CHAPTER ONE
INTRODUCTION

1.1 General Background

We, people, are aways full of thoughts, emotions, and feelings. These
thoughts, emotions and feelings are expressed by using language. Language is
the universal medium through which human beings express all the things
and make their daily routine easy. It is human species specific property and
not possessed by other living beings. Oxford Advanced Learners’
Dictionary (2005, p.862) defines language as' the system of communication
in speech and writing that is used by people." Likewise Richards et al.
(1985, p.153), define it as" the system of human communication by means
of astructural arrangement of sound (or their written representation) into
larger units, e.g. morpheme, words, sentences, utterances.”

These definitions indicate language is a complex phenomenon especially used
as a means of communication. There are innumerable languages in the
world and no language is superior or inferior in terms of communicating
ideas. However, some languages, such as English, play a dominant role in the
society. It is one of the official languages of the UN. So, it is thought that
the English language is one of the major languages of the world and
coming with increasing number of users in various field and sectors such
as education, mass media, science and technology and so on. Many
books have been published in this language. We can get hottest

information of various fields by using the internet services which are



expressed mainly in the English language. It means the importance of the
English language can be hardly exaggerated.
In the context of Nepal, English has been officialy taught with the
establishment of Durbar school.

In the last few decades, the position of English in the formal

education curricula has been fluctuated. Sometimes, it was proposed
that English language be introduced from grade four and at other
times it was introduced from grade one. Likewise, the university
education also faced similar type of dilemma as it failed to make Nepali
the medium of instruction mandatory since the early 90s. (Bhattarai and
Gautam, 2007, p.33).

Nowadays it is taught as a foreign language in Nepal and has
been made a compulsory subject in schools and campuses as its
importance has been redlized. So it has become an integral part of the
formal education system in  Nepa. When we tak about formal
education we should not forget about language learning and testing
system of it. Thus, it is essential for English teachers to get some basic
knowledge about language teaching and testing.

1.1.1 LanguageLearning and Testing

In the field of language teaching, testing refers to the process of
gathering information on the nature, level and trend of the learners’
progress in developing the competence in target language. We expect the

learners to perform some observable behaviors according to our



objectives of programme and a test, as a measurement instrument, is
supposed to quantify the behaviors according to some explicit procedures.
Language learning and testing are interrelated  phenomena.  Language
learning and testing are two sides of a coin. Language teaching is not complete
without testing. Both are so closely related that we cannot separate them
from each other . According to Heaton (1975, p.5), " Both testing and
teaching are so closdly interrelated that it is virtually impossible to work
in either field without being constantly concerned with other.” Similarly
Coombe (2007, p.36) says, "Language testing at any level is highly complex
undertaking that must be based on theory as well as practice.” In other words,
testing is a part of language teaching and it has a lot to do with
language education. Testing is one of the important means of
evaluation in language learning. Teaching is not complete without
testing. Though, testing is a separate activity, it is an integral part of
teaching. It means that teaching is influenced by testing or vice-
versa. In other words, teaching is imparting knowledge and skills to a
person, whereas testing is measuring the persons ability to retrieve and
use that knowledge and skills. The aim of teaching is not only related to
instructional planning and evauation of learners progress and teachers
effectiveness but aso related to the evaluation of how well learners can
use their language resources for purposeful and  meaningful
communication. To sum up, testing is one of the significant and
indispensable activities of teaching which strengthens teaching learning
activities. Therefore, it is crucial for English teachers to get knowledge
about the relationship between teaching and testing.



1.1.2 Importance of Testing

Testing is an inherent part of teaching. Until some decades ago,
language testing was regarded as a small part of applied linguistics and
language teaching. It did not have much role to play, but nowadays it is
regarded as a separate subject with great weighting. Language has been
developed in such a way that like any other area of study, it has become
an independent discipline. According to Heaton (1975, p.5), "A language
test which seeks to find out what candidates can do with language
provides a focus for purposeful, everyday communication activities. Such
a test will have a more useful effect on the learning of a particular
language than a mechanical test of structure." Similarly Hughes (1989, p.7)
opinion is that language testing aims to measure the proficiency of the
learners in regardless of language courses offered to them. It also aims
to discover the achievement of the objectives of a course of study by
the learners.

According to Harris (1974, as cited in Mainali 2005, p.3), "Language
testing has the purpose of classifying or placing individuals in
appropriate classes. On the basis of students’ performance, they can be
categorized as good or bad." Similarly, Coombe (2007, p.46) views that
the development of English language tests depends upon a number of factors
must importantly, however, is that the guiding principle of validity, reliability,
practicality, washback, authenticity, transparency and security should guide the

creation of classroom tests.



Testing is used as a process of scrutinizing how far learners have
learned what a teacher wishes them to learn. In this process, the
teacher usually makes queries in the classroom during or after his
teaching or administers an examination at the end of a lesson, or a

unit or a chapter or a course of study. (Khaniya, 2005, p.1)

To sum up, atest is conducted to reinforce learning, to motivate the

students and to give feedback tothe teacher and the materialswriters.

However, a test is usually conducted to achieve one or al of the

following immediate purposes or objectives that denote the importance of

testing in language learning activities:

Vi.

Vil.

viil.

Testing is helpful to diagnose students’ strengths and weaknesses
and use remedia works for improvement.

It motivates students to learn or review specific materias.

It is helpful to place students in a new grade / at appropriate
level.

It determinesthe students’ achievements.

It is helpful to find out the students’ proficiency and
progress.

It is important to determine the efficiency of the course.
It is useful to furnish with appropriate data for making decisions
about teaching learning programmes.

Itis helpful  to evaluate the effectiveness of different tools of

examinations aswell aslanguage teaching.



iIX. Itisuseful to assess for some purpose external to current
teaching.
1.1.3Meaning and Importance of Marking

A language test hastwo main aspects: setting and marking. The term
'setting' refersto the construction of the instruments designed for the
purpose of eliciting responses from learners, and the term ‘marking’
refers to the process of assigning marks to those responses following
certain explicit rules, i.e. evaluation of those responses. Similarly, mark is
the outcome of an examination, often expressed as percentage because of the
adjustments such as heavier weighting for sometimes the mark is not always
the same as the total score. "Marks may be associated with a students attempt at
an assessment task in the same way that grades may be associated with a
students overall attainment in a course. A mark may be anumber or alabel of a
category.” (http://www.alte.org/projects/glossary.php. Retrieved August 23,
2009). Similarly, there are two main activities in testing process, pre-
administrative and post- administrative. Marking is related to the post -
administrative activity in which the result is interpreted. Under this
activity a tester can use different tools to bring consistency in hisher
marking. Among these tools marking schemeis one which playsa vital
role in marking exam papers. This study is related to the effectiveness
of marking schemeintesting exam papers or students’ achievement.

Oxford Advanced Learners’ Dictionary (2005, p.940) defines marking as
"the activity of checking and correcting the written work or exam papers
of students." According to Khaniya (2005, p.155), "Scoring a composition is

guantifying a piece of writing in terms of the presence or absence of



certain aspects of it, whether specified implicitly or explicitly." So
marking is a process in which a marker evauates the students’
achievement on the basis of certain aspects of piece of writing or
expected goas or objectives of the examination. It would be better if a
teacher/marker is guided by certain aspects that are to be evaluated in
objective way to get uniformity in testing. In this regard Ur (2005, p.44)
says," The tests are marked and returned as quickly as possible (within a
week) so that we can discuss specific points while the test isstill fresh
in students minds."

Although marking is a complex process, it is very important in teaching
learning activities because it can be a good feedback both for teachers
and students. So a tester or marker should be much careful while
marking the answer-sheets of the students. Mark obtained in test and
examination generally judges the effectiveness of whole educational
programme as well as efficiency and competence of the teachers.

The importance of marking can be pinpointed in the following points:

i. It is an essential part of language testing to get feedback both
for teacher and students. Teachers can judge the effectiveness of
their teaching on the basis of marking. Similarly, students can test
their own learning performance.

ii. Marking provides a basefor certification.

lii. It is useful/helpful to take academic decisions.

iv. Marking hasa vita role in grading and upgrading of students. It

tells us the certain position of the students because of the mark

which he/she has secured in their examinations/tests.



v. Marking is helpful to evaluate the approaches, methods and
techniques of language teaching as well as testing.

vi. It helps guardians to be aware of how well their students are
performing in language learning.

vii. It shows the areas of difficulties of the content of the language
courses considering students and teachers.

viii. It is realy helpful for stakeholdersi.e. the test designers, teachers
trainers and textbook writers of language learning activities. They can
evaluate their works through the mark secured by the students.

IX. It plays a great role to evaluate the whole educational programme.

1.1.4 Approachesto Marking

Subjectivity is one of the greatest problems in marking specially marking
students writing tasks. According to Khaniya (2005, p. 154) "Experts argue that
iIf well designed marking schemes are used and markers are trained in marking,

the degree of subjectivity can be minimized."

According to Copper (1977), Ali (1988) and Lloyed-Jones (1977, as cited in
Khaniya, 2005, p.155), approaches to marking compositions have traditionally
been discussed under two main headings. e.g. atomistic and holistic. Lloyed-
Jones (1977, p.33) says," Atomistic scoring method, sometimes called “indirect
or frequency-count’ rely on the assessment of particular features associated
with skills in discovering whereas, holistic methods consider samples of

discourse."



Different approaches are emerged to minimize the subjectivity in marking.
Subjectivity is developed due to the individual student’s creativity level,
expression ability, and selection of vocabulary, writing style, and originality
and so on. Weir (1990, p. 82) has remarked, "Even if examiners are provided
with an ideal marking scheme, there might always be some who do not mark in
exactly the required.” It means variation in marking is one of the problems of
scoring which directly or indirectly creates problem; affects the students,
teachers and others who are involved in educational pogramme. In order to

cope with such problems various approaches to marking have been emerged.

According to Davies, (1968, cited in Gautam, 2001, p.16 and Sharma, 1999,
p.9) there are three commonly used approaches to marking. They are:

a. Impressionistic marking

b. Analytica marking

c. Multiple marking
But Khaniya (2005, p.156) views that general impression, and analytic methods
are considered simple and reliable in assessing writing ability of learners in
terms of their ability to communicate.
Similarly, Heaton (1975, p.148) discusses one more method of marking which
is.d. Mechanical accuracy or error count method.

1.1.4.1 Impressionistic Marking

This is one of the methods of marking which refers to the process of

assigning marks to an answer on the basis of the total impression of



the examiner about it as a whole. It means a sample of scripts (up to
about one third) is selected randomly and tried to replicate the ability

range involved.

According to Heaton (1975, p.147), "The impression method of marking
entails one or more markers awarding a single mark (multiple marking),
based on the total impression of the composition as a whole." He further
adds that as it is possible for a composition to appeal to a certain
reader but not to another, it is largely a matter of luck whether or not a
single examiner likes a particular script. The examiner’s mark, thus, can
be highly subjective one based on a falible judgment, affected by
fatigue, carelessness and prejudice. He further says that impression marks
must be based on impression only, and the whole object is defeated if

examiners start to reconsider marks and analyze compositions.

According to Hughes (1989, p.86), who cals this method ‘holistic
scoring', it 'involves the assignment of a single score to a piece of
writing on the basis of an overall impressions of it. He points out rapidity

as the main advantage of holistic scoring.

Impressionistic scoring is fast and economical because it seeks for the
total effect of a piece of writing as well as assesses the answers related
to language. But various sub-skills and elements of language are not

equally marked due to total effect of piece of writing at a time,

10



1.1.4.2 Analytical Marking

Anaytical marking approach refers to the preparation of marking
scheme and allocation of separate scores for each of a number of
aspects of a task and assigning scores accordingly. According to Hughes
(1989, p.91), "Methods of scoring which requires separate score for each
of a number of aspects of a task are sad to be analytical marking." It
iIsrelated to test content and process of development of test items, i.e

pre-administrative and post-administrative phase of the test.

1.1.4.3 Multiple Marking

Multiple marking denotes the process of marking in whichtwo or three
markers are involved for a single answer sheet. It differs from the
analytical marking and impressionistic marking inthe sense that latter
approaches involve only one marker for each piece of a work. Multiple
marking is desirable to seek high accuracy and to make sure high score
reliability.

1.1.5Marking Scheme: An Introduction

Language testing isa highly complex activity. It must be based on
theory as well as practice. A language tester should consider some
principles of language testing, which are essentials to govern good test
design, application /administration  and analysis. Marking scheme and

answer keys are important tools to language testers in scorning any
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answer sheets of the students. It is a guideline in scoring answer sheets
to measure al aspects of language testing considering the special aspects
without any potentiality of partiaity.

Marking scheme is a guideline to the examiners and head examiners of
SLC answers. The definition is specially focused on marking SLC answer
sheets. Khaniya (2005, p.138) defines, "A marking scheme is a
comprehensive document indicating the explicit criteria against which
candidates’ answer will be judged; it enables the examiner to relate
particular marks to answers of specified quality." Similarly, "A marking
scheme is set of criteria used in assessing student learning and a marking guide
provided to the marker of an assignment, which explains the marking criteria
for each part of the assignment."(lodge.google.com\p\great apes\wiki\domin
vocabulary. Retrieved January 2, 2009). The above definition emphasizes that
marking scheme is a set of criteriawhich is used to assess student learning. The
above definition also defines that marking scheme is a marking guide. It also
provides the marker with assign score to an assignment considering the
marking criteria for each part of the assignment. In other word, the above
definition focuses on the specific marking criteria of assignment for the
markers.

"A list of al the acceptable responses to the terms in a test. A marking
scheme makes it possible for a marker to assign score to a test accurately
(www.oup.com./elt/local/gobal /promotion/oet. Retrieved September 1, 2009).
The retrieved definition also talks about reporting the value of a student's
attempt in testing especially at an assessment task and defines "A marking

12



scheme isaway of assessing and reporting the value of a student's attempt at an
assessment task." (www.tedi.edu.uk/downloads/criteria. PDF. Retrieved August
20, 2009). Similarly, "Marking scheme is a list of all the acceptable responses
to the item in atest. A mark scheme makes it possible for a marker to assign a
score to test accurately. (http://www.alte.org/projects/glossary.php. Retrieved
August 23, 2009)

There are some other web definitions which talk about the importance as well
asthe format of the marking schemesin testing. The retrieved definitions of the

marking scheme are presented below:

For each externally set assessment or question paper there must be mark
scheme that is designed to ensure that all examiner mark the assessment
or question paper consistentently and reliably. The mark scheme
provides the range of expected responses to all the questions in the
guestion paper and indicates how many marks should be awarded to any
particular answer the marks for each question in the mark scheme must
exactly match those in question paper which normally includes an
indication of the mark allocation for each question or sub-questions. All
marking schemes are intended to promote positive marking, i.e. it is
assured that a candidate starts with zero marks and is awarded marks for

whatever achievement is demonstrated rather than starting with the
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maximum number of marks or having marks deducted for wrong or

incomplete answer (http://www.ciea.org.uk. Retrieved August 20, 2009).

Similarly, when we talk about marking scheme, it is necessary to think about
the format of it. The examiner/marker should be familiar with the format of
marking scheme. If the examiner/marker doesn't know about the format of
marking scheme, he/she can face many problems in marking the particular
answer sheet of their students. Sometimes, the format of marking scheme
depends on the nature of question paper and the purpose of testing too.
Regarding the format of marking scheme, some web definitions are presented
below:

The format of the mark scheme depends on the nature of the question
paper and what are being tested. Some mark schemes (or a selection of
mark schemes) award mark point by point. Candidates are awarded mark
for the correct answer (or for a correct response if there is more than one
possible correct answer) and no marks for an incorrect answer. In some
cases the principle examiner will list a range of acceptable and
acceptable answer to offer guidance to the examining team. For more
complex guestion the mark scheme may allow arange of possible marks,
depending on the accuracy and extent of the response. So for example, a
guestion marked out of three may allow one mark for a correct response

two marks for a correct response plus a smple explanation and three

14



marks for a correct response plus a fuller explanation.

(http://www.ciea.org.uk. Retrieved August 20, 2009).

So marking scheme is a document which indicates the specific criteria of
specific answers of the candidates and allows us to judge considering the
criteria while we are scoring them the answer sheets of the

examinees/students.

1.1.6 Role of Marking Scheme

Marking scheme is a device /document which can play a vital role in
scoring. Scoring is the post-administrative activity. Scoring or marking
is considered to be positive or negative respectively according to whether
one rewards mark for what is correct. So marking isnot an easy task. The
scorer may faceso many problems in marking an answer book fairly. Fair
judgment is one of the greatest challenges of the scorers. There may be
dilemma whether or not to assign a certain mark to certain aspect of an

answer book.

While marking, we take into account the different components of a
composition such as content, and the way it is presented and so
on, and then we measure the quality of the composition by seeing
how well it fulfills the purpose of the writing task. The decision

about which element in a composition are to be focused on, and
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to what degree, to some extent, is based on the purpose of the

test and the nature of the test. (Khaniya, 2005, pp.154-5).

It means we have so many problems regarding the fair judgment of
the answer sheets of our students. A tester has to be familiar with all
the facts related to the testing of all language skills. As ascorer he/she
has to be aware of and anticipate the kind of problems that may arise
during marking. In this regard Davies (1968, p.29) says, “For
examinations in the marking of which subjective judgment is required,
some degree of marker unreliability must be accepted.” He further
adds that this marker unreliability can be reduced (i) by an anaytica
procedure in which different aspects of materids to be assessed are
marked separately; (ii) by increasing the number and decreasing the size
of the units to be marked and (iii) under certain conditions, by

replicating an ‘impressionistic’ marking procedure.

According to Davies (1968, p.29) when we consider statistical aspect,

there are three man causes of disagreement among markers who

independently mark the same set of scripts:

i. The marks awarded may differ inaverage standard or level. One
marker may be generally severe, another generaly lenient.

ii. Themarks may differ in their scatter or spread. One marker
may employ the whole range of the available scale, another only

part of it.
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iii. The mak may order the examinees differently. Discrepancies
among the markers in rank order are reflected in low inter

correlations among the arrays of mark they assign.

Writing skill i.e. composition writing of the students should be
tested according to their level whether they are a basic,
intermediate or advanced level. If they are at basic level , then
they should not be penalized for common grammatical error. But
if they are advanced level, then their writing skill should be tested

more strictly. (Heaton, 1975, p.136).

Similarly, Weir (1990) says:

Two different approaches for assessing writing ability can be adopted.
Firstly, writing can be divided into discrete level, eg. grammar,
vocabulary, spelling and punctuation, and these elements can be
tested separately by the use of objective tests. Secondly, more
direct extended writing tasks of various types could be constructed.
These would have greater construct and washback validity but

would require amore subjective assessment. ( p.58).

Preparing a marking scheme is a difficult job. Although it is prepared by head

examiners or subject teachers, the examiner and students should be familiar
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with it. When the students are familiar with marking systems or techniques,
they can easily handle the problems of answering process in their examinations.
When we talk about the preparation and application of the marking scheme the

following points are useful in our context too.

Marking scheme is prepared by the Principal Examiner and considered,
together with the relevant question, by a panel of subject teachers. This
mark scheme includes any amendments made at the standardization
meeting attend by all examiners and is the scheme which was used by
them in the examination. The standardization meeting ensures that the
mark scheme covers the candidates responses to the questions and that
every examiner understands and applies it in the same correct way. As
preparation for the standardization meeting each examiner analyses a
number of candidates scripts alternative answers not already covered by
the mark scheme are discussed at the meeting and legislated for. If, after
this meeting, examiners encounter unusual answers which have not been
discussed at the meeting they are required to refer this to the principal

examiner. (www.qua.org.uk Retrieved 20 August 2009).

It must be stressed that a mark scheme is a working document, in many cases
further developed and expanded on the basis of candidates reaction to the
particular paper. Assumptions about further mark scheme on the basis of one

year's document should be avoided; whilst the guiding principles of assessment
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remain constant, details will change depending on the content of a particular

examination paper.

The survey of the literature on role of marking indicates that marking is
not merely the assigning marks to a certain answer sheet . Itismore a
process of fairly and consistent way. The process is more reliable by
using marking schemes. The role of marking scheme can be summarized
in the following points:
I.  Marking scheme guides the markers (examiner/head examiner) to mark
the specific featuresof the writing.
ii. Itis helpful to bring consistency among markers.
lii.  Itishelpful tofind out thecontent of the marking.
iv. It can contribute to spread the mark considering the weightage of
the course.
v. Itdevelopsthe skillsof marking answer sheets.

vi. It makes the scoring more reliable.

1.2 Review of Related Literature

A number of teachers and research scholars have carried out severa
studies on testing focusing on examination system at school level or

campuses in the Department of English Education.

Adhikari (1986) carried out a research on *“ Differences in Written
Correction of English Teachers”. The objective of his study was to

identify the nature of variation in correction techniques. The study
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showed that thereisno uniformity in teachers’ correction. The same errors
are treated in different ways. The study emphasized the uniformity in
teachers' correction. So, one of the major problems of marking is the lack of
uniformity among the teachers in marking the answer sheets of the students. In
order to keep the uniformity among the teachers, marking scheme can play a

vital role in marking.

Sharma (1999) who carried out a research on " A Study in Marking

an English Answer Book", attempted to find out the nature and

degree of variation in marking an SLC compulsory English answer

book by different groups of examiners. The marks assigned by

different group of examiners were  compared to find out

leniency.

Sharma’s findings were:

I. Variation inmarking is found to occur not only across but
also within groups of various kinds.

li. English teachers are found tobe more lenient than others.

iii.  More variation in marking is found to occur in subjective test item
than in objective test items.

iv. Trained teacher are  more lenient than untrained teachers in

general.
Gautam (2001) conducted his study on "An Anaysis of Subjective

Marking" which makes an attempt to determine variation on marking by

different groups of examiners. He divided the examiners while he was
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conducting his research activities into different groups i.e. sex, age,

designation, training, mother tongue, €tc.

Some of the findings of hisstudy are presented below:

I.  Variation in marking is found to occur in all the subjective test
items included inthe questionnaire.

li. The lower age of the examiners and female examiners are more
lenient than the higher age of the examiner, the designation in

academic position and male examiners respectively.

Kshetree (2001) conducted his research on "A Study on the Washback
Effect of the SLC Examination" and the objectives of the study were
to find out the washback effect of examination in teaching and
learning of English, and to analyze the materials used by teachers and
students. The findings of hisstudy are presented in descriptive form as:
the secondary level English teachers did not seem to be much
informative. They were not found equipped with very simple materias
like the package of the newly implemented courses of English. The
washback effect of the SLC examination as a whole was negative. His
study has undoubtedly opened the new area of research in language

teaching and testing.

Sah (2003) has attempted to find out and compare the effectiveness of
objective and subjective test. This was a cross-sectional study entitled
"Effectiveness of Objective and Subjective Type of Tests for Grade 10"

in which both primary and secondary sources of data were utilized.
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The magor findings of the study were that the performance of the
students was better in objective test than in subjective test; the tota
difference of the students’ performance in the subjective test and
objective test was that of 16.42%; the performance of the students in

both subjective and objective tests was better in the seen passage, etc.

Mainali (2005) conducted her study entitted "A Study on Marking an
Answer Book: A Case of Grade IX Compulsory English". The objective
of her study was to find out nature and degree of variation in
marking an English answer book of grade I1X. She presents them in
terms of:
i. experienced vs inexperienced teachers

li. trained vsuntrained teachers

lii. privatevsgovernment school teachers.

She used both primary and secondary sources of data The
population of the study was divided into two types and it consisted of
the examinees and examiners. She found out that experienced teachers are
stricter than inexperienced ones, trained teachers are less lenient than
untrained ones and government aided school teachers are more lenient

than private school teachers.

Regmi (2006) carried out her research on the topic " A Study of
Washback Effect of B.Ed. Examination: A Case of English Language
Teaching Materidls and Practice". The objectives of her study were to

find out the washback effect of the examination of the course 'ELT
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Materials and Practice to examine the trends of examination, questions
from the academic year 2059 to 2062 on the basis of the course
objective. Her finding is that examination system has negative washback effect
on teachingand learning.

She has further explained her findings as follows,

- Examinationsdo not represent all courses objectives.

- Content coverage of theoretical examination has been found low.

- Since practical examination is not found practicable there is danger
of cheating in practical examination.

The present study is different from those in the sense that it is
related to the effectiveness of marking scheme in language testing
especially the answer sheetsof the students up to SLC level. So far as
my knowledge is concerned, nobody has carried out a research on effectiveness

of marking skill in testing.

1.3 Objectives of the Study

Theobjectives of the study were as follows:

i. Tofind out therole of marking scheme in testing answer sheets.
ii. Tosuggest some pedagogical implications.

1.4 Significance of the Study

Testing and examination are the most important aspectsof language

teaching. In every educational institutions of the world , testing is an
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inherent part of language study. Without testing, teaching learning
processis not adequate. The study will be significant for highlighting
the meaning, importance and effectiveness of marking scheme that may
help to reduce inconsistency in marking answer sheets of the students.

It will provide feedback to the concerned teachers, teacher-trainers, test
designers, examiners, examinees, policy makers, methodologists and all
the others who are directly and indirectly involved in English language
teaching in Nepal and aboard. It will be significant for improving marking
gystem in systematical ways as well as bringing uniformity in testing/

marking answer sheets of our students.
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CHAPTER TWO
METHODOLOGY

This chapter involves the methodology followed to carry out the research. The

topics given below will describe the methodology adopted for the purpose.

2.1 Sour ces of Data

The researcher used both primary and secondary sources of data to carry out

this research work.

2.1.1 Primary Sour ces

Forty teachers of Morang and Jhapa districts, who were teaching English in
secondary level, were the primary sources of data from which the researcher
conducted marking conferences taking 20 teachers from each district. Among
the 20 teachers, 10 were trained and 10 untrained from each district. The
researcher conducted the conference marking in two parts of respected districts

I.e. one each.

2.1.2 Secondary Sources
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The secondary sources of data were different books, magazines, journals,
newspaper, articles, websites and documents related to language testing. Some
of them are: Heaton (1975), Davies (1968), Ur (2005), Khaniya (2005), etc.

2.2 Sampling Procedure

The total population consisted of forty English teachers of Morang and
Jhapa districts who are teaching English in secondary level. The teachers
were trained, untrained, male and female. The researcher used the technique
of judgmental sampling. The answer sheets (App. I, Il, 111) of the students
were used to find the effectiveness of marking scheme which were collected

by conducting dummy examination.

2.3 Toolsfor Data Collection

The question paper of SLC exam, Marking Scheme, Marking Scoring Form
and the answer sheets of the students were the maor tools for data
collection.

2.4 Process of Data Collection

The researcher adopted the following stepwise procedures to collect the data.

I.  The researcher collected the SLC questions (App. IV) and marking
scheme of 2008 (App. V) from OCE and zeroxed them.
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Ii.  The researcher visited some private and government-aided schools to
administer a sample examination. Then, he collected answer sheets
and observed different competency levels of the students. After that
he selected three answer sheets among them.

lii.  The researcher then personaly requested the teachers to take part in
conference marking. Then, he supplied stationery materials as
pens/pencils, blank sheet of paper etc. The researcher got them to
mark the given answer sheets.

Iv.  The researcher kindly requested and encouraged the teachers to mark
the given three answer sheets without using marking scheme. When
they completed marking the answer sheets, the researcher again
requested them to mark the answer sheets by using marking scheme.

2.5 Limitations of the Study

The study had the following limitations:
I.  The study was limited to find the role/effectiveness of marking scheme
for SLC level.
ii.  The study was confined to the selected teachers of Morang and Jhapa
districts.
lii.  The study was limited to the marking of SLC answer sheets specialy in
testing reading and writing skills of the students.
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ANALYSISAND INTERPRETATION

This chapter deals with the analysis and interpretation of the data obtained from
the conference marking which was conducted in Jhapa and Morang, 20 teachers

from each district. The marking of the answer-sheets were recorded and

CHAPTER THREE

tabul ated to meet the objectives of the study.

The analysis and interpretation is done under the following sub headings:

3.1 Effectiveness of the Marking Schemein Total

Firstly, the researcher analyzed the data in total considering the highest and the

lowest average score among the teachers with and without using the marking

scheme and tabulated the assigned marks in the following table:

TableNo. 1

Average Marksand Differencesin Total

Sets | WOM | WM | Differencein average
SetA| 145| 165 +2

SetB| 44.7|47.36 +2.66

Set C | 66.53 | 66.61 +0.8
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The above table shows that the difference of the assigned average mark is
increased especially in set A and set B. The assigned average mark was 14.5
without using marking scheme and it was increased by 2 marks with marking
scheme in set A. Similarly, the assigned average mark was 44.7 without using
marking scheme and it was increased by 2.66 in average mark with marking
scheme. On the other hand, in the case of set C the average mark assigned
without using marking scheme was 66.53 and the difference was increased by
0.8 in average mark with marking scheme. In all above mentioned cases with
using marking scheme, the marks are nearer to the true mark of the respected
answer sheets. Similarly, the marks are very nearer the average mark of the
answer sheets after using marking scheme. Thus, it is the conclusion that in
every case there is positive result of marking when an examiner uses marking
scheme in marking his/her answer sheets. So it is the conclusion of the research

that marking scheme is effective in testing the answer sheets of the students.

3.2 District Wise Comparison

The researcher selected 20 teachers from Morang and 20 from Jhapa districts
using judgmental sampling procedure. In order to find out the effectiveness of
marking scheme, he analyzed the obtained data by comparing the marks of the
teachers assigned by them by using marking scheme and without using marking
scheme according to the district. The following two tables show the district

wise marks assigned in different sets.

TableNo. 2
Morang District
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S. Set A Set B Set C
N. WOM WM Diff. | WOM | WM | Diff. | WOM | WM | Diff.
1 135 16.5 3 42 47 5 63| 675| 45
2 16.5 15.5 -1 44.5 46| 15 67.5 65| -25
3 115 135 2 45 47 2 68 66 -2
4 15.5 14.5 1 465| 475 1 66 66 0
S 14.5 14.5 0 45| 475| 25 65 65 0
6 17 15 2 475 47| -05 62 65 3
7 14 135 -0.5 45 48 3 66.5 66| -0.5
8 135 17.5 4 44.5 48| 35 69.5| 695 0
9 15 16 1 48.5 47| -15 63 68 5
10 16 16 0 50 47 -3 66 | 66.5 0.5
11 115 14.5 3 46 48 2 64.5 65| 05
12 20.5 16.5 -4 46 47 1 62.5 67| -45
13 9.5 155 6 435 48| 45 72 67 -5
14 11 14 3 475 47| -05 65 66 1
15 12 12.5 -0.5 475| 475 0 67 66 -1
16 135 155 2 475 | 485 1 71 67 -4
17 125 135 1 50.5| 46.5 -4 61 65 4
18 17 16 -1 40.5 46| 55 73| 665| -65
19 17 17 0 455 | 475 2 715| 685 -3
20 125 16 35 47 48 1 69| 685| -05
Total 284 303.5 920 946 1333 | 1331
TableNo. 3
Jhapa District
S. Set A Set C Set B
N. | wom | wMm | Diff. | wOM | WM | Diff. | WOM | WM | Diff.
1 20.5 16| -45 475| 475 0 65.5 67.5 2
2 18 16 -2 46| 475 15 64 64.5 0.5
3 13 16 3 46 47 1 63.5 66 2.5
4 16.5 16| -05 46| 475 15 66.5 66.5 0
5 15.5 17 2.5 465 | 475 1 63 66 3
6 125| 175 5 45 47 2 65 67 2
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7 145 175 3 48 46 -2 65.5 67 15
8 13 17 4 47.5 47| -05 67.5 66.5 -1
9 16| 16.5 0.5 45 48 3 66 67.5 15
10 13.5 17 3.5 435 46.5 3 67.5 66| -05
11 11| 145 3.5 405 | 4715 7 62 68.5 6
12 12.5 17 4.5 475| 46.5 -1 68 65.5| -25
13 16| 175 1.5 46| 485 2.5 68.5 67| -05
14 125] 175 5 41 48 7 70 67 -3
15 14.5 16 2.5 46| 485 2.5 69 66 -3
16 15| 16.5 1.5 45.5| 485 3 72 66.5| -55
17 20 17 -3 485 | 455 -3 69.5 66.5 -3
18 175 16| -15 50 48 -2 66 67 1
19 16| 175 1.5 45 48 3 65.5 64.5 -1
20 135] 155 2 43 46 3 65 68.5 35
Total 301.5 3315 914 946.5 1329.5 13315

The above tables show that the marking scheme is effectively used by the
teachers of Jhapa because the differences among the sets are greater in
comparison with the differences among the teachers of Morang. In other words,
when the researcher analyzes the above tables, he finds positive and negative
differences in the scoring of the given sheets after using the marking scheme.
The differences are from -5.5 t07.0 marks in different sets among the forty
teachers. When the difference is zero/nil (0) and assigned mark is nearer to the
average mark of that answer sheet, we can say that the role of marking scheme
is not effective. On the other hand, if the difference is in positive or negative
marks as -5.5 and 7.0 after using marking scheme, it will show the positive as
well as negative effect of marking scheme in testing. It means if there is a
negative difference the examiner reduces some marks after using marking
scheme. Similarly, if there is positive difference the examiner adds some marks

after using marking scheme. In order to find out the positive effect of marking
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scheme, the mark should be nearer to the average mark of the particular answer

sheet in both casesi.e. positive or negative differences.

The above tables clearly show that the differences of zero/nil (0) are of two
teachers of Jhapa district in the marking of different sets of answer sheets. But
the differences of zero/nil (0) are of seven teachers of Morang district. So the
effectiveness of marking scheme is higher in comparison with Morang district.
The difference of -5.5 is found in the marking of informant no.16 of Jhapa
district in set C. The difference also brings to the nearest mark of that answer
sheet. Similarly, thereis adifference of 7 marksin set B of the teacher of Jhapa
district. It means the informant no.11of Jhapa adds 7 marks after using marking
scheme. After adding 7 marks, the assigned mark is nearer to the average mark
so the teachers of the Jhapa used the marking scheme effectively in comparison

with the teachers of Morang district.

3.3 The Analysis of Marking Scheme between Trained and Untrained

Teachers.

The following tables show that the marks assigned by the trained and untrained
teachers. The researcher had requested 10 trained and 10 untrained from each
district.

TableNo. 4
Trained Teachersof both Districts
S. Set A Set B Seat C
N. WOM WM Diff. WOM WM Diff. WOM WM Diff.
1 135 16.5 3 63 67.5 45 42 47 5
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2 165| 155 -1 67.5 68 0.5 445 46 15
3 115| 135 2 68 68 0 45 47 2
4 155| 145 1 66 66 0 465 | 475 1
5 145| 145 0 65 65 0 45| 475 25
6 17 15 2 62 65 3 475 47| -05
7 14| 135| -05 66.5 66| -05 45 48 3
8 135| 175 4 69.5| 69.5 0 44.5 48 35
9 15 16 1 63 68 5 485 47| -15
10 16 16 0 66| 66.5 0.5 50 47 -3
11 20.5 16| -45 655| 675 2 475| 475 0
12 18 16 -2 64| 645 0.5 46| 475 15
13 13 16 3 63.5 66 25 46 47 1
14 16.5 16| -05 66.5| 66.5 0 46| 475 15
15 15.5 17 25 63 66 3 465 | 475 1
16 125| 175 5 65 67 2 45 47 2
17 145| 175 3 65.5 67 15 48 46 -2
18 13 17 4 675| 66.5 -1 475 47| -05
19 16| 165 0.5 66| 675 15 45 48 3
20 13.5 17 35 67.5 66| -05 435 | 465 3
™ 300 319 1310.5 1334 919.5 943.5

AM 15.00 15.95 0.00 65.53 66.70 0.00 45,98 47.18

The above table shows the assigned mark in different sets by the trained
teachers of both districts. Among the 20 trained teachers the average mark
of set A, set B and set C is 15, 45.95 and 66.5 without using marking
scheme and 15.95, 47.17 and 66.7 respectively after using the marking
scheme. After using marking scheme the variation is minimized and most of
the assigned marks are nearer to the average mark. Thus, it brings
consistency in marking and also shows the vital role of marking scheme in
marking. When the researcher analyzed the assigned marks considering the
individual performance of the trained teachers, the greatest difference was

found of 8 marks in set B without using marking scheme but it was
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minimized after using marking scheme and difference was of 2 marks only.
Similarly, in most of the cases the assigned marks are very near to the
average mark of the given sets with using marking scheme. So there is

consistency in marking after using marking scheme.

TableNo. 5
Untrained Teachersof both Districts

S. Set A Set B Set C

N. | 'wom | w™M | Diff. | WOM | WM | Diff. | WOM | WM | Diff.
1 115| 145 3 64.5 65 0.5 46 48 2
2 205| 165 -4 62.5 67| -45 46 47 1
3 95| 155 6 72 67 -5 435 48 45
4 11 14 3 65 66 1 475 47| -05
5 12| 125| -05 67 66 -1 475| 475 0
6 135| 155 2 71 67 -4 475 | 485 1
7 125| 135 1 61 67 6 50.5| 465 -4
8 17 16 -1 73 66.5| -6.5 40.5 46 55
9 17 17 0 715 68.5 -3 455| 475 2
10 12.5 16 35 69 68.5 -0.5 47 48 1
11 11| 145 35 62 68.5 6 405 | 475 7
12 125 17 4.5 68 655| -25 475| 465 -1
13 16| 175 15 68.5 67| -05 46| 485 25
14 125| 175 5 70 67 -3 41 48 7
15 14.5 16 25 69 66 -3 46| 485 25
16 15| 165 15 72 66.5| -55 455 | 485 3
17 20 17 -3 69.5 66.5 -3 485| 455 -3
18 175 16| -15 66 67 1 50 48 -2
19 16| 175 15 65.5 64.5 -1 45 48 3
20 13.5 155 2 65 68.5 35 43 46 3

™ 285.5 316 1352 | 13355 914.5 949
AM 1428 | 1580 0.00 67.60 | 6678 | 0.00 4573 | 4745




The above table shows the assigned mark in different sets by the untrained
teachers of both districts. Among the 20 untrained teachers the average mark of
setsA, B & Cis15.1, 43.47 and 67.6 without using marking scheme and 18.25,
47.45 and 66.5 respectively after using the marking scheme. After using
marking scheme the variation is minimized and most of the assigned marks are
nearer to the average mark. Thus, it brings consistency in marking and also
shows the vital role of marking scheme in marking. When the researcher
analyzed the assigned marks considering the individual performance of the
trained teachers, the greatest difference was found of 11 marksin set C without
using marking scheme but it was minimized after using marking scheme and
difference was of 5.5 marks only in set A. Similarly, in most of the cases the
assigned marks are very near to the average mark of the given sets. So there is

consistency in marking after using marking scheme.

When the researcher compares the effectiveness of marking scheme among the
trained and untrained teachers of both districts, the marking scheme is more
useful and effective for the untrained teachers because the differences among
the untrained teachers was higher in comparison with trained teachers. It means
the untrained teachers effectively used the marking scheme to bring consistency
in their marking. The above table clearly shows that there is the difference of 7
marks in case of informants nos 11 and 14. The informant no.11 assigns 40.5
marks without using marking scheme but after using marking scheme he/she
assigns 47.5 marks. Similarly, the informant no 14 assigns 41 marks without
using marking scheme but after using assigns 48 marks. In the case of trained
teachers the greatest difference is of 3 marks only after using marking scheme

and without using marking scheme. Thus, the analysis shows that the marking
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scheme is more effective to the untrained teachers in scoring the answer sheets

of the SLC examination.

3.4 Comparison and Analysis of Marking Scheme Considering the
Different Sets of Answer Sheets.

The researcher selected three different types of answer sheets and named then
assets A, B and C. Set A is the answer sheet which can secure 15 to 17 marks
In average because the researcher had already marked the same answer sheet
before going to real research. Similarly, the sets B and C are the answer sheets
of the students that can secure 45 to 47 and 65 to 67 marks respectively when
we use marking scheme in testing them. The following table shows the set wise
anaysis of the marks with and without using marking scheme.
TableNo. 6

Set Wise Comparison of the effectiveness of Marking Scheme

S SET A SET B SET C

N. | wom | WM | DIFF| WOM | WM | DIFF | WOM WM | DIFF
1 135| 165 +3 42 47 5 63 67.5 45
2 165| 155 -1 44.5 46 15 67.5 68 0.5
3 115| 135 +2 45 47 2 68 68 0
4 155| 145 1 46.5 475 1 66 66 0
5 145| 145 0 45 475 25 65 65 0
6 17 15 2 475 47| -05 62 65 +3
7 14| 135| -05 45 48 3 66.5 66| -05
8 135| 175 4 44.5 48 35 69.5 69.5 0
9 15 16 1 48.5 47| -15 63 68 5
10 16 16 0 50 47 -3 66 66.5 0.5
11 115| 145 3 46 48 2 64.5 65 0.5

36




12 205| 165 -4 46 47 1 62.5 67| -45
13 95| 155 +6 435 48 45 72 67 -5
14 11 14 +3 475 47| -05 65 66 1
15 12| 125| -05 475 475 0 67 66 -1
16 135| 155 +2 475 48.5 1 71 67 -4
17 125| 135 +1 50.5 46.5 -4 61 67 +6
18 17 16 -1 40.5 46 5.5 73 66.5| -6.5
19 17 17 0 45.5 475 2 715 68.5 -3
20 125 16 35 47 48 1 69 68.5| -05
21 20.5 16| -45 475 475 0 65.5 67.5 +2
22 18 16 -2 46 475 15 64 645| +05
23 13 16 +3 46 47 +1 63.5 66 2.5
24 16.5 16| -05 46 475| +15 66.5 66.5 0
25 15.5 17| +25 46.5 475 +1 63 66 +3
26 125| 175 5 45 47 +2 65 67 +2
27 145| 175 +3 48 46 -2 65.5 67 15
28 13 17 4 475 47| -05 67.5 66.5 -1
29 16| 165 0.5 45 48 +3 66 675| +15
30 135 17 35 435 46.5 3 67.5 66| -05
31 11| 145 35 405 475 7 62 68.5 +6
32 125 17 45 475 46.5 -1 68 655| -25
33 16| 175| +15 46 485 25 68.5 67| -05
34 125| 175 +5 41 48 7 70 67 -3
35 14.5 16| +25 46 48.5 25 69 66 -3
36 15| 165 15 45.5 48.5 3 72 66.5| -55
37 20 17 -3 48.5 45,5 -3 69.5 66.5 -3
36 17.5 16| -15 50 48 -2 66 67 1
39 16| 175 15 45 48 3 65.5 64.5 -1
40 135| 155 +2 43 46 3 65 68.5 35
TM | 5855 635 20 1834 | 18925 50| 2662.5| 2669.5 -29
AM | 1464 | 15.88 4585 | 47.31 66.56 | 66.74

The table above shows that the variation in marks is reduced after using

marking scheme in every set. The set A's marking is more reliable after using
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marking scheme because the marks assigned by many teachers are nearer to the
average marks of that very set. The above table clearly shows

that, the answer sheet of average students is marked in a consistent way in
comparison with other slow and fast learner students after using marking
scheme.

3.5 The Analysis of Marking Scheme in Individual Performance of the

Teachers

The table below shows mark assigned by the individual marking of the teachers
of different setsi.e. set A, set B and set C. The table also shows the difference,
similarity and equality of scoring (assigned marks) and the positive effect of

marking scheme.

TableNo. 7
I ndividual Performance of the Teachers(Set A)
Q.N. 1 2 3 4 5/6| 7 | 8 | GT | Rem. | Diff
28 AlBlclalBlAalB|clalBlC
L 1 (25| - |- - |2|-|-|-]|3]|-]-16| 31165 wm 3
-1l 2 -1-11 -l -1-]2]-]-] 6 |15]135| woMm
2-22--1111-2--51.516.5W|\/|1
-2l 2| -1]-]2|2|2|-|-]2|-/-|51|15|155|woMm
3-211------2--4.5111.5ww|2
-2l -|-12|-|-]-]-]2|-/-|6|15|135|wom
4 L 2 1| - |-l 1|-]2|-]-|2|-]|-]61]15]|145| wMm L
-2l -]-]12|-|2|-|-]2|-|-|6|15|155|woMm
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33 2 [15]-]-] 1 2 2| - 6| 3 | 175 | WM 15
2 [15]-|-] 2 2 1]- 615 168 | WOM

39 2 |05)-]-] 1] - 3 2| - 5/15| 16 | wMm L
2 |15/-]-] 105 3 2| - 6|15 175 | wOM

40 1505 2 |12 2| - 3115|135 | WM A5
2 |1 1 2 2| - 6|15 155 | WOM

The above table shows the individua performance of forty teachers in marking
the answer sheet of Set A. The average mark of set A is 14.5 without using
marking scheme. But it isincreased after using marking scheme and it becomes
16.5. In order to analyze the data, the researcher compares the assigned marks
in two ways. Firstly, he compares the individual marking among forty teachers
considering highest and lowest marks without using marking scheme and using
marking scheme. Similarly, he tries to seek the effectiveness of the marking
scheme finding the variation and consistency of marking regarding the assigned

marks by the individual teachers.

So, the above table clearly shows that the highest mark is 20.5 which were
assigned by informant no. 12 and 21 without using marking scheme and lowest
mark is 9.5 assigned by informant no. 30. The difference among the teacher is
of 11 marks. On the other hand, after using marking scheme the highest mark is
17.5 which was assigned by informant no. 39 and the lowest is 12.5 of
informant no. 15. Now the difference is just of 4.5 marks. Thus, the difference
Is minimized because of the marking scheme in the individual performance of

the teachers.
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When the researcher compares the marks assigned by the particular teacher, he

finds the highest difference of 6 marks. It means the informant no.13 assigned

9.5 marks without using marking scheme but after using marking scheme
he/she provides 15.5 marks for the same answer sheet i.e. set A. The mark 15.5

Is also the nearest mark of the average mark. Similarly, the table also shows

that after using marking most of the marks are nearer to the average mark of set

A. Thus, it shows the effectiveness of marking scheme.

TableNo. 8
Individual Performance of the Teachers (Set B)

SN. 1 3 4 5|16 | 7| 8 | GT | Rem. | Diff

S.Q.

S.(Ng. A|/lB|  C{A B|A|B|C|]A|B |C

) 1125 1 2 3 2 3 5 3 2 3 3 6 |45 42 | WOM 5
15115 3 1 2 3 3 4 6 3 2 3 3 6 5 47 WM

5 15|15 2 2 1| 3| 3 |45|45]| 3 1| 4| 4|5 45| 445 | WOM 15
15|15] 3 1123|340/ 5|32 |3 |3]| 6| 5] 46 | WM

3 1515 2 1 2 3 2 |50] 5 2 2 5 3 5 5 45 | WOM 5
1515 3 1 2 3 3 140 4 3 2 5 3 6 5 47 WM

4 2|1 21351 2| 3| 3 |45|/55| 3 |15 4 | 4 | 3 |45 465 | WOM )
15|15 3 1|1 2| 3| 340 4| 3| 2|5 |35| 6|5 |475| WM

5 15/15(35| 1 |15| 3 | 2 (40|45 3 | 2 | 4 | 4 | 5 |45]| 45 | WOM 25
1515 3 1 2 3 3 (3545 3 2 5 135| 6 5 475| WM

5 151535 1| 2| 3| 3| 4|35/ 3|2 |5 |5 |5 |45|475| WOM 05
1515 3 1 2 3 3 4 | 4 3 2 4 4 6 5 47 WM
15115 3 |05|15| 2 | 3 (45|45 3 | 2 | 3 | 4| 6 | 5| 45 | WOM

! 15|15] 3 1123|365 312|336 |5 48| wwm 3

8 15|15 3 1|1 2| 3| 3|45 5| 3| 2|35 4| 3 |45]|445| WOM 35
15|15] 3 17123356323 |3]| 6| 5] 48| wM™m

9 21 2|3 1|12 (353 |5 |45 3| 2| 4| 3| 6 45|485| WOM | -15
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15/15|25| 1 2 3 3135 4 3 2 4 3 6 |5 45 | WOM

26 15| 2 3 1 2 3 3145 4 3 2 4 3 6 5 47 WM 2
15|15 3 | 1| 2 | 3| 3 |45|5 |25 3|5 | 4| 4|5/ 48 | wom

2t 15|15 3 | 1| 2 | 2 |25|45|/ 6 | 3| 2|3 |3|6/|5]| 4 | wm 2
2 15| 3 1 2 3 3 4 5 135| 3 3 3 6 | 35| 475 | WOM

2 15115/ 3 | 112 3 3|4 6|3 2|3 3|6 s 47 | wwMm "
1 2 125 1 2 2 2 4 |45 3 3 4 3 6 5 45 | WOM

29 15|15 3 | 1| 2|3 |[3| 4|6 |3 |2|4|3|6/|5]| 48| wm 35
1 |/15/25| 1 15| 3 3|135| 6 3 2 6 2 3 |45 435 | WOM

30 15/15(25| 1| 2 | 3| 3|35/ 6| 3|2 |5| 2|6 |45|465| wMm 3
1515|251 |15] 2 3 3 4 3 2 5 3 3 |45 405 | WOM

81 15| 2 | 25| 1 2 3 3 4 5 3 2 5 3 6 |45 475 | WM !
15| 15| 3 1 |15| 3 3|135|55| 3 2 5 3 6 5 | 475 | WOM

¥ 515 2 |12 3| 3|35/ 5|3 25 3|65 465 | WM 1
15| 2 | 3|15 2 | 3| 3| 3|5 | 3| 2|45 3| 5 (45| 46 | woMm

33 15/15| 3 (15| 2 | 3| 3 | 4 | 6 | 3| 2| 4|3 |6]| 51485 wMm 25
15/15|25| 1| 2 | 2 |35| 3|5 | 3| 2 (45| 2| 3 (45| 41 | wom

34 15|15 3 | 1| 2| 3| 3|4 6 | 3| 2| 4|3|6|5]| 48| WM !
15/15|25| 1 |15| 3 | 3| 3 |45| 3 | 2 |55 3| 6 |5 | 46 | wom

* 15|15 3 | 1| 2| 3| 3| 4|55/ 3| 2|5 ]3| 61|5]485| wm 25

3% 2 2 2 |05 2 3 3 5 6 3 2 4 3 3 5 | 455 | WOM 3
2 |15| 3 1 2 3 3|55 6 |25 2 3 3 6 51485 | WM

- 15|15 3 | 1| 2 | 3| 3 |45|45| 3 | 2 |35| 5| 6 | 5| 485 | wom 3
15|15 2 | 1| 2| 2| 3| 5|55/ 3|2 |3|3|61|5]|45| w™m
15|15 3 | 1| 2| 3| 3|45|5 |25/ 3|4 |5|6/|5]| 5 |wom

¥ 515/ 3|12 33 |5 63|23 3 6|5 8 | WM 2
15/15(35| 1 | 2 | 3 | 3 |45|45| 3 | 2 |45| 4| 3 | 4| 45 | wom

39 125/ 3| 1|2 |3|3|5|5|3|2|35|/4/|6]|5]| 48| wm 3
15/15(35| 1 | 2 | 2 |25|45| 5 | 3| 3| 3| 3| 3 [45| 43 | wom

40 15|15 3 | 1|15/ 3 | 3| 5|55 2| 2|3 |3|6/|5]| 4 | wMm 3

The above table shows the individua performance of forty teachers in marking

the answer sheet of set B. The average mark of set B is 44.7 without using




marking scheme. But it isincreased after using marking scheme and it becomes

47.36. In order to analyze the data, the researcher

compares the assigned marks in two ways. Firstly, he compares the individua
marking among forty teachers considering highest and lowest marks without
using marking scheme and using marking scheme. Similarly, he tries to seek
the effectiveness of the marking scheme finding the variation and consistency

of marking regarding the assigned marks by the individual teachers.

So, the above table further shows that the highest mark is 50.5 which were
assigned by informant no. 17 without using marking scheme and the lowest
mark is 40.5 assigned by informant no.18. The difference among the teacher is
of 10 marks. On the other hand, after using marking scheme the highest mark is
48.5 which was assigned by informants' no. 16,29,33,35, and 36 and the lowest
is 45.5 of informant no.37. Now the difference is just of 4.5 marks. Thus, the
difference is minimized because of the marking scheme in the individual

performance of the teachers.

When the researcher compares the marks assigned by the particular teacher, he
finds the highest difference of 7 marks. It means the informant no.31 assigned
40.5 marks without using marking scheme but after using marking scheme
he/she provides 47.5 marks for the same answer sheet i.e. set B. Similarly, the
informant no.34 assigned 41 marks without using marking scheme but after
using marking scheme he/she provides 48 marks for the same answer sheet of

set B. The marks 47.5 and 48 are also the nearest marks of the average mark of
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set B. Similarly, the above table shows that after using marking scheme most of

the assigned marks are nearer to the average mark of set B. Thus, it shows the

effectiveness of marking scheme.

I ndividual Performance of the Teachers (Set C)

TableNo0.9

SN. | 1 2 3 4 5|6 | 7| 8| GT| Rem |Diff

SQ.

SN., A|B|cCc|A|B|A|B|C|A|B]|C

!

L | 2|15/ 415/ 3/2/3/8 /8|42 853|963 wom| ,.
25| 2 [35|/15(25(3 2|55 8 | 4 [3|10| 5 |55|95|675| WM

, |25]/15/5]15/2[3/2/ 7|8 4|38 45 5 95675 wom| .
25(15(45/15| 2 33| 7 | 7| 4|3|85|45| 6 | 10| 68 | wwm

, |25]15/45/15/15/3/4/5 |8 |4 /3|9 45 610 68 |woMm | |,
25(15(45/15(15(3|2| 6 |85 4 (3| 9|5 |6 |10]| 68| wwm
- |15|45|15(25(3|3| 6 |75| 4 |[3|10| 5| 6 85| 66 | woMm

4 250154515 2 |2|3| 6|8 | 4 3 10| 5 45 85| 66 WM 0

s | 3|2/ 4]15/25/3/4/7 |5 |4/3/95/ 4 485 65 woMm| |,
25(15(45/15| 2 (33| 6 | 8| 4[3/95| 5| 3 [85| 65| wwm

s | 312/ 4]15/2[3/4/15/65/ 4 3/ 9|5 4|95 62 woMm| ,
25(15| 4 |15 2 (32| 6 | 7|4 |3/ 9|6 | 4|95| 65| wwm

o |25/15/ 5|15/ 3 /3/2/ 88|43/ 6[4]6 9 665 wom .
25(15(45|15| 3 [3|2|75/ 8| 4|36 |45/ 6| 9| 66 | wMm

g | 3/15/5]15/2/3/3/7 /8353 9|5 695695 wom|
2515 5 |15 2 (33| 7 |8 (35/3| 9|5 | 695|605 wwm

o |25/15/35/ 2 3[3/2/8|8|3|2/10/4]4 85/ 63 wom| .
25(15(45| 2 | 33|28 |8 |3 [3/10|5| 4/[85| 68| wwm

o 2 /15/45/15/ 3327 83|28 45 6|10] 66 wom|
25(15(45/15( 2 |33 7 | 8| 4|3 8| 5| 4|95|5| WM

g |25/2 4115/ 213/2/6|7|4[3/8]|6]|4]|95645 wom| .
25(15| 4 |15 2 [3|2| 6 /65| 4 |3 9|6 | 4|95| 65 | wwm
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" 25|15|45|15| 2 |3|2| 6 | 7 |35|/3| 8 |45| 4 |95|625| wOM 45
25|15 5 |15 2 |3(3| 7 |8 | 4|3 8| 4|5 195| 67| wMm

12 3|15/ 5|15/ 3|33/ 8|8 |4 (3/10|5|6]| 9| 72|wom 5
25|15 5 |15/ 3 3|2 8| 8| 43|10 5| 4 [85|670| wMm

1 25|15| 4 |15|/25|3|4| 7 | 7| 4 (3| 9|5 |5 /|10]| 65 |woMm L
25|15| 4 |15|/25|3|3| 7 |75| 4 [3| 9| 4|5 |95 66 | WM

15 25|15 5 |15 2 |3|2| 7 |8 |3 |3|11|5 | 4 |85| 67 | wOM 1
25|15| 4 |15 2 |3(3| 7|8 | 3|3|11|5 | 4 (85| 66 | WM

6 25|15 5 (15| 3 | 3 | 4| 7| 8| 413|945 4| 9| 71 | wom 4
25|15| 5 |15|25| 3 | 3 |65| 8| 4 (3|85| 5| 4| 9| 67 | wmMm

. 25|15 5 |15|15| 3 | 2 | 3| 7 |35|3|10| 4| 4 |95| 61 | woMm 6
- |15/45|/15(25| 3 | 3| 6 | 8 |35(3|11 (45| 6 | 9 | 67 | wMm

18 3|15(45| 2 |25/ 3| 4|8 | 8| 4|3/10|5| 6 (85| 73 |woM| -
25/15(45| 1| 2| 3| 3|6 | 8| 4|3|/10|5]| 4/|85/[665| wmMm |6°

19 3|2 |5|15/3|3|3|8|8| 4|3/ 8|5]|6]|9]7.5wom 3
25|15| 5 |15|15| 3 | 2 | 7| 8| 4 |3|10| 5| 5| 9 |685| wm
25115145 |15] 3 3 2 7 8 4 [3|110|45| 6 |85| 69 | WOM | -

20 25|15(45|15| 2 | 3| 3| 8| 8| 4 |3[10| 4| 4|95|6385| wm |05

1 2 /15| 4 |15 3 2 3 8 8 4 |2] 8 5 5 85| 655 | WOM 2
25| 2 |35|15(25| 2 | 3|8 | 8| 43| 9|5 )| 495|675 WM
2 |15|35|15|/ 3| 2| 3| 6| 8| 4|3/ 8|5|5/(85| 64 | WOM

22 25| 2 |45|15| 2 | 3 | 3| 6| 8| 43| 8|5 | 4|95|645| WM >

23 25| 2 3 115] 2 3 3 6 |75 3 [3] 8 5 145195 | 635 | WOM 25
25/15|35|15(25| 3 | 3| 7 | 8| 4|38 |5 | 4|95 66| WM
25|15| 3 |15| 2 |35 4 | 7 | 8| 4 |3|10| 4 | 4 |85|665| woMm

24 25|15| 4 |15|25|35| 4 | 8 | 7| 4 |3| 8| 4| 4 |95|665| WM 0
2 15/ 3| 2|2 | 3|4 |5|75/4|2/10|5|3|9] 63 |WOM

25 25|15| 4 |15|25| 3 (35| 4 | 8| 4 (3| 8| 5|6 |95 66 | WM 3

26 25115145 |15 2 3 3 6 8 4 13 9 4 4 9 | 655 | WOM 2
25|15 4 |15/ 2 | 3| 3|6 | 8| 4|3/ 9|5| 41|95|675| WM

o7 25|15| 3 |15|25| 3 | 2| 7| 8| 3|2| 9 |45| 6 | 10 | 655 | wom T
25|15|45|15| 3 | 3 | 3| 6| 8| 4 (3|9 45| 4 |95| 67 | WM

28 25153515 2 | 3|3 |6 |8 4(3/10| 4|6 |95|675|woMm]| O
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2511514515 2 3 3 6 8 4 |3|10| 4 4 195|675 WM
- 25|15| 4 (15| 2 | 3 | 3|6 | 7|7 3|85 4| 4|95| 66 | WOM 15
25|15 3 |15|25| 3 4 7 8 4 13 9 5 4 195|675 WM
20 25| 2 3 2 [25] 3 3 8 8 4 3| 8 |45| 5 9 | 675 | WOM | 15
2515|4515 2 | 3| 3| 6 | 8| 4|3/95|/ 4| 4|95 66 | WM
a1 25|15| 3|15 2| 2 | 3|75/ 8| 43| 8 |45| 3 85| g2 | wOM 65
25|15 4 |15|25]| 3 3 6 8 4 13 9 5 6 [95|685| WM
- 25|15|35| 2 |25 3| 3| 8| 8| 4|3/ 10| 4| 4 /90| 68 |wWOM | -
25(15| 4 |15|/25| 3| 3| 6| 8| 4 (3| 9| 4| 4|95/ 655| WM | 25
a3 25|15|35| 2 |25 3| 4| 7| 8| 4|3/ 10| 5| 3 |95|685|wWOM | -
25| 2 |45|15| 2 | 3 | 3|65 8| 4 |3| 9 45| 4 |95| g7 | wMm |15
25| 2| 4 |15| 2 |3|3|75|9|4|/3| 8|6 |5/95| 70 | woMm
34 2 15| 3| 1 314, 81(8|4(3|/ 8|5 |4|95| 67 | WM 3
2 15|/ 3|15 3 (3|3, 8(8/4(3|85|5|6|/95| 69 | WOM
= 25|15| 4 |15|25|3|3| 6 |8|4|3| 9 |45(4|95| 66 | WM 3
% 3 |15(45|15| 3 (3|4 7 (8|4|3|/10| 5 6|85 72 | WOM .
25(15|45|15| 2 |3|4| 7 |8|4|3| 9| 5 |4|85|665| WM
- 25(15|45|15| 3 |33 8 (8|43 9|5 |4|95|695| WOM 3
3|15 2| 2(3|2]7|8[/3|2| 8 |45|/6|95|665| WM
a8 3| 2|3|15/25(3|3| 7 (8|3|3| 8 |45/6|85| 66 | WOM 1
25|15|45|15| 3 |3|3| 8 (8|3|3| 845495 67 | WM
29 3|15/ 3| 2|3 (32| 78|33 8| 4/|5|10]|655| WwOoM .
25(15| 4 |15| 2 |3|3| 6 |8|4|3| 8 |45|4|95|645| WM
20 3|2 (3|2 |3[3|2/6|8/3/29]|4|5/10| 65 | WOM 05
25(15| 4 |15| 2 |3|3| 6 |8|4|3| 8 |45|4|95|645| WM

The above table shows that the average mark of Set C is 66.53 without using
marking scheme and 66.61 with marking scheme. The highest mark is 73 which
were assigned by the informant no. 18 and the lowest is 61 of informant no. 17.
So, the difference is of 12 marks without using marking scheme. On the other

hand the highest mark is 69.5 which were assigned by informant no. 8 and
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lowest mark is 64.5 of informant no 39 and 40 and the difference is the 7.5
marks after using marking scheme. The marking is consistent after using
marking scheme because the difference was minimized after using marking

scheme.

When the researcher compares the marks assigned by the particular teacher, he
finds the highest difference of -6.5 marks. It means the informant no. 18
assigned 73 marks without using marking scheme but after using marking
scheme he/she provides 66.5 marks for the same answer sheet i.e. set C. The
mark 66.5 is also the nearest mark of the average mark. Thus it shows the

effectiveness of marking scheme.

There is the highest difference of 12 marks among the different sets when the
teachers marked the answer sheets without using the marking scheme. There
was inconsistency in marking answer sheets of the students. But after using
marking scheme, the marking is consistence. Because of the marking scheme,
the differences in scoring among the teachers/informants were minimized. The
highest difference was of 5 marks after using marking scheme. Similarly, the
assigned marks after using marking scheme were nearer to the average marks

of every set.
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CHAPTER FOUR
FINDINGS AND RECOMENDATIONS

4.1 Findings

On the basic of the analysis and interpretation of data the major findings of the

study are summarized in the following points:

High differences are found in marking the answer sheets of students
when ateacher does not use the marking scheme in marking because the
difference of the marking of the same answer sheets by the same teacher
is of 7 marks. Similarly, the difference is of 11 marks among the
teachers without using marking scheme but the difference is not only
minimized but also come nearer to the average mark of that answer sheet
after using marking scheme.

Higher differences are found in the marking of the answer sheet of those
students who are fast learnersi.e. in set C, the variation is of 12 marks
without using marking scheme in comparison with other sets. But the
highest variation was found in set A after using marking scheme. The
variation was of 5.5 marks.

There is no significant difference among the average mark of the
students after using and without using making scheme in total but when
the researcher compares individual marking of the teachers there is the

significant difference in the markings.
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Vi.

Vil.

Viii.

The differences are high among the untrained teachers in comparison
with the trained teachers. The highest differenceisin set A in both cases
but after using marking scheme it is minimized.

The differences are higher among the teachers of Morang than the
teachers of Jhapa districts. The teachers of Jhapa perform better in the
markings.

Regarding the language skills marking scheme is effective to mark the
reading comprehension than writing competency level of the students.
Marking scheme is more useful and effective to the untrained teachers.
Regarding the sets of answer-sheets marking scheme is more effective to
fast learner studentsi.e. set C.

4.2 Recommendations

On the basis of the findings listed above, the researcher recommends the

following points for pedagogical implication:

To reduce the variation in marking OCE should provide clear marking
scheme to the examiners of the SL C answer-sheets.

The answer sheets of the fast learner students should be marked more
minutely in comparison with average and slow learner students.

OCE and other keen interested researchers should not totally depend on
the average mark of the students assigned by the teachers but also

anayze personal marking of the teachers.
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Vi.

Marking training should be given to the untrained teachers who are
taking part in marking answer sheets of SL C examinations.

In order to minimize the variation in marking, controller of OCE should
encourage and help the students or teachers who are going to carry out a
research work on marking English answer sheets.

Finally, the examiner must use marking scheme and question papers to

mark the answer sheets fairly and consistently.
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APPENDI X-I
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