of punctuation
marks help the writer organize written language and clarify relation between

words, phrases and clauses.
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The different punctuation marks are used for different purposes. Carter and
McCarthy (2008, p.88) writes common punctuation marks: symbols and

typographic conventions as follow:

a) Comma(,)

b) Full stop (.)

C) Question Mark ( ?)

d) Exclamation Mark (!)

€) Colon (:)
f) Semi colon ( ;)
9)  Dash (-)

h) Parenthesis ( )

) Quotation Marks (" ...")
) Hyphen(-)

K) Apostrophe ()

) Single quotes (' ...")
m)  Asterisk (*)

n) At (Inemall add) (@)
0) Forward Slash (/)

p) Backslash (\)

o)) Per cent (%)

r Open bracket (

S) Close bracket )

t) Square brackets [...]
u) Chain brackets {...}
V) Underline  Nepal
w) Bold Nepal

X) Italics Nepal

In the proposed thesis | will also analyze their proficiency by analyzing their
writing focusing their errors on punctuation, capitalization, coherence and

cohesion and grammatical item.
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Grammatical Items

There are different areas of grammatical items in which the researcher will study.
The areas are article, preposition and subject-verb agreement in the sentences, the
students will write.

Article covers define and indefinite articles (a, an, the). It isa quality noun and

placed before them. The Kantipur, | saw an elephant.

Preposition is aword that expresses the relationship between a noun or pronoun
and another part of sentences. The preposition express the relation of place, time,
manner, direction, motion, reason purpose etc. The use of preposition completely

changes the meaning of any sentences.
e.g. "They were written/to/by/with/him."

Subject-verb agreement covers the agreement of verbs with the number of

subjects. Two main rules are:

Singular subject takes singular verb.

Plural subject takes plural verb.

e.g. They arestudying.

Everyoneis playing.

According to Murphy (1994) there are some rules which are as follows:
a) The singular subject (he, she, it) takes singular verb (is, was, has,
goes)
b) The plural subject (we, you, they, girls)
C) Both subjects come with — did, had, can, would, will, may etc.

d) | sometimes comes with singular verbs and sometimes with plural.
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Singular Subjects

In the race of writing students might commit some sorts of errorsin the
grammatical items like they might make errors while using singular subject with
singular verb and so on.

a) Someboy/Nobody/Everybody . . . something everything

b) V-ing/ To-inf as asubject (Reading. . ./To read)

C) Every ... and (Every man and woman)

d) No. . . and (No boys and girls)

€) Arithmetic sums (Two plustwo. . .)

f) There + singular verb + singular subject. (There. .. aboy...)

0) The number of + plural noun (The number of boys. . .)

h) News, physical, measles, politics etc.

) Two nouns giving one meaning (bread and butter, Time and Tide)

i) Certain amount: distance, measurement (3 rupees is a small amount

of money)
K) Many a+ singular subject + singular verb (many a boy) ]
) One of/ Either of/ Neither of/ Each of etc. (one of my friends. . .)

Plural Subjects

In the race of writing students might commit some sorts of errorsin the
grammatical items like they might make errors while using plural subject with

plural verb and so on.

a) Many/both several/ these/ those (Many boys are good)
b) A few + plural noun (A few oranges areripe)

C) A + number of + plural non

d) Police/ people cattle/ gentry etc

€) There + plural verbs + plural nouns

f) The + adjectives + plural verbs
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From the above discussion writing is a complex process. The proper use of
punctuation marks such as comma, semi colon, colon, hyphen etc. help the writer
organize written language and in the purposed thesis | will aso analyze their
proficiency by analyzing their writing focusing their errors on punctuation,

capitalization, coherence and cohesion and above grammatical item.
2.2 Review of Empirical Literature

A number of research works have been conducted in the fields of teaching writing

in English language. Some of the studies related to this are reviewed here.

Katy (2008) carried out the research entitled “Challenges Faced by English
Language Teacher” in Tanzaina. The main purpose of her study was to find out
the challenges faced by Tanzanian teacher while teaching English asaforeign
language. She found the various challenges in teaching English in Tanzania.
Theyare lack of good command of English both spoken and written form, no
confidence from the part of teachers, the teachers are not assisted by teaching
materials ,lack of subject knowledge, lack of differentiation between pupils and

the allocation of the teachers, and lack of knowledge of student’s level.

Khadka (2009) carried out a research on “Correlation between linguistic
intelligence and Proficiency in reading and writing in EFL Classroom”. Her main
writing objectives were to find out the linguistic intelligence students profile and
level of language proficiency of the student and to compare the linguistic profile
of the level of students with the language proficiency. She found that linguistic

intelligence of female students was alittle bit higher than that of male students.

Rai (2011) carried out a research study on, “Problems in teaching Writing at
secondary Level”. The objectives of the study were to find out the problems
inteachingwriting skill at secondary level. He selected five high school s(secondary
level) English teacher from different community school of Bhojpur district by
using simple non- random sampling procedure as the informants for the data
collection. The study explicitly show that the teachers problems of teaching

writing at secondary level.
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Sharma (2010) conducted a survey research on ‘Writing Proficiency of the
Students of Higher Secondary School”. The objective of the study was to find out
the writing proficiency on punctuation, subject-verb agreement and the
preposition in the writing of the twelfth graders. The test items were used as the
tools and techniques of data collection. Both primary and secondary sources of
datawere used in the study. The major finding of research was that the students
writing proficiency was not satisfactory. They were found not able to insert the
correct preposition and they lacked the knowledge of subject-verb agreement.
However, this study was not enough to find out the writing proficiency of students

in the sense that it only emphasizes grammar i.e. controlled writing.

Rai (2010) carried out a study entitled “A study of Challenges Faced by Bantawa
Learner in Learning English as a Foreign Language”. The main purpose of study
was to find out the challenges faced by the Bantawa learner in learning English
and their causes. He selected hundred Bantawa learner and 10 secondary English
teachers from the selected school, Bhojpur.Questionnaire, interview was

toobservation were the main tool of his study.

Regmi (2011) carried out a research entitled “‘Writing Proficiency of the Students’
of Bake district’. The objectives of the study were to find out their writing
proficiency and to analyze their proficiency in free writing. The sample size of the
study comprised of sixty students from three government schools and institutional
schools. He used the test itemsto collect data. The test items included three essay-
type questions. The raw data were analyzed in terms of different headings like
total proficiency, college-wise proficiency, and sex- wise proficiency and stream-
wise proficiency. The magjor finding of study was the average proficiency of the
students in free writing was found to be 24.11 among the students representing
three different schools. As awhole, 50% of students were found below average
proficiency, i.e.24.11.Furthermore in casa of sex wise comparison boys were
found more proficient than the girls with average marks 24.37 and 22.93 percent

respectively.
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Karki (2012) has carried out a research entitled "Developing Writing proficiency
through Process Writing". The overall aim of the research was to develop students
writing proficiency through process writing. He selected a secondary school by
using non-random judgmental sampling procedure in order to select relevant
number of population. He used the test items which contain description gives
logic and essay. Derived the finding and concluded that process writing is difficult
in implementing but it isimportant and need to apply in the class because the
finding showed the within a three week of time the students increased their
proficiency from overall average 22 marks and 44 percent to 29 overall average of
58 out of 50. The progress was really attractive and satisfactory. They committed
20.45% in mechanics of writing. 8.60% in structuring and 11.75% in discourse.

The students were too weak in the use of punctuation.

Present study is different from all the ones reviewed here in a sense that it has
tried to find out the challengesfaced by teacher while teaching writing skill at
secondary level. Further, this study also aimed at finding out the causes of those

problems along with some remedial solutions.
2.3 Implication of the Review for the Study

The reviewed works are to some extent related to my study. After reviewing these
works the researcher has got lots of ideas regarding the problems faced by English
teacher in teaching writingskills. Specially, the researches got information on
survey research design from the study of Katy(2008) has found that the
Challenges of Tanzanian teacher while teaching writing of good command of
English skill, lack of confidence, lack of subject knowledge.Rai (2010) found that
challenges faced by the Bantawa learner in learning English and their causes.
Regmi(2011) found that the study of proficiency of the studentsin free writing. In
order to conduct those researches they have used survey research design and the
research also follow the samei.e. survey design. Therefore, after reviewing those

research works.
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The research got alot of ideas on the process of survey research design. Likewise,

they have used questionnaire of data collection and these allthe researcher are the

prime source,and “basis of my research study’’.

24 Conceptual Framework

The researcher conceptualized the following Framework.

Challenges Faced by English Teachers in Teaching Writing skill in

Sindhuli District

Teacher problems while
teaching writing
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Activitiesin Teaching
teaching writing techniques

skill

Components of teachers writing

|
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book

M echanic Coherence
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CHAPTER THREE

METHODS AND PROCEDURESOF THE STUDY

The research was based on the data obtained the directly administered test.

Therefore, the process of study design and collection were as follows:

3.1 Design and Method of the Study

The design of this study was survey research design. Survey research studies large
and small population or universe by selecting and studying sample chosen from
the population. According to Cohen and Manion (1985):

Surveys are the most commonly used descriptive method in
educational research, and may vary in scope from large scale
governmental investigations through to small-scale studies carried
out by single researcher. The purpose of survey research is generally
to obtain a snapshot of condition, attitudes, and/or events at asingle

point in time. (p.140)

Thus, from the above explanation, we can say that survey research is carried out to
eliminate important educational issues. Here, the data are collected from the
sample which is generalizabl e to the whole population. Survey research designis
atype of research design which is used to obtain a snapshot of condition, attitudes
and event at asingle point of time. Putting it in another way, we can use such
design to get factual information regarding various subjects. It is anon-

mani pulative study in the sense that the researcher does not control the situation.
Therefore, it is also known as natural study. Normally, it is carried out to test the
hypothesis rather than constructing hypothesis. In this research design, researchers
construct the hypothesis before collecting the data. Therefore, it is also known as
hypothetical-deductive method. Researchers collect the data by using any research

tool to test the hypothesis at a single point of time. Thus, it can use triangulation
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approach. Thisis a descriptive study, not an explanatory study in the sense that
researcher does not go beyond the data collected. Sample sizein thisresearchis
often larger than the other types of research. It is not arecursive study because all
research tasks do not go simultaneously but it is a stepwise study. Since my study
was related to educational issues and tried to get factual information, the use of

survey research design was reasonable for it.

Asresearch is a systematic process of investigating ideas, we cannot conduct it
haphazardly. In order to conduct a research activity, the researcher had to follow

the systematic process.
1) Definethe objectives

In order to conduct any type of research at first objectives of conducting research
need to be defined. So is the case with survey research. If we conduct research
without defining objectivesit will lead us nowhere. Therefore, defining objectives

isthe first and important thing in survey research.

2) Decide the kind of survey required e.g. longitudinal, cross sectional
trend study Cohort study

After defining or formulating objectives we need to be clear regarding the types of
research that we are going to conduct e.g. longitudinal cross sectional, cohort,

trend, study

3) Formulate resear ch questions or hypotheses (if appropriate) the null

hypothesis and alter native hypothesis.

Thisisthe third stage in survey research. In this phase researcher prepare research

guestions more than thisif s’he feels required then formulates hypothesis.
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4) Decide the issues on which to focus

Within the area there might be numerous issues. We cannot conduct research on
al issues/ areas at the same time. Therefore, we have to decide the single issues

on which we are interested to conduct research.
5) Decide theinformation that is needed to addressthe issues

After deciding the issue we have to decide whether we have sufficient data/
information or not to address that issue. It means, in this phase we need to be clear

regarding our study population.
6) Decide the sampling required

In this phase, we need to decide what kind of sampling procedure that we are
going to use to select the study population i.e. random sampling, non-random

sampling, or mixed sampling.
7) Decide theinstrumentation and the metricsrequired

Here, in this phase, we as aresearcher have to decide instruments and metrics that

will be required to conduct the research.
8) Generate the data collection instruments

In this phase, we have to generate instruments required for data collection e.g.

guestionnaire form, test items and so on.
9) Decide how the data will be collected (e.g. postal, survey, interviews)

After preparing the tools for data collection we have to decide the process the
process / ways of data collection. It meansto say, in this phase we need to be clear

regarding the systematic process of data collection.
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10) Pilot theinstrumentsand refine them

After preparing the instrumentsit is necessary to pilot it before it finally used.
Piloting is necessary to be sure that the instrument does and what is intended to
do. After piloting the instrument in small scale population we can find its

strengths and weaknesses and refine them accordingly.
11) Train theinterviewers (if appropriate)

If the researcher is going to use interview of atools of data he need to be trained.

Otherwise, actual data may not be observed.
12) Collect thedata

After doing these all aforementioned points researcher collects the various

research tools as his’her plan.
13) Analyzethedata

Raw data themselves may not give any sense/ information. Therefore, after
collecting data we have to analyze it using appropriate statistical and descriptive

tools like mean-mode median and so on.
14) Report the Results

Finally, after analyzing the data we have to prepare the report of our research.
3.2. Population, Sample and Sampling Strategy

All the secondary level English teachers and lower secondary level English
teachers of Sindhuli district were the population of this study.The sample of this
study constituted 40 English language teachers from government aided school.
Who was selected from one teacher from secondaryand one from lower secondary
level English Language teachers. The researcher usedpurposive non-random

sampling procedure to select the sample of the study.
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3.3. Study Area/Field

The area of this studywas Sindhuli district and the field of it was concerned to find
out the challenges faced by English language teachers in teaching writing skill.

3.4. Data Collection Toolsand Techniques

The researcher used questionnaire tools for data collection. Both open-ended and

close ended questionnaire were used as a techniques of data collection.
3.5 Data Collection Procedure
The researcher collected data using the following procedure.

a. First of al, the researcher went to the selected schools with an official letter
from the department.

b. The researcher got permission from the authority to consult the English
language teachers.

c. Theresearcher built rapport with the concerned teachers and explained
them about the purpose of my study.

d. The researcher provided them with questionnairesto fill them up and asked
to participate in interview.

e. Then, | collected required information with the help of questionnaire and

thanked them for providing information.
3.6. Data Analysisand Interpretation Procedure

The collected data were analyzed in a narrative way with description presenting in
different tables.
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CHAPTER FOUR

ANALYSISAND INTERPRETATION OF RESULTS

This chapter mainly deals with the analysis and interpretation of the data collected
from the primary sources. The data were collected with the help of a questionnaire
consisting of closed ended questions and open ended questions. The primary
sources of data were collected from forty secondary and lower secondary level
English teachers teaching in twenty different schools of Sindhuli district. The
guestionnaire also contained alist of the possible challenging faced in teaching
writing skill with slight information about each of them practiced by English

language teachers.

This study was carried out to find out the challenges faced by English language
teachers in teaching writing skill. For this purpose the collected data were

analyzed and interpreted under the following main headings:

Analysis of close-ended questions.
Analysis of open ended questions.
4.1 Analysisof Close-ended Questions

The responses of some close ended questions on challenges faced by English

language teachers in writing skill have been analyzed below:
Item No. 1 Challenges Faced by English Language Teachersin Teaching
Writing Skills

The researcher asked 10 close ended questions to the teachers of English. The
researcher made an effort toanal yses the data collected through the questionnaire
to find out the problems related to writing skill in Sindhuli district. Their

responses are given in the following table:
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Tablel

Challenges Faced by English Language Teachersin Teaching Writing Skills

Responses
Not Lack of Weak in All the
Description under stand knowledgein grammar | studentsdo not
of Item vocabulary or | making structure get opportunity
sentences or sentences for practicing
No. % No. % No.| % No. %
Challenges Faced by 12 30 18 45 10 25 - -
English Language
Teachersin Teaching
Writing Skills

From the table, it isfound that 30% teachersdo not understanding vocabularies or
sentences while they face teaching writing skills. Similarly, 45% teachers faced
the problems in making structure or sentences. Likewise, 25% teachers are found
to be weak in grammar.None of the teachers do not get opportunities for
practicing to the students. Hence, most of the teachers find lack of knowledgein

making structure or sentences while they face teaching writing skills.
Item No. 2. Problems Related to English Language Use

Teachers’ responses on the problem related to English language use are analyzed
and interpreted in table 2.

Table2
Problems Related to English Language Use
Responses
Duringthe | Half of the | Onethird Most of
Description of Item whole class class of theclass | thetime
No. % No. | % |[No.| % |No.| %
Problems Related to 4 10 16 | 40 | 12 | 30 8 20

English Language Use
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Analyzing the responsesto item?2, it is clear that 10% teachers use English
language during the whole class while teaching writing skill. This shows that most
of the teachers were problem related to English Language use. On the other hand,
half of the classi.e. 40% teacher got problems in language used while they
teaching writing skill in language classroom. Whereas, one third of the classi.e.
30% of teachers got problem in English language used while they teach writing
skill in language classroom. Likewise, 20% teachers get problemsin English

language used when they teach writing skills in language classroom.
Item No. 3: Materials Used by English Language Teachers

Lack of proper teaching materials teachers got challenges in teaching writing skill.
The sub-heading has contained four item and these are designed so as to measure
the frequency of materials used while teaching writing skill. Their response are

given in the following table.
Table3

Materials Used by English Language Teachers

Responses

Description of Item Frequently | Sometime | Rarely | Never

No. % No. | % | No. | % | No. | %

Materials Used by English 12 | 30| 22 | 55| 6 |15 - | -

Language Teachers

The above table clearly shows that most of the language teachers (i.e. 55%)
respond that sometimes use materials while teaching writing skill. Similarly, 15
percent of the teachers respond that rarely use materials while teaching writing
skill. Whereas 30 percent teachers respond that frequently use materials while
teaching writing skill. Hence, a majority for teachers (i.e. 55%) respond that using
materiasis the best way teaching of writing skill.
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[tem No. 4: Techniques Applied in Classroom

When the respondents were asked to respond their views on which of the
following techniques applied in classroom. They answered differently on
thisitem. Thelir responses are given in the following table.

Tabled

Techniques Applied in Classroom

Responses
Description of | Demonstration | Experimental |  Drill Problem Solving
Item No. % No. % | No.| % | No. %
Techniques 20 50 - - 8 |20 | 12 30
Appliedin
Classroom

From above table it is clear that 50 percent teachers respond that demonstration
techniques applied in classroom. Likewise, 30 percent teachers respond that

problem solving technique applied in classroom. Similarly, 30 percent teachers
respond that drill technique applied in classroom. However nobody teachers say
that experimental technique applied in classroom. Hence, a mgority of teachers

respond that demonstration technique applied in classroom.
Item No. 5: Language Skill Feel Applied in Class

When the respondents were asked to respond their views on which language
skill they applied in class, they answered differently on thisitem. Their

responses are given in the following table.




Table5

L anguage Skill Applied in Class

Description of Responses

Item Listening Speaking Reading | Writing

No. % No. % No. | % | No. %

L anguage Skill 10 25 12 30 12 | 30 | 6 15
Appliedin

Class

The above table shows 30 percent teachers respond that they apply speaking and
reading in language class. Similarly, 25 percent teachers respond that they apply
listening in language class. Likewise, 15 percent teachers respond that they apply
writing in language class. Overall, most of the teachers apply (i.e. 30%) reading
and speaking in language class.

Item No. 6: Evaluation of Writing Skill of the Students

Evaluation of writing skill of the students helps to edit and revise of the writing
process. It helpsto make clear and compliments, suggestions and corrections to
learn English language. Each and every method have certain evaluation so, this
section deals with evaluation of writing skill. The respondents were asked to

respond their views on how do evaluate the writing skills of the students. They

answered differently. Their responses are given in the following table.
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Table6

Evaluation of Writing Skill of the Students

Responses
By making sure | By pointing out the By making By asking
Description that students spelling, grammar, suggestive their
of Item have donethe punctuation and correction in friendsto
writing exercise | conceptual mistakes | their mistakes correct
No. % No. % No. % No. %
Eval uationof 6 20 14 30 20 50 - -
Writing Skill of the
Students

The above table shows that 50 percent teachers respond that evaluation of writing
skill of the students by making suggestive correction in their mistakes. Similarly,
30 percent teachers respond that evaluation of writing skill of the students by
providing out the spelling, grammar, punctuation and conceptual mistakes.
Likewise, 20 percent teachers respond that evaluation of writing skill of the
students by making sure that students have done the writing exercise and no
teachers respond that evaluation of writing skill of the students by asking their
friends to correct. Hence, most of the teachers (i.e. 50%) evaluation of writing

skill of the students by making suggestive correction in their mistakes.
Item No. 7: Emphasized the View of Examination

Examination point of writing skill is emphasi zed according to respondents.
Learning to write well isan art of knowledge. Learning to write well is vaued not
simply for itsown sake. Learning to write well enhances other skills. The activities
are classified into teaching and learning activities and are elicited by listening,

speaking, reading and writing.
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Table7

Emphasized the View of Examination

Responses
Description of Listening Speaking Reading Writing
Item No. | % | No. | % |No | % | No | %
Emphasized 2 5 8 20 - - 30 75
the View of
Examination

Asit is presented in the table above, the most of the teachers (i.e. 75%) respond
that they emphasize writing the view point of examination. Similarly, 20 percent
respond that they emphasi zedspeaking the view point of examination. Likewise, 5
percent teachers respond that they emphasi zedlistening the view point of
examination. However, no teachers respond that speaking the view point of
examination. Hence, majority of teachers (i.e. 75%) emphasize writing the view
point of examination.

Item No. 8: Materials Used in Teaching Writing

These are authentic and non-authentic materials for teaching. A good and
professional teacher wisely chooses and refers the materials as needed. The
respondents were asked to respond on what types of teaching materials used in

teaching writing. Thelir responses on thisitem are given in the following table.
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Materials Used in Teaching Writing

Table8

Responses
Description of Practice Picture Guided question | Journals
Item book from newspaper
No. % No. % No. % No. %
MaterialsUsed in | 40 100 - - - - - -

Teaching Writing

The above table clearly shows that most of the teachers (i.e. 100%) respond that

practice books are used in teaching writing as the materials. Similarly, no teachers

respond that picture, guided question from newspaper and journals are used

teaching writing as the materials. Hence, a mgority of teachers (i.e. 100%)

respond that practice books are used in teaching writing as the materials.

Item No. 9: Problems Related to Teaching Techniques

When the respondents were asked to respond their views on the problems related

to teaching techniques. The answer of the respondent on thisis given in the

following table:

38




Table9

Techniques Used to Teach Guided Writing

Responses

Description of Item Fill in the | Completing | Using picture Using

bank sentences cards picture clues

No. | % No. % No. % No. %

Techniques Used to 8 | 20| 26 65 4 10 2 5
Teach Guided Writing

From the above tableit is found that most of the teachersi.e. 65 percent respond
that completing sentences is the best technique used to teach guided writing.
Similarly, 20 percent teachers respond that fill in the blank is the best technique
used to teach guided writing. Likewise, 10 percent teachers respond that using
picture cardsis the best technique used to teach guided writing. However, 5
percent teachers respond that using picture cluesis the best technique used to
teach guided writing. Hence, most of the teachersi.e. 65 percent respond that

completing sentences is the best technique used to teach guides writing.
Item No. 10: Frequency of Correcting Students Writing

Correcting students writing was the system of correcting homework. We know
that homework is good for students. According to the responses that the
secondary and lower secondary teachers check sometimes their homework. All the

responses obtained through questionnaire are shown here in table 10.
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Tablel0

Frequency of Correcting Students Writing

Responses

Description of Item Daily Sometimes | Occasionally | Never

No. | % | No. % No. % | No.| %

Frequency of correcting 16 | 40 | 24 60 - - - -

students writing

The above table shows that 60 percent teachers respond that they correct students
writing sometimes. Similarly, 40 percent teachers respond that they correct
students writing daily. Likewise no teachers respond that correct students writing
occasionally and never. Overall, most of the teachersi.e. 60 percent respond that

they correct students writing sometimes.
4.2 Analysisof Open-ended Questions

Some open-ended questions on challenges faced by English language
teaching writing skill have been analyzed below.

4.2.1 Teaching Writing

To identify to the necessity of teaching writing, | have collected some of the
necessity by asking them individually. | ask them to tell the necessity that they
mostly used teaching writing. Some of the necessity that they mentioned are as

follows.
1. Teaching writing is necessaryto improve student mistake.
2. To express the ideas, opinions, feelings in foreign language.

3. Teaching writing is necessary because a student cannot truly express
unless he/she writes. Something is permanent only after we set in

black and white.
4, Teaching writing is necessary to represent their hidden ability while
expressing views and opinion in foreign language.
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7.

Teaching writing is necessary so that they can be a good writer.

Teaching writing is necessary to make perfect in writing without any
mi stakes.

Writing is the representation of students’ ability in exam.

4.2.2 Activities Conducted to Teaching Writing Skill

When the respondents were asked to express their views on the type of the

activities that they generally conduct while teaching writing skill. They present

their answer differently. Some of the activities conducted by them are as follows:

1.

2.

Picture map, outline of different genre of literature use.

Guided writing, paraphrasing, free ideas, presentation.

Brain storming writing main points, completing sentences using
words in sentences.

Pictures description, familiar events, giving summary, elaborating

ideas natural scene.

4.2.3 Focuson Student's Participation While Teaching Writing SKill

When the respondents were asked to express their views on how they focus on

student's participation while teaching writing skill. Some of the focuses on

student's participation while teaching writing skill are asfollows:

1.

Teachers focus on group division according to diversity of students

and activities according to the level of interest.

Teachers focus on students' participation by moving everywhere in

the classroom and check every ones writing.
Teachers focus on giving topics, pictures and clues to describing.

L earners are encouraged to participate on writing providing

motivation.

Teachers focus on prize who writes nicely.
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4.2.4 Materials Usually Used in Teaching Writing in Class

When the respondents were asked to express their views in which materials they
find most effective use in teaching writing skill, nearly 50 percent teachers
respond that using newspaper cut outs, textbook, article, journals are the best

materials usual used in teaching writing.
4.2.5 Techniques Used while Teaching Writing Skill

Teaching how to write effectively is one of the most important life longskill.
Though the skills are many and take time and practice to master, they opened up
countless opportunities across a lifetime. According to the respondent the
following remarks have been made.

1. Technique according to the level, desire and nature of the students.
2. Multiple choices, match the words are aso the particular techniques.

3. Technique to make learner improve their writing skill by discussing

division of idess.
4, Dictation, guided writing, free writing, letter writing.
5. It depends on context and topic.
6. Asking question to students.

4.2.6 Practical Problemsthat Face while Teaching Writing Textbook

Use

Textbook is the areain which the language material is presented as they are
prescribed in curriculum. A textbook is ateaching material for the teacher and a
learning material for the learner. It is prepared to achieve goals and objectives
determined by curriculum. The age, interest and individual differences of the
students should be kept in mind while teaching textbook use. According to the

respondent the following remark have been made.
1. All questions are not related to everyday activities.

2. Students are not truly motivated while using textbook use.
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8.

0.

10.

In textbook there isn’t sufficient activity.

Few topics are raised in text book.

English textbooks are not in contest of Nepal.

Not related to exam question.

Some lessons in the text book are not context based.
Students do not produce grammatically correct sentences.
There are not enough activities for teaching writing skill.

Students do not want to use their own opinion.

4.2.7 Challenges Faced while Teaching Writing Skill in English

When the respondents were asked to express their views on the type of the

challenges that they generally faced while teaching writing, they presented their

answer differently. Some of the challenges faced by them are asfollows,

1.
2.

Problems on a classroom management.

Problems regarding the adaptation of different teaching methods and

techniques.

Problems on selection,preparation and handling different teaching

ads.

4.2.8 Used to Make Writing Text Purposeful

To make writing text purposeful students should get enough practice exercise text
for writing skill. And text should be related to their interest and their age level. To
make writing text purposeful students should get suitable text to read. According

to the respondent the following remarks have been made.

1.

Locally available materials such as newspaper, journals, articles, cut

outs etc.
Creativity activity should be focused.
Many practice exercises are including in textbook.

Asking open-ended question and yes/no question.
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5. Asking pictures, description in exam.

6. Practice of using variousquotationsin related topics.

7. There should be enough activities in textbook for writing skill.
8. Interesting activities in textbook should be included.

9. Utilizes of locally available materials, newspaper cutouts

429 Other Problems Perceved

When the respondents were asked to express their views on what types of problem
that they generally perceive while teaching writing skill, they presented their
answer differently. Some of the problems perceived by them as follows:

a Students' poor base in English.

Students' weakness in grammar, especially in sentence formation.

C. No colorful pictures, no association of lesson and exercise.
d. No local information in the textbook.

e. Students have not heard ample structures of English.

f. Unsuitability of course content.

0. Lack of teaching materials.

h. Lack of attention

I. Lack of skill-based curriculum

B Irregular students

K. Lack of cooperating among English teachers.

l. Unnecessary and vague writing exercises.
4.3 Summaryof Findings

The main aim of the study was to find out the challenges faced by English
language teachers in teaching writing skill. So, | selected forty English language
teachers of Sindhuli district. Different questions were asked related to teaching
writing skill. The collected data were analyzed and interpreted to come to the
findings. On the basic of the analysis and interpretation the findings of this study
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are as follows:

Most of the teachers found lack of knowledge in making structure or
sentences while they face teaching writing skill in language class.
It was found that most of the time of the teachers (i.e. 20%) got a
problems in English language used when they teach writing skill in
language class.

A mgjority of teachers (i.e. 55%) respondent that using materialsis
the best way teaching writing skill.

A magjority of teachers (i.e. 50%) respondents that demonstration
techniques applied in classroom while teaching writing is
continuously going on.

Most of the teachers (i.e. 30%) applied reading and speaking in
language class when they teach writing skill.

Most of the teachers (i.e. 50%) evaluation of writing skills of the
students by making suggestive correction in their mistakes.
Majority of teachers (i.e. 75%) emphasized writing the view point of
examination is the best way of teaching writing skill.

A mgjority of teachers (i.e. 100%) respondents that practice books
are used in teaching writing as the material.

Most of the teachers (i.e. 65%) respondents that a completing
sentences is the best techniques used to teach guided writing.

It was found that most of the teachers (i.e. 60%) respondents that
correct students writing sometimes.

Most of the teachers focused on group division according to the
diversity of students and activities according to the level of interest
when they teach writing skill in language class.

Most of the teachers used multiple choice, match the words,

dictation and letter writing while they teach writing skill in class.
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CHAPTER FIVE

CONCLUSION AND RECOMMENDATIONS

In this chapter, the researcher has presented the recommendation of the study on

the basis of presentation, analysis and interpretation of the collected data.
5.1 Conclusions

The present research work entitled challenges faced by English language teachers
in teaching writing skill is an attempt to find out the challenges faced by English
language teachers in teaching writing skill and to suggest some pedagogical
implication. The researcher selected forty secondary level English teachers from
Sindhuli district through non-random purposive sampling procedure. The
guestionnaires were used as the main tools for data collection. The collected data
were analyzed and interpreted with the help of tables. After the analysis of data, it
was found data most of teachers found reading and speaking in language classis
the best way of teaching writing skill. Similarly, most of the teachers respondent
that demonstration techniques applied in classroom and using materialsis the best

way teaching of writing skillsin aclass room.
5.2 Recommendations

The following recommendations have been drawn on the basis of the findings of
the study. The major recommendations at different levels have been presented as

follows:
5.2.1 Poalicy Level

Policy is acourse of action of agovernment to systematize the activities of the
people belonging to a particular field. It isthe plan pursued by government. The
study conducted on the research reports of the English language teaching would
be highly helpful for the policy makers of Nepal to formulate the policy related to
education. The study suggests the following implication for the policy makers.

a The curriculum and syllabus designers should make the provision in

the curriculum to promote the adaptation of new writing skills.
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b. The policy should be formulated to encourage the teachers to
involve in seminars and to prepare ELT journals.
C. The training should be organized to make the teacher conscious to
use different techniques for their writing skill.
5.2.2 PracticeLeve

The implication of the research studiesin the practical field as day to day lifeis
categorized under practical level. The studies analyzed in the research are directly
related to the practical field of English language teaching. Therefore, these would
be very useful for the people concerned with English language teaching. The
practitioners of ELT such as teachers, textbook writers, materials producers,
linguists, principals and supervisors can effectively utilize the study. The major

implications of the study in practice level are:

1. Novice teachers should not follow the traditional way of teaching rather
they should athink of modify by teaching writing skill in English.

2. All the teachers should be researcher and they should carry the research
regarding the challenges faced by English language teacher while teaching
writing skill in English.

3. Free writing activities should be provided to the students with regular
correction (self-correction, peer correction and teacher correction).

4, The students should be made familiar with the basic spelling rulesin a
comprehensive way.

5. The teacher educators who have been involved and who will be involved
in training teachers should motivate the trainee teachers to apply writing
skills when they teach writing in a language class.

5.2.3 Further Research Level

The current study only has been limited to challenges faced by English language
teachersin areas of study need further researchers. Thiswork can serve as a
reference tool for those who are interested in and want to carry out further

research on this area
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Appendix |

Questionnaire

This questionnaire schedule has been prepared in order to accomplish the research
work entitled “Challenges Faced by English Teachersin Teaching Writing
skill.which is being carried out under the guidance of
Prof.Dr.LaxmiBahadurMaharjan, Department of English Education T.U., Kirtipur,
Kathmandu. It is hoped that your kind co-operation will be of great contribution in

the accomplishment of this valuable research.

Resear cher
ShobhaShrestha
Name:
Qualification:
Experience:
School:
Class:

(1) Tick (V) the best answer from the following.

1. What are the problems faced by English Language Teachers while
teaching writing skill in English?
a. Not understanding vocabulary and clues.
b. Lack of making structure or sentences.
c. Wesak in grammar.
d. All the students do not get opportunity for practicing.

2. How often do you use English language while teaching writing skill
to your classroom?
a. During the whole class.
b. About half of the class.
c. About one third of the class.
d. Most of thetime.



. How often do you use materials while teaching writing skill?

a

b.

C.

d.

Frequently
Sometime
Rarely
Never

. Which techniques do you apply in your class?

a

b.

C.

d.

demonstration
experimental
drill

Problem solving

. Which language skill do you feel easy to apply in class?

a

b.

C.

d.

listening
speaking
reading

writing

. How do you evaluate the writing skill of the students?

a

b.

C.

d.

Just by making sure that students have done the writing exercises
By pointing out the spelling, grammar, punctuation and
conceptual mistakes.

by making suggestive correction in their mistakes

by asking their friends to correct

. From the examination point of view, which skill needs to be

emphasized?

a

b.

C.

d.

Listening
Speaking
Reading
Writing



8. What materials do you in teaching writing?
a. Practice book
b. Pictures
c. Guided question from newspaper
d. Journals

9. Which of the following technique do you generally use to teach
guided writing?
a. Filling blanks
b. Completing sentences
c. Using picture cards
d. Using picture clues

10. How often do you correct their writing?
a Daily
b. Sometimes
c. Occasionaly
d. Never

(1) Answer the following question.
1. Why isteaching writing necessary?

skill?

class?



. Do you use any particular techniquesif not ,why you are not using

then?

. Teaching writing is challenging .point out the challenges that you

face while teaching writing skill at secondary level.

[T ettt sttt et et e e ne e enn
What are the practical problems that you face while teaching

textbook use?

[T oottt e et e et ne e eneeneas
. What are those challenges which you face while teaching English in
Secondary level?

. What do you suggest as the means that can be used to make writing
text purposeful ?

THANK YOU FOR RESPONDING



