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CHAPTER -ONE

INTRODUCTION

This study is on “Attitudes of English Teachers towards English Testing

System in Secondary Level”. This chapter consists of Background, Statement

of the problem, Rationale of the study, Objectives of the study, Research

Questions, significance of the study, Delimitations of the study and Operational

Definitions of the Key Terms.

1.1 Background of the Study

English is a world wide means of communication in each and every sector. It is

one of the prominent international languages which is very rich in its

vocabulary, literature and so on. It is one of the popular languages among the

six thousand languages of the world. It occupies various sectors such as-

education, media, science and technology, politics, business, literature, sports

etc. It is formally taught in schools and universities and informally it is used in

every sector.

In this post modern era English is an essential part of our life. All the countries

of the world have realized the importance of English and they have included it

in their school and university level curriculum. It is also one of the six official

languages of U.N.O. It is used as both first and second language in the world.

Approximately 375 million people speak English as their first language. It is

spoken as a first language in the countries like United States, U.K., Canada,

Australia, Ireland, New Zealand and so on.

According to Reilly, (2012) English change lives, The Sunday Times (U.K),

‘There are now estimated to be 1.5 billion English speakers globally, 375

million who speak English as a second language and 750 million who speak

English as a foreign language. English has official status in at least 75 countries

with a combined population of two billion people.’
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Now we are concerned towards testing of English language. What is language

testing first of all we should know about it. Language testing is the practice and

study of evaluating the proficiency of an individual in using a particular

language effectively.

Then what are the international systems applied in testing English language?

The question arises. There are different English language testing systems which

are popular in the world. Such as- TOEFL, IELTS, SAT etc. IELTS is one of

the most widely accepted English test that uses a one two one speaking test to

assess our English communication skills. This means that we are assed by

having a real life conversation with a real person. This is the most effective and

natural way of testing the English conversation skill.

English is a global language that’s why Nepal is not beyond it. The history of

English language and its testing system is not so old in the context of Nepal. In

Nepal English is taught as both compulsory and optional subject from school to

university level. From the establishment of Durbar high school the English

language teaching and testing process has been started in Nepal. After visiting

London Janga Bahadur Rana was impressed with the English speakers. That’s

why two English teachers Mr. Ross and Mr. Canning came from Britain to

teach and test English language in Nepal. Durbar school was the first school for

teaching English language in the context of Nepal. It was established in 1853

A.D. (1910 B.S.). From the establishment of this school English language

testing system formally began in Nepal.

1.2 Statement of the Problem

Language testing is not for scoring and certifying the students. It is a test which

evaluates the language learner’s ability in particular language. Regarding

English language testing we should test all four language skills equally to

examine its proficiency level. In our Nepalese context we are facing problem in
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ELTS. Our English language testing system is just for formality. We are not

fully adopting the international norms and criteria of English language testing.

Concerning in this particular research I have tried to address the below

mentioned issues:

i. How is English language proficiency tested in Nepalese context?

ii. What are the methods and devices used to test English language?

iii. Is secondary level’s English language testing systems of Nepal as

reliable as TOEFL and IELTS?

iv. Are four language skills equally tested?

v. Are the teachers of secondary level competent in applying testing in

English ?

In this way I have made an effort to search the answer of these above

mentioned issues and tried to analyze the current English language testing

systems or tendencies of Nepal. This present study has made an attempt to

generalize our English language testing systems and also tried to explore its

positive and negative aspects. Thus, it has focused on the current ELT

practices in Nepal.

1.3 Objectives of the Study

The objectives of the study were as follows:

a. To find out the attitudes of secondary level English language

teachers towards the English language testing system of this

secondary level.

b. To find out the merits and demerits of English language testing

system.

c. To recommend some pedagogical implications.



4

1.4 Research Questions

The present study is based on the following questions which were raised before

conducting this research work.

a. How English language is tested in our school?

b. Are the four language skills equally emphasized in our ELT

system?

c. Which methods or devices do the English language teachers use

to test English language?

d. Is the English language testing systems of Nepalese schools as

reliable as TOEFL and IELTS?

e. What is the validity of our English language testing systems?

f. What is the proficiency level of secondary level’s English

language learners?

g. Are the students of secondary level achieving as they should

achieve in this level regarding English language?

1.5 Significance of the study

This study tries to grasp the attitude of secondary level English language

teachers of Nepal about this level’s English language testing systems. Every

findings or research has its own vitality or importance. Similarly, this study

will be also be significant and beneficial to the teachers, students, curriculum

designers, policy makers, syllabus designers, textbook writers, evaluators,

parents and all other directly and indirectly concerned sectors. It will also be

fruitful to the further researchers.

Concluding, this particular study will be worthy to the English department also

because none have conducted a research in this topic. That’s why it will be

valuable to all sectors.
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1.6 Delimitations of the Study

The proposed study had the following delimitations:

a. The study was delimited to the attitudes of English language teachers

regarding ELT.

b. The study was only delimited to the secondary public and private

schools of Urlabari Resource Center and Damak Resource Center.

c. The primary data was delimited to the 24 English teachers from private

and public secondary schools of Urlabari Resource Center and Damak

Resource Center.

d. Data was collected through the use of questionnaire.

e. The questions were of two sets (open ended and close ended).

1.7 Operational Definitions of the Key Terms

In addition to the abbreviations and acronyms provided earlier, the key terms

throughout this study are defined to increase understanding about the study. In

the context of this thesis the following terms have below mentioned specific

definition.

Data: Primary data collected from the thirty english teachers and secondary

data from books and journals.

International English Language Testing System (IELTS): It is an

International standardized test of English language proficiency

for non-native English language speakers.

Media: the means of communication, as radio, television, newspaper and

magazines that reach or influence people widely.

Predisposition: An attitude of mind especially one that favors one

alternative over others.

Proficiency: The state of being proficient skill and expertness. English

proficiency is the ability to speak, read and write in English.

SAT: It is a globally recognized college admission test that lets us

Show colleges what we know and how well you can apply

knowledge. It tests our knowledge of reading, writing and math
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Subjects that are taught every day in high school classrooms.

Test of English as Foreign Language (TOEFL): It is a standardized test

Non-native English language speakers. It tests the level of

Language proficiency.



7

CHAPTER-TWO

REVIEW OF RELATED LITERATURE AND

CONCEPTUAL FRAMEWORK

The main purpose of this chapter is to provide a comprehensive review and

synthesis of literature to this study. In this part, theory as well as research is

considered based on the perspectives in order to get the insights and to make

the study the more practical.

2.1 Review of Theoretical Literature

The main purpose of this section is to provide a comprehensive review and

synthesis of related literature to this particular study. The related literatures to

my study will provide a rationale to this study. A test needs all testing devices,

norms and system to be reliable and valid. In the same way English language

testing should also be standard, valid and reliable. According to Arthur Hughes

(2010) “language tests are sometimes asked to say what is the best test or the

best testing technique. Such questions reveal a misunderstanding of what is

involved in the practice of language testing. A test that provides ideal for one

purpose may be quite useless for another; a technique that may work very well

in one situation can be entirely inappropriate in another. Each testing situation

is unique and sets a particular testing problem.”

Similarly, Skehan (1998) defines a test as “a systematic method of eliciting

performance which is intended to be the basis for some sort of decision

making.” In this way Brown (2004) says “A good teacher never ceases to

assess students whether those assessments are incidental or intended.”

Regarding language testing Senel and Tutunis (2003) explains “Language

testing is an evaluation of measuring an individual’s performance in that

language. In many classes attitudes towards testing are highly negative.” Like

wise Yildirim (2010) carried out a study to investigate whether the foreign

language examination in turkey exerts a positive or negative impact on test
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takers and found that the exam had certain negative effects on students’ foreign

language competence.

Language testing both serves and is served by research in language acquisition

and language teaching. Similarly language tests can be valuable sources of

information about the effectiveness of learning and teaching.

2.1.1 An Introduction to Attitude

The term ‘Attitude’ has been derived from the Latin word ‘Aptos’ that means

‘Fitness’ or ‘Adoptions’. An attitude can be defined as the way which one

thinks and feels about somebody or something. In teaching and learning

activities attitude plays a vital and significant role. Learning also differs

according to the attitude and feelings of learners. There are various factor and

determiners of attitude such as-cultural background, ambition, individual

differences, tendencies, experiences etc. In this regard Freeman (1965) states:

An attitude is a dispositional readiness to respond to certain

Institutions, persons or objects in a consistent manner which has

been learned and has become one’s typical mode of response. An

attitude has a well defined object of reference. For example, one’s

regarding class of food or drink (such as fish and liquors),

sports, math or democracy are attitudes.(p.596)

Similarly, in the words of Levin (1982), “A symbolic powers grow, symbolic

likes and dislikes emerge we call them attitudes” (p.281). From these

aforementioned definitions we can conclude that an attitude is a learned

predisposition to respond in a consistently favorable or unfavorable manner

with respect to a given object. It is a mental or neutral state of readiness,

organized through experience, exerting s directive or dynamic influence on the

individual’s response to all objects and situations to which it is related to. An

attitude is a particular feeling about something or somebody; it involves a

tendency to behave in a certain way in situations which involve that something
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or somebody. It may be a person or an object or a thing. It is particularly

emotional, and is required in an individual. It is not inherent.

An attitude is a common sense view where a person’s behavior is governed by

certain needs and interests which influence his/her actually performs. However

it can be directly observed. At first the concept of attitude was popular in the

field of psychology because it is important in dealing with one of the most

basic facts of social development. In the same way its concept has been

considerably used in the other field also. That’s why it plays vital role in

teaching and learning activities. Regarding the role of attitude and motivation

in SLA the most extensive research has been conducted by Garden and

Lambert. In this regard, Ellis (1985) says “where motivation is concerned, they

draw a basic distinction between an integrated and instrumental orientation to

L2 learning. The former occurs when the learner wishes to identify with the

culture of the L2 group” (p.177). The term attitude and motivation are always

confusing in SLA. Many people argue that attitude determines the degree of

motivation in the learners. To make clear distinction between them, Schumann

(1978) considers attitude as a social factor on a par with variable such as ‘size

of learning group’ and along side ‘culture shock’. Gardner and Lambert (1979)

suggests that attitudes are related to motivation by serving as supports of the

learner’s goal orientation (as cited in Brown 1994, p.117). In the same way,

behavior and attitudes are related. Certain attitudes usually result in similar

behavior. However, it is also possible for behavior to lead to the development

of an attitude.

Therefore, the study of attitudes in SLA is the development of concepts

specific to language learning. The concept can be derived from the behaviors of

the language learners. Furthermore attitudes are judgments. They develop on

the ABC model (affects, behavior and cognition). The affective response is an

emotional response that expresses an individual’s degree of performances for

an entity. The behavioral intention is a verbal indication or typical behavioral

tendency of an individual. The cognitive response is a cognitive evaluation of

an entity that constitutes an individual’s beliefs about the object. Most attitudes



10

are the results of either direct experience or observational learning from the

environment.

Brown (2000) defines, “Attitudes are cognitive and affective i.e. they are

related to thoughts as well as to feelings and emotions. “From this definition

we can say that emotion and attitude change are closely related with each other

and influence the rate of language learning. All Port (1935) defines, “An

attitude is a mental and neutral state of readiness or dynamic influences upon

the individual’s response to all objects and situations.” This definition clarifies

that attitudes are part of the brains associated networks, the spider-like

structures residing in long term memory that consists of affective and cognitive

nodes. Attitudes are cognitive and affective components. By activating our

affective and emotion node, attitude change may be possible, though affective

and cognitive components tend to be twisted together so that they are very

difficult to separate. In primary affective networks, it is more difficult to

produce counterarguments in the residence to persuasion and attitude change.

The prediction of emotion is an important component decision making; in

addition to the cognitive process. Thus, emotion is a common component in

persuasion, social influence and attitude change for a language learner.

Crystal (2003) asserts language attitude as:

A term used in sociolinguistic for the feelings of people

about their own language or the language(s) of others.

These may be positive or negative: someone may

particularly value a foreign language or think that a

language is especially difficult to learn.

Similarly, Good (as cited in Pandey (2008, p.6) defines attitude as; “Attitude:

the predisposition or tendency to react especially towards an object, situation or

value, usually accompanied by feelings and emotions
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On the basis of these definitions, attitude means the way that a person behaves

towards something or somebody that shows how the people think and feel.

Attitude is very important factor in language learning which guides a person for

the better language learning. Especially attitudes may be expressed in such

terms such as for or against, like or dislike, for some general or specific

stimulus. Attitude creates the motivational factors to learn any foreign

language. In this regard, Wilkins (1973, p.3) writes “some of new attitudes are

bound to produce new information and new analysis.” To do something, we

should have positive attitudes towards learning English language, then they can

acquire and learn English language successfully (as cited in K.C., 2009, P.11)

In nutshell, attitude is powerful device or key that can change the any of

language learning. Therefore, learners need positive attitude to learn language.

Negative attitude, no doubt, hampers in language learning. Krashen (1985) has

put his strong opinion on the process of developing conscious knowledge

through formal study. In fact, changing attitude is very important in L2

teaching and learning.

2.1.1.1The Nature of Attitudes and classifications

The defining characteristics of attitudes are that they express an evaluation of

some objects or things. Evaluations can be expressed by the terms like likes

and dislikes, favoring-not favoring, positive-negative, etc. Attitudes can be

formed in about many things like a lecture, a shop, a teacher etc. A person is

likely to have a favorable attitude towards what he himself has and does. For

example, his children, possessions, associates religion, language, racial group,

and country tend to bring positive attitudes; while those of his neighbor, which

are not in the least inferior, leave him indifferent.

An attitude is a hypnotically construct that represents an individual’s degree of

like or dislike for an item. Attitudes are generally positive or negative views of

a person, place, things, or event- this is often referred to as the attitude object.

People can also be conflicted ore ambivalent towards an object, meaning that

they simultaneously possess both positive and negative attitudes towards the

item in question. So, a common way of classifying attitudes is to think them as
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positive or negative. People generally have an attitude towards an object.

However, they can be positive or negative at the same time.

2.1.1.2 Factors in Attitude Change

Our attitudes arte formed by what we know, what we believe and what we feel.

Our parents, teachers, managers, and peers have a significant influence on our

attitudes. We imitate the attitudes of people we admire or respect. Something

they are people we know. At other times they are public figures whose action

and lifestyle we admire. Attitudes, like perceptions, can change with new

knowledge, changing beliefs and changing feelings.

Our actions can often be influenced by our attitudes. A negative attitude can

lead to unconstructive behavior and over looking opportunities to improve a

situation. A positive attitude may result in new opportunities while attracting

other people who may be willing and able to help.

Our beliefs influence the choice we make, the directions we take, even the

friends, adversaries, and destiny we meet. Our beliefs set into motion inner

processes and behaviors that influence how we move, act and feel. This could

be a bit confrontational understanding that if we have a negative attitude then

we will create negativity in our life. After all, it is much easier to blame, and

justifies handing over responsibility for others instead of changing ourselves.

Attitudes, like values, can be   expected to change over time. Simply saying

they can be changed in different ways. Many factors play vital role to bring

change in attitudes. Generally, attitudes can be changed through persuasion.

The mass media have dramatized such change regarding attitudes towards

objects or people. The formation and change of attitude in daily life is part of

the running process of life. The same person’s attitude may be distinct in

different situation and time.

Sometimes, its amount is extreme. Various factors may play the role to make

change in attitude, such as- media, family background, society, and so on. The

attitude of a person is dragged by his/her behavior. The reflection of his

behavior can be seen in his attitude. Regarding teachers their attitudes may be
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influenced by their experiences, feelings, circumstances, qualification, devotion

etc. There is the great impact of teachers’ attitudes on the students, parents,

society and the whole nation. That’s why if the teachers have positive attitudes

towards teaching and testing then only the society can go forward to the right

direction.

2.1.1.3 The Measurement of Attitudes

Measuring the attitude is an essential process in language teaching which can

not be observed directly. Evaluating a person’s attitude without using any

certain scale is not reliable. That’s to measure others attitude we may need any

kind of attitudinal scale. Attitudes may differ from person to person, place to

place, institution to institution and so on. There are several techniques in use to

measure attitudes correctly. They vary from simple to complex. The simplest

and easiest way of measuring attitudes is to place concepts, things or people

into a ‘favorable’ or ‘unfavorable’ category. The most common method of

measuring attitudes is self-report method, in which people are asked to respond

to questions `by expressing their personal evaluation. However it has a lot of

drawbacks. People may respond in terms of how they think others respond or

how they think they ought to respond.

Attitudinal scales measure the amount of respondents’ attitudes towards

various aspects of a situation or an issue, and provide techniques to combine

the attitudes towards different aspects into one overall indicator and values.

There are many types of attitudinal scales which are described briefly as

follows:

The Likert Scale: This has been developed by Rensis Likert in 1932. The scale

developed by him is called Likert scale. This scale is based on the assumption

that each statement or item on the scale has an equal attitudinal value,

importance or weight in terms of reflecting an attitude towards the issue in

question. In this scale, the respondent is confronted with a series of statements,

but instead of indicating mere agreement or disagreement, he\she is able to

choose one of the five alternatives:

Strongly agree
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Agree,

Undecided,

Disagree, and

Strongly disagree.

Number can be used in the above scale. As for example:

SA = 1

A = 2

U = 3

D =4 and

SD =5

And can also be changed as:

SA = 5

A = 4

U = 3

D = 2 and

SD = 1

The Thurstone scale: the scale developed by L.L Thurstone with the help of

E.J. Chave in 1929 is known as the Thurstone Scale. This method consists of

making a collection of opinion, ranging from very positive to very negative

about a certain objects, person, or institution. The statements are then given to a

group of individuals who are asked to judge the opinions on an eleven point

scale usually on which 1 represents  the most favorable and 11 represents least

favorable. The Thurston scale calculates ‘weight’ or ‘attitudinal value’ for each

statement with which respondent’s agreement is given an attitudinal score

equivalent to the ‘attitudinal value’ of the statement. The main advantage of

this scale is to determine by judges who reflect actual rather than relative

attitude of respondents.

The Guttman Scale: This scale was introduced by Louis Guttman in 1950. It

is one of the difficult scales to construct and use. In this scale, multiple choice

options are given to respondents and the analysis is done by the cumulative set

of scores.
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2.2 Review of Empirical Literature

The purpose of this unit is to provide a comprehensive review and synthesis of

literature related to this particular study. From this section, theory as well as

research will be considered based on the perspective to provide a strong

rationale to my study. Many researchers have conducted the research on

attitudes towards English at the Department of English education. I have

mentioned some related ones.

Karki (1989) conducted a research on “Attitude of campus students towards

English language”. It is an institutional research. The sample population of the

study consists of 100 students (50 from certificate and 50 from bachelor level)

representing 10 of different institutes under Tribhuvan University available in

the Kathmandu valley. They were selected using non random purposive

sampling procedure. The instrument used for data collection consisted of a

questionnaire having nine sets of closed- ended questions. She also found that

students had positive attitudes towards English language. But they were not

fully satisfied with the curriculum, textbooks, and methods of teaching and

evaluation system.

Khanal (1999) carried out a research on “A study on the Attitudes of Secondary

level Students towards Learning English.” It was particularly towards

textbooks, teaching methods, learning environments, examination system and

parents’ support in learning English. The tool used in his research was two sets

of questionnaire addressing for teachers and students. The informants were

selected using quota sampling procedure. He found that students had positive

attitudes towards learning English but students were unsatisfied with the

existing teaching methods used in classroom, unavailability of textbooks,

materials and reference books in school, present examination system and

atmosphere in which language is learnt.

Similarly Gaire (2004) completed his thesis on “A Study on Students’ Opinions

about learning English” with the aim of finding out students’ opinions about

learning English as a foreign or second language in five areas: foreign language

aptitude, the difficulty of learning English, the nature of language learning,
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motivation, and learning and communicative strategies in learning English. He

used questionnaire (both open -ended and close ended) as for data collection.

The respondents were selected using quota sampling procedure. He found that

the majority of the students were interested in learning English and children,

bilingual and multilingual people are more successful language learners of

English than adult and monolingual.

Sapkota (2004) completed his thesis entitled “The Attitude of Teachers towards

Grade Ten Teacher’s Guide.” The main objective of the study was to find out

the attitude of teachers towards grade ten guide. The study designed was

survey, descriptive and comparative. Both primary and secondary data were

utilized. Questionnaire was the major tool for data collection. The

questionnaire included open and close- ended questions. The main findings of

the study was all had positive attitudes towards teacher’s guide, guide doesn’t

emphasize grammar teaching, guide was developed according to the principles

of teaching English language etc.

Deuja (2005) conducted a research on “A Study on Attitudes of Different

Groups of People towards the English Language Teaching in the Private

Language Institutes of Kathmandu”. The objective of the study was to find out

the attitude of different people towards English language regarding private

institutes of Kathmandu. The informants of the study were parents, teachers,

students, principals and directors. They were selected using non random

purposive sampling procedure. Questionnaire was the tool for data collection.

The main finding of the study was all had positive attitude towards English

language.

Similarly, Bhandari (2007) conducted a research entitled “Attitudes of B.Ed.

students towards learning compulsory English. A Case Study” and found that

students had highly positive attitudes towards learning compulsory English but

they were negative towards ongoing evaluation system.

Lamichhane (2008) completed his thesis on “The Attitudes of Disabled

Students towards English language.” He found mixed attitudes of disabled

students. Many abnormal students are unable to gain the full knowledge of
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English language because poor classroom management and poor physical

infrastructure of the school i.e. classroom, building, playground etc.

Pandey (2008) has carried out a research on “Attitudes of Different Minority

Groups towards English Language Learning and Teaching.” She has found

positive of minority groups towards English Language learning but they have

not equal access to learn language like majority group because they don’t have

equal opportunities.

Pandit (2008) conducted a research on “Attitudes towards English teachers’

Training in primary Level.” He found that English teacher had positive

attitudes English training. They had positive attitudes towards the evaluation

system within the training period but they had negative attitudes towards

evaluation system after the training.

In this way, Kunwor (2008) completed his study entitled “Teachers’ Perception

towards Grade XI Teacher’s Book of Meaning into Words”. The main

objective of the study was to find out the teacher’s perception towards grade 11

teachers book. The respondents of the research work were thirty high

secondary English teachers. The main finding of the study was to find out the

teachers’ attitude towards class eleven’s teacher’s book of English.

Questionnaire was used as the tool for collecting data. The major finding of this

study was the teachers were positive towards class eleven’s teacher’s book of

English.

Similarly, Khatiwada (2012) conducted her research on “Attitudes of BBS

students towards learning the English Language”. The main objective of the

study was to find out the attitude of BBS students towards English language.

The populations of this study were eighty students from different campuses.

They were selected using quota sampling procedure. The data were collected

with the help of questionnaire. The main finding of the study was maximum

number of BBS students were positive towards English language.

But no one has conducted the research so far on “Attitudes of English

Language Teachers towards English Language Testing System of Secondary

Level.” So I was curious and conducted the research in this particular topic.
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2.3 Implications of the Review for the study

The detailed analysis and interpretation of the above reviewed research works

and studies provided the information about the attitudes of different sectors

people regarding English language and   its testing system. Observing the

findings of above mentioned research reviews I knew that the people have

positive attitude of English language but they are not satisfied with the existing

English language testing system. They expected change in the present English

language testing system.

All the above mentioned researchers were concerned in finding the attitudes of

teachers, students and other people about English language. Till now none of

the researches in the Department of English Education, T.U., Kirtipur has been

conducted concerning the English language teachers views with relating to the

existing English language testing system of secondary level. That’s why this

thesis will be an invaluable wealth for the Department and other stake holders.

This research will be a gateway in the field of English language testing system

of Nepalese scenario. Finally the review of related literature gave me a huge

support to find out a new concept and to go to the vast ocean of this particular

study.

2.4 Theoretical/Conceptual Framework

The conceptual framework means the concept which comes in the mind of the

researcher before conducting the research. Its role is vital to the particular

research. No research is isolated so this research is also guided by the concept

of integrative approach. This research focuses on the integration of four

language skills because it is guided by the concept of integrative approach. It

has followed the gist of integrative approach from the beginning to end.

The integrative approach in English language testing says that all four language

skills should be tested equally and integratively. The assumption of this

approach is to say that knowledge of the elements of a language is equivalent to

the knowledge of language. Oller (1979) argues language elements interact

with each other for meaning and if language is broken into pieces as in discrete
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point testing, crucial properties of a language are lost (as cited in Khaniya,

2005). As our particular research this approach also focuses on the spirit that all

language should be focused equally while teaching and testing.

This field based survey research was conducted to find out the concept and

attitude of secondary English teachers towards English language testing system

within twenty four English teachers from eighteen private and public schools of

Urlabari and Damak Resource Center. As this present study integrative

approach also emphasizes in the integration and equality of four language

skills. That’s why both of them are similar in the central theme.
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English language Testing System of Secondary Level

Existing English
Language Testing

System

Allocation of
Marks

-listening(10)
-speaking (15)
-reading(40)
-writing(35)

Examination
System

-First terminal
- Half yearly

- Annual

Resources and Tools
of Testing

-Question Papers
-Cassette, CDs

-Interview/Oral test

Attitudes of English Language Teachers help

 To review existing testing system
 To suggest the policy makers and other stake holders.
 Reform current English Language Testing System.
 To meet the standard of English Language Testing System.
 To promote the spirit of English Teachers.
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CHAPTER-THREE

METHODS AND PROCEDURES OF THE STUDY

This chapter deals with research methodology applied in the study. I had

adopted the below mentioned methodology to carry out this research.

3.1 Design and Method of the Study

This research work is field based survey research. Generally we need a large

number of populations to collect data for survey research. A research itself is a

detailed study so that it needs a detailed procedures and tools. A survey has

several characteristics and several claimed attractions; typically it is used to

scan a wide field of issues, populations, programs etc. in order to measure or

describe any generalized features. Typically surveys gather data at a particular

point of time for a particular purpose.

From the above included rationales we can say that survey is one of the

important research work used in educational sectors for different investigations.

In educational field survey research is carried out to discover the usefulness,

appropriateness and practicality of certain issues, concepts, events and

situations. The result of the survey is generalized to the whole group.

In nutshell, the main purpose of conducting this survey research is to find out

the actual views and experiences of secondary level English teachers of Nepal

from both public and private schools regarding the English language testing

system.
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3.2 Population, Sample and Sampling Strategy

The population of this study was the secondary level English teachers teaching

in private and public schools of Urlabari Resource Center and Damak Resource

Center. The informants were 30 in numbers.

The schools were selected using non-random purposive sampling procedure.

fifteen secondary level English teachers from private schools and similar

number of teachers were selected from public schools purposively. The sample

was taken focusing the population, geographical area, access and purpose of

the study. Damak covers a large number of populations that is why four private

schools and two public schools were selected. In this way, six private and six

public schools from Urlabari resource center also because of population

density.

3.3 Study Areas

The study was limited to the twenty secondary level English teachers of private

and public schools of Urlabari Resource Center and Damak Resource Center.

The exact focus of this research was to take the attitude of English language

teachers regarding English language testing system of secondary level in

Nepalese context. I took the views of secondary English teachers only. Two

V.D.Cs and two Municipalities were selected for the study.

3.4 Data Collection Tools and Techniques

The main tool of data collection was a set of questionnaire. One open-ended

question and another close-ended question. It can be seen at the appendix of

this particular study.

3.5 Data Collection Procedures

The data was collected according to the following procedures:
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i. The researcher visited the purposively selected schools for the

permission of the concerned authority to discuss about the cause of

visiting the schools.

ii. Then, the good rapport was build with the English teachers to discuss

about the issue.

iii. In this way permission from the informants was taken explaining briefly

about the topics and their expected support.

iv. After that the questionnaire was distributed to the teachers and they

were requested to response the questions and return on time.

v. Then the concerned schools were visited again to collect the

questionnaire.

vi. At last the informants and school authority were heartily thanked for

their kind support and cooperation.

3.6   Data Analysis and Interpretation Procedures

Without analyzing or interpreting the data the result or findings can’t be

possible. There are two ways of analyzing data, they are qualitative and

quantitative. The collected data in this study were analyzed and interpreted

qualitatively and quantitatively as well.

a. Quantitative Data Analysis

At first, the quantitative data were gathered and prepared for analysis. The

responses made by the respondents regarding close-ended questions were

coded using different letters, numbers and symbols which were finally

presented numerically. Then the numerical data were entered in the computer

for analysis. The data were presented using descriptive statistics, tables and

figures.

b. Qualitative Data Analysis

Qualitative data analysis means continual study of the text data and to find out

the gist from it. The gist interprets the holistic meaning of the data. For this we

require general questions and we develop an analysis from the responses.
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Regarding this particular study the main source of qualitative data were the

open-ended responses. The responses were analyzed using content analysis

approach. The data were identified, named and categorized reading them

several times. While reading the data the repeated words and phrases were

analyzed. The regularities, patterns and topics which were emerged from the

data were explored to find out the gist and to address the research questions.

Likewise the regularities, patterns and topics of the data were grouped into

coherent meaningful categories and compared them to identify the possible

links. At last the analyzed responses were listed in the study.



25

CHAPTER-FOUR

ANALYSIS AND INTERPRETATION OF RESULTS

This chapter deals with the analysis and interpretation of the collected data.

4.1 Analysis of Data and Interpretation of Result

The systematically collected data were analyzed and interpreted to find out the

attitudes of English language teachers towards English language testing system

of secondary level. The main tool of this study was questionnaire. Three to five

alternatives were given to the respondents for responding. They were ‘Yes’,

‘No’, ‘Uncertain’, ‘Strongly Agree’, ‘Agree’, ‘Disagree’, ‘Undecided’ and

‘Strongly Disagree’. The data was analyzed using the statistical tool i.e.

percentage and diagram.

The questions in the questionnaire were divided into three categories; they

were general questions, reasons for testing English language and positive and

negative aspects of English language testing system. There were all together 28

questions. Among them 12 were open-ended and 16 were closed-ended. Open-

ended and closed-ended questions were supportive to each others.

4.1.1 Analysis of the Questionnaire

The questions were specially categorized in three groups but according to the

questions relativity and similarity they were analyzed in the diagram

regrouping them in different sub groups.

4.1.1.1 Analysis of Teachers’ Attitude of the General Questions

There were 14 questions in this section. Among them question no. 1-5 were

about teachers interest towards English language, 6-9 were about attitude

towards English language testing system whereas 10-14 were about the current

trend of English language testing system of secondary level in Nepal.
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a. Teachers Interest towards English Language

There were five questions in this section. Question no 1 was Guttman type,

second, third and fourth were Thurston type and fifth one was fully open-ended

one. The first question was ‘which language do you like most?’ Twenty

respondents responded English as their favorite language and ten responded

Nepali as their favorite language. None responded other languages as their

favorite language.

The second question was ‘Are you satisfied as an English language teacher?’

Among the thirty English teachers twenty teachers were satisfied as English

language teacher but 10 were unsatisfied as English language teachers.

The third question was also related to the first and second one. It was ‘Do you

feel satisfaction while teaching English?’ There was also subordinate reasoning

question in addition with it. From the total population 15 (50%) respondents

were satisfied in teaching English and fifteen that means 50% respondents were

unsatisfied while teaching English. Regarding the subordinate reasoning

question the respondents who said ‘Yes’ gave the reasons as follows:

They were satisfied while teaching English because they are sharing their

knowledge and giving new ideas by the help of language, students are also

interested in learning English, it is enjoying subject with clear subject matter,

students are also curious in learning it, it is global and international language

which is easier to learn.

In this way the English teachers who responded ‘No’ said that their reasons for

being dissatisfied in teaching English were as follows:

Due to classroom environment and insufficient instructional materials,

students’ proficiency level is below the average, the English language testing

system is inappropriate, due to L2 interference, students’ carelessness in

learning English, inappropriate contents according to the students level,
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because of less exposure and English environment were the responses

responded by the respondents.

The fourth question was ‘Are you satisfied observing the proficiency level in

English language of your students?’ The response of ten English teachers was

‘Yes’, 2 said ‘Uncertain’ and eighteen teachers answered ‘No’. That means

only 20.83% English teachers were satisfied observing the students proficiency

level but 75% were fully dissatisfied with the students level of proficiency and

4.16% of teachers were uncertain about their students proficiency in English.

The fifth question was open ended question ‘What do you think English is

compulsory or optional for Nepalese students? Explain in three points’. From

the total thirty respondents twenty six responded compulsory and only four

responded it as optional one. The respondents who responded it as compulsory

subject gave the following reasons:

a. English language is international, global and widely used language.

b. It is used from primary to university level in Nepalese context.

c. It provides knowledge of various subjects, cultures and traditions

through written text.

d. It is difficult to live without English.

e. It is lingua franca.

f. It is essential to survive in international market.

g. It helps to link and understand the world.

h. It widens the range of knowledge.

i. It facilitates to communicate with native speakers of English.

j. It supports to adjust in international arena and also for employment.

k. It links with other foreign countries citizens.

l. It is rich language of the world.

In this way, the respondents who responded English as optional subject

expressed the following points:

a. English is optional because it is our foreign language.

b. It is not used in day to day communication.

c. It is only used in formal occasion.
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b. Attitude of English Teachers towards English language Testing

System

There were four questions (6-9) in this section. Three questions were Thurston

type with subordinate open ended reasoning questions but one was fully

Thurston type. The main target of these questions was to find out the

Secondary English teachers view about current English language testing system

of Nepal.

The sixth question was ‘Are you satisfied with the English language testing

system of secondary level in Nepal?’ To the response to this question only

three respondents or 10% of English teachers said ‘Yes’, whereas twenty seven

respondents or 90% of English teachers said ‘No.’ The respondents who were

satisfied gave the following reasons for their satisfaction:

a. Nepalese ELT system is based on communicative approach.

b. It includes all four language skills.

c. It is applied in literary and linguistic tests.

In this way the English teachers who were dissatisfied gave the following

reasons for their dissatisfaction:

a. Nepalese ELT System neglects the listening and speaking skill partially.

b. It emphasizes only to paper and pencil test.

c. It ignores the spirit of language.

d. Less importance is given to practical and vocabulary aspect.

e. Reading and writing are emphasized from the beginning.

f. There are not sufficient modern testing equipments available in schools.

g. All four language skills are not tested equally.

h. ELTS is just for certifying and scoring.

i. Our testing system is not strictly following the international norms and

standard.

j. Continuous assessment system is not applied.

k. NELTS is traditional and lacks reliability.



29

The seventh question was ‘Are the secondary level students competent in

English as they should be in this level?’ Regarding this question only three

respondents responded ‘Yes’, twenty one respondents said ‘No’ and six

respondents replied that they were ‘Uncertain’. In percentage 10% said ‘Yes’,

70% said ‘No’ and 20% said ‘Uncertain’.

The eighth question was ‘Are the four language skills equally emphasized in

our English language testing system?’ There was also supportive question for

suggesting if the respondents responded ‘No’. From the total informants six

informants answered ‘Yes’ which is 20% and twenty four informants

responded ‘No’ which is 80%. The informants who said ‘No’ suggested the

following suggestions:

a. All four language skills should be equally emphasized.

b. English language testing system should be reformed.

c. Equal importance should be given in teaching and testing all language

skills.

d. Listening and speaking test should be frequently conducted.

e. Students should be provided sufficient exposure for speaking.

f. Paper and pencil test should be reformed.

g. All language skills should be tested from the beginning.

h. Modern technologies should be utilized in testing.

i. Natural English environment should be created while testing.

j. Curriculum should be changed.

k. Modern testing methods should be used.

The ninth question was ‘Is teaching and learning English an easy job?’

Concerning this question nine respondents or 30% said ‘Yes’ and twenty one

respondents or 70% respondents said ‘No’. The respondents who answered

‘Yes’ expressed the below mentioned reasons:

a. English language quenches the thirst of students.

b. It is enjoying language which gives entertainment while teaching

students.
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c. If we are fully devoted in teaching we can make our students competent

in English language gradually.

Like wise who said ‘No’ gave the following logics:

a. English language is not our mother tongue.

b. It is difficult to teach due to individual differences.

c. Its language structure is different than our Nepali language.

d. It is problematic and challenging job.

e. It is technical job.

f. There is not sufficient exposure in Nepal.

g. A single teacher should grasp the idea of different individuals.

h. It is difficult due to L1 interference.

i. We can’t create English environment because of cultural diversity.

j. We don’t have English speaking community.

k. It is troublesome due to different linguistic background of the students.

Table No: 1

Attitude towards English Language Testing System

Question

No.

6 7 8 9

Responses No. of

Rsp.

% No. of

Rsp.

% No. of

Rsp.

% No. of

Rsp.

%

Yes 3 10% 3 10% 6 20% 9 30%

No 27 70% 21 70% 24 80% 21 70%

Uncertain 6 20%
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c. Trends of English Language Testing System

There were five (10-14) questions in this section. Three questions were of

Thurstone type with open-ended ended reasoning question and two were Likert

type close ended questions.

The tenth question was ‘Do you test all language skills in your internal

examination?’ Among the thirty informants twenty four responded ‘Yes’ and

six responded ‘No.’ That means 80% were testing all language skills in internal

exams and 20% were not testing.

The eleventh statement was ‘All language should be tested integratively.’

There were five alternatives to choose regarding this statement. From the total

population eighteen strongly agreed, six agreed and six disagreed. In

percentage 60% chose the option ‘Strongly Agree’, 20% chose the option

‘Agree’ and 20% chose the option ‘Disagree’ respectively.

The twelfth question was ‘Are the subject matters and contents included in the

course book sufficient for teaching and testing English language?’ As the

response to this question four respondents said ‘Yes’ and twenty six

respondents said ‘No.’ Speaking statically 13.33% said ‘Yes’ whereas 86.66%

said ‘No.’ The English teachers who gave the response No gave the following

reasons:

a. Listening based test should be added.

b. Instructional materials with pictures should be developed with CDs for

visual presentation.

c. The present curriculum should be changed and authentic materials

should be utilized.

d. Grammatical course should be added.

e. More communicative course should be designed.

f. More vocabulary should be presented.
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The thirteenth question was ‘Do you teach your students using all four

language skills in your classroom?’ All thirty secondary English teachers

responded ‘Yes’ to this question. The logics for their response are:

a. All the four language skills come simultaneously.

b. Language is to gain mainly four language skills so it must be taught.

c. We should teach as it is suggested in the curriculum.

d. Language is the combination of all four language skills.

e. It is necessary to evaluate students’ ability.

f. All skills are equally important.

g. It makes the students competent in particular language.

h. In the absence of one skill language is handicapped.

i. It is useful to make the students proficient in English language.

The fourteenth statement was ‘The students who have passed SLC

examinations can’t communicate fluently in English.’ Regarding this

statement six or 20% respondents were strongly agreed, twelve or 40%

were agreed, six or 20% were disagreed and six or 20% were strongly

disagreed.
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Table No: 2

Trend of English Language Testing

Q.N. 10 11 12 13 14

Rp No. of

Rd

% No. of

Rd

% No.

of

Rd.

% No.

of

Rd.

% No.

of

Rd.

%

Yes 24 80% 4 13.33% 30 100%

No 6 20% 26 86.66%

U

SA 18 60% 6 20%

A 6 20% 12 40%

U

D 6 20% 6 20%

SD 6 20%

*Rp=Responses, Rd=Respondents, No=Number, U=Uncertain/Undecided

SA=Strongly Agree, A=Agree, D=Disagree, SD=Strongly Disagree

4.1.1.2 Attitudes of English Teachers towards Reasons for Testing

English Language

In this section there were total six questions. Four were fully open ended

questions and two were Thurstone type with reasoning question in one.

The first question was ‘Why should we test language?’ The secondary

English teachers provided the below mentioned views for testing English

language:

a. Language testing is needed to certify the level of learners.

b. It is obligatory to observe the competence of students.

c. It is necessary to compare and contrast the ability of language learners.

d. It tests the learners’ proficiency level.

e. We must test language to know the level of learner’s achievement.
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f. It evaluates the effectiveness of language teaching.

g. It is compulsory to analyze the progress of students.

h. It discriminates the language learner’s capacity in learning language.

i. By the help of testing we can evaluate and give feedback to the learners.

j. It is essential to measure the ability of language user in the particular

language.

k. It also helps to evaluate the language teacher him/herself.

l. It is an appropriate method to diagnose language learners’ merits and

demerits in language learning.

The second question was ‘What should we do to make our English language

testing system as IELTS and TOEFL?’ The informants expressed the following

ideas for this question:

a. We should make our English language testing system reliable, valid and

standard.

b. We should make the language learners active in all four language skills.

c. Communicative language testing system should be emphasized.

d. Objective scoring methods should be implemented.

e. Authentic teaching aids should be provided to the students.

f. We should strictly follow the international norms and standard.

g. We should make our testing system up-to-date using modern

methodologies.

h. All language skills should be equally emphasized.

i. All language skills should be taught and tested regularly.

j. We should use modern tools and equipments to test language.

k. Curriculum, course of study and testing system should be changed.

The third question was ‘Why are IELTS and TOEFL recognized as standard

testing system?’ The informants answered as given below:

a. IELTS and TOEFL meet the goal of language and achieve the standard

means of communication.
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b. They emphasis all language skills strictly.

c. They follow the standard form of evaluation procedure.

d. They are valid and reliable testing system in the world.

e. Because they use modern technologies.

f. They are accepted globally.

g. IELTS and TOEFL are composed of fully academic contents.

h. Their testing system is fair, qualitative, objective and reliable.

The fourth question was ‘Is English language testing just for scoring and

certifying?’ In the case of answering this question, twenty seven respondents

said ‘No’ and only three respondents said ‘Yes.’ That means 90% respondents

said ‘No’ and 10% said ‘Yes.’ The respondents who answered ‘yes’ argued

that in the context of Nepal English language testing is just for certifying the

students.

In this way the fifth question was ‘Is our English language testing system

following the international standard?’  As the response to this question three

(10%) said ‘Yes’, twenty one (70%) respondents said ‘No’ and six (20%)

respondents said ‘Uncertain.’

The sixth open-ended reasoning question was ‘Although all testing devices are

followed our secondary level students are not as competent as the secondary

level native speakers, why?’ All the respondents responded the following

points:

a. Our secondary level students are not as native one because English is our

foreign and alternative language.

b. It is taught by non-native English speakers in Nepal.

c. We can’t create natural English environment.

d. It lacks due to L1 interference.

e. We don’t have sufficient modern teaching aids.

f. Our testing system is not reliable.
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Table No: 3

Reasons for Testing English Language

Question. No 4 5

Responses No. of  Rsp % No. of  Rsp %

Yes 3 10% 3 10%

No 27 90% 21 70%

Uncertain 6 20%

4.1.1.3 Positive and Negative Aspects of English Language Testing

System

There were total eight questions in this section. Among them four questions

were Thurstone type with additional reasoning question, three were of Likert

type closed ended questions and one was fully open ended question.

The first statement was ‘All language skills are not equally tested.’ Maximum

number of respondents i.e. twenty seven respondents agreed in this statement

and responded ‘Yes’ and only three informants disagreed and said ‘No.’ In

percentage 90% of respondents said ‘Yes’ and 10% of respondents said ‘No.’

The second question was ‘Are the modern teaching aids sufficiently available

in your school?’ To the response of this question six (20%) informants said

‘Yes’ and twenty four (80%) informants said ‘No.’

In this way the third question was ‘Do you think the English language testing

system should be changed?’ From the total population twenty four (80%)

English teachers answered ‘Yes’ and only six (20%) English teachers answered

‘No.’ the respondents who responded ‘Yes’ provided the following reasons:

a. Our English language testing system should be reliable, valid and standard

as IELTS and TOEFL.

b. All language skills should be tested equally.

c. Real English environment should be created.
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d. Modern testing system should be implemented as far as possible.

e. The international standard of English language testing system should be

maintained.

f. Modern technologies and equipments should be used for testing language.

g. Our testing system should meet the demand and necessity of time.

Like wise the six respondents who said No mentioned the following logics:

a. Nepalese ELT system has maintained the international standard.

b. All four language skills are tested.

The fourth statement was ‘English language should be tested to evaluate the

competence and performance of language learners.’ Regarding this question

twelve (40%) respondents strongly agreed and eighteen (60%) agreed. That

means all English teachers were positive in this issue.

The fifth statement was ‘Listening and speaking should also be equally

emphasized as reading and writing.’ Concerning this statement fifteen out of

thirty respondents strongly agreed and similar respondents agreed. In this

statement also all the English teachers responded positively. In percentage 50%

informants strongly agreed and 50% informants agreed.

The sixth question was ‘Are the students satisfied with this testing system?’

From the total population six (20%) informants said ‘Yes’, eighteen (60%)

informants said ‘No’ and six (20%) informants responded ‘Uncertain.’

The seventh open ended question was ‘What is the difference between ELT

system in Nepal and other countries? Explain in five points.’ The respondents

responded the following points:

a. In Nepal we don’t get English environment.

b. Other countries become up-to-date in the English language testing system

but we are still in paper-pencil test.

c. Modern equipments are not used in Nepal.

d. We don’t have English speaking zone.
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e. We are not applying CAS in secondary level till now.

f. Communicative approach is not fully exercised.

g. The pronunciation aspect is ignored in our testing system.

h. In Nepalese context ELT is just for certifying.

i. Memory is tested mostly instead of language skills.

j. All four language skills are not equally tested.

k. We are applying bilingual testing system.

l. We are ignoring professionalism, international norms and standard of ELT.

m. We don’t have sufficient authentic testing materials.

And the eighth or the last statement was ‘Nepalese ELT system is best among

the SAARC countries.’ There were thirty English teachers as respondents and

four (13.33%) teachers were agreed, twelve (40%) chose the option

‘Undecided’, nine (30%) teachers disagreed and five or 16.66% were strongly

disagreed with the statement.
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Table No: 4

Positive and Negative Aspects of ELT System

Q.N. 1 2 3 4 5 6 8

Rp

N
o.

 o
f 

 R
d

%

N
o.

 o
f 

 R
d %

N
o.

 o
f 

R
d %

N
o.

 o
f 

R
d

%

N
o.

 o
f

R
d %

N
o.

 o
f

R
d %

N
o.

 o
f

R
d %

Yes 27 90 6 20 24 80 6 20

No 3 10 24 80 6 20 18 60

U 6 20

SA 12 40 15 50

A 18 60 15 50 4 13.33

U 12 40

D 9 30

SD 5 16.66

*Rp=Responses, Rd=Respondents, No=Number, U=Uncertain/Undecided

SA=Strongly Agree, A=Agree, D=Disagree, SD=Strongly Disagree

4.2 Summary of Findings

This present study was on ‘Attitude of English Language Teachers towards

English Language Testing System of Secondary Level.’ The main objectives of

the study were to find out the attitudes of secondary level English language

teachers towards the English language testing system of this secondary level, to

discover the reasons for testing English language, to find out the merits and

demerits of English language testing system and to recommend some

pedagogical implications. A set of questionnaire was utilized as a tool for data

collection. The data were gathered from secondary level English teachers of

both private and community schools. The selected area for data collection was

Urlabari Resource Centre and Damak Resource Centre. The data was collected



40

proportionally concerning the geographical area and the population also. There

were fourteen closed-ended and fourteen open-ended questions in the

questionnaire which was used as a tool for data collection. The gathered data

was analyzed descriptively and statistically dividing them in major three

categories.

The summary of all chapters of the whole study is presented below:

Chapter one said that English has become the language of world. It is the

lingua franca of the people of the world. Without English life is useless. It is

the world wide means of communication. It is one of the popular languages

among six thousand languages of the world. English is an essential part of our

life. It is that language which is spoken by approximately 375 million of people

as first language. This language is formally taught and tested in the schools and

colleges of the world. IELTS and TOEFL are its standard testing systems

which is popular globally. This particular research work was also concerned to

English language testing system. This study tried to find out the attitude of

English language teachers towards English language testing of secondary level

in Nepalese context. From this research I tried to clarify the following issues:

i. How English language is tested in our schools?

ii. Are the four language skills equally emphasized in our ELT system?

iii. Which methods or devices do the English language teachers use to test

English language?

iv. Is the English language testing system of Nepalese schools as reliable as

IELTS and TOEFL?

v. What is the validity of our English language testing system?

vi. What is the proficiency level of our secondary level’s English language

learners?

vii. Are the students of secondary level achieving as they should achieve in this

level?
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In this way, chapter two reviewed the theoretical and empirical literature on

attitudes concerning to different topics. Regarding theoretical literature, an

introduction to attitude and need to study English teachers attitude towards

secondary level ELT system of Nepal were reviewed. Similarly, on empirical

literature, Karki (1989) “ Attitude of Campus students towards English

Language”, Khanal (1999) “ A study on the Attitudes of Secondary Level

Students towards Learning English”, Gaire (2004) “ A Study on Opinions

about Learning English”, Sapkota (2004) “ The Attitudes of Teachers towards

Grade Ten Teacher’s Guide”, Bhandari (2007) “Attitude of B.Ed Students

towards Learning Compulsory English”, Lamichhane(2008)  “ The Attitudes of

Disabled Students towards English Language”, Pandey (2008) “ Attitudes of

different Minority Groups towards English Language Learning and Teaching”,

Deuja (2005) “ A Study on Attitudes of Different Groups of People towards the

English Language Teaching in the Private Language Institutes of Kathmandu”,

Kunwar (2008) “ Teachers’ Perception towards Grade XI Teachers Book of

Meaning into Words” and Khatiwada (2012) “ Attitude of BBS Students

towards Learning the English Language” were reviewed.

The reviewed literature showed that maximum number of people had positive

attitude towards English language. At last the conceptual framework under this

chapter shaped up the whole study into a specific pattern and helped to explore

the deeper level of understanding of respective field.

Chapter three said about the methodology applied in the research. The

population of the study was selected using non-random purposive sampling

procedure. There were all together twenty four secondary English teachers

from eighteen public and private schools of Urlabari Resource center and

Damak Resource Center. Questionnaire was used as the major tool for data

collection. In this way, this chapter also outlined the data analysis and

interpretation procedures systematically.
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Chapter four outlined the analysis and interpretation of results. It also said

about the summary of the findings of the whole study. The collected data, its

analysis and interpretation were also mentioned in this chapter. The data were

collected using questionnaire. The questionnaire was divided into three

categories for analysis; Attitudes of English Teachers towards Nepalese ELT

System of Secondary Level,  Reasons for Testing English Language and

Positive and Negative aspects of English Language Testing System.

Finally, chapter five includes conclusions and recommendations of the study.

This chapter speaks about the fact that our ELT system of secondary level is

seeking reformation to be adjusted in the world scenario. Until we don’t

modernize and reform our ELT system we can’t expect reliability and quality

of our testing system and the produced manpower. Furthermore, this chapter

recommended some suggestions relating with policy, practice and further

researches.
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CHAPTER-FIVE

CONCLUSIONS AND RECOMMENDATIONS

This last chapter incorporates the conclusions and recommendations

concerning to overall findings of the study.

5.1Conclusions of the Study

Conclusion means the central idea or theme of a particular study. Here in our

study the conclusion means the concise form of the overall findings in the

analysis and interpretation section (4.1). The main target of the study was to

investigate the secondary English teachers view towards ELT system. What

was the thinking of English teachers of Damak and Urlabari Resource Center

about it? It was the concern of this particular study. The conclusions can be

made according to the findings of the study in the concise form.

a. Almost all English teachers have positive attitude towards English

language but they are not satisfied with the current English language

teaching and testing system because of insufficient instructional

materials and exposure.

b. Majority of English teachers support English as compulsory subject but

they are not satisfied with their students’ proficiency level in English.

c. Almost all English teachers want reform and change in current

secondary level ELT system due to unequal emphasis in listening and

writing skills than reading and writing skills.

d. Majority of English teachers of both public and private schools ignore

current paper and pencil testing system and seek modern devices and

technologies in ELT to make our testing system as standard as IELTS

and TOEFL.

e. Almost all English teachers want change in the subject matter of English

and expect their schools to be equipped with modern teaching and

testing devices.

f. We need drastic change in our English language teaching and testing

system of secondary level to make our ELT system reliable, valid and
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standard. We are lacking modern equipments and exposure in our

current secondary level ELT system. If we focus all language skills

equally and be equipped with modern technologies then only our testing

system can achieve success.

5.2 Recommendation of the Study

The recommendation of the findings with relating to the policy, practice and

further researches have been suggested as follows:

5.2.1 Policy Related

On the basis of the findings of the study, the following recommendations

relating to the policy can be made so that the drawbacks seen in the current

ELT system of secondary level can be reformed.

a. The findings of the study can help the government or the policy makers

to refresh their mind and to revise the curriculum.

b. It can also guide to the stakeholders to make up-to-date to the existing

ELT system.

c. The results of the study can be supportive to the curriculum designers

and other stake holders to get information about the effectiveness of the

current ELT system.

d. NELTA and other English teachers’ organizations can also take it a

useful scenario of current ELT system of secondary level.

e. At last, the government and school administration should organize

workshops and seminars to discuss about the current ELT system of

Nepal. It will be helpful to both policymakers and teachers.

5.2.2 Practice Related

On the basis of the findings of the study the following recommendations can be

made relating with the practice to upgrade existing ELT system.

a. The present study will work as a clear framework to the English teachers

and students.

b. The insincere English teachers can be sincere and aware about existing

ELT system.
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c. The findings of the study will make the English teachers up-to-date

about current English language teaching and testing system.

d. It can be useful to the English teachers and other stake holders to share

ideas and to make co-ordination.

e. The study will also be a model to understand Nepalese ELT system and

other countries ELT system.

5.2.3 Further Research Related

On the basis of the findings of the study we can make various

recommendations which will fulfill the gap of this respective field. The below

mentioned recommendations can be made for further researches.

a. Although some researches have been conducted concerning English

language testing system in the department of English education, this

research will encourage the students to do further research expanding

the area.

b. The findings of the study can be helpful to the further researchers to

develop both theoretical and conceptual framework to this particular

field.

c. This research can be a framework for conducting further research

widening its region.

d. Finally this study will be supportive to the English teachers to change

their thoughts and ideas and to create new concepts.

In nutshell, if further researches can be conducted or if any other researchers

carried out their research regarding this particular issue, it will help to make a

drastic change in existing ELT system of Nepal. It can also help to make our

ELT system qualitative & standard.
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