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ABSTRACT

Asthetitle Motivation of Higher Secondary L evel Students Towards

L ear ning English suggests, the present thesis was an attempt to find out the
higher secondary Level learners’ motivation towards learning English .In order
to collect the data, the researcher prepared forty closed ended question and six
open ended questions. Fifty Higher Secondary Level Students and ten higher
secondary schools were selected by using the purposive non-random sampling
method from Kailali district and Students were selected from each school by
using the same procedure. Questionnaires were distributed to the selected
students with clear instructions. After collecting the data, they were processed,
analyzed and interpreted. Mgjority of the learners were found to be highly
motivated extrinsically and intrinsically in English learning. Studentslike
English subject more than other subjects. Most of the students decided to learn
English language due to its popularity , career advancement and others. They
are motivated extrinsically and intrinsically to learn English. Different factors
like good career prospects, good grades, better job, career advancement ,
security of future, exchange of culture, position in society, good economic
condition, extra knowledge and enjoyment, opportunity to show ability,
globalize thought, national development, high scope of English language and
importance of English language were included to find out students perception
towards motivation. So, there are various factors which |ead the students
towards learning English extrinsically and intrinsically.

The thesis consists of five chapters; the first chapter consists of introduction,
background of the study, statement of the problem, Objectives of the study,
research questions, significance of the study and delimitation of the study. The
review of theoretical and empirical literature, implication of the study and
conceptual framework are included in second chapter. The methods and
procedures of the study incorporate research design, study population,
sampling procedure, data collection tools, study area, data collection procedure,
analysis and interpretation are in third one. Result, summary and discussion,
are presented in chapter four and conclusion and recommendation are included
in chapter five.
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CHAPTER ONE
INTRODUCTION

This study is concerned with M otivation of Higher Secondary L evel
Students Towards L earning English. Inthisstudy, | want to explore the
motivtion of higher secondary level students towardslearning English. This
section consists of general background, statement of the problem, objectives of
the study, research questions, significance of the study, delimitations of the

study and operational definitions of the key terms under separate headings.
1.1 General Background

Language is obviously one of the means of communication. It isthe unique
asset acquired by human beings as result human beings are different from other
animals. Itisused as an effective means to express feelings, ideas, emotions
and thoughts. Language is a system of arbitrary vocal system which permits all
people in a given culture or other who have learned the system of that culture
to communicate or to interact (Wilkins, 1972, p.3. Sapir (1978) states that
language is purely human and non instinctive method of communicating idess,
emotions and desires by means of system of voluntary produced symbols (As
cited in Yadav, 2001, p.3). Similarly, Brown (1987, p.5) writes, "Languageis
acquired by all people in same way and language learning both has universal
characteristics." Language, therefore, is at the centre of human lifeand itis

used for various purposes such as academic, official, personal, social and so on.

There are over 6000 living languages spoken in the world. Among them,
English has been recognized as awidely used language for global
communication, i.e., it is used to communicate with the people who are from
different linguistic backgrounds. Barriers of race, colour and creed bring no
hindrance to the continuing spread of the use of English. Besides being a
major vehicle of debate at the UN, it is the language of command for NATO
(Broughton et al. 1994, p. 2). Itisthe official language of international
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aviation and unofficially, the first language of international sport and the pop
scene. Furthermore, sixty percent of the world's radio programmes are
broadcast in English and it is the language of seventy percent of the world's
mail. Similarly, English has become part and parcel of our daily life. Half of
the world's sceintific literature is written in English and it also works as the link
language because it is used to communicate with the people who are of
different linguistic backgrounds. By giving emphasis on importance of
English, Nehru states " The major winds for us to the outside world, we dare not
close that window, and if we do it will spell peril for the future" (as cited in
Broughton et al. 1994, p.3). Theimportance of English in Nepal is growing
day by day. It has occupied an important place even in the formal education
system of Nepal. No one can deny the fact that English has multi usagein
teaching and learning processes. That iswhy English is taught in our schools
from very beginning of formal education system i.e. from grade one. Itisaso
the medium of instruction in higher education as a means of communication to
impart knowledge and skills. Learners are required to be motivated to learn or

acquire language in better way.

The word "motivation" was borrowed from English word 'motive’ which was
derived from ancient Latin word 'mover’ which means 'to move'. It meansit
makes a person do something. There are so many words in English
vocabulary which refer to motivation: such words are wants, striving, desire,
need, motive, goal, aspiration, derive, wish, aim, ambition, hunger, thirst, love,
revenge to name afew (Morgan, 1978, p. 196). Especialy, motivation refersto
the internal drive that encourages somebody to perform certain actionsin

particular situations.

Harmer (1991, p. 983) writes, "At most basic level, motivation is some kind of
internal drive which pushes someone to do something inorder to achieve
something."It is the most important factor for successful teaching and learning.
Simply, motivation deals with the ‘why' of the behaviours. If the learners are

motivated directly or indirectly they can achieve the goal of learning easily.

2



The learners or students can be motivated with the awareness of two types of
goals. They are short-term goals and long-term goals. For exampleif the
learners are motivated with the attraction of the better or prestigiousjob in
future, they are easy to teach; here the prestigious job is the example of the
long term goal. Similarly, the language learners are motivated with the desire
to be able to communicate with the members of atarget language community,
iIsalong term goal. If the learners learn language to pass examination, then it

isashort term goal.

Gardner and Lambert (1972, p 72) define motivation in terms of overall goal
and orientation of the L2 learnersto acquirethe L2. Again Gardner (1985, as
cited in Gass and SelinKer, 2009, p. 426) agress that motivation involves four
major aspects,; agoal, a desire to attain the goal, effortless behaviour, and

favorable attitudes to L2 acquisition.

Similarly, Wilkins (1972,p.180) says that motivation is aterm which occursin

discussion of second rather than first language learning.

Harmer (1991,p. 51) says, "At itsmost basic level , motivation is some kind of
internal drive which pushes someone to do thingsin order to acheive some
things'.

From the above definitions, we can say that motivation is a factor that affects
learner's learning process as well as his/her performance of learned behaviour.
There is a strong motivation to learn L1 because of importance of
communication for satisfying basic needs but |earner's motivation is necessarily
weak in learning a second language. S0, it is necessary to arouse the
motivation in learners while learning L2. In conclusion, we can say that
motivation isakind of internal drive which inspires or motivates a person to do

things in order to achieve something.



1.2 Statement of the Problem

Motivation is one of the key factors that directly affects on quality education.
To make teaching learning process effective teachers as well as learners should
be well motivated. Motivation isasocia psychological factor. It refersto the
desire or inner driveto initiate L2 learning. It isusually understood to be a
matter of quantity because some learners are motivated and others have little
or no motivation. It iscommonly believed that individuals who are highly
motivated will learn an L2 faster and to a greater degree. Robert Gardner, a
Canadian researcher has become a primary figure in the field of motivation in
SLA because the most extensive research into the role of motivation in SLA

has been conducted by him.

Extrinsic motivation is concerned with the factors outside the classroom. Some
students study alanguage because they have an idea of something which they
wish to achieve. The motivation which is concerned with different factors
such as physical conditions, methods, and the teacher inside the classroom is
known as intrinsic motivation. Extrinsic and intrinsic motivation play avita
and determing role for learning English. Motivation is aforce that energizes
and directs behaviour towards agoal. Just as aforce moves an object,
motivation moves a person. Lack of motivation may cause learnersto be less
successful to learn foreign language. Lack of motivation usually leads one to
failure. If there are not any factors for motivating students, the productivity
may decrease gradually. We can also see variation of studentsresultin
different schools. There may be different reasons behind it but one of the
reasons may be the motivation. Such alack of motivation from the teachers
would naturally lead to negative impact on the motivation of students. Asa
result, whole teaching learning process will not be as effective as expected.
Thus, it is hecessary to study of about students' perception about motivation.
Therefore this study entitled "Motivation of Higher Secondary Level Students
Towards Learning English" isfocused on finding out the learner’s motivation,

intrinsically and extrinsically motivated students and to analyze the role of

4



intrinsic and extrinsic motivation in English language learning from student

points of view.

Motivation iskeystone in learning. It isan internal process that activates guides
and maintains behavior. It influences the rate and success of second or foreign
language acquisition. The students who are motivated work purposefully and
energetically. So the role of motivation is indisputable to successful second
language learning. This study aims at revealing the proficiency of the learners

basically triggered by extrinsic and intrinsic motivation.
1.3 Objectives of the Study
The objectives of the study were as follows:

(@  Tofind out the motivation of higher secondary level students
towards learning English.

(b)  Tosuggest some pedagogical implications.
1.4 Research Questions

(@  Whether the students of Higher Secondary level are motivated in
learning English or not?

(b)  What are the major extrinsic and intrinsic factors that motivate
the students in English language learning?

(¢)  When arethey motivated both intrinsically and extrinsically?

1.5 Significance of the Study

This study will explore the students motivation towards learning English. All
language teachers undoubtedly accept that intrinsic motivation provides the
main impetus to language learning and it makes learning go smoothly and
successfully too. Only intrinsic motivation is not adequately supportive for
effective language learning, students should extrinsically be motivated too .
So, extrinsic and intrinsic motivation both play avital role. So, the role of

intrinsic and extrinsic motivation is indisputable to successful second language
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learning. Thus, it will be useful to language teachers to understand
motivational status of the learners and plan their teaching accordingly. If
students are motivated intrinsically, the teachers can focus on sharpening the
academic achievement of the learners. If students are motivated extrinsically
the teacher can focus on culture of the target language community. The
students can learn target language for getting a better job, position or status. So
at first it will be useful for students’ and teachers'. Similarly, this study will be
very fruitful to those who want to work in the field of education. Furthermore,
this study will be helpful to create motivational factors for studentsto learn
English. Similarly, this study will be highly significant for the ELT
practioners mainly who want to undertake research in the field of students
motivation. This study will be useful to give the direction to curriculum
planners, subject specialists, teachers and other concerned personnel. At last,
this study will be beneficial for further researchesin thisfield.

1.6 Delimitations of the Study
The study was limited under the following respects:

(@  The population of this study was limited to higher secondary
schoolsof Kailali District.

(b)  Thestudy was limited to grade twelve students.

(c)  Thestudy was limited to fifty students only.

(d)  Thestudy was limited to only ten private as well as government
colleges.

(e)  Thestudy was limited to only perception of students towards
intrinsic and extrinsic motivation in English language learning.

()  Thedatawas collected only through questionnaire.
1.7 Operational Definition of the Key Terms

Per ception : Perception is awareness, comprehension or

understanding of something.



M otivation

Intrinsic Motivation

Extrinsic Motivation

Concept

Motivation refersto internal drive that
encourages somebody to perform certain
actionsin particular situation. The factor
determines a persons desire to do
something. In second language and foreign
language learning, learning may be affected
differently by different types of motivation.
The motivation which is concerned with the
factors such as physical condition, methods,
and teachersinside the classroom is known
asintrinsic motivation.

It is motivation to act that comes from the
external environment outside of the person.
When we are motivated extrinsically, we act
with the anticipation of rewards grades,
praise, money, time off from work, or some
other in centive.

A concept is afundamental category of
existence, mental representations, where
concepts are entities that exist in the brain,
abstract objects, where objects are the
constituents of propositions that mediate

between thought, language and referents.



CHAPTER TWO
REVIEW OF RELATED LITERATURE AND CONCEPTUAL
FRAMEWORK

For the purpose of this study many books, dissertations of previous matters on
related area, articles and journals are consulted and different related website
were visited. Several researches have been carried out in the field of motivation
in the department of English Education, T.U. which are more or lessrelated to
this study are reviewed in following description. This chapter consists the
details of review of studies and their implicationsin the study. In the same
way, the theoretical concepts or conceptual framework is also included under

this chapter.
2.1 Review of Related Theoretical Literature

Language is the best means of self expression. It is through language that
humans express their thoughts, desires, emotions and feelings. Most of the
activitiesin the world are carried out through it. We cannot imagine the world
without English language. It has become compulsory to learn English language
to survivein thisworld. Now English is not only the language of Britain and
Americabut it has become the language of the world. Englishisused for
general communication and rather widely used in international meetings,
conference in science and technology, in business, medicine, economics, games
and sports and so on. English has the largest body of vocabulary and richest
body of literature. It istaken as standard and prestigious language in the world.
Need, compulsion and love of the English language is increasing day by day.

Motivation plays an important role in language learning. In ELT, intrinsic
motivation and extrinsic motivation have akey role to English Ignauge

learning.

Similarly Gardner and Lambert (1972 as cited in Brown 1994, p.755) carried

out aresearch over aperiod of 12 years to determine how attitudinal and
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motivational factors affect language learning success in canada, the united
states and the Philippines. They found that "Integrativa motivation may indeed

an important requiremnet for successful language learning. "

Likewise, Strong (1984) studied Spanish American classroom and found that
the students' intensity of integrative motivation in creased relative to their
English language proficiency. He further argues that motivation promotes

acquisition.

The present study will be based on survey research. To conduct this research,
| will collect information from different sources. In this section researchers has
discussed different related literature. | have visited different web-sites, read
previous researches, different books, articles to prepare review of related

theoretical literature.
2.1.1 English as a Global Language

English iswell known as aglobal or an international linguafranca. The
contribution of English to globalization is often appreciated. Theworldis
taken as aglobal village and English language is taken as a global language.
To support this argument, we can cite here Crystal's view (1997, p.2), He says
"A language achieves a genuinely global status when it develops a special role
that isrecognized in every country. A quarter of the world's population speaks
English for various purposes in various manners and ways. Different varieties

of English are used in the globe".

English hasits worldwide presence and the spread is unprecedented. The
growth of English asthe world's primary language for wider communication is
rapidly spreading around the world area. It has different status in different
countriesin theworld. For exmaple, English as the Native language, English
as second language and english asforeign language. The most influential
model by Kachru (1985 as cited in Sharma, 2012, p.30) includes three circles
of English use.



. Inner circle: It comprises the native speaker countries like the
USA, Britain, Australiawhere English is spoken as a native
lanague.

. Outer circle: It includes English as a second language in countries
like India, Nigeria, Singapore etc.

) Expanding circle: It represents those countries where Englishis
learnt as a foreign language like Poland, Japan, Hungary, Nepal,

and so on.

Dueto the global spread of English, it is regarded as aglobal language. Any
language that hasits global status means that is used more as alanguage for
learning about the world and communicating with the world people than as the
language of native speakers. A global language is the one that is used more
often as alinguafrancathan as a native language. In this sense English has
now gained the global status and English has been established as a global
language. Harmer (2007 as cited in Sharma, 2012, p. 27) presents number of
factors that have ensured the wide spread use of English. These factors

include;

) A colonia history

) Economics

. Information exchange
) Travel

. Popular culture

It isamatter of significance to include here that there are number of debates
regarding the status of English language, English istaken as a global language
which isathreat on the global linguistic diversity. It creates socio-economic
inequalities among the countries. Contrary to this, it is aso widely accepted as
the medium for educational career, tool for status advancement and
employment opportunities. In the similar way, the English language has its

wider spread in different areas and for different purposes as employment,
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practices, classroom pedagogy, science and technology business, medicine,

€economics, games, sports and so on.

In thisregard, English language is one of the strong mediato connect ourselves

throughout the world and its activities.
2.1.2 Language Teaching

Language teaching is not restricted within the four walls of classroom or within
the boundary of a school it goes beyond that. The main purpose of teaching
English is to develop communicative competence in the learners and to enable
them to communicate in English language. It isan art to deal with the students
and provide the knowledge to them. Traditionally, teachers were the sources of
knowledge and teaching is a process of pouring the knowledge into the
vacuum. Teaching is the process of transferring knowledge. That's why teacher
should invest the great amount of their social intellectual and emotional energy

in the process of teaching.

According to Richard and Lockhart (2010, p. 36), "Teaching is avery personal
activity and it is not surprising that individual teacher brings to teaching very

different beliefs and assumptions about what constitutes effective teaching”

Traditionally, teacher's knowledge of 1anguage was only the tool for teaching
but the view has been changed to the dynamic nature of language teacher. A
teacher has to be updated time and again with the explosion of knowledge.
Teaching iswidely understood as an act of deliberating the knowledge skill and

attitudes to the learner with an aim of bringing positive change in the learners.

The history of language has been characterized by a search for more effective
ways of second or foreign language. With the change of time, the teaching
profession is continually exploring new options for addressing the basic issues
and the effectiveness of different instructional strategies and method in the
classroom. Language teaching cameinto its own as a profession in the

twentieth century.
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2.1.3 Importance of English Language Teaching (ELT)

Teaching is acomplex and technical task that tests one's commitment and
courage. It requires the knowledge on students' interest, teaching strategies,
curriculum, availability of material. English language is being one of the very
basic needs of the world's people. It has global spread asit is used globally.

People in each corner of the world teach and learn this language.

According to Shrestha (2013, p.1), "The English language teaching and
learning received very important place in today's time because it issimilar to
the case that human life becomes paralyzed if petrol and computers are not
available any more and people of the world become useless and jobless without

the proper knowledge of English language'.

However, the way of using this English language differs from country to
country. The global spread of English language indicates to the fact that
English language has received the recognition of global use or it isone of the
international languages. In thiskind of globally spreaded scenario of English
language, Nepal cannot be the exceptional case. It has made provision to teach
and learn this language as aforeign language in our context. Joshi (2013, p.

51) states importance of English language as:

English isvery important for non-native English users because it iswidely
spoken all around the world. Knowing English allows people to enjoy their life
and work no matter where they are. For students whose mother tongue is not
English, mastering English is even more important, not only for their academic
life but also for their academic career. English language is the current lingua
franca of international business, technology and aviation. It is spoken by most

of the people in the world and the number is still rising.

The English language teaching in the present time has shifted the focus point.
It should be taught and learnt as the window for the world's knowledge.

English language teaching should be directed towards such direction where

12



learner should be able for the acess of information from the growing fund of
knowledge found in science and technology, internet in different educational
websites, national and international news, journals and magazines, from many
authentic books and so on. Thisindicatesto the fact that learners should be
provided life skills based education in English. Until and unless we give wider
platform to the English language teaching we cannot move forward to this
highly competitive world. One of the better ways of providing formal status to
English is through implementing it in educational sector in general and in

teaching learning in particular.

Several attempts have been made to devel op effective approaches and
techniques for teaching English in the world as well asin local context.
Approximately, every decade, a new approach and method came into practice.
Audio-lingual method (ALM), Direct Method (DM), Communicative
Approach (CA), Total Physical Response (TPR) all had their heydays. So
many new language teaching (TBLT), Computer Assisted Language Learning
(CALL), Post method Pedagogy and many more are in recent practice.

Teaching English is an important subject in comparison to other subject and it
Istaught and learnt as aforeign language in our context. Englishisone of the
languages for national and international communication and business. It gives
access to information in the areas of business, finance, science, medicine,
technology, education and internet. Furthermore, we can point out importance
of English language teaching as follows:

. English language make learners able to communicate

successfully in national and international level.

. English language can provide better opportunities for career
development.

) English language can make a difference in learners lives.

o It iswell managed way for advance life style of people.

) Teaching English language encourages learners to understand and

respect other ways of thinking and acting.
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. It helps learners to know the culture, life style of people from

different linguistic and cultural backgrounds.

In nutshell, we can say that we cannot imagine the world without English
language. It links the people of the world which helped to make the world as a
family. We can not ignore the deeply rooted significance of the English
language teaching for its learners and users as well. It has been forced by
external pressures for example; by globalization and the need for English asa
language of international trade and communication, which has brought with it
the demand by national educational authorities for new language teaching
policies and practices. Therefore, it isvery important to realize that Englishis
a subject through which the students are expected to develop their English

language proficiency.
2.1.4 Language Acquisition and L earning

The term acquisition and learning are directly concerned with first and second
language respectively. These two terms are very controversial in psychology
of learning. Acquisition refers to the gradual development of ability ina
language by using it natural in communicative situation. It isthe process of
natural assimilation involving intuition and subconscious learning, which is the
product of real interaction between people where the learners are in an active
participant. Itissimilar to the way children learn their native tongue, a process
that produces functional skill in the spoken language without theoretical
knowledge.

The concept of language learning is linked to the traditional approach to the
study of language and today is still generally practised. In high schools
worldwide attention is focused on the language in its written form . Objectiveis
for the students to understand the structure and rules of the language through
the application of intellect and logical deductive reasoning the term . Learning
Is used to refer to the conscious process by which alanguage other than the

other tongue is learned in anatural or atutored setting. It coversthe
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development of phonology, lexis, grammar, the pragmatic knowledge but has
been largely confined to morpho- syntax. But on the other hand, learning

happens with in classroom setting with limited time.

Krashen and Terrell (1983) provide following points to distinguish between

acquisition and learning:

Acquisition Learning

- Similar to L1 acquisition - Formal knowledge of language

- Picking up language - Knowing about language conscious
- Implicit knowledge - Explicit knowledge

- Formal teaching doesnot help - Formal teaching helps

Similarly, Krashen (1983, p.2) says "L anguage acquisition does not require
extensive use of conscious grammatical rules and does not require tedious
drill." He proposes five hypothesisin his theory of second language
acquisition. Acquisition learning hypotheses is the combination of two system,
the acquired system and the learned system. Thus, second language is aso
acquired. To sum up, Krashens' acquisition-learning hypothesis also

distinguishes between acquisition and learning.
2.1.5 Factors Affecting Language L earning

Teaching and learning English Language takes place in aformal academic
setting in Nepal. As second language learning takes place in formal situation
within limited time which is affected by different environmental and
psychological factors. Brown (1987, p.130) mentions socio-cultural and
personality factorsin thisregard. Second language learning is not just learning
the language rather than learning its culture and society where the language
exists. Itisvery important to understand the culture of the society of which
language we are learning. The language isinterrelated with living styles,
beliefs, ideas and customs of related society. The culture is associated with

language. If oneislearning a second language indirectly alearning the culture
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of that society learners need to understand the culture of that society to get
cultured with that language.

On the other hand, personality factors within a person contribute to some way
for the successful language learning. Understanding how human beings feel
and respond to and believe in the value sin exceeding important aspect of
theory of second language learning. Brown (1987, p.134) records the

following factors:

o Self-esteem

. Inhibition

. Risk-taking
) Anxiety

o Empathy

. Extroversion
. Motivation

2.1.6 Introduction to Motivation

The term motivation is said to be derived from the Latin term "mover" which
means "to move”. Thus, etymologically, motivation means to move someone to
do something. It isthought to be responsible for why people decide to do
something, how long they are willing to sustain the activities and how hard
they are doing to pursueit. Itissomekind of internal drive which pushes
someone to do something in order to achieve something. Because of this
activating and stimulating force of motivation, students learn language in an

amazing way.

Morgan (1978, p. 196) views that there are several hundred words in our
vocabulary that refer to motivation: wants, striving, desire, need, motive, goal,
aspiration, derive, wish, aim, ambition, hunger, thirst, love, revenge to name a

few. Itisgeneral tendency to believe that motivation is a personal trait. Some
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people have it and the other do not. However, individuals differ in their basic

motivational drives. Morgan (1978) further says:

Motivation isall inclusive term covering just about anything that psychologist
wants to say about the subject. It has three distinct aspects: (i) some
motivating state that impels the person towards some goal (ii) behaviour

displayed in striving for the goal (iii) achievement of the goal (p. 190).

Motivation is an important tool that is often under-utilized by heads of
ingtitutions in today's workplace. To motivate othersis one of the most
Important management tasks. It isadesire or drive within a person to achieve
some goals. There are many factors that determine people's behaviors to
motivate them. These are psychological needs, psychological drives, survival,
urges, emotions, hurts, impulses, tears, threats, rewards (money, friendship,
status), possessions wishes, intentions, values, mastery, freedom, intrinsic
satisfaction, self satisfaction, interest, pleasure, dislikes, established habits,

goal, ambition and so on.

People who are motivated exhert a greater effort to perform than those who are
not motivated. We know that fear and money are not the only ways to motivate
people to work. Human beings have reasons for the things that they do. Human
motivation thus, is the process where by the behaviour of anindividual is
energized, sustained and directed in order to meet individual, needs and
achieves organizational objectives. Motivation is the willingness to do
something and is continued by this actions ability to satisfy some need for the
individual. The act of arousing is related to the desire and vigor to produce.
Directing is the election of behaviour and maintainance is the inclination to
behave in a certain manner until the desired outcome is met. Motivation isone
of the constructs that the psychol ogists have propounded in their quest for
understanding the individual. Motivation isthe willingness to exert high level
of efforts towards organizational goals conditioned by the efforts and ability to
satisfy some individual needs.
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Thus, the factor that determines a person's desire to do something is
motivation. In second language and foreign learning, learning may be affected

differently by different types of motivation.
2.1.6.1 Language L earning and Motivation

Motivation is commonly thought of as an inner drive, impulse, emotion or
desire that moves one to a particular action. Motivation refersto the choices
people make as to what experiences or goods they will approach or avoid, and
the degree of effort they will exert in that respect. Gardner and Lambert (1972
ascited in Ellis 1985,p 117) define 'motivation in terms of the L2 learner's
"Overall goal or orientation, and 'attitude’ asthe persistence shown by the

learnersin striving for agoal".

The reason a person wants to learn a second language and how much he wants
to learn it, how well and in what manner, may determine the amount of effort
heiswilling to put into it. Psychologists have claimed that practice without
willingness gives poor results (Mackey, 1965, p.122). There are different
views on motivation. According to Kelly (1946), "Moativation is the central
factor in the effective management of the process of learning. Some type of
motivation must be present in al learning. "Petri (1986), discusses that
motivation as the " concept we use when we describe the forces acting on or
within an organism to initiate and direct behaviour. As stated by Lumsden
(1994), there are two types of motivation, viz. intrinsic motivation and extrinsic
motivation. Intrinsic motivation is motivation from within the student.” It
occurs when people are internally motivated to do something because it either
brings them pleasure, they think it isimportant or they feel that what they are
learning is significant. On the other hand, an extrinsic motivation comes into
play when a student is compelled to do something or act in a certain way
because of factors external to him or her (like money or good grades). An
extrinsically motivated student studies and learns for the reasons (for career,

economic factor, socia factor etc.). Such as a student performsin order to
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receive areward, like graduating or passing atest or getting a new shirt from

mom, or to avoid a penalty like failing grade (Lile, 2007, December 10).

These definitions of motivation show us the wide areas of motivation. This
explain the success or failure of virtually any complex task. Itiseasy in
foreign language learning to claim that alearner will be successful with the
proper motivation. Such aclaim s, of course, not erroneous, motivation is a
key to invest one's effort to achieve the goal that will create, foster and
maintain success. Thus, motivation isthe key to al learning. Lack of
motivation is perhaps the biggest obstacle faced by teacher, counselors, school
administrators, and parents. Behavioural problemsin the classroom often, or

aways, seem to be linked to the lack of motivation.
2.1.6.2 Sourcesof Motivation

The sources of motivation are of prime importance in language teaching and
learning. The importance of thisis highlighted by this statement. "without
knowing where the roots of motivation lie is how can teachers water those
roots?' (Oxford and Shearin, 1994, p. 15, as cited in Abisamra 2002, p.20).
Knowledge of motivation status of the students to the teacher is of vital
Importance to sucessful language teaching and learning. Educational
psychologists point to three major sources of motivation in learning (Fisher,
1990, as cited in Abisamra 2002):

1. Thelearner's natural interest: intrinsic satisfaction
2. The teacher/institution/employment: extrinsic reward

3. Success in the task: combining satisfaction and reward

Abisamra (2002) expresses his view about the sources of motivation in this
way: while teachers and school systems have drawn on both of the first two
sources of motivation, the third source is perhaps under exploited in language

teaching. Thisisthe ssimple fact of success, and the effect that this has on our
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view of what we do. As human beings, we generally like what we do well, and

are therefore more likely to do it again, and put in more effort in action.

In the classroom, this means that students who develop an image of themselves
as 'no good at English' will ssmply avoid situations which tell them what they
already know- that they are not any good at English. Feelings of failure,
particularly early on in a students school career can, therefore, lead to a
downward spiral of a self-perception of low ability-low motivation-low effort-

low achievement- low motivation, low achievement, and so on.

Thus, the teacher has the main responsibility to identify the sources of
motivation and work on them to make the students effectively participate in

fruitful language teaching and learning.
2.1.6.3 Typesof Motivation

Motivation isakind of thrust or readiness that encourages learnersto learn. It
Is social psychological factor that leads to the path of sucess and achievement
of goal. Itisakind of desire or inner driveto initiate learning. Harmer (1991,
p. 983), defines motivation as, "At its most basic level, motivation is some
kind of internal drive which pushes some one to do thingsin order to achieve
something." It creates akind of enthusiasm and curiosity in learning which
play significant rolein learning. Itisapsychological factor so, well motivated
learners learn better in comparison with less motivated learners. Similarly,
Glatthorn, (1995, as cited in Christopher, 2013, p. 15) states, "Motivation refers
to the strength of the inner drive to achieve professional goals." Furthermore,
Christopher (2013, p. 15) added that Motivation stimulates appropriate

behaviour required to insure that teachers perform their duties.

While talking about motivation, in some cases it is interchangeably used with
attitude. According to Gardner (1985, ascited in Ellis, 1994 p. 512), "Attitude
Is the combination of effort plus favourable attitudes towards learning the
language." Similarly, he adds that 'motivation' refers to the directed effort
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individuals make to learn the language. In this sense, orientation and
motivation are indirectly related whereas, achievement and motivation are
related directly Gardner (ibid), claims that motivation constitutes a causative
variable. Most of the studies suggest that learners are strongly motivated by
their achievement. Itisalso clear that interest and self direction are the prime
concern of the motivation and play crucia role to take place any kinds of
learning. In the words of Gardner and Lambert 1972, as cited in Ellis, 1985, p.

117), "Motivation isthe L2 learners overall goal or orientation.”

In thisregard, Brown (1994, p. 153) views that Motivation is something that
can like self-esteem, be global, situational or task oriented. Learning aforeign

language clearly requires some of al three levels of motivations.

From the above mentioned ideas, we can conclude that motivation is akind of
inner drive which inspires or encourages alearner to learn language or to

achieve the mastery over language learning.

To talk about the types of motivation, it is classified differently by different
scholars. Gardner and Lambert (1972), classify it as integrative motivation and
instrumental motivation. Integrative motivationisinvariably related to L2
achievement. To quote Ellis (1994, p. 513), "measures of motivation (and, in
particular, integrative motivation) are related to the amount of effort and
persistence that individual display in classroom context." In thissense, itisthe
desire shown by the L2 learners to be like valued members of the target
language community. Integrative motivation has been shown to be strongly
related to L2 achievement. It combines with instrumental motivation to serve as
apowerful predictor of successin formal context. Learnerswith integrative
motivation are more active in class and are less likely to drop out. Instrument
motivation, on the other hand, is the desire to achieve proficiency, in the target
language for practical reason or for functional purpose. Most of the
reasearcher like: Suslu (2006), Kizilaslani (2010), Alam and Farid (2011), and
Christopher (2013), talk about the financial (economic) aspect in case of
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instrumental motivation. It isaso found that instrumental motivation is
hiughly effective in language learning than the earlier one. Lukmani, (1972, as
cited in Ellis, 1994) states that an instrumental motivation was more important
than an integrative motivation. The social situation helps to determine both
kind of motivation in learners. To sum up, the idea, learners, with an
instrumental motivation are successful in comparison with the integrative

motivation which is also the major disadvantage of instrumental motivation.

Similarly, Brown (1981) distinguishes three types of motivation as global
motivation, oriented towards the general goal of learning L2; situational
motivation, the motivation associated with class room is distinct from the
motivation involved in naturalistic learning and task motivation, which is

related to performing the particular learning task.

Different scholars classified motivation in their own ways. Normally,all types
of motivation are categorized into extrinsic and intrinsic motivation. Students
have both intrinsic and extrinsic needs. A student who isintrinsically motivated
may be observed to undertake atask for its own sake, for the satisfaciton it
provides or for the feeling of accomplishment and self actualization. Interna
motivators are inside the individual. These are things that make him want to do
agood job for his own reasons wuch as pride of accomplishment adesire to
live up to the expectations of arespected supervisor etc. On the other hand, an
extrinsically motivated students may perform the activity in order to obtain
some reward. External motivators are things outside the individual that cause
him to work such as wages, the desire to avoid discipline from the boss and so
on. Extrinsic motivation plays an improtant part in people'slife. Reeve (2001,
p. 95) states:

Motivation can come from two sources, the extrinsic and
intrinsic. People may be motivated by factorsin the external

environment such as pay, supervision, benefits and job perks.
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Thisisreferred to as extrinsic motivation.They may also be
motivated by the relationship between worker and the task. This

type of motivation is called intrinsic motivation.

Motivation is extrinsic as well asintrinsic and some psychol ogists stress the
importance of extrinsic motivation. Working for externally determined rewards
Is extrinsically motivated behaviour. Intrinsic motivation can not sustain all
activites. Extrinsic motivation is often necessary for persistence of motivated
behaviour. Normally, al types of motivation are categorized into extrinsic and

intrinsic. They are asfollows:
(1) Extrinsic Motivation

Extrinsic motivation refers to the performance of an activity in order to attain
an outcome whether or not that activity isalso intrinsically motivated. In other
words, extrinsic motivation means that individual's motivational stimuli which
coming from outside. A desire to perform atask is controlled by an outside
source. Extrinsic motivation comes from outside of individual. It depends
instead on needs that must be satisfied by external reinforces. It isrelated to
tangible rewards such as salary, security, fringe benefits, promotions and

condition of work.

According to Brown (1994, p. 156), "Extrinsically motivated behaviours are
carried out in anticipation of areward from outside and beyond the self.
Typical extrinsic rewards are money, prizes, grades and even certain types of
positive feedback. Financial aspect isimportant issue when talking about job
satisfaction and teacher motivation. It is similar with the instrumental
motivation of Gardner and Lambert (1972).

According to Good (1959, p. 354) extrinsic motivation is “the application of
incentives that are external to a given activity to make work palatable and to

facilitate performance”. This motivation driven by person getting areward for
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doing something. Extrinsic motivation can also be driven by threats of
punishment or even fear. An extrinsically motivated student may perform the
activity in order to obtain some reward. Thus, financial aspect isimportant
Issue when talking about job and student motivation. It isgoverned by working
condition an d work load, the necessity of appropriate compensation and long
term job stability. Extrinsic motivation plays an important part in people'slife.
It isvery important and strong in influencing a person's behavior. Extrinsic
motivation is further categorized into integrative motivation and instrumental

motivation:
(@) Integrative Motivation

Integrative extrinsic motivation refersto the student’ sinternal drive to integrate
themselves into the target language culture. For thiskind of motivation,
students need to be attracted by the culture of the target |language community
and in the culture of the target language community and in the strong form to
integrate themselves into the culture. A weaker form of such motivation would
be the desire only to know as much as possible about the culture of the target

language community.

According to Gardner's socio-educational model, an integrative orientation
involves an interest in learning an L2 because of "sincere and personal interest
In the people and culture represented by the other language group” (Lambert
1974, p. 98, ascited in Ellis 1994, p. 509). It contrasts with an instrumental
orientation, which concerns "the practical value and advantages of learning a

new language.”

Saville-Troike (2006) maintains that integrative motivation is based on interest
in learning L2 because of adesire to learn about or associate with the people
who useit (e.g. for romantic reason), or because of an intention to participate
or integrate in the L2 using speech community; in any case, emotional or

affective factors are dominant.

24



The learners who have a positive view toward target language and its culture;
that iswho are interactively motivated, often outperformin an L2 or foreign
language acquisition. The common assumption is that motivation is the cause
of L2 achievement. However, it isalso possible that motivation is the result of
learning; that is, learners who experience success in learning may become

more, or in some contexts less motivated to learn.
(b) Instrumental Motivation

Instrumental motivation refersto a situation in which students belief that
mastery of the target language will be instrumental in getting a better job,
position or status. The language is an instrument in their attainment of such a
goal. It concerns with the practical value and advantages of learning a new

language.

Brown (1994, p. 153) states, "Instrumental motivation refersto the motivation
to acquire alanguage as means for attaining instrumental goals. Furthering a
career, reading technical materials, trandation and so forth. An integrative
motive is employed when learners wish to integrate themselves within the
culture of the second language group to identify themselves with and become a

part of the society".
Krashen (2000, p. 22) defines instrumental motivation as.

The desire to achieve proficiency in alanguage for utilitarian or
practical reasons. It may also relate to proficiency. Its presence
will encourage performer to interact with L2 speakersin order to
achieve certain ends. Integrative motivation, in contrast, is
defined as the desire to be like valued member of the community
that speaks the second language. It is predicted to relate to

proficiency in terms of the two functions. The presence of
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Integrative motivation should encourage the acquirer to interact
with speakers of the second language out of sheer interest, and

there by obtain intake.

Instrumental motivation involves perception of purely practical valuein
learning the L2, such as increasing occupational or business opportunities,
enhancing prestige and power accessing scientific and technical information, or
just passing a course in school or campus. Stern (ibid) argues that the social
status of the second language in relations, economic or political factors are
likely to influence motivation to learn a second language. Thus, when the
sociolinguistic status of agroup is lower than that of the target language group
instrumental motivation islikely to be strongly in evidence because acquisition

of the target language is likely to be a prerequisite for economic advancement.
(2) Intrinsic Motivation

Intrinsic motivation refers to motivation that is driven by an interest or
enjoyment in the task itself and exists within the individual rather than relying
on external pressures or adesire for reward. According to Good (1959, p. 354)
intrinsic motivation is the "determination of behaviour within an activity and
that sustainsit as with autonomous act and interest.” Intrinsic motivation means
the individual's motivational stimuli are coming from within. It isimportant as
it helps us to develop and grow. Intrinsically motivated people participate in
sport for internal reason, particularly pure enjoyment and satisfaction.
According to Harmer (1991, p.985) Intrinsic motivations, comes from within
theindividual. Thus, a person might be motivated by the enjoyment of
learning process itself or by a desire to make themselves feel better.Intrinsic
motivations are the self-generated factors which influences people to behavein
aparticular way or to move in a particular direction. They are related to
"psychological™ rewards such as the opportunity to use one's ability, a sense of

challenge and achievement, positive recognition and being threated in a caring
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and thoughtful manner. They are those that individuals receive for themselves.
According to Deci (1975, p.86), "Intrinsic motivation arises from having a
strong emotional interest in an activity and a sense of freedom and autonomy
related to it." It isinfluenced heavily by an internal desire to teach adialogic
connection between teachers and students, a higher feeling of efficiency, in the
classroom, a sense of accomplishment and it is afact that the teacher with high
intrinsic motivation is motivating for students as well or in other words, the
teachers who are perceived to be more intrinsically motivated seems to be more
able to engage students with learning tasks. Thus, intrinsically motivated
people may take every opportunity to satisfy the internal desires. A teacher
who isintrinsically motivated may be observed to undertake a task for its own
sake, for the satisfaction it provides or for the feeling of accomplishment and
self actualization.

In the similar vein, Brown (1994.p157) mentions

While many instances of intrinsic motivation may indeed turn out
to be integrative, some may not. For example, one could, for
highly developed intrinsic purpose, wish to learn a second
language in order to advance in a career or to succeed in an
academic program. Likewise, one could develop a positive affect
toward the speakers of a second language for extrinsic reasons,

parental reinforcement, teachers encouragment,etc.

Thus, both types of motivations are equally crucial in language teaching
learning process. Students have both intrinsic and extrinsic needs. The aim of
organization should be build on and enhance the intrinsic motivation for
students to learn effectively and at the same, to supply some extrinsic
motivation along the way for school improvement. This research focuses on

both types of motivation of the students.
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2.1.6.4 Roleof Intrinsic and Extrinsic Motivation in English Language

Learning

The motivation which is concerned with the factors such as physical
conditions, methods and the teachers inside the classroom is known asintrinsic
motivation, (Harmer 1991). Only extrinsic motivation is not adequately
supportive for effective language learning. So, intrinsic motivation also plays a
vital and determining role. People who are intrinsically motivated work on the
tasks because they find them enjoyable. Task participation isits own reward

and does not depend on implicit rewards or other external constraints.

For Deci (1975, p. 23, ascited in Brown 1994, p. 754) The relation of reward

and intrinsic motivation is:

Thereis no apparent reward except the activity itself. People
seem to engage the activities for their own sake and not because
they lead to an extrinsic reward. Intrinsically motivated
behaviors are aimed at bringing about certain internally
rewarding consequences, namely, feelings of competence and self

determination.

The intrinsic-extrinsic continuum in motivation is applicable to foreign
language classrooms around the world. Regardless of the cultural beliefs and
attitudes of learners and teachers, intrinsic and extrinsic factors can be quite
easily identified much more universally so that integrative instrumental

continuum that relies exclusively on a social psychological approach.

Similarly, Crooker and Schmidt (1991, p.502 as cited in Brown 1994 p.157)
contend that by looking at motivated "in terms of choice, engagement and

persistence, determined by interest, relevance, expectancy and outcomes... the
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concept of motivation (will have) a more satisfactory connection to language-

learning process and language pedagogy”

Motivation is very important and strong in influencing a person's behavior.
Therefore, the aim of the organization should be to build on and enhance the
intrinsic motivation for students to learn effectively and at the same time, to

supply some extrinsic motivation along the way for school improvement.

Regarding more powerful form of motivation, Brown (2001, p. 76).) mentions
"A convincing stockpile research on motivation strongly favorsintrinsic drives,

especialy for long retention”

Likewise, Bruner (1962), praising the autonomy of self-reward he claimed that
one of the most effective ways to help both children and adults to think and
learn is to free them from the control of rewards and punishments. One of the
principal weaknesses of extrinsically motivated behaviour isits addictive
nature. Once captivated asit were, by the lure of an immediate prize and or
praise, we become dependent on those tangible rewards, even to the point that

their withdrawal can extinguish the desire to learn.

According to Dornyei (2001), “motivation is performing a behaviour for its
own sake in order to experience pleasure and satisfaction such as the joy of
doing a particular activity or satisfying one's curiosity” . Inthis sense, thereis
certainly a strong relationship between intrinsic motivation and skilled
language teaching. It isinfluenced heavily by an internal desireto teach, a
dialogic connection between teachers and students, a higher feeling of
efficiency in the classroom, a sense of accomplishment and it is fact that the

teacher with high intrinsic motivation is motivating for students as well.

Intrinsic and extrinsic motivation plays vital role in learning English language.
Without motivation learner can not learn effectively because they do not know
the opportunity, socia status, economic enhancement, prestige which they will

get after learning English language .Likewise, sum learners learn English

29



language for enjoyment, for opportunity to use one's ability, desire to make
themselves better, a sense of challenge and achievement and so on. Thus,
teaching and learning are complex and technical task that test one's

commitment and courage.
2.1.6.5 Factors Affecting Intrinsic M otivation

There are many factorsthat affect intrinsic motivation. Regarding the factors
that affect intrinsic motivation ,Harmer . (1991, p. 986) has presented the

following factors:
(a) Physical Condition

Physical condition is the one of the factor that affects intrinsic motivation. The
physical conditionsinside the classroom have a great and determining effect on
learning and can alter a student's motivation either positively or negatively.
The classroom that are poorly and badly managed and decoration of the
classroom may demotivate the students. To get the students appropriately
motivated, the teacher should try to make the class rooms pleasant and

entertaining.
(b) Method

The method implied has enough influence on the students learning. There are
numerous language teaching methods being practiced. The teacher should
make an appropriate selection of the methods depending upon the
circumstances and other requirements only one methodsis not used in asingle
class, more than one method can be implied. The proper selection of the
method is to be determined on the basis of some factors existing and affecting

teaching-learning activities.
(c) The Teacher

The teacher is also believed to be one of the factors to create motivation. The

teacher's personality, appearants teaching methods and techniques he/she sues,
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the manners how he behaves etc. can be the factors to decide his position in the

student's heart.
(d) Successof the Students

Presence or absence of the success plays avital role in the motivational drive of
a student. Both compl ete failure and complete success may be demotivating;
complete failure demotivate students because they have no hope of success.
Likewise, complete success also demotivate learners because they feel that they
have achieved everything and they become stable. It will be the teacher's job to
set goals and tasks at which most of his students can be successful or rather
tasks he or she could realistically expect the students to be able to achieve. To
give students very highly challenging activities where there is not appropriate
success may have a negative effect on motivation. It will also be the case that
low challenge activities are equally demotivating. If the students can achieve

all the tasks without difficulty at all, they may lose the motivation that they
have faced with the right level of challenge. Ultimately, the student's success
or failureisin their own hands, but the teacher can influence the course of
eventsin the students favour.

2.1.6.6 Extrinsic Factors

Regarding Extrinsic motivation, Brown ,H.D.(1994, p. 158) has presented the

following factors:
1. Career Related Factor

Thisisone of the factor that affect extrinsic motivation. The career related
factors have a determining effect on learning English language. After learning
English people have lots of opportunities for their career advancement. Due to
this cause learners want to learn English language. It means extrinsic
motivation also play vital role to learn language. Everyone wants to secure
his/her future. English is global language so to get successin life learning

English is necessary.
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2. Social Factor

Language is not only thing to fear, but also the abolition of a culture and the
historical ties that people have. Language is more than just atool to
communicate. It connects people with something greater than themselves. A
common language breaks barriers between people. It allows people that share a
language to identify with each other although they are different. So people
learn English language to communicate with each other i.e., social factor the
learner want to communicate in business, trade, job, etc. So, extrinsic

motivation is very important to motivate learners socially.
3. Economic Factor

The economic factor is also believed to be one of the factors to create
motivation. After learning English language, learner can get better job which
help him/her to be in good economic condition. In other words, learning
English language makes people economically strong. So, economic factor is

also called the source or factor of motivation.
4. Language Related Factor

Language plays avital role in people's motivation. English language is global
language. So every people want to learn English language. It is so called
standard language, the people who can speak English think that they have
prestige in front of other people who cannot speak English language. English
language is very important in every sector. So, people want to learn English
language. Nowadays, it is crucial to learn English for everything: just like
communication, education, transportation, health, job, conferences, etc. The
people who cannot speak Englishiislike alame. So, language is also a factor
that affects motivation.
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2.1.7 ELT Situation in Nepal

Today English language is getting one of the very basic needs of the world
people. English has occupied a prominent place in Nepalese academic
situation. Before we talk about the present situation of English in Nepal, itis
better scratch the short history of English language development in Nepal. The
history of English language in Nepal goes back to the 17th Century at the time
of Pratap Malla according to the pages of annals of the Malla period know
fourteen languages including English. Similarly, Awasthi (2003, p. 199) states,
"The use of the English language in Nepal goes back to Seventeenth Century,
when king Pratap Mallaruled over Kathmandu. Several changes took place
after that during the later part of the Mallaking's regime."

During the Rana period, Bengali or English tutors were hired to teach Ranaand
higher class families children. Rana Prime Minister Janga Bahadur Rana
opened Durbar High School, later this school was shifted to its present place
Bhanu Madhyamik Vidhyalaya. At that time the opportunity was given to the
children who were members of Ranaclan. The influence of English language
was spreaded later over the kingdom partly because of British Indian Army in
which Nepalese took part during world war first (1914-18). At the very
beginning, English language education was exclusively for Rana and higher
classes people where English language education was a distance dream for
ordinary people. But, slowly and gradually different movements, establishment
and implementation of educational commission and revolution widened the
access of public in English. The Rana Prime Minister Chandra Shamsher
opened Tri-Chandra College in 1918 and after this the English language was
adopted in higher education. Since then people have been learning English asa
foreign language for successful career, personality development, to gain access
to the world body of knowledge to keep one updated with knowledgein
different fields, to participate in international program and conference, to pass

the exam, to communicate with foreigners and for other emotional, personal,

33



intellectual and school purposes, people are learning English language

enthusiastically for different purposes.

To talk about English language in Nepal, it is taught and learnt as aforeign
language in all most of academic institutions. According to Awasthi (2003, p.
199).

English entered in the Nepal ese education system in 1854 when the Prime
Minister Jang Bahadur Rana opened a high school in Kathmandu. However, it
was not introduced in higher education until 1918 when Tri-Chandra College,
thefirst college in the kingdom, was established. The introduction of ELT in
Nepal ese education started only in 1971 with the implementation of NESP.
Until then English language teachers were not trained. It started only in 1971
when IOE of TU initiated the B.Ed. programme in English education.

Now, thousands of schools, colleges and many universities are opened and
English istaught and learned in every part of the country. There are many
English medium schools, colleges and private institutions. English istaught as
a compulsory subject up to graduate level and it as amajor subject up to master
level. Different fields like tourism, business, study in foreign countries,
science, technology, games and sports, international meetings, seminars,
international labour and other international relation have made the use of

English wide and necessary.

Thereislack of sufficient teaching learning materials and teaching learning
environment is not satisfactory in Nepal but also English is being well
developed and its use and importance isincreasing day-by day. Use of English
in speaking and writing isincreasing rapidly. Nepal National Education
Planning Commission (NNEPC) 2011, All Round National Education
Committee (ARNEC) 2018, Nationa Education System Plan (NESP) 2028,
Royal Higher Education Commission (RHEC) 2040, National Education
Commission (NEC) 2049 are examples of effects made for planning

educational sector and their valuable contributions were important to uplift the
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educational status along with English language education in Nepal. Thus,
English language is taught and learned as aforeign language in Nepal. To teach
such language teachers should be well motivated. Motivation has an important

role to make a teaching learning process effective.
2.2 Review of Related Empirical Literature

Every researcher needs to observe the fundamental background of the related
subject and past studies. There are so many research works carried out on the
motivational factorsin learning English language, role of motivation in English
and so on in the Department of English Education, T.U. Most of the researchers
have chosen learner, learning style and strategy used by teachers in teaching
English. However, the present study highly focused on the student's
motivation. There are only afew researches carried out in this area. Some of

the related studies are briefly reviewed in this section.

Gyanwali (2007) carried out aresearch entitled "English teachers motivational
techniques in Grade 5: a study of selected public schools, in Kathmandu”. His
main objectives of the research was to explore the existing techniques of
teachers to create motivation in the English language classroom in the 5th
grade. He found out that most of the teachers taught English language without
warm-up activities and materials. Teachers did not make students participate in
teaching learning activities. Teachers of English are found untrained. He found
out that the teachers do not use motivational technique while teaching.
However, hisinvestigation tools are not closely related to the motivational

techniques.

Chand (2007) conducted a research entitled "motivation towards learning
English by the teenagersin Nepal" and the objectives of his study wasto
investigate the teenagers motivation towards learning English. The study was
based on primary datai.e. hundred students of different campuses and

instiutions of Kathmandu district. The major finding was that students learn
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English for different purposes like to get good job, to pass the exam, to be a

complete person because English is an international language.

Singh (2008) carried out aresearch on “Role of motivation in English language
proficiency." In this research, the objectives were to identify interactively and
instrumentally motivated students, to explore their English language
proficiency and to analyze the role of motivation in English language
proficiency. He purposively selected to TU constituent campuses and to private
campuses through fish bowl from Kathmandu valley. He mainly used
motivation Survey questionnaire and test items together required information.
The study was based on the Bachelor first year students of faculty of education
and found that the number of instrumentally motivated student was larger than
that of the interactively motivated students and the motivation has some sort of
positive and direct role in language proficiency. This study was restricted to
explore only the reading and writing proficiency of students, not listening and
speaking skills.

Bhattarai (2009) carried out a research entitled "Teacher's practices of
motivation in Teaching English.” The Main objective of the study wasto find
out the techniques of creating motivation in the English language classroom.
She selected Rupendehi district. Eight schools were selected purposively and
observed two classes of each of the 16 English teachersin Grade 10. The major
finding of her study was that most of the teachers were untrained though they
used their own methods to motivate their students. But she has not given
emphasis on motivation techniques used by the English teachers to motivate
their students.

Negi (2009) conducted a study research on “Teacher’s Non-verbal
Communication and its Impacts on Learners Motivation”. The objectives of
his study was to identify the most frequently used non-verbal behaviours of
English teachers in ELT class room and to find out the impact of teacher’s

non-verbal communication on learners motivation. The study was based on
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both primary and secondary sources of data. The primary sources of data of the
study were the teacher and their students' of the ten higher secondary schools
in Kathmandu valley and the secondary sources of data were various books',
dissertation, journal, reports, articles, related to topic were used to facilititate
the study. The population of the study were the teacher’ s and their students' of
the higher secondary schools in Kathmandu. The sample consists of ten
teachers’ and their 80 students' who were teaching and studying at 10 higher
secondary schools. The schools and 10 teachers were selected purposively, 80
students were selected non-randomly. The data collection tool was
guestionnaire consisted of two sets. The mgjor finding was that students' like to

work in pair/group in classroom rather than listening to the lecture all the times.

Sah (2010) conducted a research study on "Role of Intrinsic Motivation in
English language learning". The main objective of the study was to find out the
numbers of intrinsically motivated students and to analyze the role of intrinsic
motivation in the English language learning. Populations of the study were
purposively selected sixty students and three teachers from the private colleges
inside the valley. The maor finding of the study was that the majority of the
students were highly intrinsically motivated to learn English asaforeign
language to get extra knowledge and improve their English language skills but

the motivation was only restricted to classroom situation.

B.K. (2012) carried aresearch on "Mativation Techniques used by English
Language Teachers at Secondary level." The main objective of the study was to
find out the motivation techniques used by English language teachersto
motivate their students at the secondary level in which twenty teachers of ten
secondary schools were taken as the sample popul ation. He selected secondary
public schoolsin Palpadistrict and 20 English teachers were selected. Only 40
students were randomly selected and only 40 classes were observed.
Observation checklist and questionnaire were the tools for data collection.
Questionnaire was for getting the actual concept and opinions of the teachers

and students’ related to motivation. Two classes of every teacher were
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observed and the motivation techniques were noted on the basic of observation
checklist. The maor findings of the study was that most of the teachers made
their voice commanding to motivate their students and most of the teachers
used some kinds of motivation techniques before starting the class. But these

techniques differ according to the nature and the situation of the class.

Neupane (2013) carried out aresearch on "Motivation of Secondary Level
Teachers towards Teaching English." The main objectives of the study wereto
find out whether teachers are motivated towards teaching English or not, to
find out the causes of motivation or demotivation for teaching English.
Population of the study was selected through purposive non-random sampling.
Forty teachers were selected from community and private higher secondary
schools of Kathmandu valley. A set of questionnaire was used as the tool for
data collection. Close-ended and open-ended questions were included to gather
the information. The finding was that most of the teachers seem to have
positive attitude towards teaching English language, English language learners,
English language classes, scope of English language, teaching learning
environment. Handling the challenging situation in the classroom and outside
the class may make the teachers exhausted so, the School administrator should

organize different motivational programs for the teachers.

From above survey of literature, it is clear that different people have their own
perspectives on the English language and its learning. Though the present study
isrelated to these earlier studies. It is different from them in terms of target
group of primary datai.e. students who are studying in different +2 and
collegesin Kailali district and the main concern isto find out students

motivation (i.e extrinsic and intrinsic motivation) towards learning english.
2.3 Implication of the Review for the Study

Among the various studies carried out regarding motivation in Nepal, most of
them are related to students' motivation. In case of some research studies

carried out outside the country, they are related to teacher motivation and the
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English language teachers. These studies are related to my study in various
respects. After reviewing these works, | got lots of ideas regarding the student
motivation, background knowledge about the motivation, factors motivating
studentsin learning English, gain knowledge about the methodology of the
study, select the appropriate research tools for survey research, familiar with
the role of motivation, know about the importance of the instructional
materials and so on. Likewise, those studies were helpful for clarification of
subject matter, selecting research problems, designing of framework, designing
research questions, and empirical review and choosing objectives. In this
connection, though those works were carried out in foreign context. Those
works provided insights for my study and helped to explore the theoretical
concepts and various guidelines to carry out overall research work. In short,
those literature studies and research helped to form the foundation of my study

with greater significance.
2.4 Conceptual Framework

This present research study generally concerns with role of intrinsic and
extrinsic motivation that play significant role in motivating student in learning
language. There are various factors responsible to motivate students. It is much
crucial to motivate learners in language learning because without proper
motivation one cannot learn language effectively. If students are well
motivated, educational quality can be enhanced sufficiently. For various

reasons student motivation is much relevant.
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CHAPTER THREE
METHODSAND PROCEDURESOF THE STUDY

This chapter deals with the methodol ogical procedure for data collection during
the study. | adopted the survey research as aresearch design. This chapter
consists of design of the study, population and sample of the study, sampling
procedure, data collection tools, data collection procedure, and data analysis
and interpretation procedure. In short, the following methodology was adopted

to accomplish the objectives of my research.
3.1 Design and Method of the Study

Research design, here, refers to the model that any researchers apply or follow
in courses of his/her research work. According to Kumar (2009 p.84), "A
researchers design is a plan for, structure and strategy of investigation so
conceived as to obtain answer to the research questions or problems." | would

like to discuss the survey research that | followed in my research work.

Survey research design isadesign that is most commonly used in educational
researches. It is equally important to social inquiry, politics and development
studies and most significant for education and linguistics aspects. It has an
equal importance to large scale investigation like census to a small scale study.
According to Cohen and Manion (1985), as cited in Nunan, 1992, p. 140),
“Surveys are the most commonly used descriptive method in educational
research and may vary in scope from large governmental investigations through
to small scale studies carried out by a single researcher. They further state that,
the purpose of the survey is generally to obtain a snapshot of conditions,
attitudes, and or events at asingle point in time”. In this sense, survey research
Is different from other types of researches as experimental and quas
experimental research in terms of population of the study, nature of collecting
data. Thereisasingle time data collection in survey research and conducted in

natural setting. Similarly, it differs from case study in terms of large size of
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samples while case studies are oriented to the more intensive and longitudinal

study of small population.

In case of educational survey research, Cohen et al. (2010, p.207) states, it
often makes use of test results, self completion questionnaires and attitudes
scales. Surveys are useful to gather factual information both present and past.
According to Cohen et a (2010, p.208), Survey can be both descriptive and
analytical. Descriptive surveys simply describe data on variables of interest,
where analytical surveys operates with hypothesized predictors or explanatory
variables that are tested for their influence on dependent variables. The

attraction of survey research liesin its appeal to generaliability or universality.

The basic purpose of survey research isto find out the existing situation of
particular case. Survey research in educational sector seeksto eliminate the
problems related to the education and generalize its findings on the basis of
representative sample of specified target population. In survey research data are
gathered from relatively large numbers of population using certain sampling
procedures where, the whole population for data collection is not feasible. It is
more realistic in nature. Similarly, it deals with the clearly defined problems
and objectives. It isalso taken as the basis for decision for the improvement.
Some of the characteristics of survey research as stated by Cohen et a. (2010

p.206) are asfollows:

a It collects data on one shot basis and hence is economical and
efficient.

b. Represents awide target population

C. Generates numerical data

d. Gathers standardized information

e. Captures data from multiple choice, closed questions, tests scores

or observation schedules.
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Thus, to summarize the idea, survey is aresearch conducted in alarge number
of populations for more generalizable findings. It is the exploration of existing

situation, ie; which is happening in current situation.

Cohen et al. (2010, p.209) have given the following processes of survey
research.

1. Define the Objectives

In order to conduct any type of research at first objectives of conducting
research need to be defined. If we conduct research without defining objectives
it leads us nowhere. Therefore, defining objectivesis the first and important

thing in survey research.

2. Decide the kind of survey required (e.g. Longitudinal, cross sectional,
trend study and Cohort study)

After defining formulating objectives we need to be clear regarding the types of
research that we are going to conduct e.g. longitudinal, cross sectional, cohort,

and trend study.

3. Formulate research questions or hypothesis (if appropriate the null
hypothesis and alternatives hypothesis).

According to the Cohen et al. thisis the third phase in survey research. In this

phase / step researcher prepare research questions or formulates hypothesis.
4, Decide the issues on which to focus

Within one area there might be numerous issues, we cannot conduct research
on all issues areas at the same time. Therefore, we have to decide the single

issue on which we are interested to conduct research.



5. Decide the Information that is needed to address the issue

After deciding the issue we have to decide whether we have sufficient data/
information or not to address that issue. It means, in this phase we need to be

clear regarding our study population.
6. Decide the Sampling Required

In this phase, we need to decide what kind of sample procedure that we are
going to use to select the study population e.g. random sampling, non-random

sampling or mixed sampling.

7. Decide the instrumentation and metrics required. Here, in this phase we
as aresearcher have to decide instruments and metrics that are required

to conduct the research.
8. Generate the data collection instruments

In this phase we have to generate instruments required for data collection e.g.

guestionnaire, oppionnaire form, test items and so on.
9. Decide how the data be collected (e.g. postal survey, interviews)

After preparing the tools for data collection we have to decide the process/
ways of data collection. It means to say, in this phase we need to be clear

regarding the systematic process of data collection.
10.  Pilot the instruments and refine them

After preparing the instruments it is necessary to pilot it beforeit finally used.
Piloting is necessary to be sure that the instruments does what is intended to do.
After piloting the instruments in small scale population we can find its

strengths and weakness and refine them accordingly.



11.  Trainthe Interviewers (if appropriate)

If the researcher is going to use interview as atool of data collection /he need

to be trained. Otherwise, actual data may not be obtained.
12.  Collect the data

After doing these all aforementioned points the researcher collected the data

using various research tools as determined.
13.  Analyzing the Data

Raw data themselves may not give any sense/ information. Therefore, after
collecting data we have to analyze it using appropariate statistical and

descriptive tools like mean, mode and median.
14.  Report the Results

Finally, after analyzing the data, the report of research has to be prepared.
Among all these processes of survey research, most of them have to be
followed which were necessary for my study. Survey generally addresses a
large group of population in reference to the educational information and data
inasurvey is collected only at asingle time. Thus, for this study survey
research design will be selected keeping the objectives and population of study
at the center.

3.2 Population Sample and Sampling Strategies

The population of the study were al the students who are studying in class
twelve of Kailai district. Fifty students were selected from ten private and

government aided schools as the sample.



3.3 Study Area

Ten higher secondary schools were selected through purposive non-random
sampling. | selected 50 students from 10 higher secondary school of Kailal

district; 5 students from each school.
3.4 DataCollection Tools

| used questionnaire for the students to elicit the required data. The framework
of gquestionnaire was both open-ended an close -ended. The questionnaire were

designed to get students motivation towards Learning English.
3.5 DataCoallection Procedure
| adopted the following process to collect the data.

1. At first, | visited the selected higher secondary schools and talked
to the authorities to get permission and explain briefly on the
purpose and process of the research.

Then, | established rapport with concerned teachers and students.

3. Using purposive non-random sampling procedure, | selected the
population required for my research.

Then, | distributed the questionnaires.
Finally, | collected questionnaire after allocated time and thank
the informants and other school authority for their kind co-

operation.
3.6 DataAnalysisand Interpretation Procedure

The collected data were analyzed and interpreted under this chapter. The
collected data were presented, analyzed and interpreted descriptively by using

different tools such as tables and lists.
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CHAPTER FOUR
ANALYSISAND INTERPRETATION OF THE RESULT

After collecting al the questionnaire, the data were processed, analyzed and
interpreted. The main focuses of the study was to explore the student's
perception on extrinsic and intrinsic motivation at higher secondary level.
Students were provided with three aternatives (A), (U) and (D) for ‘agre€’, 'no
opinion’, and 'disagree’ respectively to express their opinion or responses to the
given statements or questions. The student's response were counted and
tabulated. Responses and percentage of the responses, the data were analyzed
and interpreted.

4.1 Analysisand Interpretation of Data

The research shows that magjority of learners were found to be motivated
extrinsically and intrinsically. Career related factor like for good career
prospects, for good grades, and for better future were seen as mgjor factors due
to which learners are motivated. Regarding for getting better job 70% of the
students have been found to be agreed with for getting better job, 16% of the
students did not want to put their views and 14% learners have been found to
be disagreed with getting better job. A significant number of |earners were
found to be motivated because of its prestige, necessity and importance for
exchanging culture and relationship with the society. In the same way because
of the fact that English language helps to globalize the thoughts, its necessity
for national development, its value and opportunitiesin Nepal learners were
found to be highly motivated. Similarly, learners were found to be highly
motivated. Similarly, learners were found to be highly motivated because of the
wide applicability and acceptance towards the globa phenomena and for
economic enhancement. Due to vaue of English, learning environment,
enjoyment of learning of learners were found to be motivated. Majority of the
learners were found to be satisfied with the teaching method and learning

environment. Learners want to introduce themselves as a good English learner,
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opportunity to show and use their ability, to globalize their thoughts, value and
opportunitiesin Nepal learners were found to be highly motivated. So these
could be interpreted as the major motivating factors that are highly responsible
for learners to be motivated. However, in some issues such asin security of
job, result oriented trends, noise and overcrowded classes, lack of
opportunities, teaching materials, class environment , value of English in
getting job, its unfair domination over the world and failure of the students

were seen as demotivating factors for learners.
4.1.1 Extrinsic Factors

There were four topics namely career related factor, social factor, economic
factor and language related factor under this heading, each consisted five

statements regarding the learner's extrinsic motivation.
4.1.1.1 Career Related Factors

Tabulation of responses on every question of thistopic is given below. There
were five statements asked to fifty students. The responses and their analysis
are presented in table 1



Tablel

Analysisof Career Related Factors

S.N |Career Related Factors No. of Responses |Percentage of
on each Question |Responseson each
Question
A U D | %A [%U| %D
1 |Learning English offersa 48 1 1 96 2 2
good career prospects
2 |l learn English for good 41 4 5 82 8 10
grades
3 |Learning Englishisimportant | 45 4 0 90 | 10 0
to me because it will be useful
In getting better job
4  |After learning English people | 35 8 7 70 | 16 14
have lots of opportunities for
their career advancement
5 |Learning English language 39 7 4 78 | 14 8
secure the future

There were five statements under the topic career related factors which tried to

find out students' perception towards extrinsic motivation.

Among the fifty students, Forty eight i.e. 96% agree that learning English

offers agood career prospects; one had no opinion which occupies 2% and one

student chooses disagree option which isinsignificant asit isonly 2%. This

show that a significant number of student agree that learning English offersa

good career prospects.

Forty-one (i.e. 82%) agree that they learn English language for good grades,

Four students (i.e. 8%) were found with no opinion and five students (i.e. 10%)

disagree this statement. This shows most of the students wants to learn English

language for good grades.
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Similarly, Fourty-five (i.e. 90%) respondents learn English language for better
job, Five students (i.e. 10%) were found with no opinion and no one disagreed
this statement. This shows that a significant number of students learned English
for better job.

Thirty-five (i.e. 70%) agree that |earning English provides opportunities for
career advancement. Eight (i.e. 16%) students have no opinion and seven
students disagree. It indicates that significant number of students learned

English for their career advancement.

In the similar way, thirty-nine (i.e. 78%) students want to learn English to
secure the future while seven (i.e. 14%) respondents have no opinion and four
(i.e. 8%) disagreed with the statement. Thus, we can conclude that mgjority of
students learned English for betterment of future.

4.1.1.2 Social Factors

There were five statements asked to fifty students under this category. The

responses and their analysis are presented asin table 2
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Table2
Analysis of Social Factors

S.N |Social Factors No. of Responseson [Percentage of Responses
each Question on each Question
A U D %A %U | %D
1 Learning English 42 2 6 84 4 12

provides us prestigious

job in our society

2 Learning Englishis 48 1 1 96 2 2
necessary for the

exchange of culture

3 Learning English 27 12 11 54 24 22
provides us high

position in society

4 Learning Englishis 26 15 9 54 30 18
important because |
want to stay with the
English language
speaking community

5 Studying Englishis 50 0 0 100 0 0
important to participate
more freely in the
activities of other

cultura group

Among fifty students Forty-two (i.e. 84%) agreed that English provides us
prestigious job in society, only two (i.e. 4%) students have no opinion and six
students (i.e. 12%) disagree with that statement. So a considerable number of
students learn English for prestigious job in our society.

Forty-eight (i.e. 96%) students think that learning English is necessary for the

exchange of culture, two (i.e. 4%) students neither agree nor disagree and two
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(i.e. 4%) students disagree. Thus, it can be interpreted that English language

plays avital role in exchanging the culture.

Similarly, twenty-seven (i.e. 54%) students out of fifty studentslearn English
for high position in society, while twelve (i.e. 24%) students have no idea
regarding this and eleven (i.e. 22%) disagree the statement. In conclusion,

majority of studentslearn English for high position in society.

Twenty-six (i.e. 52%) students out of fifty want to stay in English speaking
community and fifteen (i.e. 30%) students have no opinion while nine (i.e
18%) students do not think so. From this discussion it can be sum up that

English language helps to stay in English speaking community.

Fifty (i.e. 100%) out of fifty studentslearn English to participate more freely in
the activities of other cultural group. So, it can be concluded that students want

to exchange the culture and want to participate in activities of other culture.
4.1.1.3 Economic Factors

There were five statements asked to fifty students regarding the economic
factor associated with learning English.. The responses and results are

presented asin table.
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Table3

Analysis of Economic Factors

S.N |Economic Factors No. of Responseson  |Percentage of
each Question Responses on each
Question
A U D %A |%U|%D

1 |Thefinancia aspectisa 32 8 10 64 16 | 20
prime cause to select

learning English.

2 |Learning English provides| 43 5 2 86 10 | 4
more oppurtunities for

economic enhancement.

3 L earning English changes 36 8 6 72 16 | 12

the status of learners.

4  |Learning English helpsus 34 4 12 68 8 | 24
to be in good economic

condition.

5 |Therearelotsof changes 45 4 1 90 8 2
in economic status before
and after English.

Thirty-two (i.e. 64%) students think financial aspect is the prime cause to select
learning English, eight (i.e. 16%) students have no opinion and Ten students
(i.e. 16%) disagree that statement. In conclusion, mgjority of students select
English for financial aspect.

Forty-three (i.e. 86%) students think that learning English is necessary for
opportunities for economic enhancement while five (i.e. 10%) students have no
opinion and only two (i.e. 4%) students disagree. It can be concluded that

learning English provide us alot of opportunities.
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Similarly, thirty-six (i.e. 72%) students agree that |earning English changes the
status of learner, eight (i.e. 16%) students have no opinion and six (i.e. 12%)
student disagree with the statement. It indicates that learning English has a vital

role to change the status of learner.

Thirty-four (i.e. 68%) students think learning English helpsto be in good
economic condition, only four (i.e. 8%) students have no opinion and twelve
(i.e. 24%) students disagree with the statement. Thus, we can conclude that

majority of students learn English for good economic condition.

Forty-five(i.e. 90%) students agree that there islots of changesin economic
status before and after learning English, Four (i.e. 8%) students have no
opinion and only one student disagree the statement. It means that mgjority of

the students have positive responses over the statement.
4.1.1.4 Language Related Factors

Language Related Factors had consisted five statements. The responses and

their analysis are presented in table.



Table4

Analysis of Language Related Factors

S.N |Language Related No. of Responses on|Per centage of
Factors each Question Responses on each
Question
A ) D %A %U | %D
1 Englishlanguageclasses | 42 | 2 6 84 4 12
are funny, dramatic and
attractive.
2 English language isa 48 1 1 96 2 2
window from which we
can see the world.
3 English language helpsto | 37 | 12 1 74 24 2
widen our perspective
towards the global
phenomena.
4 English language has its 20 | 15 15 40 30 30
unfair domination over the
world.
5 Englishisan 50| 0 0 100 0 0
internationally recognized
language.

Among the fifty students, Fourty-two (i.e. 84%) thought that English language

classes are funny, dramatic and attractive, two students (i.e. 4%) had no

opinion and six (i.e. 12%) students disagree. It indicates that |arge number of

students enjoy with funny, dramatic and attractive English language classes.

Forty-eight (i.e. 96%) agree that English language was a window from which

we can see the world, while one (i.e. 2%) neither agree nor disagree and one

(i.e. 2%) disagree upon this statement. It can be sum up that a significant

number of students think that English language is awindow to see the world.
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Similarly, thirty-seven (i.e. 74%) students agree with that English language
hel ped to widen our perspective towards the global phenomena, Twelve
students (i.e. 24%) have no idea and only one (i.e. 2%) disagreed. It means that

asignificant number of students have positive responses over the statement.

Twenty(i.e. 40%) students show positive response, while fifteen (i.e. 30%)
neither agree nor disagree and fifteen (i.e. 30%) disagree with the statement.

Out of fifty respondent, all of them (i.e. 100%) indicate that English is an
internationally recognized language. Thus, there is no doubt that Englishisan
internationally recognized language.

4.1.2 Intrinsic Factors

There were four topics namely career enjoyment of learning, desire to make
themselves feel better, opportunity to use one's ability and sense of challenge
and achievement under this heading, each consisted five questions. The main
objective of this heading was to find out the learner's perception on intrinsic

motivation.
4.1.2.1 Enjoyment of Learning

There were five statements asked to fifty students regarding enjoyment of
learning associated with intrinsic factors. The responses and their analysis are
presented in table 5
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Table5

Enjoyment of Learning

S.N |[Enjoyment of Learning No. of Responses |Percentage of
on each Question |Responseson each
Question
A U D %A | %U | %D
1 |l liketo search and study 41 4 5 82 8 10
book for enjoyment.
2 |English classismore 42 3 5 84 6 10

interesting than other classes.

3 |l liketo study Englishbooks | 33 | 10 7 66 20 | 14
in my leisure time.

4 |l think the storiesgiveninthe | 47 2 1 94 4 2
English textbook are
interesting.

5 |Learning Englishismy aim. 38 4 8 76 8 16

Among the fifty students, Forty one (i.e. 82%) agree that they learn English
books for enjoyment, four (i.e. 8%) student have no idea and five (i.e.10%)
students disagree with the statement. It means a considerable, number of

students read English book for enjoyment.

Forty-two (i.e. 84%) student think English classis more interesting than other
classes, three students (i.e. 6%) have no idea and five students (i.e. 10%)

disagree. It indicates that significant number of student like the English classes.

On the similar way, Thirty-three (i.e. 66%) students study English booksin
leisure time, Ten students (i.e. 20%) have no idea and seven (i.e. 14%) student
disagree with the statement. Thus, we can conclude that majority of student

study English booksin leisure time.

Forty-seven (i.e. 94%) respondents find stories in the English textbook

Interesting, two (i.e. 4%) students have no idea and only one student (i.e. 2%)
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disagree the statement. This shows most of the students like the stories given in
English textbook

Thirty-eight (i.e. 76%) respondents agree that learning English istheir aim,
four (i.e. 8%) have no idea and eight (i.e. 16%) disagree the statement. This
shows that significant number of students have aready fixed their aim.

4.1.2.2 Desreto Make themselves Feel Better

There were five statements asked to fifty students under this category. The

responses and their analysis are presented in table 6

Table6
Desireto Make themselves Fedl Better

S.N [Desireto makethemselvesfeel [No. of Responses|Percentage of
better on each Question [Responses on each
Question

A U D | %A | %U | %D

1 |l wanttointroduce myself asa | 49 1 0 98 2 0
good English learner.

2 | feel better while learning 42 | 3 5 84 6 10
English.
3 |l want to continue learning 37 | 10 | 3 74 | 20 6

English because | feel better

4 Learning English move usina 43 6 1 86 12 2
particular direction.

5 |Good and appropriate learning 46 | 3 1 92 6 2
makes me feel better.

Among the fifty students, forty-nine (i.e. 98%) agree that they want to be a
good English learner and only two (i.e. 4%) student have no idea. This shows
that most of the English students want to build their status by being a good

English learner.

Forty-two (i.e. 84%) students feel better while learning English, three students
(i.e. 6%) have no opinion and five students (i.e. 10%) disagree with this

58




statement. It indicates that significant number of student feel better while
learning English.

Similarly, thirty-seven (i.e. 74%) respondents agree that they want to continue
learning English, ten (i.e. 20%) students have no idea and three students (i.e.
6%) disagree the statement. It indicates a considerable number of students want

to continue their learning.
4.1.2.3 Opportunitiesto Use One's Ability

Thistopic had consisted of five statements. The responses and their analysis
are presented in table 7

Table7

Opportunitiesto use one's ability

S.N [Opportunitiesto use one's|No. of Responses |Percentage of
ability on each Question |Responseson each
Question

A U D %A | %U | %D

1 English language learning | 47 2 1 94 4 2
offers more opportunitiesto
show my ability.

2 | have got sufficient 24 7 19 48 14 38
opportunities to use my
ability.

3 English language learners | 31 5 14 62 10 28
have great opportunitiesin
Nepal.

4 We are being backward 29 9 12 58 18 24
internationally because of
low English language
performance.

5 English language learning | 39 4 7 78 8 14
environment is good to use
my ability.
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Among the fifty students, forty-seven (i.e. 94%) students indicates that English
language learning offers opportunity to show their ability, four (i.e. 8%) student
have no idea and Four (i.e. 8%) disagree with this statement. It can be

concluded that there is great opportunity to show their ability.

Twenty-four (i.e. 48%) students agree that they have sufficient opportunities to
use their ability, seven (i.e. 14%) students have no opinion and nineteen
students (i.e. 38%) disagree the statement. No solid response was expressed in
this statement.

In Similar way, thirty-one (i.e. 62%) respondents agree that English language
learner have great opportunitiesin Nepal, five (i.e. 10%) students have no idea
and fourteen students (i.e. 28%) disagree the statement. It indicates that English

language learners have great opportunitiesin Nepal.

Twenty-nine (i.e. 58%) students think that the cause of being backward
internationally because of low English language performance. while Nine (i.e.

18%) show their their unresponsiveness and twelve (i.e. 24%) disagree .

Thirty-nine (i.e. 78%) students think that they have a good English language
learning environment to use their ability, while only four (i.e. 8%) students
have no opinion and seven students (i.e. 14%) disagree which means afew
learners are not getting good environment of learning English to use their
ability.

4.1.2.4 A Sense of Challenge and Achievement

There were five statements asked with fifty students. The responses and their
analysis are presented in table 8
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Table8

A sense of challenge and achievement

S.N |A senseof challengeand |No. of responses |percentage of responses

achievement on each question |on each question
A U D %A | %U | %D
1  |Success of the student 45 3 2 90 6 4

Impetus them to learn the

English language fluently.

2 |l learn English languageas| 31 | 10 9 62 20 18
achallenge to globalize
my thoughts.

3 |Learning Englishis 43 2 5 86 4 10
necessary for national

development.

4  |Vaueof Englishlanguage | 36 2 12 72 2 24
learner is high in Nepal.

5 |l learn English language 36 8 6 72 16 12

for great achievement.

Forty-five (i.e. 90%) students agree with the statement that success of the
student impetus them to learn the English language fluently, three (i.e. 6%)
students have no opinion and only two students (i.e. 4%) disagree with the
statement. Thus, avery few number of students disagree and mgjority of

students have positive response over the statement.

Among the fifty students thirty-one (i.e. 62%) students agree that learning
English globalize their thoughts, ten (i.e. 20%) students have no idea and nine
students (i.e. 18%) disagree the statement. This shows that a significant number
of student think that learning English globalize their thoughts and idea.

In similar way, forty three (i.e. 86%) student think that learning Englishis

necessary for national development, while two (i.e. 4%) students neither agree
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nor disagree and five students (i.e. 10%) disagree. It indicates that learning
English has avital role for the national development.

Thirty -six (i.e. 72%) students agree that the value of English language learner
Is high in Nepal while two (i.e. 4%) give no opinion and five (i.e. 10%)
students disagree. It shows that value of English learner is high in our country.

Thirty -six (i.e. 72%) students agree that they learn English language for great
achievement, eight (i.e. 16%) student have no opinion and six (i.e. 12%)
students disagree with the statement. It can be concluded that students learn
English for the great achievement.

. Opinion dlicited through open ended question

There were altogether six different open ended questions which tried to ask

students opinions on various topics that were set considering the objectives.

The researcher asked first question to find out whether the students like English
subject or not . According to their views, the mgjority of the students thought
that English subject is better than other subjects. So, it can be concluded that
most of the students take English subject better than others subject.

In second question the researchers tried to know whether the students are
motivated to learn English language or not and how they are being motivated.
Students are motivated to learn English language for better job, to get high
position in the society, to get good opportunities in their own country and
foreign country. They are a'so motivated due to prestigiousjob and they want
to live in English speaking community.

The third question was asked to studentsto find out why they decide to learn
English language. They decide to learn English language because it has high
scope in Nepal, to develop the career, to serve the society, community as well
as the nation. Some students decide to learn English language because it is their

aim to be good English learner.
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The fourth question was “what motivates you most in your current situation of
learning English?’ It was asked to find out the factors that motivates learners
in current situation. Majority of the learners opined that they get positive and
good response in their society as an English learner. Most of the students were
motivated by teaching method, teaching environment, physical condition,
teaching materials available in the class room, foreign jobs, good career
prospects, good grades .Job security, popularity of English language, training
and conferences, opportunity for their career advancement, prestige in the
society, economic enhancement, to widen their perspective towards the global
phenomena, are the factors that motivate learners .. Mgjority of the learner
thought that being an English language leaner helps to enhance their economic
status.

The fifth question was asked to find out the demotivating factors. Students
have listed demotivating factors in learning which are lack of encouragement,
failure of learners, Schools environment, lack of teaching learning materials,
teaching method, overcrowded class, facilities provided by the government and

policies, socia negligence.

The sixth question was asked to students to find out how they are being
motivated and the sources of motivation. Students are motivated because
English isan international language, it helps to globalize the peopleand it is
common means of expression. According to them, the sources of motivation
are listening English songs, watching English movies, reading own textbooks,
different English stories, poems, drama, easy, Biography, writing English
news, listening BBC.
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4.2 Summary of Findings

Students like English subject more than other subjects. Most of the students

decided to learn English language due to its popularity , career advancement

and others. They are motivated extrinsically and intrinsically to learn English.

Onthe basisof analysisand interpretation of the data obtained from the

respondents, the following findings have been drawn:

1.

Ninety- six percent of the students of grade twelve of the Kailali
district opined that they want to learn English for good career
prospects. In others words, the mgjority of the students of grade
twelve are highly extrinsically motivated to learn the English
language to make good career.

Similarly, about ninety-six percent of the students of grade
twelve like to learn English language to exchange the culture .
So, students of grade twelve are highly extrinsically motivated to
learn the English language.

Sixty- four percent of the students opined that they are highly
extrinsically motivated to learn English language for the financial
aspect. But twenty percent of the students denied this.

Similarly , fourty percent of the students do not like to learn
English language due to its unfair domination over the world. So,
students of grade twelve are highly extrinsically motivated to
learn the English language

Seventy- four percent of the students are motivated to learn
English language because it helps to widen their perspective
towards the global phenomena. So, students of grade twelve are
highly extrinsically motivated to learn the English language.
Majority of the students think that English is better than other
subject. So, students of grade twelve are highly intrinsically
motivated to learn the English language.



10.

11.

Similarly, seventy-six percent of the students of grade twelve are
intrinsically motivated because they have already fixed their am
to learn English language.

Students are motivated to learn English language for better job, to
get high position in the society and to get good opportunitiesin
their own country. So, students of grade twelve are highly
intrinsically motivated to learn the English

Majority of the learner are motivated to learn English language
because they want to introduce themselves as a good English
learner . So, students of grade twelve are highly intrinsically
motivated to learn the English

Similarly ninety percent of the learner opined that they want to
learn English language for national development. So, students of
grade twelve are highly intrinsically motivated to learn the
English

Majority of the learner thought that being an English language
learner helps to enhance their economic status. So, students of
grade twelve are highly extrinsically motivated to learn the
English
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CHAPTER FIVE
CONCLUSION AND RECOMMENDATION

5.1 Conclusion

On the basis of the rigorous analysis and interpretation of the data, it can be
concluded that most of the learners have absolutely positive attitude and
perception towards English language. Students are extrinsically and

intrinsically motivated towards learning English.

Majority of the learners want to introduce themselves as a good English
learner. This shows that they are intrinsically motivated towards learning
English.

Most of the learners seem to have positive attitude towards learning English
language, English language classes, scope English language, teaching learning

environment.

Thus, it can be concluded that majority of learners are motivated by the
intrinsic factors like getting prestige from society as an English learner, their

aim to be agood English learner, its scope, opportunities and its importance.

On the other hand, extrinsic factors like teaching methods, career related
factors, socia factors, economic factors, language related factors, |eaner
attitude towards education system are the factors due to which learners are
motivated.

Thus, we can say that students' perception on intrinsic and extrinsic motivation
IS positive, i.e. they are extrinsically and intrinsically motivated to learn

English language.
5.2 Recommendation

Thisresearch is conducted for the partial fulfillment of master's study. So, there

are many limitations on this study especially in terms of resources and area
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covered. Therefore, its implications may not cover awide range and it may not
have awide applicability. The research as solely conducted in Kailali district
and the situation regarding facilities, accessibility and availability of material
are different. Hence, the finding of this research may not be applicable for the
nation as awhole. However, the findings do not have implication for policy,

practice as well as further research.
5.2.1 Policy Related

) Economic status and financial incentives of teacher highly affect
the motivation of learners. Therefore, to enhance learners
performance, it isvital that, they should be extrinsically and
intrinsically motivated.

) Most of the students are highly intrinsically motivated to learn
the English language for enjoyment and extra knowledge. So, the
course of compulsory English of grade twelve should de designed
in such away that it can provide motivation to the students.

o Similarly, policy makers and curriculum designers should
analyze the learner's motivation to make the teaching-learning

process more effective.
5.2.2 Practice Related

. Intrinsic motivation of learner isimportant in teaching-learning
process however there isthe role of extrinsic motivation as well.
Learners extrinsic motivation such as rewards, security, prizes,
grades, fringe benefits and even certain types of positive
feedback motivates learnersto learn English language. Learners
intrinsic motivation such as the opportunity use one's ability a
sense of challenge and achievement, positive recognition
enjoyment of learning and even desire to make themselves feel
better al'so motivates learners to learn the English language. So

school administration should focus on these factors to make the

67



teaching-learning process more effective and to increase the

learner motivation.

) Handling the challenging situation in the classroom and outside
the class may make the learners exhausted so the school
administrator should organize different motivational programs for

the learners.
5.2.3 Further Research Related

) Learner motivation is very important factor in teaching-learning
process it should be followed as a mgor subject of the study in
future.

) This study was conducted only in the Kailali district so the
finding of this study may not be applicable in the broad area
because the perception of higher secondary level students of
Kailali district may differ from the higher secondary level student
of other area so, thisresearch also can be conducted in those
areas.

) The population of the study was only fifty students from ten
schools thus to make more effective study on student perception,
further study can be conducted on diffserent levels and in broad

areas.
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Dear Respondents,

The guestionnaire is prepared for the purpose of my research study entitled
"Motivation of Higher Secondary Level Students towards Learning English"
under the guidance and supervision of Dr. Ram Ekwal Singh, Reader,
Department of English Education, T.U. Kirtipur. Your co-operation in
completion of the questionnaire will be of the great value to me. Please feel
free to put your response required to the questionnaire. | assure that your
response will merely be used as information for the research and will have no

harmful effect upon your career.

Resear cher

Krishna Kumari Mahara
University Campus, T.U.
Department of English Education
Kirtipur, Kathmandu.

Name:
Class;

School's Name:

In the following statements, you have to tell me about your feeling regarding
the role of motivation for learning English language. Please go through the
statements carefully and write ‘A’ if you agree, write ‘U’ if you have no

opinion and write ‘D’ if you disagree.



Questionnairefor Students

1. Extrinsic Factors

A) Career related factor

1) Learning English offers a good career prospects.

2) | learn English language for good grades.

3) Learning English isimportant to me because it will be
useful in getting better job.

4) After learning English people have lots of opportunities for
their career advancement.

5) Learning English language secure the future.

B) Social factor

1) Learning English Provide us prestigious job in our society.

2) Learning English is necessary for the exchange of culture.

3) Learning English provide us high position in society.

4) Learning English isimportant because | want to stay with
the English language speaking community.

5) Studying English isimportant to participate more freely in
the activities of other cultural group.

C) Economic factor

1) Thefinancial aspect isa prime cause to select learning
English.

2) Learning English provide more opportunities for economic
enhancement .

3) Learning English changes the status of learners.

4) Learning English help usto be in good economic condition.

5) Thereislots of changesin economic status before and after
learning English.

D) Languagerelated factor

1) English language classes are funny, dramatic and
attractive.

2) English language is a window from which we can see the
world .

3) English language helps to widen our perspective towards
the global phenomena.

4) English language has its unfair domination over the world.

5) Englishisan internationally recognized language.

2. Intrinsic Factors

A) Enjoyment of learning

1) I liketo search and study books for enjoyment.

2) English classis more interesting than other classes.

3) | liketo study English booksin my leisure time.

4) | think the stories given in the English textbook are
interesting .

5) Learning Englishismy aim.




B) Desireto makethemselvesfed better

1) | want to introduce myself as agood English learner .

2) | fed better while learning English .

3) | want to continue learning English because | feel better .

4) Learning English move usin aparticular direction .

5) Good and appropriate learning makes me feel better.

C) Opportunity to use one' s ability

1) English language learning offers more opportunity to show
my ability.

2) | have got sufficient opportunities to use my ability.

3) English language learner have great opportunity in Nepal.

4) We are being backward internationally because of low
English Language performance.

5) English language learning environment is good to use my
ability.

D) A sense of challenge and achievement

1) Success of the students impetus them to learn the English
language fluently.

2) | learn English language as a challenge to globalize my
thoughts.

3) Learning English is necessary for national development .

4) Value of English language learner ishighin Nepal .

5) | learn English language for great achievement.




Open-ended Questions

Please write your opinions, comments and suggestions as following demands:

1. Do you think English language is better than other subjects?



