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CHAPTER ONE 

INTRODUCTION 

The present study is on Exploring EFL Teacher's perception on Task Based 

Language Teaching this introduction part includes: background of the study, 

statement of the problem, significance of the study, delimitations of the study, 

objectives of the study, research questions and operational definitions of the 

key terms.   

1.1 Background of the Study 

Language is a powerful means of communication. We express our thoughts, 

feelings emotions, desire and exchange information through it. The English is 

one of the richest languages in terms of written literature and large number of 

users. Stating the futures of English, Crystal (1991) says if in 500 years it will 

be the only language left? Such an outcome would be the greatest intellectual 

disaster that the planet has ever known (as cited in Harmer 2008, p.10).  If we 

look at the history of English language teaching, we get different methods, 

approaches and techniques of English language teaching (ELT). Different 

methods and approaches are developed one after another in the field of 

teaching and learning English language. 

Grammar translation method (GTM) begins with the explicit statement of the 

rules followed by exercises involving translation into mother tongue. The goal 

of foreign language study is to learn a language in order to read its literature. 

Thornburry (1999) says that,"The first language mentioned as the reference 

system in the acquisition of the second language". Stern (1991) says that 

The main objective of using GTM is mainly booked oriented method 

and learning the grammatical system of language. Generally,  the major 

defect of grammar translation method lies in the over emphasis on the 

language as a mass of rules.Then, it was not very effective so, the direct 
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method (DM) existed as a radical in the mid to late nineteenth century, 

prioritized in over skills, and rejected explicit grammar teaching".   

Richard and Rodgers (2010, p.23) says that, "the direct method (DM) has one 

very basic rule, no translation. It lays greater emphases on language use in 

classroom".Then, the audio-lingual method (ALM) is largely North American 

innovation. Stern (1991) says, "the audio- lingual method has dominant 

emphasis is placed on the fundamental skills'' i.e. listening, speaking, reading 

and writing. 

After these methods lacked fluency and appropriateness, the communicative 

language teaching same into existence in the field of English language teaching 

in the 1970 s. The main focus of CLT is to develop communicative 

competence. Richard and Rodgers (2010) list the following communicative 

approaches in the following way. 

i) The communicative language teaching. 

ii) The natural approach (NA) 

iii) Co-operative language learning (CLL) 

iv) Contest-based introduction. 

v) Task- based language teaching(TBLT) 

vi) The post methods era. 

Teaching of English language in Nepal remains in vicious with nebulous ideas 

and practices. Nepali teachers of English language have been lobbing with 

many vibes. Some are already established and some are emerging. The greatest 

misfortune for adopting such vibes is that they lack relevancy to our context. 

They are experimented in America, Britain and other English speaking 

countries in native language context and we are trying to adopt to these method 

which may no longer be suitable in our context. we are still using Grammar 

translation method which is outdated and has been severely criticized for its 

failure to develop communicative ability in students and we have no longer 
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used communicative method and task based language teaching method. 

Therefore, my concern is about task-based language teaching to explore the 

recent perception of teacher towards task-based language teaching.         

1.2  Statement of the Problem 

Task based language teaching is an approach to language pedagogy that 

suggests acquiring a second language involves doing tasks in that language. 

Instead of a language structure or function to be acquired, the second language 

learners are involved in completing a task or in solving a problem. This is the 

basic features of task based language teaching, but in the name of TBLT 

teachersare still involved in traditional method of teaching. When I observed 

the EFL classes of Sapatari district, I found that most of the teachers are still 

involved in traditional method of teaching. Most of the teachers in ELT classes 

are following lecturer method and grammar translation, method. They were not 

concentrate on learner's feeling, opinion and so on. The classroom is totally 

monotonous. Classes of our school is usually large. In this case teachers are 

unable to use group work, pair work. Likewise most of the teachers do not want 

to update with novice/new method of teaching. Some of teachers, who are 

following TBLT, even they don't have clear concept about task. They do not 

have essential teaching materials while they are inside the classroom. The 

teachers don't get proper refreshment training on time and seems less confident 

towards teaching. Stakeholders are not paying proper attention on TBLT. 

Therefore, I wanted to explore EFL teacher's perceptions and understanding on 

task-based language teaching in the schools of Saptari district through this 

study 

1.3 Objectives of the Study 

The overall objectives of this study were as follows: 

a. To explore EFL teachers' perceptions on the task based language 

teaching in the ELT classroom. 

b. To suggest some pedagogical implication. 
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1.4 Research Questions 

a. What are the EFL teacher's perceptions on task-based language 

 teaching in the ELT classroom? 

1.5 Significance of the Study 

The present study will be significant to those who are interested in language 

teaching and learning, particularly to English language teachers because it 

provides insights into the area of designing classroom materials for the 

students. It aims to explore teacher's perception on task-based language 

teaching. It will definitely arouse a new interest among experts, curriculum 

developers, practitioners, teacher's and even in the university students, who are 

going to pursue their career in teaching. It is also useful for researcher, teacher, 

and Curriculum designer to develop the relevant teaching materials. 

As the study provides information on implementing task-based language 

teaching in the classroom, it will encourage the English language teachers to 

practice and implement task-based language teaching items. It will encourage 

syllabus designers to design English language syllabus including task-based 

language teaching as one of the instructional techniques. Text book writers will 

equally be benefited while designing activities for teaching and learning. It will 

also be helpful for the researchers who want to carry out further research on 

this area. Furthermore, it would be helpful to measures in the field of English 

language teaching and some extent other language, too. 

1.6 Delimitations of the Study 

There are some limitations which had helped to specify the study. It would not 

be possible to study the present research if there were not certain limitations. It 

would not measure the actual problems without the limitation: 

i. The populations of the study were limited to the basic level English 

teachers. 
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ii. The studies were limited to teacher's perception on the practice of TBLT 

teaching only. 

iii. These studies were limited to Saptari district only. 

iv. These studies were limited to 30 Basic English level teachers only. 

v. The findings were based on the analysis and interpretation of 

questionnaire.  

1.7 Operational Definitions of the Key Terms  

The operational definitions of key terms are defined in my study in the 

following ways: 

Basic Level:  In my study it is defined as grade one to grade Eight. 

Perception: in my study, it is defined as conscious understanding of task based 

language teaching.  

Task:  It is piece of classroom work which involves learners in 

comprehending, manipulating producing or interpreting in the target language 

while there attention is principally focused on meaning rather than form. 

Task-Based Language Teaching:  It is recent approach of foreign language 

teaching that focuses on the use of the authentic language and students doing 

task using target language.  
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE AND 

CONCEPTUAL FRAMEWORK 

Review of related literature and conceptual framework are necessary for any 

research work. This section broadly deals with the literature or theory related to 

this research. It also deals with implication of those literature or researchers for 

the present study and the conceptual frame work developed from the discussed 

theory and focus of the study. In this section, the research goes through the 

different source available related to proposed study. Generally, this section 

includes review of the related empirical researches, implications of the review 

of   the study and conceptual framework. 

2.1 Review of Theoretical Literature  

Each and every study are based on or carried out on the basis of any related 

area. Review of related literature is the central and most important part of any 

research programme. It is a written summary and critique of research relating 

to a particular issue of question. Reviewing the related literature makes widen 

the body of knowledge and acquaints the research with the available literature 

in the area of study. It further provides the information about the methods and 

procedures other researcher has used in such similar studies. 

A literature review includes the study of books, scholarly articles and any other 

source of relevant to a particular issues, areas or research or theory and 

provides a description, summary and critical evolution of these works in 

relation to the research problem being investigated. The purpose of this form is 

to examine the corpus or theory that has accumulated in regard to an issue, 

concept, theory and phenomena. The theoretical literature review helps to 

establish what theories already exists. The relationship between them, to what 

degree of  the existing theories have been investigated and to develop new 

hypothesis to be tested often this form is used to help, establish a lack of 
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appropriate theories or reveal the current theories are inadequate for explaining 

new or emerging research problems. The unit of analysis can focus on a 

theoretical concept or a whole theory or framework. 

The theoretical review may consist of simply a summary of key sources, but it 

usually has an organizational pattern and combines both summary and 

synthesis. It is often of the important information of the sources, but a synthesis 

is a re-organization or a reshuffling of that information in a way that informs 

how you are planning to investigate a research problem. In this study, 

theoretical framework consists of definition of task, task-based language 

teaching, critical futures of a task, types of task, and methodology for task-

based language teaching, role of students in task based approach, role of 

teachers in a task-based approach, which are described below: 

2.1.1 Introduction of Task  

Task is defined variously, as it has been used in different fields, by different 

scholars. The concept of task, at first, was introduced by Prabhu in his 

Bangalore project in 1980 s then it was again elaborated by Nunan (1989) in 

his book entitled "Designing task for the communicative classroom". Prabhu 

(1987, p.24) defines task as "an activity which required learners to arrive at an 

outcome from given information through some process of thought, and allows 

teachers to controls and regulate that process". Form this definition it is 

understood that learners are required to process the thought to perform the task. 

Supporting the view given by Prabhu, Nunan (1989, p. 10) defines 

communicative task  as" a piece of manipulating, producing, or interacting in 

the target language of classroom work which involves in comprehending while 

their attention is primarily focused on meaning rather than form". When we 

analyze that second language learning takes place only when learners are given 

task to manipulate, produce or interact by giving focus only on meaning 

(message) not on structures (form). It gives priority in meaning aspect of 

language than form. Waters (1995, p. 9) says " Task involves discussing 
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problems, taking notes of answers, presenting ideas clearly logically, keeping 

records of one progress and so on". 

Skehan (1996, p.20) defines task as "an activity which has meaning as its 

primary focus. Success in the task is evaluated in terms of achievement of an 

outcome, and task generally bears some resemblance to real-life language use." 

He also gives emphasis on meaning aspect of language and talks about 

outcomes after using task in the real-classroom. It means while teaching a 

second language to the learners, the teacher must try to make the students 

understand the role of language used in different places and its message 

conveyed not about the forms or structures applied in language. 

Similarly, Willis (1996, p. 6) defines task as "a goal-oriented activity with a 

clear purpose. It is an activity in which students use language to achieve 

specific outcome. Similarly, Elis (2003, p.3) also defines task as "an activity 

that call for 'meaning-focused language use' and in tasks language is learnt 

incidentally but not intentionally. 

From the above motioned definitions, task can be taken as an activity which 

focuses on meaning aspects of language in which learners learn language 

without being informed explicitly what aspects of language. 

Although much research has been carried out on TBLT, we cannot find any 

congruent and plausible research on exploring EFLteachers perception on 'task' 

in relation to language pedagogy, is a piece of activity given to learners in 

classrooms where language takes place incidentally into intentionally. Its 

primary focus is on meaning not on grammatical structures.   

2.1.2 Task-based Language Teaching (TBLT) 

Task-based language teaching (TBLT) started in the 1970's when scholars 

argued that language instruction should teach both grammar and meaning. The 

field widely takes Prabhu as one of the first proponents for tasks or TBLT 

when he started the approach in teaching secondary school classes in 
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Bangalore, India in the 1970's. From then on TBLT began to be recognized and 

widely discussed in language teaching and research in second language 

acquisition (SLA). 

The major premise of TBLT is that acquisition takes place when learners 

negotiate meaning to perform a particular task. TBLT constitute strong version 

of communicative language teaching (CLT). That is, tasks provide the basis for 

an entire language curriculum. Nunan (1989) says, "Task based language 

teaching and learning is teaching and learning a language by using language to 

accomplish open ended tasks. Learners are given a problem or objectives to 

accomplish but they are left with some freedom in approaching this problem or 

objectives." From this view, a task is an activity where students are argued to 

accomplish something or solve some problems using their language preferably, 

this activity is open ended and there is no set way to accomplish their goal. 

Cuesta (1995, p. 94) states," Task-Based language teaching incorporates 

finding from SLA research, most particularly studies exploring the effects of 

instruction and comparing classroom and naturalistic learning". Similarly, 

Richard and Rodgers (2002, p.223) expresses “Task –Based language teaching 

(TBLT) refers to an approach based on the use of task as the core unit of 

planning and instruction in language teaching”. 

Task-based language teaching proposes the notion or task as a central unit of 

planning and teaching. It also seeks to allow the students to work on the basis 

of their interest to own level and restructure their interlanguage. TBLT aims to 

provide learners with a natural context for language use. The challenge for 

task-based pedagogy is to choose sequence and implement task in ways that 

will combine a focus on meaning with a focus on form. Skehan (1996) who has 

developed theoretical framework for task-based teaching claims to balance the 

development of fluency with accuracy and inter language restructuring. Willis 

(1996) has produced a detailed practical frame work of Task-based classroom 

in which learners are led through task planning, performance, repetition and 

finally comparison with native speaker's norms. 
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2.1.3 Criteria Features of Task 

Task-based approach is based on real communication of daily life activities. 

The primary focus of this approach is meaning that is real life situation. 

According to Ellis (2003, p. 9-10) there are six fundamental futures of the task: 

a. A task is a work plan: A task constitutes a plan for learner activity. This 

work plan takes the form of teaching materials or plans for activities that 

arise in the course of teaching. The actual activity that results may or may 

not match that intended by the plan. A task, therefore, may not result in 

communicative behaviour. 

b. A task involves a primary focus on meaning: A task seeks to engage 

learners in using language pragmatically rather than displaying language. 

It seeks to develop L2proficiency through communicating. Thus, it 

requires a primary focus on meaning. 

c. A task involves real-world process of language use: The work plan may 

require learners to engage in a language activity that found in the real 

world for example, completing a form, or it may involve them in language 

a form, or it may involve them in language activity that is artificial, for 

example, determining whether two pictures are the same or different. 

However, the process of language use while performing a task reflects real 

world communication. 

d. A task can involve any of the four language skills: A task may require 

learner to: (a) listen to or read (b) produce an oral or written text or (c) 

employ a combination of receptive and productive skills. No task is found 

out of the language use; and language use involves any of skills or aspects 

of language. 

e.  A task engages cognitive processes: While carrying out a task, a learner 

is required to employ cognitive process such as selecting, classifying, 
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reasoning, and evaluating information. These processes influence but do 

not determine the choice of language. 

f. A task has a clearly defined communicative outcome: A task has non-

linguistic outcome which serves as the goal of the activity for the learners. 

The stated outcome of a task serves as the means for determining when 

participants have completed a task. 

2.1.4 Types of Task 

Task based language teaching is an approach based on the use of task as a core 

unit of planning and instruction in language teaching.  A task is an activity or 

goal designed to achieve a particular learning such as using a telephone to 

obtain the information, drawing maps based on oral instruction and writing a 

letter or reading a set of instruction according to Prabhu (1987) there are three 

types of task in TBLT. They are as follows: 

a) An information-gap activity: This activity involves a transfer of given 

information from one place to another generally calling for decoding-

encoding of information from or into language. 

b) Reasoning-gap-activity: This activity involves deriving some new 

information from given information through process of interference, 

deduction, practical reasoning, or a perception of relationship or patterns. 

c) An opinion-gap activity: This activity involves identifying or articulating 

a personal preference. Feeling or attitude in response to a given situation. 

Similarly, Pica, Kanagy, and Falodun (as cited in Richard and Rodgers 2002, 

p.234) have mentioned the following classification of tasks: 

a. Jig saw task: These involves learners combining different pieces of 

information to form a whole. 
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b. Information-gap task: one students or group of students has one set of 

information and another student or group has a complementary set of 

information. They must negotiate and find out what the other party's 

information is in order to complete an activity. 

c. Problem-solving task: students are given problem and a set of 

information. They must arrive at a solution to the problem. This is 

generally a single resolution of the outcome. 

d. Decision-making task: students are given a problem for which there are a 

number of possible outcomes and they must choose one through 

negotiation and discussion. 

e. Opinion exchange task: learners engage in discussion and exchange of 

ideas. They do not need to reach agreement. 

2.1.5 Components of Task Based Language Teaching  

Different types of components of Task Based Language Teaching (TBLT) are 

suggested by different people. According to Nunan (1989, p. 11), the 

components of TBLT are diagrammatically presented below: 

Figure 1 

Components of Task Based Language Teaching 

 

 

 

 

(Source: Nunan, 1989: 11) 

He suggests that task will contain some form of input data which might be 

verbal (for example dialogue) or non-verbal (for example picture) and an 
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activity which is in some way derived from the input and which sets out what 

the learners are to do in relation to the input. The task will also have a goal 

either implicitly or explicitly and roles for teachers and learners. In synthetic 

terms, lessons or units of work will among other things, of sequences of tasks, 

and the coherence of such lessons or units will depend on the extent to which 

the tasks have been integrated and sequenced in some principled way. 

2.1.6 Methodology for Task-Based Teaching 

Task-based learning is the use of authentic language learning in which meaning 

is given more focus. The major premise of the TBLT is that language takes 

place when learners negotiate meaning to perform a particular task. In addition 

to selecting and sequencing a set of task and preparing and sequencing a set of 

task and preparing appropriate work plans for each task decisions have to be 

take regarding methodological procedures for executing the work plans in the 

classroom. It can be said that only selecting and sequencing a set of task and 

preparing work plan is not enough for task based teaching. Appropriate 

methodology should be prepared to implement the task and work plan in the 

classroom. Ellis (2003, p. 244) provides the three stage framework for task 

based pedagogy. 

a) The pre-task phase: The purpose of the pre-task phase is to prepare 

students to perform the task in ways that will promote acquisition. Pre 

task is concerned with various activities that teachers and students can 

undertake before they start the task. Skehan (1996), as cited in Ellis (2005, 

pp.244-249) refers to two broad alternatives available to the teacher 

during pre-task phase: an emphasis on general cognitive demands of the 

task, or an emphasis on linguistic factors. Attention capacity is limited, 

and it is needed to respond to both linguistic and cognitive demands. 

These alternatives can be tackled procedurally in one of four ways: 

a. Supporting learners in performing a task similar the task they will 

perform in the during – task phase of the lesson. 
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b. Asking students to observe a model of now to perform the task. 

c. Engaging learners in non-task activities designed to prepare them to 

the task. 

d. Strategic planning of the main task performance. 

b) The during-task phase: It is the second phase of task-based lesson. It is 

the obligatory phase during task-based teaching. The methodological 

option available to the teacher in the during-task phase is of two basic 

kinds: task performance options and process option. 

c) The post-task phase: it is the final phase of task-based lesson. Though it 

is not obligatory phase of task-based lesson, it plays crucial role in 

learning. The post-task phase affords a number of options. These have 

three major pedagogic goals: (1) to provide an opportunity for a repeat 

performance of the task; (2) to encourage reflection on how the task was 

performed; and (3) to encourage attention to form, in particular to those 

forms that proved problematic to the learners when they performed the 

task. 

2.1.7 Role of Students in Task-Based Approach 

A number of specific roles for learners are assumed for Task-based instruction. 

In language learning, leaners play the vital role. If they learn language 

successfully expectation of our target will be fulfilled. Richards and Rodgers 

(2002, pp. 235-36) have provided the following roles. 

a) Group participants: Many tasks will be done in pairs or small groups. 

For students more accustomed to whole-class and/ or individual work, this 

may require some adaptation.  

b) Monitor: Target group is the learners. They must be give healthy 

environment for learning. In TBLT, tasks are not employed for their own 

sake but as a means of facilitating learning class activities have to be 
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designed so that students have the opportunity to notice how language is 

used in communication. 

c) Risk-taker and innovator: Many tasks will require learners to create and 

interpret message for which they lack full linguistic resources and prior 

experience. In task based language teaching, learners must be active smart 

in learning while language learning. 

2.1.8 Role of Teachers in Task-Based Language Teaching  

The teacher will select adopt and create the tasks and arrange them into an 

instructional sequence in keeping with learners' needs and interest. Richard and 

Rodgers (2002, p. 236) provided the following role of teacher. 

a) Selector and sequencer of task: A central role of the teacher is in 

selecting, adapting, and/or creating the tasks themselves and then forming 

these into an instructional sequence in keeping with learner's needs, 

interests and language skill level. 

b) Prepare learner for task: Most TBLT proponents suggest that learner 

should not go into new task "cold" and that some sort of pre-task 

preparation or cuing is important. Such activities might include topic 

introduction, clarifying task instruction, helping students learn or recall 

useful words and phrases to facilitate task accomplishment, and providing 

partial demonstration of task procedures. 

c) Consciousness – Raising: Learners are the main target to learn language. 

They learn language through participating in tasks they need to attend. 

This is referred to as  "focus on form" students are asked to be conscious 

of form-focusing techniques, including attention focusing pre-task 

activities, text exploration, guided exposure to parallel tasks, and use of 

highlight materials. 
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2.1.9 Advantages of Task-Based Language Teaching 

Task based learning offers change from the grammatical practice through 

which many learners have previously failed to learn to communicate. This 

approach encourages learners to experiment with whatever English they can 

recall and try things without fear to failure and public correction. Ellis (2003, 

Pg. 9-10) provides some advantages of task-based language teaching that can 

be mentioned in to following ways: 

a) It is more students-centered. 

b) It allows for meaningful communication and often provides for practical 

extra-linguistic skill building. 

c) Although the teacher may present language in the pre-task, the students 

are ultimately free to use what grammar constructs and vocabulary they 

want. 

d) They can use all the language they know and the language they are 

learning, rather than just the ‘target language’ of the lesson. 

e) The tasks are likely to be familiar with the students. 

f) It is motivating to the students. 

g) It integrates all four skills and move from fluency to accuracy. 

Every language teacher realizes the importance and relevance of the student 

centered, practical and flexible approach to the worldwide demand for 

communicative language teaching which helps learners to understand the 

language in context and to use it effectively inside or outside the classroom.   

2.2 Review of Related Empirical Literature   

A number of researches have been carried out in the field of English language 

teaching and learning in foreign countries as well as in Nepal. Likewise many 

researchers have been conducted in the field of teaching in the department of 

English education. Some of the related literatures of present study have been 

reviewed here in this section. 
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Basnet (2008) carried out research on Teacher's perception towards the use of 

task given in the secondary level Textbook; the main purpose of this study was 

to find out teachers perception's over use of task given in secondary level 

textbook. It was a survey design and the sample of the study was selected 

through purposive non random sampling. Forty teachers were selected from 

community and private secondary school of Kaski district. A set of 

questionnaire was used as the basic tool for data collection. The finding was 

that the tasks used in the textbooks for teaching all skills and grammar is 

sufficient. Furthermore, it is better to provide the refreshment trainings for the 

implementation of tasks in the classroom.  

Joshi (2010) also conducted a research on "Effectiveness of Task-Based 

Approach in Teaching Reading." The main objective of her study was to find 

out the effectiveness of task-based approach in teaching reading. She used 

primary source of data for this research. The primary sources of data were the 

students of grade nine and ten. She also used non-random sampling procedure 

for data collection. She used a set of tests as a tool for data collection. She 

found that task-based approach is more fruitful in teaching reading. 

Neupane (2010) curried out a research entitled "Using Task-Based Approach to 

Teaching Grammar." He aimed to find out the effect of T.B.L.T. in teaching 

grammar. He used both primary and secondary source of data to complete this 

research. The primary sources were the students and teacher of grade nine and 

ten from government aided school. The main tools for data collection were 

observation and diary. He found out that TBLT was more effective in teaching 

grammar. 

Phulara (2011) carried out research on" Teacher's perception of task-based 

language teaching and impact on their teaching approaches". The main 

objective of her study was to investigate English teacher's perception towards 

TBLT and now their perceptions affect their methodologies in teaching 

English. It was a survey design and the sample of the study was the forty 
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English language teachers who were teaching in the secondary level of both the 

community and private schools of Kathmandu district by using purposive non 

random sampling procedure. In this study, she used questionnaire as the basic 

tool for data collection. She found out that TBLT is strong version of CLT that 

has a primary focus on meaning rather than form. Her study also snow that 

English teachers of secondary level need more training in TBLT and 

assessment methods to promote the implementation of TBLT. 

Lamichhane (2012) also conducted a research on "Use of task language 

teaching in Nepalese context." The main purpose of this research was to find 

out the use of T.B.L.T in Nepalese context. His research was survey research. 

He used both primary and secondary source of data collection. The primary 

sources of data of his study were English language teacher of Kaski district 

from government aided school. He used simple random sampling procedure for 

selecting his population. He used questionnaire as a tool for data collection. He 

found that task-based language teaching and communicative language teaching 

were adopted by teachers in same way. 

Likewise, Paneru (2015) conduced a research on "The Role of Task Based 

Approach in Teaching Vocabulary" The main purpose of this research was to 

find out the role of task-based approach in teaching vocabulary. His research 

was mixed research design. He used both primary and secondary sources for 

data collection. He used simple random sampling procedure for selecting 

population. He used pre-test and post-test as a tool for data collection. He 

found that task-based approach was effective in teaching vocabulary. 

However, many researchers have been conducted on task based language 

teaching English using experimental researcher. There is no study conducted 

on the exploring EFL teacher's perception on Task- based language teaching a 

case of Saptri district in the department of English education, T.U. Kirtipur. 

The present study is new area of research in our EFL context. Thus, my 
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research is different from other since it gives some insights on teacher 

perception on task based teaching language.     

2.3 Implications of the Review for the Study  

After reviewing several literatures regarding task based language teaching; I 

got a lot of information about TBLT and its significance, ways of practicing in 

ELT classroom. These studies provides me a lot of ideas about carrying out 

research on my selected topic will be very much helpful for me. It also helps 

me to bring the clarity and focus on my research problem, reform methodology. 

Particularly, from Basnet (2008), I got the idea of methodological procedure of 

survey study, from Pandey (2011) I learned to construct the objective for my 

research. Likewise, having gone through Ellis (2003), Richard and Rodgers 

(2001) and Skenan (2003) I am equally benefitted to develop theoretical 

background and to frame my study with new exploration.          
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2.4 Conceptual Framework 

This study on exploring EFL teacher's perception on task-based language 

teaching: a survey research will be based on the conceptual framework which is 

given below:  
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CHAPTER THREE 

METHODS AND PROCEDURES OF THE STUDY 

This study deals with all the methodological foundation of this study, as design 

of the study, sample size, population of the study sampling procedures, data 

collection tools. This includes all the procedures that are necessary to collect 

data as well as to analyze them. 

3.1 Design and Methodsof the Study  

I selected the survey research to explore teachers' perceptions on task-based 

language teaching in the ELT classroom and to suggest some pedagogical 

implication based on finding of the study. Survey is a superficial study of an 

issue or phenomena. It is the most commonly used method of investigation in 

education research. Survey research is educational research. Survey research in 

education can be carried out either by a group of research or by an individual. It 

mainly depends on the nature of study. It is a descriptive research which 

gathers data at a particular point in time with the intention of describing the 

nature existing condition or identifying standards against which existing 

conditions can be compared or determined the relationship that exists between 

specific events. Survey research is commonly used in a large scale 

investigation.  According to Nunan(1990, p. 140) “The main purpose of survey 

research isto obtain a Sharpshot conditions, altitudes and event at a single point 

of time aiming to obtain an overview of event, issues or situation.” 

An educational survey involves the collection of data from the associate 

students, teacher and other concerns and analyzes to eliminate the problems 

related to education. Educational survey addresses the educational problem and 

generalizesits findings on the basis of representatives' sample of a specified 

target population. Survey research is such kind of research which studies large 

and small population or universe by selecting and studying a sample 
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choosefrom the population to discover relative incidents, distribution and 

interrelationship of social and psychological variables (Cohen et al., 2010). 

As survey research usually addresses the large group of population, sampling is 

the most to carry out the investigation. In the context of educational research, 

survey research is carried out to find out the tractability, applicability, and 

appropriacy of certain events or phenomenon. Survey research is carried out to 

find out public operation on certain issues to access certain educational 

program. Survey research is useful to study certain trends, historical or ongoing 

to discover the fact about them. 

Thus, survey research is one of the most important research method used in 

educational investigation. It is mainly carried out to find out peoples attitude 

perception, opinion and specified behavior on certain issues or situations. The 

finding of the survey is generalizable and applicable to the whole group. 

Survey is the best research design to find out the public operations and the 

behavior and attitudes of different professionals to access certain activities and 

study, certain trends almost at a single point of time. 

According to Nunan (1990, p.40) the following are the steps in caring out 

survey research: 

Step-1 Define Objective 

While carrying out research the objective of the research needs to be defined. If 

we conduct research without defining objectives it win lead us anywhere. 

Therefore, defining objective is the first and important step in survey research. 

Step-2 Identifying the Target Population 

The researcher needs to identify the target population about whom the 

researcher wants to know about. The researcher cannot study about  the whole 

problems so the first of all we needs to identifytarget population. 
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Step-3: Literature Review  

In this stage the researcher needs to review the literatures that are related to 

his/her study. The researcher reads the articles, magazine, book, dissertation 

etc. which are related to his study and he also finds out what have other said 

about that issues. 

Step-4: Determine Sample 

In this stage the researchers needs to decide what kind of sampling procedure 

thathe is going to use to select population. The researcher will determine the 

subjects that he is going to survey. 

Step -5: Identify Survey Instruments 

In this phase the researcher have to decide the process or ways of data 

collection. It means in this phase the researcher needs to design the systematic 

process of data collection. 

Step-6: Design Survey Procedures  

After preparing the tools for data collection,it means in this phase the 

researcher needs to design the systematic process of data collection. 

Step-7: Identify Analytical Procedure 

After collecting the data using various tools and procedures the researcher will 

assembled the data. The new data themselves may not give any sense. 

Therefore, after collecting data the researcher need to analyze the data using 

appropriate statically and description tools. 

Step -8: Determine the Reporting Procedure 

Finally, after analyzing the data the researcher need to determine the reporting 

procedure. The researcher will prepare the report of the research and present it 

as final form of research. 
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Survey research is one of the research designs in which a large data can be 

collected in short time with low cost. It is a research design in which a 

researcher can get a range of data in a short period of time.  Therefore, I have 

selected survey research designto find out the real perception of EFL teachers 

about task based language teaching by observing the grass root level of Saptari 

district on task based language teaching. 

3.2 Population, Sample, and Sampling Procedures 

The population of the study was the English language teachers who were 

teaching in the basic level of both the community and private schools of Saptari 

district. I took fifteen teachers from government school and fifteen from non-

government schools by using purposive non-random sampling procedure.  

3.3 DataCollection Tools 

Basically, I usedquestionnaire as the basic tool for data collection. I had 

prepared a set of questionnaire to distribute to selected teachers. The 

questionnaireincluded both open and close ended questions. 

3.4 Sources of Data 

I used both primary and secondary sources for the data collection. 

3.4.1 Primary Sources  

The primary sources of data were the English teachers who are teaching in the 

basic level community and private school of Spatari District. The data from 

primary sources were collected by administering questionnaire.  

3.4.2 Secondary Sources 

I consulted different books journals, articles previous researches studies and 

related website as the secondary sources of data. Some of such research related 

secondary sources were Prabhu (1987), Nunan (1989), Richards and Rodgers 
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(2001), Kumar (2009), Harmer (2003), Basnet (2008), Including Joshi (2010), 

Nepane (2010), Lamechane (2010) and Peneru (2015) and so on. 

3.5 DataCollection Procedures 

After preparing a set of questionnaire, I went to the field for data collection. 

For this purpose, I selected and listed the name of the total 30 basic 

communities and private school of Saptari district. Then, I visited to the 

selected schools and asked for permission with the authority (Head Teacher) 

and explained him/her the purpose of research. Then, I got permission from 

authority to collect data for my study by informing purpose of this study. Then 

I observed the thirty different respondents from different community and 

private school of Saptari district to collect the information. Then I distributed 

the questionnaire to the teachers and at last I thanked to all respondents.  

3.6 DataAnalysis Procedures 

I analyzed the collected data by using simple statistical tools like percentage 

and interpret the result descriptively. 

3.7 Ethical Considerations 

For the ethnical consideration, first of all I provided the participant statement 

and inform them about my study. Then I distributed the consent form and ask 

the respondents to sign on the consent form by assuring that their data will be 

kept confidential in the thesis or any publication.  
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CHAPTER FOUR 

ANALYSIS AND INTERPRETATION OF DATA 

After collecting the entire questionnaire, the data were processed; analyzed and 

interpreted the main focus of the study was to explore teacher's perception 

towards task based language teaching. Teachers were provided open ended 

questions and close ended questions. The responses were counted and 

tabulated. The data were analyzed and interpreted in terms of percentage. 

4.1 Analysis of Data and Interpretation of Result  

This chapter is related to the analysis and the interpretation of the data 

collected from primary sources. The responses collected from the respondents 

have been analyzed and interpreted under the following four broad sub-

headings: 

i. Teacher's Perceptions towards TBLT Approach  

ii. Teacher perceptions over their Methodologiesin teaching English   

iii. Reasons for Teacher's choice or avoiding TBLT in the Classroom  

iv. Challenges and Possibilitiesin the implementation of TBLT  

4.1.1 Teacher's Perceptions towards TBLT Approach   

Under this topic, the respondents were given a set of seven questions related to 

the teacher's perception towards TBLT approach. All the questions were asked 

to know teacher's understanding and perception towards TBLT. Their 

responses have been tabulated and presented in the over leaf table:           
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Table 1 

Teachers Perceptions and Understanding towards TBLT Approach 

N = 30 

S.N 

Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 
Weighted 

mean 

F % F % F % F % F % 

1 18 60 8 26.6 2 6.6 0 0 2 6.6 3.25 

2 16 53.3 11 36.6 1 3.3% 0 1 2 6.6 3.22 

3 7 23.3 19 63.3 1 3.3 3 10 - - 3.0 

4 11 36.6 17 56.6 2 6.6 0 - - - 3.22 

5 11 36.6 12 40 5 16.6 1 3.3 1 3.3 3.01 

6 14 46.6 14 46.6 1 3.3 1 3.3 0 - 3.27 

7 18 60 10 33.3 1 3.3% 0 - 1 3.3 3.25 

The above table shows that teachers' showed favourable attitude towards TBLT 

concept but not very strong. In this table, it showed that 60% of the respondents 

strongly believed that task is a communicative goal directed and 26% of 

respondents agreed with it whereas more than 6% of respondents showed 

undecided about it and 6.6% of respondents responded as strong disagree about 

it. So, it can be said that majority of respondents of EFL teachers of Saptary 

districts understand that task has a communicative purpose in the ELT 

classroom (question 1: Mean score 3.26).  

Similarly, in the response to item 2, the above table showed that 53.3% of 

respondents strongly believed that task involves a primary focus on meaning 

and 36.6% of respondents agree with it (question 2: mean 3.22) whereas more 

than 6% of respondents showed strongly disagree about it so that it can can say 

that meaning is integral part in task based language teaching.  

Likewise, in the response to item 3 (it was also found that they are less familiar 

with the theories of TBLT (question) 3: mean 3:) because, only 23% of 
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respondents showed strongly agree whereas more than 63% of respondents 

agree on it and 10% of respondents disagree about it.  

Similarly, the table 1 also indicted that 36.6 percent of respondents strongly 

believed that task is an activity in which the target language is used by the 

learner whereas 56% of EFL teachers of Saptari district are agreed on them to 

use target language in the classroom as an activity. 

In response to item five, 36%  of  respondents  (a clear majority of teachers) 

strongly claims that task based language teaching is consistent with the 

principal of communicative language teaching where as 40% of  respondents 

EFL teachers of  Saptari district agreed on them so that task is based the 

principle of communicative language teaching. It also reflects they have the 

general understanding on task-based language teaching. Similarly,  in response 

to item 6, 46.6% of respondents strongly believed that TBLT is based on the 

students centered instruction approach where as 46.6 percent respondents 

agreed on them (question 6 : mean 3 : 27) so that we can conclude that majority 

of EFL teachers used TBLT the student centered activities in the school of  

Saptari district. 

Similarly in the response to item 7 the table shows that 60% of respondents 

strongly believed that task includes three stage; the task, task implementation 

and post task where as 33.3% of respondents agree on it. Therefore, we can say 

that they have favorable attitude or knowledge toward task implementation in 

the school of Saptari district (question 7 mean: 3.25) 

However, the findings of the questionnaires show general understanding on 

task based language teaching. In the same way, another open ended question 

(See Appendix 1 section 4) was asked them to express their opinion about 

TBLT. TBLT some of the major ideas are presented below:  

 Task is a kind of effective teaching method of English language 

teaching.  
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 TBLT is a recent concept in ELT that focuses on the use of authentic 

language to perform some meaningful task. 

 TBLT is a student's based teaching approach that focuses on authentic 

use of materials in the classroom and teachers remain as facilitator who 

helps students to perform their task as an active participant. 

 TBLT is an approach to language teaching in which learners are free to 

use language in a natural context. They work to complete a task 

themselves with wide interaction. 

 This approach encourages learners to experiment with whatever English 

they can recall doing their tasks without fear of failure and public 

correction. 

The above responses of teacher showed that they have positive attitude towards 

using task based language teaching. They agree to use task based language 

teaching because of it is recent approach, student's centered activities and it has 

wide range of interaction which is useful for the communicative skill.   

Similarly, I asked another question to them to point out their perceptions over 

TBLT approach their responses were as follows (See appendix 1 section) : 

 TBLT is a student centered approach. 

 It engages learners in using language pragmatically rather than 

displaying language. 

 It may not be suitable when the learners are lacking the basic skills. 

 It creates natural environment in the classroom. 

 It promotes students' interaction skill. 

 It creates collaborative learning environment. 

 It is strong version of CLT. 

 Learning occurs through negotiation of meaning in TBLT. 

The above mention response shows that, EFL teachers of Sapari district had 

good linguistic knowledge about TBLT. They said that it is one of the major 

student centered approach which engage learners in using language 
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pragmatically, which promotes strength wide range of interaction skill and 

moreover, they also shows that it is one of the foundation of communicative 

language teaching. So that from the above mentioned data, it can be connected 

that they had good linguistic knowledge about TBLT concept regarding 

implementation of TBLT.  

To conclude, the findings of the questionnaires, for instance, the limited scopes 

of the definitions provided by teachers reflect their knowledge of TBLT is 

rather restricted. Such limitations may be the result of insufficient training in 

the knowledge of TBLT. 

4.1.2 Effect of Teacher's Perceptions over their Methodologies in 

 Teaching English 

Under this topic, the respondents were given a set of ten closed-ended 

questions and an open ended question. All the questions were asked to know 

teachers' view on implementing TBLT. Regarding to it, the information 

obtained from them are tabulated and analyzed as below: 

Table 2 

Effect of Teacher's Perceptions over their Methodologies  

in Teaching English 

S.N 

Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 

Weighted-

mean 

F % F % F % F % F %  

8 16 53.3 14 46 - - - - - - 3.40 

9 4 13.3 18 60 6 20 - - 2 6.6 2.80 

10 8 26.6 21 70 - - 1 3.3 0 - 3.15 

11 11 36.6 15 50 3 10 1 3.3 - - 3.17 

12 4 13.3 3 10 1 3.3 7 23.3 15 50 1.6 

13 2 6.6 8 26.6 6 20 11 36.6 3 10 2.12 

14 4 13.3 8 26.6 11 36.6 5 16.6 2 6.6 2.42 

15 11 36.6 16 53.3 1 3.3 1 3.3 1 3.3 3.12 

16 17 56.6 11 36.6 - - - - 2 6.6 .21 

17 19 63.3 10 33.3 1 3.3 - - - - 3.42 



31 

 

The table 2 shows that, 53.3% of respondent strongly agree to use TBLT in the 

classroom whereas 46% of respondents agree to use in the ELT classroom of 

Saptari districts so we can find that teachers were interested in implementing 

TBLT in the classroom (question 8 : mean 3.40) and they agreed that TBLT 

provides relaxed atmosphere to promote target language use (question 9: mean 

2.80) and this table also shows that, 26.6% of respondents strongly agree to 

believed that TBLT activates learners need and interest whereas 70% of 

respondent agree on it similarly in response to item 11, 36.6% of  EFL teachers 

of Saptari district strongly believed that TBLT purses the development of 

integrated skill in the classroom whereas  50% of respondents EFL teachers 

agree on them as TBLT is useful for all skill (question 11, mean: 3.17) but this 

table also shows that they were less agree in the sense that TBLT gives much 

psychological burden to teachers as facilitator, the table also shows that 50%  

of respondent strongly disagree to believe on it (question 45: mean 1.6) 

Similarly, in response to item 13, they were less agreeing in the sense that 

TBLT requires much preparation time compared to other approaches (question 

13: mean 2.12). 

Regarding the classroom, I asked whatever TBLT is proper for controlling 

classroom management and 13.3% of EFL teachers of Saptari district 

responded that it is proper for classroom managements whereas 26% of 

respondents agree on them and 36.6% of respondents undecided about it; so 

that it reflects the classroom of Saptari district seems very crowded and over 

populated and large number of students in the classroom. 

Similarly, in response to item 15, 36.6% of respondents strongly believed that 

TBLT materials in textbook are meaningful and purposeful based on real world 

context whereas 53.3% of EFL teacher agree on them so that we can that they 

name strong support on TBLT materials showed be meaningful and purposeful 

based on the real world context. (Question 15: mean 3.12) 
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In the same way, in respond to item 16, 56.6% of respondents strongly agree 

that group participant, monitor, risk taker and innovator are the role of students 

during task based language whereas 36.6% agree on it. Similarly, item 17 the 

EFL teachers of Saptari district showed the favorable attitude towards role of 

teacher. The table shows that 63.3% of respondents strongly agree that selector 

and sequencer, prepare learner for task and consciousness raising are the role of 

teacher during task based language teaching whereas 33.3%  of respondents 

agree on them (question 17: mean 3.4) perceptions of implementation of TBLT 

were found to be mixed with positive and negative opinions. TBLT was 

perceived as being well implemented in some schools of Saptari district by few 

teachers. They believed that their school has adopted TBLT approach in 

teaching English. 

Some negative opinions were indicated from teachers as well.  They tend to 

think that school has not given sufficient support regarding the adoption of 

TBLT. They responded that English teachers need more training in TBLT. 

Moreover, they responded that assessment methods should be changed to 

promote the implementation of TBLT. They cannot get sufficient support from 

the government or school authority. As a result, they may feel negative about 

using of task based language teaching. They have received little or no concrete 

support. They may also feel helpless because there could be other issues to deal 

with at the same time. 

Teacher's perceptions seem to be mixed. Teacher's may expect to improve their 

professional knowledge if they could gain more support from the government, 

schools and their colleagues without sufficient training and support, it may be 

difficult to ask them to adopt different approach with totally different 

underlying assumptions about language teaching. Therefore, it may be realistic 

to assume that implementation of TBLT could be challenging task for teachers. 

In the same line, I had asked participants a question (see appendix-1, section) 

to know reasons, why teachers choose or avoid implementing TBLT but some 
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teacher's avoid TBLT approach in their classroom rather than chose it. The 

information obtained from them were, mentioned below: 

 Large class size is an obstacle to use task-based methods. 

 Lack of sufficient training for using task based language teaching in the 

ELT classroom. 

4.1.3 Reasons for Teacher's Choice or Avoiding ofTBLT in the Classroom  

Under this heading, the respondents were given a set two closed ended 

questions and an open ended questions. All the questions were asked to know 

teacher's perception to choose or avoid implementing TBLT in the classroom. 

Regarding to it, the information obtained from them as tabulated and analyzed 

as below:  

Table 3 

Reasons for Implementing TBLT 

N = 23 

Reasons No. of 

Respondents 

Percentage 

1 TBLT promotes learner's academic progress 15 65.22 

2 TBLT improves learners interaction skills. 14 60.87 

3 TBLT encourages learners intrinsic 

motivation 

13 56.52 

4 TBLT creates a collaborative learning 

environment 

15 65.22 

5 TBLT is appropriate for small group work 12 52.17 

Table 3 shows that 56.4% of respondents (teachers) were found to adopt TBLT 

approaches because it encourages learner's intrinsic motivation and 65.21% 

adopted because it promotes learners academic progress and for creating a 

collaborative learning environment. Likewise, 52.17% of teachers also adopted 

TBLT in their classroom because it is appropriate for small group work. 

Similarly, I asked them to provide some crucial factors for effective 
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implementation of TBLT in school of Saptari district. Whereas more than 60% 

of respondent believe to found that use to ELT because TBLT is appropriate 

for improving interaction skill in the ELT context of Saptari district. The 

factors suggested by majority of teachers (see ppendix 1, section 4, question 

20) are as follows: 

- Quality of teachers (proficiency, subject knowledge, flexibility) 

- Available resources for access. 

- Favorable environment for English 

- Assessment method 

- Textbooks or materials 

- Teacher's collaboration (Supportive school culture) 

- Teacher's Training 

- Supports from schools or governments 

- Time 

- Classroom setting 

- Teacher's workload 

- Freedom 

- Curriculum 

- Student 

One above mentioned data shows that limitation of home, large number of 

students, lack of teachers and training become major factor for successful 

implementation TBLT in the school of implement. However,  

Teachers showed their readiness for implementing TBLT in their classroom 

very actively but teacher's knowledge, textbooks, infrastructure etc disturbed in 

effective implementation of TBLT in our context. Thus, under this topic, found 

there was mismatch between perception and practice. Teacher's neglected 

TBLT methodologies due to different reasons and they highly related on 

textbook. As the result, students got limited opportunities to use English. 
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Table 4 

Reasons for Teachers AvoidingTBLT in the Classroom  

N = 7 

Reasons (statements) No. of 

respondents 

Percentage  

Students are not used to task based learning. 1 3.3 

Materials in textbooks are not proper for using 

TBLT 

7 23.3 

Large class size in on obstacles to use task based 

methods.  

7 23.3 

I have difficulty in assessing learners task 

performance.  

2 6.6 

I have limited language proficiency. 3 9.9 

I have very little knowledge of task based 

instruction   

- - 

Table 4 presents teachers response to the open-ended questions that asked them 

to pick out their own reasons for avoiding the implementation of TBLT in the 

classroom. Data analysis showed that large class size is obstacles to use task 

based method in the classroom of Saptari district because more than 23% of 

respondent believed to say like that. Whereas 23.3% of respondent believed to 

say that materials in textbooks are not proper for using TBLT and to almost 

9.9% of teachers avoid the using of TBLT in the classroom because of they 

have limited knowledge of language proficiency and more than 6% of 

respondent felt difficulty for using TBLT in the classroom. It means teachers 

avoids the using of TBLT because they face difficulty for assigning the task in 

large class and textbook are not chose materials for TBLT in the classroom in 

Saptari districts.  

The finding of above table 3 and 4 indicated that despite the comparatively 

generally level of understanding of TBLT concepts. Some teachers actually 

hesitated to adopt TBLT as an instructional method in classroom practice. This 

may result from the fact that most of EFL teachers of Saptari district still use 
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the traditional lecturer oriented methods, which they are accustomed to. They 

have to psychological pressure of facing some new disciplinary problems in 

using TBLT.  

For task based materials, few teachers answered that materials in textbooks 

were one of the reasons they avoid using TBLT in their classroom. This 

partially indicates that the current EFL textbooks of school level all of which 

illegally follow the principles of the communicative theory of language 

teaching and learning, properly reflects the tsk based syllabus which chiefly 

concerns communicative skills and social interaction. It also revealed that 

teachers are often required to redesign individual work oriented materials in 

textbooks to be in accordance with the principle of promoting interaction and 

collaborative learning.     

4.1.4 Teacher's Perceptions towards Challenges and Possibilities in the 

Implementation of TBLT 

Finding of the questionnaires proved that English teachers of basic level had 

general understanding of TBLT but their knowledge of TBLT was inadequate 

and adoption of TBLT in the classroom had not been effective. To know the 

challenges that English teachers often faced in their teaching while 

implementing  I asked an open-ended question to the respondents (see 

appendix-1, question no. 19 to know the challenges that English teachers  often 

faced in their teaching while implementing TBLT are as follows: 

 The effort in organizing and completing the task is perceived to be 

challenging. 

 A lot of time and efforts are invested during the task based language 

teaching. 

 To motivate the large or whole class becomes problem during task based 

language teaching. 

 Students mixed abilities 

 Teachers are not properly trained. 

 The effort in organizing and completing the task is perceived to be 

challenging  
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The above obtained perception and challenges  regarding effective 

implementation of TBLT in the context of Saptari district explore that, large 

number of students, mixed abilities of students, constraints,  lack of passion 

regarding teaching profession and lack of proper training regarding task based 

language teaching  became crucial problem for the effective implementation of 

task based language teaching in the context of Saptari district for the ELT 

classroom.   

The study also indicated that the implementation of TBLT may be more 

successful if the following criteria could be achieved: 

 A more open attitude towards TBLT 

 Sufficient training in TBLT 

 Change in assessment methods 

The above mentioned data shows that most of EFL teachers of Sapari district 

lack of the passion regarding ELT teaching, majority of teacher felt that, it is 

just time passing job and lack of appropriate training and traditional, outdated 

system of assignment become big challenges for the implementation of TBLT 

in the ELL classroom of Saptari district. Therefore, majority of respondents 

told that if the government or concerned authority provide the training, 

workshop on time, it can be implemented successfully. More additionally 

changing the traditional system of assignment can be effective tool for effective 

implementation of TBLT in the context of Saptari district.  
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CHAPTER FIVE 

FINDINGS AND RECOMMENDATIONS 

On the basis of the analysis and interpretation of the data obtained from the 

respondents (teacher), this chapter shows the finding with three areas of focus-

the first section is related to teachers understanding, second part on teacher's 

views on task based language teaching and last section on the challenges and 

possibilities for implanting TBLT. The findings are followed by the 

pedagogical implications and suggestions for further researches. 

5.1 Findings 

In this study, teacher's generally revealed that they had general level of 

understanding of TBLT. However, some common misconceptions and 

inadequate understanding could be found from the questionnaire about TBLT. 

The findings were derived based on the rigorous analysis of obtained data, 

closed ended questions and open ended questions are as follows:  

5.1.1  Findings based on the Teachers Perception towardsTBLT 

Approach  

After analysis and interpretation, the following findings are derived. 

 Sixty percent of respondents strongly believed that a task is a 

communicative goal directed.  

 More than fifty three percent of respondents were found to believe 

that a task involves a primary focus on meaning. 

  In this study also found that 63.3% respondents believed that a task 

has clearly defined out comes.  

 More than thirty six percent of respondents strongly agreed that a 

task is an activity in which the target language is used by the learner 

whereas more than fifty three percent of respondent be agreed on it.  



39 

 

 Similarly forty six percent of respondents believed that TBET is 

consistent with the principal of communicative language teaching 

whereas sixteen percent teachers respondents responded as undecided 

about it so it showed that they have mixed feeling about it. 

 From the responses of question number seven, it was found that sixty 

percent of respondents strongly believed that TBLT includes three 

stages: pre task, implementation of task and post task.  

5.1.2  Findings based on the effect of Teachers Perception over Their 

Methodologies in Teaching English  

After analysis and interpretation, the following findings are derived. 

 It was also found that 53.3% of respondents strongly agreed to use 

TBLT in the classroom because it provides relaxed atmosphere to 

promote the target languages use.  

 In my study it was found that 70% of respondents agreed to us TBLT 

because it activates learners need and interest.  

 This study also indicated that 36.6% of respondent strongly agree to 

use TBLT because it purses the development of integrated skill in 

classroom whereas 50% respondent are followed them  

 It was also found that 50% of responded strongly disagree to believe 

that TBLT gives much psychological burden to teacher where as 

13.3% of responded strongly agree to believe it is as a psychological 

burden.  

 Similarly, 36.6 of respondents viewed as disagree to say that TBLT 

required much preparation time compared to other approaches 

whereas 26.6% of respondents agree to say it.        

 From the above mentioned data 36.6% respondents undecided to 

believe that TBLT is proper for controlling classroom managements 

whereas only 13.3% of respondents strongly agreed on it from. 
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 The above data it was found that 56.6% of respondents strongly 

believed that that Group participation monitor, rise taker and 

innovator are the role of students during TBLT in the classroom. 

 It was also found that 63.3% of respondent strongly agreed to say 

selector, sequencer, prepare learner for task and consciousness 

raising are the role of teacher during task based language teaching  

5.1.3  Findings based on the Reasons for Teachers Choice or Avoiding 

ImplementingTBLT 

After analysis and interpretation, the following findings are derived. 

 

 The data showed that more than 76 percent of respondent were found 

to adopt TBLT approach because it encourage learners intrinsic 

motivation and fifty present of respondents adopted to use because it 

promotes learners academic progress and for creating collaborating 

learning environment.  

 The data also showed that more than 25% of respondents believe that 

large class size is an obstacles to use task based method in EFL 

classroom of Saptari district whereas 23% of respondents also 

believed that materials in textbooks are not sufficient for using TBLT 

in the ELT classroom.  

 Similarly, the obtained data also showed that fifty percent of 

respondents choose to adopt because it is appropriate for small group 

work respectively.  

5.1.4  Findings based on Open Ended Questions  

After analysis and interpretation, the following findings are derived. 

Challenges: 

 To motivate the large or whole class becomes problem during task 

based language teaching.  

 Students mixed abilities.  
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 Majority of teachers are not trained regarding implementation of  

TBLT.  

 It needs proper teaching materials  

Suggestions:  

After analysis the data the study also indicated that the implementation of 

TBLT may be more successful if the following criteria could be achieved.  

 Sufficient training should be given.  

 Teacher should change the assessment methods.  

5.2 Conclusion  

On the basis of the rigorous analysis and interpretation of the data, it can be 

concluded that teachers have general level of understanding about task based 

language teaching and most of the respondents were believed that assessment 

method 'time', teachers workload, lack of training and lack of favorable 

environment and addressing the large classes and mixed ability of students are 

the crucial factors for effective implementation of TBLT in Schools of Saptari 

district. Furthermore, the study also indicated that the implementation of TBLT 

may more successful if the fallowing criteria could be achieved such as: A 

more open attitudes towards TBLT sufficient training in TBLT and changing in 

assessment methods. However, the participants also agreed that it is not easy to 

apply task based langue teaching in the classroom because of the problems of 

using TBLT in various aspects, including long time for preparing the lessons, 

learners level of language proficiency, teaching time limitations, large class 

size, teaching materials and the assessment method.   

5.3 Recommendations 

This research was conducted for the partial fulfillment of master study. So, 

there are many limitations on this study especially in terms of resources and 

area covered. Therefore, its implications may not cover a wide range and it 
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may not have a wide applicability. The research also conducted in Saptari 

district and the regarding facilities, accessibility and availability of materials 

are different. Hence, the finding of this research may not be applicable for the 

whole nation as a whole. However, the finding do not have implication for 

policy, practice as well as further research. 

5.3.1 Policy Related 

 Student centered techniques are very useful for the task based language 

teaching in the ELT classroom. Therefore teacher should be given 

special kind of training and curriculum should be designed in that way. 

 Teaching strategy must be differed for differently able learners or large 

classes in terms of normal learners. 

 Teaching materials play vital role for the effective implementation of 

task based language teaching. So, policy should be considered for well 

management of teaching materials. 

 Similarly, policy makers and curriculum designers should consider 

TBLT approach while designing the curriculum. 

 Different kinds of disabled children cannot teach together or different 

kinds of classroom such as large classes, mixed classes or mixed group 

of learner cannot teach. That’s why separate classroom, teachers and  

teaching materials are needed for them and those thing should be 

considered in policy. 

 Government and schools enhance TBLT approach widely and created 

favorable environment for English. 

 The use of the task should be monitored effectively. Moreover, task 

should be included in examinations. 
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5.3.2 Practice Related 

 As my study found that the teachers should have general understanding 

in TBLT approach to make students actively participated in the 

classroom. Moreover, they should be prepared to enrich themselves for 

the successful implementation of  TBLT. 

 It is also required to train teachers on TBLT without sufficient training 

and support, it may be difficult to ask them to adopt a different approach 

with totally different underlying assumptions about language teaching. 

 English teachers should have open attitude towards TBLT approach that 

may eventually help students adjust to more learner centered approach 

as they would be given more opportunities to use English for 

communication.  

 During task based language implementation in the EFL classroom, 

student centered activities are highly used such as group work, role play, 

group discussion, conversation etc. they are well motivated. So, school 

administration should focus on student centered techniques. 

 Similarly, teaching materials play virtual role for effective teaching and 

learning. That’s why administration should focus on well management 

of teaching materials. 

5.3.3 Further Research Related 

 This study was conducted only in the Saptari district. That is why 

finding may not be applicable. 

 The population of the study was only thirty teachers from thirty schools 

of Saptari district. Thus to make more effective study on the task based 

language teaching further study can be conducted in other area. 

 Task based language teaching is important factor in teaching learning 

process. So, it should be followed as major teaching strategy in the field 

of ELT for other subject in future. 
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Appendix I 

The questionnaire is de designed to examine Saptari district EFL teacher's 

belief of task-based language teaching with reference to classroom practice 

please answer all of the questions as best as you can your answer will be kept 

confidential. Thank you for your cooperation. 

Section 1General and Demographic Information  

Teaching level   elementary school  Middle school High School 

Gender  Male  Female  

Age  20-29   30-39  40-49   50+ 

Section II Teacher's understanding of Task and TBLT for each of the 

following statements, please answer by putting √ in the box, according to the 

Following scale: SA (Strongly agree, a cases, U (Undecided), D (Disagree),  

SD (Strongly Disagree) 

 

 

S.N Questionnaire item S.A A U D SD 

1. A task is a communicative goal directed       

2. A task involves a primary focus on meaning       

3. A task has clearly defined outcomes       

4. A task is any activity in which the target 

language is used by the learner.  

     

5. TBLT is consistent with the principal of 

communicative language teaching 

     

6. TBLT is based on the students centered 

instruction  approach  

     

7. TBLT includes three stage : pre-task, Task 

implementation and post task. 
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Section III Teachers views on implementing TBLT 

The following statements address teacher's views  

S.N Questionnaire item S.A A U D SD 

8. I have interested in implementing TBLT in 

the classroom 

     

9. TBLT provides a relaxed atmosphere to 

promote the target language use 

     

10. TBLT activates learners needs and interest      

11. TBLT pursues the development of 

integrated skill in the classroom 

     

12. TBLT gives much psychological burden to 

teacher as a facilitator. 

     

13. TBLT requires much preparation time 

compared to other approaches 

     

14. TBLT is proper for controlling classroom 

managements/arrangement 

     

15. TBLT materials in text book are 

meaningful and purposeful based on the 

real world context 

     

16. Group participant, monitor, risk taker and 

innovator are the role of student during task 

based language teaching  

     

17. Selector and sequencer, prepare learner for 

task and consciousness raising are the role 

of teacher during the task-based language 

teaching 

     

Section IV: Reasons for Teacher's choose or avoid implementing TBLT. 

Do you use TBLT in your teaching? Yes No 

If yes, please put (√) any reasons that you decide to implement TBLT. 

  



48 

 

TBLT promotes learner's academic progress 

TBLT improves learner's interaction skills 

TBLT encourages learner's intrinsic motivation  

TBLT createscollaborative learning environments 

TBLT is appropriate for small group work. 

If you have other reasons, please write them down………………………… 

If no, please put (√) any reasons that you avoid implementing TBLT 

 Students are not used to task based learning 

 Materials in textbook are not proper for using TBLT 

 Large class size is an obstacle to use task-based methods 

 I have difficulty in assessing learner's task performance 

 I have difficulty in assessing learner's task performance 

 I have limited language proficiency 

 I have very little knowledge of task-based instruction 

 If you have other reasons, please write them own (………………..) 

18.  How would you define Task-Based language teaching? 

……………………………………………………………………………

………………………………………………………………………… 

………………………………………………………………………….... 

19. Do you consider the implementation of TBLT a challenge for you if yes 

& no, why? 

……………………………………………………………………………

….………………………………………………………………………... 

…………………………………………………………………………… 
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20. What do you think are the crucial factors for the effective 

implementation of TBLT in you teaching context? 

 ……………………………………………………………………………

…………………………………………………………………………… 

…………………………………………………………………………… 

21. What resources should be used when using TBLT in the classroom? 

 ……………………………………………………………………………

…………………………………………………………………………… 

…………………………………………………………………………… 

22. What do you expect our students will achieve if you frequently use 

TBLT in your classroom 

 ……………………………………………………………………………

…………………………………………………………………………… 

…………………………………………………………………………… 

23. Do you believe that TBLT increase students motivation? If not why not?  

 ……………………………………………………………………………

…………………………………………………………………………… 

…………………………………………………………………………… 

24. Do language teachers need a special training in using TBLT? If yes, 

why, if not, why not? 

 ……………………………………………………………………………

…………………………………………………………………………… 

…………………………………………………………………………… 
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Participant Information Statement 

 

Dear Respondents, 

I would like to invite you to take part in research entitled. Exploring EFL 

teachers perception on task-based language teaching in the ELT classroom, 

which aims to explore EFL teachers perception of task-based language 

teaching. Your participation will be helpful in making an informed decision.   

This study is being carried out by Rajesh Kumar Thakur for the partial 

fulfillment of master's degree at T.U. This study will take place under the 

supervision of  Mr. ReshamAcharya, a teaching assistant. 

This study involves open and close ended questionnaires. Questionnaires take 

you about 30 minutes to complete participation. Your recorded data will be 

highly confidential. participation in this study is completely voluntary your 

recorded data will be highly confidential and your name will not be exposed to 

the public. your performance and weakness will not be evaluated rather aims to 

make aware about the  perception to concerned authorities. If you have any 

queries, you can talk me any time or supervisor. It is hoped that your kind co-

operation will be a great contribution for my valuable research.  

You can keep this document with you.  

 Thank you for your kind cooperation!! 

        Researcher  

       Rajesh Kumar Thakur 

 Master of Education                                                           

Tribhuvan University            

Kirtipur Kathmandu 

         Contact No. 9845643785 

Email:thakurrajes025@gmail 

 

mailto:Email.thakurrajes025@gmail
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Informed Consent Form 

 

Supervisor:-Mr. Resham Prasad Acharya 

Researcher:-Rajesh Kumar Thakur 

Date   : - …………………. 

Participates Understanding 

 I read the participant information statement. 

 I agree to participate in this study that I understand it will be submitted 

in partial fulfillment of the requirement for the master's degree of 

education at Tribhuvan University. 

 I understand that my participation is voluntary. 

 I understand that all data collected will be limited to this use or other 

research related usage as authorized by Tribhuvan University. 

 I understand that I will not be identified by name in the final product. 

 I am aware that all records will be kept confidential in the secure 

possession of the researcher. 

 I acknowledge that the contact information of the researcher and his 

advisor have been available to me along with duplicate of this consent 

form.  

 I understand that the data I will provide may not be used to evaluate my 

performance as a teacher in any way  

 

 

Name of participant…………………….. 

Signature……………………………….. 

 

 

 


