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Abstract

Continuous assessment system has been taken as an integral part of teaching
learning process of school education in Nepal for a few decades. It is an approach
used by teachers during their instructional process to strengthen students' learning as
intended by official curricula including integrated curriculum proposed for grades 1 to
3. Formative evaluation enables teachers to collect, analyze, and use students'
information to make teaching and learning process more effective and productive
through regular feedback mechanism. But this evaluation has not been practicing by
teachers in real classroom situations in spite of having rigor policy provisions. In this
regard, this study entitled ‘Understanding and Practices of Continuous Assessment
System Provisioned under Integrated Curriculum’ aimed at determining the
understanding and practices of assessment system in low performing to high
performing government schools located in Bhaktapur district. The whole research
process in this study was guided by three objectives and five research questions

devised under interpretive paradigm followed by basic qualitative research design.

All public schools run in Bhaktapur district, all teachers and head-teachers
working there, were taken as the population of this study. Altogether, six public
schools (two high performing, two averages performing, and two low performing), six
head-teachers, eighteen teachers, and eighteen teaching classes were chosen as study
samples by using purposive sampling technique. Furthermore, in-depth interviews,
classroom observations, focus-group discussions and document analysis were used as
main techniques to gather qualitative information required to answer the research
questions. All of the data collated from multiple sources were transcribed, edited,

coded, thematized, and then analyzed based on the themes generated by considering



research objectives and questions. A number of diagrams, pictures, and verbatim were
also used to make the analysis and interpretation process more trustworthy, coherent,
and logical to convey a clear picture of the phenomenon under study. Different
methods namely triangulation, thick description, and external audit were also used to
maximize the credibility and authenticity of research by considering some ethical

guidelines of qualitative data analysis.

Study findings reveal that policies of assessment system especially formative
have been made in line of assessment theories except a few gray areas. Theories
indicate that peers and parental involvements in assessment process can be beneficial
to strengthen the learning of individual child but these aspects have not properly been
reflected in integrated curriculum. Most of the teachers working in public schools
have knowledge about assessment provisioned under integrated curriculum to a
greater extent. However, the teachers working in poor performing schools have lesser
knowledge as compared to others. Similarly, although the policies of assessment
provisioned under integrated curriculum are sound, they are limitedly translated into
real classroom situations due to a number of reasons. It should be used as learning and
for learning rather than summative purpose. Some of the tools (portfolio, anecdotal
record, self-assessment, etc.) included in the curriculum to carry out continuous
assessment effectively have not been practiced to a satisfactory level especially in

medium and low performing schools.

Assessment theory indicates that teachers' collaboration within and between
schools can be fruitful to practice assessment effectively at classroom level. But such
provision has not been made in integrated curriculum. Consequently, teachers have
not made any effort for collaborative learning. Almost all the teachers have been

using class work, homework, and oral questions to assess students' learning and



provide feedback on a required basis. Study results also reveal that some teachers
from low performing schools have not been using these techniques of assessment on a
routine basis. Therefore, policy provisions made under integrated curriculum should
be revisited to fulfill the identified gaps and then devised policy must be enacted in its
line to optimize students' learning through continuous assessment. For this, intensive
training should be provided to teachers with regular monitoring and feedback

mechanism.



Copy right by Panchalaxmi Prajapati
2023

All right reserved



Library Release From

Name of the Author Pancha Laxmi Prajapati

Title Understanding and Practices of Continuous

Assessment System Provisioned under Integrated

Curriculum

Degree Master of Philosophy

Year of the Degree Granted 2023 A.D.

Permission is hereby granted to Tribhuvan University Library to reproduce single
copy of this thesis and to lend or sell such copies for private, scholarly or scientific
research purposes only. The author reserves publication and other rights in association
with the copy right in the thesis, and except as herein before provided neither the
thesis nor any substantial portion thereof may be printed or otherwise reproduced in

any material from whatever without the author’s permission.

Panchalaxmi Prajapati

Ballanko Tole

Sipadol, Suryabinayak, Bhaktapur, Nepal
Date: May, 14. 2023



Vi

Declaration

| hereby declare that this thesis has not been submitted for the candidature for
any other degree. | understand that my thesis will become part of permanent
collection of Tribhuvan University Library. My signature below authorizes release of

my thesis any readers upon request.

Panchalaxmi Prajapati

Date: May 14, 2023



vii

Acceptance and Recommendation

The undersigned certify that we have read, approved and recommended to the
Faculty of Education, Tribhuvan University for acceptance, the thesis entitled
“UNDERSTANDING AND PRACTICES OF CONTINUOUS ASSESSMENT

SYSTEM PROVISIONED UNDER INTEGRATED CURRICULUM

Dr. Dhruba Prasad Niure

(Supervisor)

Prof. Dr. Ganesh Singh Thakuri

(External Examiner)

Dr. Hari Lamsal

(External Examiner)

Prof. Dr. Bed Raj Acharya
(Director of GSE, TU)

Prof. Dr. Chitra Bahadur Budhathoki

Dean , Faulity of Education ,TU

Date : May 14, 2023



viii

Acknowledgement

This study report entitled “Understanding and Practices of Continuous
Assessment System Provision under Integrated Curriculum” prepared for the partial
fulfillment of M. Phil. Program under Faculty of Education, Tribhuvan University,
Kirtipur. I would like to express my gratitude to M.Phil. program for giving me this
opportunity to conduct this research study in the field of my interest topic. Similarly, 1
would like to thanks Prof. Dr. Bedraj Achrya, director of graduate school of education

for valuable suggestion.

Any successful research work needs great deals of supportive hand all along.
During my entire study period, in the process of preparing this thesis, | received great
support from my respected supervisor Dr. Dhruba Prasad Niure, Associate Professor
of Curriculum and Evaluation Teaching Department. His valuable guidance,
innovative advice, valuable suggestion, feedback and continuous encouragement were
instrumental in preparing this thesis. 1 would like to extend my sincere and heartfelt
gratitude to him. | am indebted and express my sincere gratitude to Prof. Dr.Tirtha
Raj Parajuli, and Prof. Dr. Peshal Khanal constant help and cooperative

encouragement.

I would like to express my deepest appreciation to all my teachers: Prof. Dr.
Prem Nareyan Aryal, Prof Dr. Prem Phyak, Prof. Dr. Ganesh Singh Thakuri, Prof. Dr.
Ramesh Adhikari, Prof. Dr.Gopal, Prof. Dr. Hem Dhakal, Prof. Dr. Balkumund
Bhandari and friends for invaluable encouragement in my M. Phil study and research
journey. I am also very much indebted to the head teachers, teachers and school
family of sample school of Bhaktapur. | like to offer my special thanks to the director

of CDC Ganesha Bhattrai for his valuable information.



Finally, I acknowledge my indebtedness to the authors and publishers whose
books, articles, and document and research papers | have used for the preparation of

this report.



Table of Contents

ADSTTACT ...ttt [
Library REIEASE FrOM ........ccouiiieii ettt v
[ =Tod - T = U1 o] o USSR Vi
Acceptance and RECOMMENAALION ...........ooiiiiiiiiieiee s vii
ACKNOWIEAGEMENT ...t reeae e viii
LISt OF TADIES ...t Xiv
List OF FIQUIe and PICTUIES ........coiieiecie e XV
CHAPTER L.ttt ettt b bbb se et ene et e e esenens 1
INTRODUGCTION.... ..ottt sttt st a s sese s enesseseesenens 1
Background of the STUAY ..........ccoviiiiiii s 1
Personal and Professional Motivation for the Study ...........ccccceveiiieniiininiceee, 6
Statement of the ProbIem ..o e 7
ODbjectives Of the STUAY ........cviiiii e 9
RESEArCh QUESTIONS .....ocveiiiciecie ettt enes 10
Limitations and Delimitations of the Study ............cccoviiiiiiiici e, 10
Definitions Of the TEIMS .....cuiiieiee e e 11
REVIEW OF LITERATURE .....cooiiiieteseeee sttt nses 12
Understanding Assessment and Continuous ASSESSMENt:...........ccccvvevveeiveireennean, 12
Formative and SUMmMative ASSESSMENT: ......cceiiiiiiiieieieie e 14
History of Continuous Assessment System in Nepal: ..........cccccovevveieiiieieeciee, 16
Policy Provisions of CAS in Nepal: .......ccccoevieiiiiciiece e 17
Integrated Curriculum and Assessment SYStEM: ........cccccvvevveveiicve e 18
Techniques and Tools of Assessment Proposed in Integrated Curriculum. ......... 21
Students' Achievement and Its Interpretation in Relation to Assessment for

I Vg 1o SRS 22
Understanding the Theory of Continuous ASSESSMENL: .........cccceeveeveerecieireenan, 24
Assessment for Learning and Feedback Delivery System: .........ccccocvvveeiieinnnne, 26
Assessment for Learning and itS IMPortance: .........ccccvevveiveevie v 26
Assessment Provisioned in Curriculum and Teachers' Orientation: .................... 27
Assessment for Learning and its Implementation: ...........ccccceveviienininieicienn, 28
Challenges of implementation of Assessment for Learning:..........c.cccocvevveevennenn. 28



Xi

Theoretical Framework of the StudY..........cooeiiiiiii e 31
Self-Regulated Learning Theory (SRLT) ..o, 32
Instructional Design Theory (IDT): . ..o 33

Conceptual FrameWOIK ...........coeiiiiiiiiiieeeee e 35

CHAPTER T oottt 38
RESEARCH METHODOLOGY .....coiiciseeseeeesee ettt 38

ReSEarch ParatigM ..........cooveiiiiiiicce e 38
EPISTEMOIOQY: ..o 39
(0] 100] (o]0 Y/ TP PP PROROPRPO 40
AXTOIOGY: e 41

RESEAICN DIBSIGN ...ttt bbbt 42

Population OF the STUY .......ccooiiii e 43

Rationale of Selecting Study SIte..........ccoiiiiiiii e 44

Sample and Sampling ProCEAUIES .........ccoviiiiiieieieete e 45

Methods of Data COHECTION .........coviiiiiiee e 47
Classroom ODSEIVALION: .......ccveieiieiesie e 49
DOCUMENT ANAIYSIS. ..o 51

Data ColleCtion ProCEAUIE .........oiieieie et 52

Data ANalySiS PrOCEUAUIE ........ccveivieiecie ettt 53

Ensuring the Trustworthiness of the Study ...........cccooeiveiiiic i 54
CrediDIITY: e 54
Dependability: ......c.ooiiieee s 54
Conformability: ......coeecece s 55
TransTerability: .......ooviiiecee e 55

Ethical CONSIAEIALIONS. .......civiiiiiiieiieeie e 55

CHAPTER TV ettt 57
POLICY PROVISION OF CONTINUOUS ASSESSMENT SYSTEM IN NEPAL..57

Program Handbook on CAS, 2056 B.S..........cccooiieiiiieiiese e 57

Instructors’ Guidebook on CAS, 2056 B.S.......ooviiiiee e 58

CAS in Primary Education Curriculum (2065).........ccccocvririniniinene e, 60

Three Year Periodic Plan (2064 -2067) ......c..coveiiieeiiieiiie e 61

National Curriculum Framework (2063).........ccccveiiiiiieiiie e 61



xii

Continuous Assessment System in School Sector Reform Plan (SSRP, 2066 - 2072)

.................................................................................................................................. 63
(07 AN I T 1o (=1 1T T2 1 O R 65
Integrated Curriculum of Basic Level, Grade 1-3 (2076 B.S.) .....ccceocvvvviveiiiinnnns 67
CHAPTER V oottt ettt sttt 73
UNDERSTANDING AND PRACTICE OF ASSESSMENT FOR LEARNING
PROVISIONED UNDER INTEGRATED CURRICULUM .........ccocevieiieece e 73
Focusing the Field and Research PartiCipants...........ccccoevvivieieeresieseese e 74
Assessment for Learning as an ONgoing PrOCESS.........cvcvvvivereeiieseesesieseeseseesneas 77
Assessment for Learning as Teaching and Learning ProCess ..........ccccocevvvereinennenn 81
Assessment for Learning as Participatory ProCess.........cccvvevveveieeieciesee e 83
Assessment for Learning as an Integrated ProCess .........cccovevveveiecseeiesee e 85
Assessment for Learning as a Motivational ProCess..........ccccvvvevevieeieeiiesveseesnenes 86
Practices of AFL Provisioned Under Integrated Curriculum..............ccccccvevveiveenenn, 88
POLICY aNd PraCtiCe GapS......coveieeiieeieiie it eiteste st stesee st ste e te e sreesae e sneenne e 89
Contextual Problem between Policy and PractiCe...........cccccveveiieiieiciiese e, 91
Involvements of Parents in Children's Learning .........cccocevvvevviievieveiieseese e 94
Feedback for Ensuring Students’ Learning..........cccocvervreinieiinienienineneesesee s 95
Dissemination of Curriculum and Training for Teacher............cccocvvnininiiiciennn, 98
Tools of Assessment for Learning Provisioned Under Integrated Curriculum........ 99
0] 10 1 o SRRSO 100
Collaboration with Other Schools for Assessment for Learning............ccccoeuee.. 101
Self and Peer-ASSESSIMENT.........cviiieieeiesie s eie e se e e e ee e sre e sreesreeeennes 103
Self-esteem Of STUAENTS ........oiveie e 103
ReduCiNg OBSTACIES .........oeiiei e 105
Research for Effective Implementation of AFL..........cccooviiiiiiiiniceee, 106
CHAPTER Vot t ettt 110
APPLICATIONS OF ASSESSMENT FOR LEARNING .......cccocevviiiiieicesees 110
Knowing the Learning Status of the Students...............ccccoeviiie i 110
Transformation of Teaching Methods...........cccooiiiiiiiiiic 111
Provide Meaningful FEEADACKS............cuiiiiiiiie e 112
Remedial TeaChING.......coiiiii s 114

MOTIVALION TOI LEAINING .....evitiiiiiiiiiieieie et 115



xiii

CHAPTER VI oottt 116
FINDINGS, CONCLUSION AND IMPLICATIONS......ccooieereereieeeseeeene 116
10T [ T 1SS TPSPRPS 116
CONCIUSIONS ...ttt bbb bbb e e 119
] o] Lo U o] 4 1SRRI 120
Implications for the TeaChers .........c.ccevviiiiiccec e, 121
Implication for Head TEACNErS .........ccveiieiiiice e 121
Implications for POICY MaKEIS .........ccooviiiiiiiiiieeeeee e, 122
Implication for Teacher Preparation INSHTULIONS...........cceveiiieniiiniiieeee, 122
IMPlications fOr SCNOOIS ..o 122
Implications for other Stakeholders...........coooiiiiiiiii e, 123
Implications for Further RESEArCh ...........cccoveiiiiiiiiiiccce e, 123
REFERENGCES ...ttt 124
APPENAIXD bbb 134
APPENAIX-T e 135
APPENAIX = T oottt as 136
APPENGIX = TV ettt ettt es 137
APPENAIX = Vot t ettt 138
APPENTIX = V1 oottt es 139
APPENTIX = Voot 141
APPENAIX= VT oottt es 143
APPENTIX — DX oottt e e s 144

APPENAIX= Xttt ettt ettt ettt 151



Xiv

List of Tables

Table No. 1  Structure of Curriculum of Basic Level of Education (grade 1-3,

CDC, 2076) 19
Table No. 2 Grade-wise Learning Outcomes in English (grade 1-3) 20
Table No: 3 Evaluation Techniques and Tools for Assessment for Learning 22
Table No. 4  Classification of Achievement Levels 23
Table No.5  Key Strategies of Formative Assessment 25
Table No. 6  Size of Sample 46
Table No. 7 Criteria for Measurement of Achievement 62
Table No. 8  Classification of Students, According to their Achievements 64

Table No. 9 Summary of Policy Provisions of Continuous Assessment

System or Assessment for Learning in Nepal 70
Table No. 10  Comparision of Policy and Practices in Assessment for Learning 88
Table No. 11 Similariites between Theory and Policy 108

Table No. 12  Differences between Theory and Policy 108



XV

List of Figure and Pictures

Figure 1: Conceptual Framework.............c.ooooiiiiiiiii e 37
Figure 2: DireCtion of Study.........ooviniiniiiii i 42
Figure 3: Steps of Data Analysis .........cooieiiiii 54
Picture 1: Interview with Sample Teachers................cccooiiiiiiiiiiiiiiiia, 48
Picture 2: Class Observation of Average performing school A................... ........ 50

Picture 3: Class Observation of Low performing school A and multigrade

TBACHING. ..o 80
Picture 4: Class Observation of High performing school A............................... 81
Picture 5: Discussions about CAS with Headmaster of High performing school A...81
Picture 6: Class Observation of High performing school B............................... 83

Picture 7: Headmaster of Average Performing School A Providing Feedbacks

to their Students....... ...t 93
Picture 8: Regular Parents Meeting in Average Performing School A.................. 94
Picture 9: Class Observation of High Performing School A............................. 151
Picture 10: Interview with Teacher.................. 152
Picture 11: After discussing about AFL with headmaster............................... 152
Picture 12: Observation of class of Average performing schools A................... 152
Picture 13: Teacher providing star in homework as feedback........................... 153

Picture 14: Not properly checked homework ................cooiiiiiiiiiiiiiiiii., 153



ADB

AFL

CAS

CDC

CERID

DEO

DoE

ERO

FGD

HT

IDT

INGO

LPP

MoE

NCED

NCF

NESP

NGO

NNEPC

SRLT

SSRP

UNICEF

Abbreviation

Asian Development Bank

Assessment for Learning

Continuous Assessment System

Curriculum Development Centre

Research Centre for Educational Innovation and Development
District Education Office

Department of Education

Education Review Office

Focus Group Discussion

Head Teacher

Instruction Design Theory

International Non- Governmental Organization
Liberal Promotion Policy

Ministry of Education

National Centre for Education Development
National Curriculum Framework

National Educational System Plan

Non- Governmental Organization

Nepal National Educational Planning Commission
Self-Regulated Learning Theory

School Sector Reform Plan

United Nations Educational, Scientific and Cultural Organization

XVi



CHAPTERI
INTRODUCTION
This chapter deals with general background of the study, personal and
professional motivation for the study, statement of the problem, objectives of the
study, research questions, rationale of study, delimitation of study, and definition of

the operational terms used.

Background of the Study

Constitutionally, all children have equal rights to receive free and compulsory
basic education and free secondary education in Nepal. Considering the constitutional
provision, a number of policies and programs have been implemented by the
government to ensure constitutional rights of receiving quality education. In spite of
several efforts, 3.1 percent primary school age children are still out of school
(Department of Education [DoE], 2016). A though free and compulsory basic
education has been provisioned in the constitution, 7.7% children aged 5 to 12 are still
out of school. Approximately 4% children studying at grade-8 repeat their class and
average students' achievements in grade-8 are 35% in Mathematics, 48% in Nepali,
and 41% in Social studies subjects, (DoE, 2017b). In this regard, formative
assessment or assessment for learning can work as an elevator to reduce educational
wastage of education system. Considering the fact, the Nepal Government has also
introduced formative assessment as an integral part of educational program but its

effective implementation is still a challenge.

Based on the National Curriculum Framework [NCF] (2076), an integrated
curriculum for grade 1 to 3 has been devised by encompassing five skills namely

thinking skill, intrapersonal skills, interpersonal skills; information, communication,



and multi-literacy skills, and citizenship skills with 29 integrated soft skills and a
number of key competencies. But translating these skills into the classroom level and
aligning them with assessment procedures are major challenges from school to
university levels in Nepal. Assessment should be used as learning and for learning to

inculcate these competencies within each learner with effective feedback mechanism.

Assessment is the process of gathering, interpreting, recording and using
information about students' responses to educational tasks (Neupane, 2019); as cited
in (Curriculum Development Centre [CDC], 2019a) either to improve their learning or
to certify them. Continuous assessment has been recognized as integral part of
everyday classroom instruction at the basic level of school education. Turton (1983)
stated that Continuous Assessment System is not only the recording and compilation
of data, but assessment of progress of the students which is immediately linked to the
instruction they have been given to change their behaviors. A number of studies
indicate that Continuous Assessment System (CAS) helps to improve the achievement
of the students and maintain the quality of education. Primarily two types of
assessment namely summative and formative are used in school. Formative
assessment, also known as CAS, is mainly used to improve students' learning. An
effective formative assessment ensures a good result in summative assessment. CAS
is an ongoing process of gathering and interpreting information about student
learning, providing the student with constructive feedback, identifying learning
difficulties, and examining the effectiveness of teaching methodology (Nitko, 2004;
as cited in CDC, 2019a). Supporting the statement, integrated curriculum
recommends that assessment should be used as main part of classroom teaching
learning process; therefore, it should be used continuously and on a regular basis and

then feedback should be provided to the learners on a required basis (CDC, 2019b) to



enable them to achieve learning outcomes proposed by the curriculum. Similarly,
teacher should prepare plan for further teaching and learning or remedial teaching to
upgrade the achievement of the students. This remedial teaching may be individual,

group or whole class.

The notion of CAS in Nepal was introduced during the Ninth Plan (1997-
2002) to implement liberal promotion system particularly at primary schools and was
implemented from grade one to three simultaneously. Later on, Tenth Plan (2002-
2007) extended it up to grade five and the School Sector Reform Plan [SSRP] took
the initiative to strengthen CAS in primary schools and extended it up to the
secondary level (DoE, 2017a; CDC, 2019a). School Sector Development Program
[SSDP] (2016-2023) has also given high priority to assessment for learning based on
the lessons learnt from SSRP (DoE, 2017a). Though a number of plans and policies
have been endorsed by the government, CAS has not been materialized in schools as
an intended manner due to the lack of capacity and conceptual clarity (SSRP).
Significant number teachers who have high responsibility in implementing CAS are
not clear about its notion, policy provisions, and process of using it. Consequently, it

has not been institutionalized in schools as an intended manner.

In present situation, assessment system in Nepal especially in integrated
curriculum formative assessment is taken as assessment as learning and assessment
for learning. National Curriculum Framework for School Education (2063 B.S.) has
proposed CAS for School education up to grade-7. Liberal promotion system, based
on continuous assessment system, has been suggested for students studying up to
grade-3. They need not to attend any external examinations for grading since CAS is

aligned with their learning. It means, the decision about the grade promotion of the



4
students of grade 1-3 is entirely based on CAS. Furthermore, in grade 4 to 5, students’
grading is determined based on the performance that they made during instructional
process and final examination of particular grade. Equal marks (50%/50%) have been
allocated for internal and external evaluation at these grades. Similarly grade
promotion of students of grade 6-7 is also based on his or her academic achievement
secured during instructional process and terminal examination, 40% and 60%

respectively.

Continuous assessment is taken as the main type of evaluation (Hamberg,
1995) and there are some challenges for implementing it in real classroom situation.
These challenges may be related with teachers, school leaders and administration, or
system of education, and resource available at school. We cannot ensure quality
education without solving all of these all problems. (SSRP 2009-2016; ADB, 2019 )
concluded that CAS was not ready to take an important role in ensuring sustainability
due to its poor acceptance and understanding among teachers, pupils, parents and
decision makers. The teachers’ attitudes, efficiency and their perception play vital role
in proper implementation of CAS in Nepal. In this regard, this study will identify
major barriers to implementing CAS and ways forward to solve these problems in

reference to Nepal.

Recently, Nepal government has made provision of integrated curriculum for
grade 1 to 3 students to provide functional and integrative knowledge to them. The
curriculum also encompasses assessment for learning as an integral part to ensure
students learning. Integrated curriculum indicates that summative evaluation cannot
encourage and supports for students’ learning. Classroom assessment should be used

to improve students' learning rather than determining their level or grade. Classroom



assessment should be formative in nature (CDC, 2019b). Integrated curriculum has
given priority to assessment for learning to maximize students' learning as intended
by the curriculum. The assessment for learning has been recognized as an important
part of everyday classroom instruction at the basic level of school education. It is very
crucial to increase achievement level of student and it also helps to decreases the
dropout rate and class repeat rate. Therefore, it should be implemented in real
classroom situation to make the curriculum more effective. Otherwise, all of the

resources, times, and efforts spent for its implementation go in vain.

Even though CAS has been implemented for long time in Nepalese schools, it
has not been institutionalized for students' learning. Students' absenteeism, lack of
training to teachers, overloaded time schedule, poor record-keeping system of
student's performances, conceiving CAS as passing exam without taking test, and the
lack of seriousness to implement CAS at classroom level are major causes of creating
challenges to implement CAS in Nepalese schools. Many teachers perceive CAS as a
forced routine work. A significant teachers and head-teachers are not clear on the
ways to make evaluation of portfolio compatible with exam results (CDC, 2019a).
The attitudes, activities, efficiency of teachers play vital role to make the CAS
effective by integrating it with curriculum. Teachers are not using information
received from assessment for the improvement of teaching and learning. National
curriculum framework (2076 B.S.) strongly stated the assessment for learning
program was not implemented effectively and properly. Supporting the fact, Nepalese
Journal of Educational Assessment (2021) indicates that Assessment for leaning is
good in policy but ineffective in implementation. Though some schools have been
using oral test, observation, homework, and class work as assessment tools, the result

of the assessment is hardly used to strengthen students learning. The tools useful for



CAS are not yet fully understood by stakeholders which causes its poor
implementation (European Union, 2016). Study results showed that students in those
schools secure high marks in the exams where regular feedback has been given to
them based on the quality of their homework (DoE, 2018). These problems therefore
should be handled properly to implement assessment for learning effectively to

optimize students' learning as intended by the integrated curriculum.

Personal and Professional Motivation for the Study

| had taught in at school level 20 years. At that time, | discussed with the
school teachers about the formative assessment or CAS. Most of teachers were not
clear about the concept of CAS and portfolio. | felt there is huge gap between policy
provisions of CAS and its practice at classroom level. Since that time | was interested
in finding out the teachers' understanding on CAS and its practice at classroom level. |
was appointed as a science and health education teacher in 2046 B.S. in a strict and
disciplined boarding school at Kathmandu. I taught long many years at that school
and | got a chance to get more practical knowledge about evaluation from senior
teachers. At that time, | taught from Nursery to grade ten and curricula had
provisioned placement assessment, formative assessment, summative assessment,
diagnostic assessment, practical assessment, continuous assessment...etc. for
students’ evaluation at school level. In my experience formative and continuous

assessment helps to improve the achievement of the students.

At that that time school administration and school management committee
had selected me as a department head and a teacher representative in school
management committee. After that | got a chance to communicate more with teachers

of this school and other school about the various assessments including CAS and its



alignment with teaching learning. Later, | got a chance to have entry into the
Tribhuvan University (TU) in 2061 B.S as a curriculum and evaluation instructor at
Mahendra Ratna Campus, Tahachal, Kathmandu. | used this opportunity to strengthen
my horizon of knowledge in relation to assessment and its application to increase the

academic achievement of students by ensuring quality of education at school level.

Later on, I consulted a number of literatures (CDC, 2017; Dhakal, 2019; Rai,
2019; Education Review Office [ERO], 2021 for examples) and found that CAS has
not been practicing at school level effectively since the beginning. In this context,
integrated curriculum has been recently introduced with a provision of CAS to
provide more functional knowledge and skills to the learners. This curriculum has
proposed CAS as an integral part of teaching learning process to strengthen students'
learning through continuous assessment and feedback system. My previous
experience and knowledge about CAS motivated me to carry out this research as a

partial fulfillment of the requirement of Masters of Philosophy in Education.

Statement of the Problem

Student assessment is taken as an important aspect of teaching and learning
process for quality education (Bhattarai, 2013). Different sectors and persons have
understood assessment for learning differently; their focuses are also different. So the
assessment for learning is not properly implemented in school education and its result
is not satisfied. Assessment for learning is good in policy but poorly implemented in
practice for several years (ERO, 2021) especially in Nepalese context. The operation
and the quality of assessment activities and procedure are closely bound up with the
wider educational, economic and social infrastructure of a country (Rajbhandari &

Wilmut, 2000). Ample opportunities should be provided to the learners to practice the



behaviors intended with robust feedback system. For this purpose, CAS should be
practiced in each curriculum including integrated curriculum to ensure students'

learning as intended by the curriculum.

Integrated curriculum has been developed by organizing multidisciplinary and
interdisciplinary contents together to provide functional knowledge to the learners
studying at grade 1-3. In this curriculum, level wise and subject wise competencies

are clearly described clearly.

To proper evaluate the competencies of students; this curriculum has also
made a provision of using formative assessment to optimize students' learning to
enable them to achieve learning outcomes as intended by the curriculum. For doing
assessment for learning, present status of the learners should be determined and
appropriate supports should be provided to them based on the assessment result to
improve their learning (CDC, 2019b). But studies (CDC, 2019a; CDC, 2003 for
examples) indicate that students attending particular class do not receive regular
feedback from their teachers during instructional time. Consequently, they cannot
improve their weaknesses on time, cannot learn the curricular contents properly, and
show poor performance in final examinations. Timely feedback therefore should be
provided to each learner based on the results obtained from to minimize such

educational wastages.

Integrated curriculum has indicated that portfolio of each student from grade
1-3 must be maintained and updated based on class work, project work, achievement
test, behavioral changes, and attendance of learners. The curriculum emphasizes on
class work than homework and considerable space has been given to authentic task in

the curriculum. Students are supposed to support through formative learning to



provide them ample opportunity for additional supports. There is also provision of
appraising students' content knowledge through test items prepared by encompassing
learning outcomes from knowledge, comprehension, application, analysis, evaluation,
and synthesis level. In addition, curriculum has also proposed clinical instruction for
those students who cannot achieve minimal learning outcomes after a number of
remedial instructions (CDC, 2019b). In this regard, this study made an attempt to
investigate whether the provisions proposed by the integrated curriculum have been

practiced inside the classroom to use assessment for learning.

Though high priority has been given to CAS under Nepalese education
system, it has not been practiced in effective manner which ultimately causes poor
internal efficiency in particular and external efficiency in general of education system
(Research Centre for Educational Innovation and Development [CERID], 2004;
Dhakal, 2019). In this regard, proper attention must be paid towards CAS provisioned
under integrated curriculum to make it effective. Therefore, this study attempted to
identify teachers' understanding on CAS provisioned under integrated curriculum and

explored the ways of practicing it at lower classes primarily grade one to three.

Objectives of the Study
The general objective of this study is to investigate the effectiveness of
Continuous Assessment System provisioned under integrated curriculum in Nepal and

the specific objectives of this study are as follows.

1. To explore the understanding and practices of teachers towards

Continuous Assessment System proposed under integrated curriculum.



10
2. To identify the consistency between policy of CAS assessment
provisioned in integrated curriculum and practices made by teachers
teaching at grade one to three.
3. To investigate the ways of aligning the CAS assessment results with

students’ learning.

Research Questions

Following questions were answered to achieve the objectives of this study.

1. How do teachers understand and practice the continuous assessment system
(CAS) provisioned under integrated curriculum?

2. How do teachers implementing integrated curriculum conceptualize CAS
assessment?

3. What are the policy provisions of the CAS assessment as proposed by
integrated curriculum?

4. To what extent do the practices made by teachers consistent with the policies

of formative assessment provisioned under integrated curriculum?

5. What are the techniques need to be applied to align CAS assessment with

students learning?

Limitations and Delimitations of the Study

This study has only investigated teachers' understanding on continuous
assessment provisioned under integrated curriculum. In other words, this study was
especially carried out to explore the knowledge of teachers about assessment for
learning, the practice made by them inside the classroom, and how they have been
using assessment results for students learning. This study is only related to find out

the practice of CAS proposed by the curriculum implemented in grade 1-3 especially
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in some schools in Bhaktapur district. Findings and conclusions of this study therefore

will not be generalized into another context.

Findings and conclusions of this study were derived based on the information
obtained from a small number of informants working in six schools (2 high
performing, 2 average performing and 2 low performing) of Bhaktapur district.
Information required for the study was gathered by using a number of data collection
techniques namely interview, observation, focus group discussion, and document
analysis. These data collection tools were not piloted to optimize their credibility and
dependability. Nevertheless, these tools were prepared by following the suggestion

given by research experts and my supervisor.

Definitions of the Terms
| have used a number of terms with their specific meaning in my research. The

terms | have used in this research imply contextual meaning to clarify my

perspectives. It means, they possess other meanings than the meaning represent by the
terms that are commonly used. The specific terms that used in this thesis are given
below:

e High performing school: The school which have effective school leadership,
number of students is more than 700, most of teachers are trained, infrastructure is
good, strong relation with community and parents, and good result of SEE.

e Average performing school: The school which has good school leadership,
number of student are between 400 to 700, result of SEE is satisfactory, and
teachers are trained.

e Low performing school: The school which has less number of students and

difficult to run the school.
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CHAPTER I

REVIEW OF LITERATURE

Literature review encompasses wide range of information from published and
unpublished documents from particular subject area. A literature review is summary
of related resources in organized pattern. Usually, scholarly articles, thesis, course
book, survey book...etc. are used as the sole sources of literature review. A number of
literatures were reviewed during this research process and organized by generating
different titles namely review of theoretical literatures, review of empirical literatures,
implications of reviewed literatures, theoretical framework, and conceptual

framework. Detail description of reviewed literatures has been given below:

A number of conceptual, policy related, and theoretical documents related to
CAS have been reviewed to get deeper understanding of the studied phenomenon.
Various research reports, peer reviewed articles, and different reference books were
also consulted during the research process and then various themes were generated by
considering the study objectives and research questions to organize reviewed
literatures simultaneously. Brief description of reviewed theoretical and empirical
literatures is given below to develop deeper understanding on the studied

phenomenon.

Understanding Assessment and Continuous Assessment: Terms
assessment, test, and measurement are easily confused because all may be involved in
a single process. Assessment is a general term that includes the full range of
procedures used to gain information about student learning and the formation of value
judgments concerning learning progress (Linn & Miller, 2005). Assessment is much

more comprehensive and inclusive as compared to measurement. Assessment may
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include both quantitative descriptions (measurement) and qualitative description of
students. Assessment always includes value judgments concerning the desirability of
the results. The basic goal of assessment is to evaluate a person in terms of current
and future functioning. In the process of assessment, behaviors are classified into
different categories measured against a normative standard (Singh, 2006). Thus,
assessment provides authentic information to the evaluators to make decision about

particular individual or a program.

This assessment system continuously assessing students’ performance on
regular basis by using various tools, so this assessment is known as continuous
assessment. It is collecting, recording, assembling and interpreting information
(Bhatia & Bhatia, 1992). It occurs as a part of daily interaction between teacher and
students, revealing valuable information about student learning in terms of
knowledge, thinking, and reasoning. Similarly, this assessment evaluates students
continuously by formal and informal tools of evaluation. Supporting the notion,
Airasian (1994) defines continuous assessment as a mechanism that shows the full
range of sources and enables teachers to gather, interpret, and synthesize information
about the learners. Furthermore, (Bajah 1984), defined continuous assessment as the
continuous updating of judgment about performance in relation to specific criteria,
which allows at any time a cumulative judgment to be made about performance of
these same criteria. This assessment helps to find out the strength and weakness of
students’ in their studies. Likewise, Niure (2074 B.S.) signified continuous
assessment is conducted with the aim of discovering and improving the strength and
weakness of students. Similarly, Dhakal (2019) indicated that 43. 87% of teachers
conceive continuous assessment as a tool for improving students’ learning and 37% of

teachers thought CAS as a tick marking system. CDC (2076 B.S.) has clearly
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mentioned that many teachers were unaware of or unclear about the concept of CAS.
Hence, they were confused about what should be done. But, Michael (2015) informed
that 92.6 % of the teachers understand CAS to mean continuous testing while 41.3%
agreed that test is only an instrument of continuous assessment. This type of
assessment is continuous from the beginning to the end of academic session. For this,
class work, homework, unit test, monthly test, quarterly test, project work etc. tools

are used.

Assessment for learning is a mechanism whereby the final grading of learners
in the cognitive, affective, and psychomotor domains of learning systematically takes
place during a given period of learning with constructive feedback on a required basis.
But this evaluation has not been practiced in Nepalese context though policy
provisions have been made for years (DoE, 2017b). Therefore, teacher should provide
individual teaching and feedbacks to the learners on a required basis to optimize their
learning. The traditional assessment techniques need to be transformed through
continuous assessment system to ensure quality of education by strengthening the

learning of individual learner.

Formative and Summative Assessment: Formative assessment is that sort of
assessment which takes place during teaching learning process. It can be also termed
as interim assessment because it takes place when the classroom instruction is going
on. Black and Wiliam (2009) indicate that 'practice in a classroom is formative to the
extent that evidence about student achievement is elicited, interpreted, and used by
teachers, learners, or their peers, to make decisions about the next steps in instruction
that are likely to be better, or better founded, than the decisions they would have taken

in the absence of the evidence that was elicited.' This assessment monitors the
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progress of teaching and learning and provides feedbacks for its improvement on a
continuous basis. This assessment is also known as assessment for learning. Cauley
and Mcmillon (2009) indicate that formative assessment takes place frequently and
ongoing basis to assess the effectiveness of instruction and students' learning. This

assessment is consistent with constructivist theories of learning and motivation.

Formative assessment yields good results with low achievers by concentrating
on specific problems with their work and giving them a clear understanding of what is
wrong and how to put it right (Black & Wiliam, 2009). Major purpose of formative
assessment is to provide continuous feedback to both students and teachers
concerning learning successes and failures. Feedback to students provides
reinforcement of successful learning and identifies the specific learning errors and
misconceptions that are in need of correction (Linn & Miller, 2005). Continuous
assessment is good example of formative assessment. If teachers implement the
formative assessment properly and provided suitable and meaningful feedback on

time; surely it helps to improve quality of education and achievement of students.

Summative assessment is that type of assessment which takes place at the end
of academic year. This type of assessment is carried out to assess the achievement of
students, its extent and quality level. It also judges the outcome of a program. It is
used for appraising success of the educational program along with ascertaining its
quality level. Summative assessment is designed to determine the extent to which the
instructional goals have been achieved and is used primarily for assigning course
grades or for certifying student mastery of the intended learning outcomes. Although
the main purpose of summative assessment is grading or the certification of student

achievement, it also provides information for judging the appropriateness of the
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course objectives and the effectiveness of the instruction (Linn & Miller, 2005). In
present context, more priority is given on summative assessment under Nepalese
education system especially at higher level. But different policy level documents
(School Sector Development Program, Integrated Curriculum for examples) have
given more emphasis on formative assessment as compared to summative assessment.
If teacher implement the CAS properly and provide suitable feedback to the students
on time; it positively influences on the result of summative assessment. Assessment

therefore should be enacted on regular basis to improve students' learning.

History of Continuous Assessment System in Nepal: The one-shot testing of
students' learning has been at the core of an increasing criticism on conventional
examination practices. This criticism is at the root of motivating the education policy
makers in Nepal to introduce the CAS of students at the basic primary level (DoE,
2017a). Nepal has been committed to the education for all children and to improve the
quality of education through assessment and feedback system during the last seven
decades. Almost all national education commission reports and educational plans of
Nepal have stressed need for regular assessment of students’ learning. The first and
most comprehensive report of education in Nepal was (National Education Planning
Commission [NNEPC], 2011 B.S. The report explained that evaluation must cover all
aspects of students' learning and it should be regular. Similarly, the (National
Education System Plan [NESP], 2028-2032B.S.) developed a continuous evaluation
scheme for primary school students by use of variety of evaluation tools such as class
test, homework, unit test etc. Furthermore, the Ninth (1997-2002) Five Year Plan
strictly introduced CAS for the primary level to complement Liberal Promotion
Policy (LPP) with an intention of reducing dropouts and repetition at primary level

(CDC, 2019a). Later on the Tenth (2002-2007) Five Year Plan extended CAS up to
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grade 5. Then after, SSRP (2009-2016) concluded that the CAS was not yet ready to
take an important role in ensuring sustainability due to its poor acceptance and
understanding among teachers, students, parents, and decision-makers (DoE, 2017a).
In these days, CAS has been implemented up to grade-7 based on the provision made
by SSDP (2016-2023). Though a number of policies related documents give high
priority to CAS, it has not been implemented at school level effectively due to number

of reasons.

Policy Provisions of CAS in Nepal: The main aim of the continuous
assessment system is to find out the student learning achievement for remedial
purpose. There is a provision for formative evaluation and regular feedback in
continuous assessment system. It is also provides suitable information for making
decision about the conduction of remedial teaching and encouraging students toward
learning. Different policy related documents in Nepal have given strong emphasis on
CAS especially in school education of Nepal. NCF for School Education (2063 B.S.)
proposed CAS for school education. There is provision of promoting students of
grade 1-3 is entirely based on CAS. Students getting grade A, B or C are
automatically promoted to upper grade. If the students get the grade below C, the
decision about his or her promotion is based on the consultation with the guardians.
But promotion of students of grade 4 and 5 is jointly based on his or her achievement
in CAS and terminal examination representing 50% in each. Similarly, grade
promotion of students of grade 6 and 7 is also jointly based on his or her
achievements in CAS and terminal examination, 40% and 60% respectively. But
studies (DoE, 2017a for example) indicate that school teachers have failed to accept
CAS as means for child friendly learning and evaluation. Subject teachers identify

CAS as mere additional load to them. For parent’s CAS is 'taking test time and again’
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and for student’s CAS is 'passing exam without taking test.' Proper attention therefore

should be paid towards its effective implementation.

Integrated Curriculum and Assessment System: Recently, (CDC, 2076) the
Nepal Government has introduced integrated curriculum for students studying at
grade 1-3 by organizing multidisciplinary and interdisciplinary contents together to
provide functional knowledge (CDC, 2019b). An integrated curriculum is well-
organized and managed of various subjects within a single theme which enhances the
students learning achievement through various activities. Integration is a systematic
organization of curricular contents and parts into a meaningful pattern.' Integration
focuses on making connections for students, allowing them to engage in relevant and
meaningful activities that can be connected to their lives. Integrated curriculum
provides integrated learning and helps to create more opportunities to build
interconnected concepts. So, the learning outcomes offered in an integrated
curriculum may be meaningful for learners as compared to the learning outcomes
provisioned under single tract curriculum. In this regard, Zais (1976) informed that
integrated learning provides an overview of how the learning experience of students
in an integrated manner gives a meaning with full impact. Integrated curriculum
provides functional knowledge and skills to the learners to enable them to solve daily
life activities efficiently and effectively. Considering the needs and daily life
problems of students, different subject areas come to a whole to provide integrative
knowledge to them. The subject areas encompassed within integrated curriculum have

been depicted in the table below:
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Structure of Curriculum of Basic Education (grade 1-3, CDC, 2076)

S.No. | Subject activity Lesson hour | Annual working hours

1 Language Skills Development 5 160
Activities (Nepali)

2 Language Skills Development 4 128
Activities (English)

3 Mathematical Skills 4 128
Development Activities

4 Science, health and physical 4 128
education activities

5 Social Studies, Character 4 128
Development and Creative Art
activities

6 Mother tongue skills/Local 5 160
subject activity
Total 26 832

Source: Integrated Curriculum of Basic Level (grade 1-3, 2076)

The main objective of this curriculum is to make learning more relevant and

interesting by interrelating learning of different subjects. This curriculum focused on

continuous assessment system to evaluate the achievement of children and to improve

the achievement of children. The integrated curriculum is an effort to overcome the

problems of fragmentation and compartmentalization of curriculum by combining

several specific areas into a larger field. In this curriculum, students are capable of

making meaningful connection among different subjects. Integrated curriculum

allows students many opportunities to understand why they need to know certain
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knowledge or skills. Students can master the content and understand it at higher level

(Watkins & Krisonis, (2011). Integrated curriculum is considered as more suited to

younger learners and to those who are less able to cope with the complicated subjects

and academic disciplines. Similarly, (Bolack et al.,2005), said, students in integrated

curriculum courses perform better than students in non-integrated courses. This

curriculum inter-relating the various subjects and grade wise learning out comes.

Thus, this curriculum encompasses two or more different but related subjects to form

a new pattern of curriculum organization. A wide range of competencies has been

expected from the curriculum as given below:

Table No. 2

Grade-wise Learning Outcomes in English (grade 1-3)

Skills

Grade- 1

Grade- 2

Grade-3

1.Imitate, identify and
discriminate sounds

1.1dentify
discriminate sounds

and

1. Recognize, identify and
produce rhyming words.
e.g. near—hear

2.ldentify words that
have the same initial,

medial, or final sound

2. Identify words that

have the same initial,

medial or final sound.

2. Comprehend words

and simple expressions.

3. Blend individual
sounds in simple one
syllable words. (e.g.
Isl [il It/-sit)

3. Recognize, identify

and produce rhyming

words. (e.g. cow-now)

3. Listen and respond to a
wide variety of spoken
stimuli (words, sentences,
instruction  etc.) both

verbally and non verbally.

4.Recognize, identify
and produce rhyming
words.(e.g. cat-bat,

4. Identify rhyming

sounds in words

4. Follow the message in
short simple

conversations

sat)
S S T
O B O

Source: Integrated Curriculum, Basic Level (grade 1-3, 2076)
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Assessment has been recognized as an integral part of everyday classroom
instruction under integrated curriculum. Integrated curriculum focuses on child
centered teaching learning process in which each teacher has to maintain a ‘portfolio’
of every student. Portfolio of each student from grade 1-3 must be maintained and
updated based on class works, project work, achievement test, behavioral changes,
and attendance of learners. The curriculum emphasizes on class work than homework
and considerable space has been given to authentic task in the curriculum. Students
are supposed to support through formative learning to provide them ample
opportunity for additional supports. There is also provision of appraising students'
content knowledge through test items prepared by encompassing learning outcomes
from knowledge, comprehension, application, analysis, evaluation, and synthesis
level. In addition, curriculum has also proposed clinical instruction for those students
who cannot achieve minimal learning outcomes after a number of remedial
instructions in CDC (2019a). Thus, greater emphasis has been given to assessment for

learning under integrated curriculum.

Techniques and Tools of Assessment Proposed in Integrated Curriculum.
Evaluation result will be used to identify learning condition of learners, to construct
plan for future learning, and the results will be used by school, teacher, students, and
parents on a required basis. Evaluation tools and techniques should be selected and
devised by considering nature of contents, age and interest of learner, available
resources, student’s number, teachers' background, etc. Techniques and tools

provisioned under integrated curriculum are as follows:



Table No: 3

Evaluation Techniques and Tools for Assessment for Learning

S.N. | Evaluation Techniques Evaluation Tools

1. Classroom participation Observation, checklist, rubrics, and rating scale

2. Oral activity Questions, letter, reading, materials, context,
case, audio-visual materials

3. written activity Questions, short exam, case, context, reading
materials, audio-visual materials

4. Project/experimental work | Check list, rubrics, rating scale, oral questions

5. Peers' assessment Observation, rating scale, check list, form

6. Self-evaluation Check list, rating scale, form

7. Parents' response Check list, rating scale, form

8. Conversation and Observation, check list, rating scale, form

discussion

Source: Integrated Curriculum, Basic Level (grade 1-3, 2076)

Students’ Achievement and Its Interpretation in Relation to Assessment

for Learning: Integrated curriculum mentions that students' achievement should be

assessed and then interpreted to provide a wide range of supports to them on a

required basis to make their learning more fruitful and productive. Though all

students encounter same learning experiences under specific curriculum, they cannot

achieve all learning outcomes to a similar extent. A significant number of students

may need different types of feedback to enable them to achieve all learning outcomes

offered under specific curriculum. Academic achievement of individual learner is
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interpreted as below under the assessment for learning provisioned under integrated

curriculum.

Table No. 4

Classification of Achievement Levels

Achievement level | Measurement | General interpretation of achievement

Below basic 1 Could not achieve main learning achievement,
need remedial learning for all learning

outcomes

Basic 2 Achieve main learning outcomes partially, and

need remedial learning

Proficient 3 Achieved almost all outcomes and need not

remedial learning

Advanced 4 Achieve main and higher level learning

outcomes

Source: Integrated Curriculum of Basic Level (grade 1-3, 2076)

A specific process will be followed to use assessment for students' learning in
integrated curriculum. Firstly, students learning should be improved by assessing their
learning. Secondly, learning level of students should be determined by using different
tools and techniques. Thirdly, if students are in first and second level, then remedial
learning plan should be developed to uplift them for the third level and who are in
third level then they should be uplifted in fourth level. Thus, assessment provisioned
under the integrated curriculum does not only assess students' learning progress but

also provides feedback on a required basis regularly. In this curriculum, (CDC, basic
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curriculum for grade 1-3, 2076) students’ assessment process mostly focused on

following:

Assessment should be integrated into classroom activities and taken as an
integral part of teaching and learning.

Appropriate tools and procedures should be used to evaluate students learning.
All students should be given opportunity for further learning by ensuring the
minimum learning determined by the remedial learning process.

Appraise the student’s behavioral skill and competency in assessment.

If a student unable to achieve expected results after the assessment, the
expected learning should be ensured by improving the student’s learning by
providing remedial teaching and learning.

The results of the assessment should be maintained properly in portfolio.
The records of assessment results help to identify student learning conditions
and plan for future learning, and progress of achievement.

Teachers should motivate students to self-evaluation and reflective learning.

Understanding the Theory of Continuous Assessment: Early work on

continuous assessment centered on five main types of activities such as sharing

success criteria with learners, classroom questioning, comment-only marking, peer-

and self-assessment, and formative use of summative test (Black & Wiliam, 2009).

These activities are still taken as important activities of continuous assessment in

reference to Nepal. Teachers need to know about their students’ progress and

difficulties with learning to adapt their work to meet pupils' needs. Teachers can find

out what they need to know in a variety of ways, including observation and discussion

in the classroom and the reading of pupils’ written work (Black & Wiliam, 2009).
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They recommend three key processes (establishing where the learners are in their
learning, establishing where they are going, and establishing what needs to be done to
get them there) of teaching and learning to provide a better theoretical grounding of
continuous assessment. In past, the teacher was only responsible for each of these
three, but these days, the teacher is responsible for designing and implementing an
effective learning environment, and the learner is responsible for the learning within
that environment. The learner can also get ample benefits from his/her peers in the
learning process. Therefore, teachers, peers, and individual learner play a decisive
role in learning. In this regard, the formative/continuous assessment can be

conceptualized as consisting of five key strategies given in the table below:

Table No. 5

Key Strategies of Formative Assessment

Where the learner is going Where the learner is right | How to get there
now
Teacher | Clarifying learning Engineering effective Providing

outcomes and criteria for | classroom discussions and | feedback that
success other learning tasks that moves learners

elicit evidence of student towards intended

understanding learning
outcomes
Peer Understanding and Activating students as instructional resources
sharing learning to strengthen learning of one another

intentions and criteria for

Ssuccess

Learner | Understanding learning | Activating students as the owners of their own
intentions and criteria for | learning

SUCCesSS

Sources: Aspects of formative assessment, Black and Wiliam, 2009
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Assessment for Learning and Feedback Delivery System: Feedback should
be provided to the learners on regular basis to shape their learning while using
continuous assessment system. Different types of feedback can be used (Hattie &
Temperley, 2007) to strengthen cognitive and motor skills of each learner as intended
by the curriculum. The first type is task-level feedback, which focuses on faults in the
interpretation of the task. The second is about the main process needed to
understand/perform a task, and the third focuses on the self-monitoring, directing, and
regulating of actions. Unclear and negative feedback can lead to poor performances
(Black and Wiliam, 2009). Similarly, Self-regulated learning theory emphasized on
the importance of feedbacks for students to improve their academic performance.
Schraw and Moshman (1995) point out that environmental factors such as quality of
instruction, teachers’ feedbacks, access to information, and helps from peers and
parents are very influential. Every level of students needs to be self-regulated for their
learning to succeed in their academic career. Learning is driven by what teachers and
pupils do inside the classrooms. Teachers have to manage complicated and
demanding situations, channeling the personal, emotional, and social pressures of a
group of learners in order to help them learn immediately and become better learners
in the future. Research studies have shown that if pupils are given only marks or
grades, they do not benefit from the feedback. It has been shown to improve learning
when it gives each pupil specific guidance on strengths and weaknesses, preferably
without any overall marks (Black & Wiliam, 2009). Therefore, feedback should be
provided on regular basis to make the teaching and learning process more effective

and productive.

Assessment for Learning and its Importance: Assessment for learning is

important to improve the quality of education by strengthening students' learning
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(CDC, 2019b). The CAS is important because teacher manages their classes properly,
practice student-centered instructional techniques, and assess students individually to
help them on a required basis (DoE, 2017b). CAS plays an important role to improve
the performance and learning outcomes of lower achievers in primary and junior
secondary schools (Hayford, 2007). The CAS is a means that helps teachers to
evaluate their students properly and systematically. Students should identify their
drawbacks with the ways that need to be followed to improve these weaknesses. For
this purpose, CAS can be handy to strengthen students' learning by providing
feedback on a required basis. When students receive constructive feedback, they can

improve their limitations on time to achieve curriculum goals.

Assessment Provisioned in Curriculum and Teachers' Orientation: School
Sector Reform Program (2009-20016) has indicated that CAS did not enhance
students' learning due to the inadequate understanding of CAS and use of traditional
methods of teaching in the school (CDC, 2019). Training given to teachers is too
general and inadequate to learn test item development techniques to measure learning
outcomes intended by the curriculum. Training was not supported by evaluation and
feedback. Many teachers are not sure in the ways of summing the tick marks for
individual student in particular subject could be made compatible with exam results
(DOE, 2017b; CDC, 2076; Dhakal, 2019). In this regard, all prospective teachers
should have intensive training on CAS and the concept, modalities, and techniques of
CAS should be included as an integral component of teacher preparation classes of
colleges and universities to provide prerequisite knowledge and skills to implement
CAS at classroom level. Therefore, sufficient knowledge and skills should be
developed within the teachers to enable them to put the CAS into action in effective

manner.
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Assessment for Learning and its Implementation: Most of teachers use
CAS is implemented effectively in teaching and learning mathematics but there are
variations among teachers (Asefa, 2015). Though almost all schools (90%) have been
conducting first term, second term, and final examinations, the results of these
examinations have only been used for summative purpose (CERID, 2004). It means,
result of the formative assessment has not been used to improve students' learning in a
significant number of schools. Studies (CERID, 2004; CDC, 2076; Department of
Education, 2018; Dhakal, 2019; SSRP, 2016) for example) show that bright student
get more benefits from home work, class work, and classroom questions as compared
to average and weak students because teachers’ pay more attention towards them.
Teachers working in the schools give more priority to terminal and final
examinations, non-testing devices of assessment are hardly used, portfolio of
individual learner has not been maintained, and do not share students’ progress reports
to their parents. In this regard, all schools should make provision for a separate
continuous assessment unit headed by a senior teaching staff who is accountable to

the head-teacher to practice CAS on a routine basis.

Challenges of implementation of Assessment for Learning: Despite
different plans and policies provisioned by the side of government, AFL has not been
materialized in all Nepalese schools due to the lack of capacity and conceptual clarity
to implement assessment for learning as envisioned. Learner absenteeism, managing
time for diagnostic testing of students' performances, ensuring regularity of record-
keeping of student's performances, and the lack of seriousness from the major
stakeholders in the implementation of AFL are the major challenges of AFL
implementation in Nepal. There is almost no provision to reward schools and teachers

doing well in implementing assessment for learning and no provision to punish
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schools and teachers ignoring the provisions. Training to teachers is inadequate both
in number and duration. Subject teachers identified assessment as learning as a mere
additional load to them (Curriculum Development Center, 2019b). Most of the
teachers working in public schools are unable to conduct portfolio evaluation of
students and teachers are not familiar to CAS program that they are supposed to be.
Large class size, lack of commitment, lack of clear guidance and orientation (Abera,
2012; DoE, 2017) inadequate training, priority on traditional methods of teaching,
limited awareness of teacher towards CAS, high workloads weak policy for quality
assurance (Asefa, 2015; Abera, 2012; Ugodulunwa, & Musatapha, 2005): Gautam,
2011 ), broad course contents, lack of proper support and monitoring from higher
authority and school administration, lack of essential materials, bias of teacher based
on sex, race, and personality, teachers’ work load and attitudes, parental involvement,
CAS dissemination, instructional leadership (Abera, 2012), variation of standards
among schools, lack of qualified personnel, lack of proper strategies for quality
assurance. (Ugodulunwa & Mustapha, 2005), etc. are main challenges of practicing
CAS at classroom level. Similarly, according to CDC (2076), major challenges of
implementing assessment for learning in our country are resistance from teachers,
inadequate preparation, weak support mechanism, overloaded tasks, difficulty in
managing time, and assessment for learning is taken as burden, teachers’ inability to
handle even the basic mathematics, parents mistrust, etc. These challenges should be

reduced to implement integrated curriculum effectively.

Implications of the Reviewed Literatures for the Study

Reviewing literature not only mean to explain what others have done in the
related field under study, but also to explore how they are helpful for present study

and how the study is unique than other works. Literature review provides theoretical
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background to the study. It also enables researchers to show how the findings of the
study contributed to the exiting body of knowledge in the field of education (Kumar,
2011). As other studies, a number of implications can be drawn from reviewed
literatures in this study too. Literature review reveals that different types of policies
and programs have been introduced by the Government of Nepal in relation to
Continuous Assessment System; it has yet to be institutionalized and strengthened

under school’s education system in Nepal.

Evaluation should be applied as an integral part of teaching and learning
process. CAS works in this line and identifies pros and cons of curriculum, teaching-
learning process, instructional resources, teachers, and students and provides feedback
on time to remedy the weaknesses. It should be used as, of, and for learning to enable
all learners to achieve curricular goals within stipulated timeline. Considering the fact,
the Government of Nepal has also made various provisions of CAS under school
education system for few decades but it has not been practiced as an intended manner
due to inadequate orientation to teachers, limited resources in schools, large class size,
poor monitoring mechanism, and so on. Therefore, proper attention needs to be paid
by responsible authorities to ensure the effectiveness of CAS by minimizing the

challenges discussed here.

A number of studies (DoE, 2017b; 2018; Curriculum Development Center,
2019b for examples) have indicated that assessment for learning has not been
practiced as an intended manner in Nepalese schools. School teachers neither have
conceptual clarity on assessment for learning nor have favorable environment at
school to practice it due to number of reasons. Nevertheless, each school can do more

than they have been doing till the date through the collaboration with people from
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different sectors such as parents, School Management Committee, and educational
catalysts (school supervisors, education officers, etc.) for examples. Teachers can also
mobilize their students to enable them to receive supports from one another to align
CAS with their learning. Students themselves can practice CAS through self-
assessment process. Thus, assessment for learning can be practiced in each classroom

by joining different hands together for the same cause of improving students' learning.

Most of the Nepalese schools have bitter experiences regarding CAS since
they have not been practicing it as an intended manner despite making policy
provisions for a couple of decades. In this regard, Integrated Curriculum has also
proposed CAS as in integral part of the instructional process to improve students'
learning. Proper initiatives should be taken by considering the lesson learned from
earlier studies. Otherwise, it might be ineffective as discussed in preceding sections.
In this regard, this study was carried out how teachers involving in implementing
integrated curriculum conceptualize CAS provisioned and how they align it with
students' learning to offer intended learning outcomes. This study will contribute to
take valid steps by responsible individuals/agencies to institutionalize CAS effectively

in Nepalese schools especially at grade one to three to ensure all students' learning.

Theoretical Framework of the Study

Theoretical framework is applied in all types of research because no study
could be designed without some hypotheses or questions to be researched. In the field
of research, a theoretical framework refers to an underlying structure, scaffolding or a
frame of the study. In other words, theoretical framework includes terms, concepts,
models, thoughts, and ideas as well as references to specific theories (Merriam &

Tisdell, 2016). Researcher uses theoretical framework as the lens to investigate the
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phenomenon under study. Investigator generally uses deductive and inductive
approaches (Koul, 2009; Ary, Jacobs, Sorensen, & Razavieh, 2010) to analyze the
data gathered from multiple sources. While using deductive approach, researchers try
to approve or falsify the hypothesis formulated in advance based on gathered
information; but in inductive approach, investigators spend time and effort to generate
the theory from the data gathered from multiple sources. There are a number of
theories (self-regulated leaning theory, socio-cultural theory, instructional design
theory, complexity theory for examples) that can be used to understand continuous
assessment system practiced under Nepalese education system. Nevertheless, two
theories namely the Self-Regulated Learning Theory and Instructional Design Theory

were applied in this study to analyze the information garnered from various sources.

Self-Regulated Learning Theory (SRLT): The theory of Self-Regulated
Learning, developed by Zimmerman and Schunk (2001,2011), offers detailed information
about specific psychological process that occur during academic learning in reference to
regulating one’s own behavior. The learning theory is one of the important theories of
continuous assessment system. Continuous assessment provisioned under integrated
curriculum is carried out with the purpose of improvement of the students’ achievement,
attitudes and behavior. In addition, it monitors the progress of students learning and teachers’
teaching and then provides feedback on a required basis. Students can strengthen self-
regulated actions from CAS when it is practiced effectively. This theory helps to motivate the
student in learning. In CAS, teachers evaluate the students’ activities through the various
ways. Then they know the actual status of students in learning and their problems in learning.
After that teachers provide reinforcement and positive feedback to the students which help to
self-motivate the students in learning. Black and William (2009) describe the necessary of
effective feedback for making better formative assessment. For this purpose, he has classified

feedback in three different types. The first type is task-level feedback, second is related to the
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student’s own error detection, and third focuses on the self-regulation level — the self-
monitoring, directing, and regulating of action. In integrated curriculum, there is a provision
of self and peer evaluation. Teacher should create suitable environment in classroom for this
evaluation. Students evaluate each other to ensure their learning. In this regard, Irving (2007)
stated that students may benefit from formative assessment by developing self-regulated
learning behaviors in the classrooms. Self-regulated learning theory indicates that complete
three phases (planning, performing, and evaluating) to improve their achievement. Students
should analyze tasks, set goals, and plan behaviors at the first phase. Furthermore, they
monitor and control their behaviors, emotions, and motivation in performing phase, and
finally, they analyze their own behaviors based on the given feedback. Self-reflection is based
on feedback (Zimmerman, 2000). Feedback is a powerful factor to improve students' learning.
Some educationists argue that self-regulated learning arises where strong perception of self-
efficacy and transparent (formative) feedback co-exist. Proper feedback is essential to
improve the achievement level of students. Most of the theorists agree that SRLT is predictive
to improve academic outcomes and motivation level of students. They also acquire the
adaptive and autonomous learning characteristics required for an enhanced engagement with
the learning process and subsequent successful performance. The theory of formative
assessment is found to be unifying theory of instruction, which guides practice and improve
the learning process by developing SRLT strategies among learners. Information gathered
from different sources was analyzed by using SRLT to provide comprehensive overview of

the study.

Instructional Design Theory (IDT): Instructional design theory was
developed by the psychologist Robert Gagne and Charles Reigeluth. This theory aims
to describe how to help student learn and develop, create conditions that boost up the
chance of learning and improve instruction. This is one of popular theory used in

classroom assessment. It provides guideline to organize appropriate pedagogical
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scenarios in the classroom to achieve instructional goals. Instructional design can be
described as the practice of creating valid and relevant instructional experiences for
students to help them facilitate their learning most effectively. The main purpose of
CAS is to strengthen students' learning through effective instructional process.
Teachers can apply suitable instructional strategy for classroom teaching based on the
results obtained from CAS. The proper instruction helps to achieve the instructional
objective properly. Similarly, this theory focused on the using of the suitable teaching
materials for effective teaching. After the CAS, teachers can use different types of
teaching materials appropriate for students’ learning and use various types of teaching
methods. These activities move to improve the learning achievement of students.
Integrated curriculum proposes different types of students centered and activity-
oriented teaching methods. In our country, Curriculum Development Centre
implemented the integrated curriculum in grade one to three. The main purpose of
lunching this program is to provide effective, integrated, practical and behavioral
knowledge to learners. This program argues that assessment must be used as an

integral part of the curriculum and attempt to align assessment of, and for learning.

This theory argues that CAS can be used as an iterative process of planning
outcomes, selecting effective strategies for teaching and learning. Teachers can use
CAS as a tool to determine whether their instruction is appropriate or not to achieve
instructional objectives (Stiggins, 1999). Assessment for learning (AFL) is an
approach to teaching and learning that creates feedback which is then used to improve
students’ performance. The results of assessment should provide direction for
teaching and learning. Assessment of Learning (AOL) provides information of
achievement for public reporting or reporting for parents and other educational

stakeholders and AFL serve to help effective and sustainable learning of students
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(Stiggins, 2002). The strategies of AFL are directly related in improvement of student
performance in summative test and examinations. Similarly, the strategies of AOL
focus on comparing students’ achievement against a class level, district level, and
national level benchmarks or standards (Russell & Airasian, 2012). CAS must be used
as an integral part of classroom instruction while teaching the integrated curriculum.
This theory was used to analyze the information about the ways of using CAS for

students’ learning.

Conceptual Framework

Conceptual framework is the researcher’s understanding of how the research
problem will be explored (Kumar, 2011). It shows the specific direction of research
based on the relationship of constructs and variables. Similarly, (Maxwell, 2017),
said. “A conceptual framework may be defined broadly as theory or literature review,
or it may be defined more narrowly as the factors and variables addressed in a study.
Based on the reviewed of literature and my personal experience, | have sketched a

conceptual framework of this study as follows:
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Teacher should use a number of tools such as class work, homework, unit test,

monthly test, terminal examination, observation, attendance, classroom activities,

classroom participation, non-testing devices, etc. to carry out assessment for learning

at classroom level effectively. All of the information were collected and analyzed by

using ethnographic design. This design explores the social relations of teachers in

everyday activities. In-depth interview, classroom observation, focus group

discussion, and document analysis were used to collect the information or reality from

headmasters and teachers. Then understanding and practices of assessment for

learning were found out in various levels (high, medium, and low) of government
schools. If all teachers have proper knowledge about assessment for learning and

properly practice in daily classroom activities; then it helps teachers improve the

achievement of students from grades 1-3.
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Teachers use various assessment tools to measure the student’s achievements
and behavior change. This assessment takes place simultaneously with teaching and
learning process. Teacher maintains the record of the progress of students by using
different tools such as observation, project work, oral and written test, participation in
class, anecdotal record, demonstration of student’s performance, discussion with
parents, self and peer assessment, portfolio etc. Teachers can also use short test for
collecting more information. On the basis of proper and actual information of
students; teachers prepare suitable plan for teaching and learning. They modify the
traditional teaching and learning methods. Similarly, teachers provide solid and
meaningful feedback, motivation, and suggestions to the students. These feedback and
suggestions help to develop self-motivation in learning. These activities directly and

indirectly lead to improve and support the students' learning.
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CHAPTER 111
RESEARCH METHODOLOGY

Research Methodology is a way of explaining how a researcher intends to
carry out his or her research. A methodology details a researcher’s approach to the
research to ensure reliable, valid results that address his or her objectives. Research
methodology is a strategy or plan of action that shapes the choice and use of methods
and link them to the desired outcomes of the study. This chapter presents an overview
of research methodology of this study. Primarily detail description about research
paradigm, research design, population and sample, data collection methods, data
collection and analysis procedures, trustworthiness of information and ethical

guidelines followed under the study have been given under this chapter.

Research Paradigm

A research paradigm is a philosophical framework that our research is based
on. It offers a pattern of beliefs and understanding from which the theories and
practices of our research operate. Research paradigm consists of ontology,
epistemology, methodology and axiology. According to (Denzin & Lincoln, 2005)
research paradigm is a set of beliefs or assumptions in philosophical level that
influence represents epistemological, ontological, and methodological premises of
researchers. In qualitative research, an investigator is guided by certain philosophical
assumptions. These philosophical assumptions are the ways by which researchers
determine sources of knowledge [epistemology], clarify nature of reality [ontology],
express their value-stance [axiology] (Merriam & Tisdell, 2016; Creswell, 2007), and
specify the procedures used in the study [methodology] (Creswell 2007; Chilisa &
Kawulich, 2015). There are different types of paradigms that a researcher can apply

while carrying out his/her research on a particular issue. Interpretivism/ constructive-
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sm, critical paradigm, and postmodernism are some examples of paradigms generally
used in qualitative research for making claims about knowledge (Merriam & Tisdell,
2016). This research was based on an interpretive paradigm which differs from
positivism in terms of the nature of knowledge and its sources, nature of reality,
values and their role in the research process (Chilisa & Kawulich, 2015). The
interpretive paradigm assumes a relativist ontology (there are multiple realities), a
subjective epistemology (knower and respondent create understandings), and a
naturalistic set of methodological procedures (Denzin & Lincoln, 2005). A brief

description of these philosophical assumptions is given below:

Epistemology: Epistemology is the branch of philosophy that examines the
nature of knowledge. It explains the nature and structure of knowledge, the possibility
of knowledge, its scope and limits, and the ways of acquiring knowledge. It explores
the answers to several questions, such as: How do we know the truth? What are the
primary sources of knowledge? What are the best ways of knowing? What does
distinguish actual knowledge from false knowledge? Thus, epistemology addresses
the philosophical problems of qualitative research by clarifying the nature of
knowledge, sources of knowledge, and ways of exploring knowledge to a researcher.
From epistemological perspectives, interpretivists believe that knowledge is
subjective, dynamic, contextual, multiple, socially constructed, and culturally bound.
In interpretive paradigm, knowledge is created based on interaction, discussion,
question and answer between investigators and respondents. This paradigm believes
that knowledge is embedded in the lived experiences of individual informants and
argues that knowledge is co-created through collaboration between the researcher and
research participants. In this study, the sample schools, the teachers teaching there,

the classrooms where assessment for learning has been practiced, and the documents
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related to integrated curriculum and assessment for learning were taken as the sole
sources of knowledge from which valid and significant information were garnered to
answer all research questions of this study. In this regard, in-depth interview,
classroom observation, and document analysis were applied as prominent ways of
knowing the understanding, practices, and challenges of assessment for learning at

basic level especially from grade one to three.

Ontology: Ontology is a philosophical assumption about the nature of reality
(Creswell, 2007; Denzin & Lincoln, 2005) and concerned with real, fact, existence,
etc. about something else. There might be the different ontological bases of different
individuals, groups, and societies as per their philosophical backgrounds. Interpretive
paradigm believes on multiple social realities that are co-constructed through
reflective involvement of both researcher and research participants in their social
context (Guba & Lincon, 1994). Interpretivists have their philosophical stance in

terms of nature and structure of reality.

The interpretivists believe that reality is socially constructed (Creswell, 2007),
and there are many intangible realities created by people. Considering the
philosophical assumptions, this study has attached value to subjective and multiple
realities as seen by participants in the research process. Relevant quotes and verbatim
expressed by participants were stated and analyzed to provide evidence of multiple
realities possessed by them. The ontology of this study refers to those things which
were rooted in the beliefs, culture, experience, and understanding of teachers
implementing integrated curriculum at grade one to three and using assessment for
learning to ensure students’ learning as intended by the curriculum. All information
gathered from multiple sources reflects the actual reality of this study. What the

respondents’ thought real was taken as the ultimate reality in the study? Thus, in-
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depth interviews, classroom observations, and document analysis were used as the

important ways for seeking realities of the phenomenon under study.

Axiology: Axiology is primarily concerned with right and wrong, good and
bad, beauty and enjoyment, and the like. Interpretivists contend that propositional and
transactional knowing is instrumentally valuable as a means to social emancipation
(Denzin & Lincoln, 2005). Interpretivists assert that social research is value-bound
and value-laden. An investigator is inevitably influenced by his/her values guided by
the paradigm selected in the study. More importantly, the topic selected by an
investigator, methods chosen by him/her to collect and analyze data, ways of deriving
and reporting findings and conclusions are also influenced by the value that a
researcher holds (Chilisa & Kawulich, 2015). Therefore, qualitative researchers
actively report their values and biases as well as the value-laden nature of information
gathered from the field (Creswell, 2007)) while reporting their results. This study
valued all the things that were valued by key respondents participated in the research.
Furthermore, all the information gathered from multiple sources were analyzed and

reported by considering the ethical guidelines of research.

While gathering data, | developed confidentiality of the informants by
clarifying core purpose of the study, assured their anonymity, maintained mutual
relationship with them, and protected them from any harm mainly social, cultural, and
psychological. As a whole; school culture, activities executed there, and the
knowledge, skills, and values of teachers implementing integrated curriculum and
practicing assessment for learning at grade one to three were fully respected

throughout the research process.
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Research Design

Research design is a blueprint of the study which presents a plan for further

activities and explains the procedures for interpreting and analyzing data collected

from multiple sources. Kumar (2005) defines research design as “a procedural plan

that is adopted by a researcher to answer questions validly, objectively, accurately and
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economically.” Furthermore, Kothari (2019) states that the research design is a
conceptual structure within which research are conducted: it constitutes the blueprint
for the collection, measurement, and analysis of information. Research design
provides guidelines to the investigator to answer the research questions (Creswell,
2009; Nachmias & Nachmias, 1996). As a whole, a research design is an overall
framework that is designed by considering the purposes to be attained, questions to be
answered and procedures to be followed in the research process to draw meaningful

results and conclusions.

Main objective of this study is to explore the understanding and practices of
Assessment for Learning [AFL] provisioned under integrated curriculum. Qualitative
research was applied to achieve this objective. Qualitative research is an explorative
process which is flexible, iterative, reflective, non-predictable and contextualized in
nature (Silverman, 2006). Therefore, information about participants’ direct experience
was garnered in natural settings in order to produce a ‘thick and rich descriptions’
(Strauss & Corbin, 1998). Different types of qualitative-research-designs (auto-
ethnography, ethnography, institutional ethnography, grounded theory, phenomeno-
logy for examples) are used to conduct qualitative research design. But this study has
not been guided by any of this specific research design; therefore, basic qualitative

research design was selected to carry out this research.

Population of the Study

Population is the pool of individuals from which a statistical sample is drawn
for a study. Thus, any selection of individuals grouped together by a common feature
is known as population. In research language, a group of living or non-living things

who/which possesses the same characteristics and directly or indirectly concerned
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with the problem under study is considered as the population. While carrying out
particular research, the size of the research population may be large in which
researcher cannot make access to each unit of that population and cannot conduct
his/her study as a whole due to time constraint and limited resources. All the basic and
secondary schools of Bhaktapur municipality where integrated curriculum has been
implementing, all the teachers working there, all of the classrooms where CAS has
been practiced, and all of the students studying at grade one to three are considered as

the population of this study.

Rationale of Selecting Study Site

Qualitative research is carried out to produce evidence based on the
exploration of the specific context and particular individuals but not to generalize the
findings into a large population. Qualitative research questions, therefore, need to be
answered within the context of a specific site. In this regard, the study site of this
research is Bhaktapur municipality. There are about 135 community schools in
Bhaktapur district (Municipalities of Bhaktapur Districts, 2020). These schools were
implementing integrated curriculum and practicing CAS. This study had attempted to
investigate the understanding of teachers about CAS, policy provisions of CAS and its
practice at classroom level, and using the result of CAS for students’ learning. All of
the information intended by the research objectives was supposed to be available in

sample schools chosen from the Bhaktapur district.

Bhaktapur district is more suitable to me. | am a resident of this district. |
could get entry into all six sample schools easily because | am well familiar with the
culture, language, geography, norms and values, and with the most of the people

working there. As a result, rich and thick information required for the study could be
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collected from the study site. | was familiar with most of the head-teachers and
teachers working in sampled schools and it could be easy to get entry into the schools

to gather authentic and depth information for the study.

Sample and Sampling Procedures

In research terms a sample is a group of people or items that are taken from a
larger population for study. The sample should be representative of a population to
ensure that we can generalize the findings from the research sample to the population
as whole. Sampling technique is procedure that a researcher uses to select people,
place, event or things to the study (Kerlinger, 2007). In other words, it is process of
selecting a number of individuals or objects from a population. When a sample chosen
for a study represents the studied population, then the findings and conclusions drawn
from the sample can be generalized into the whole population. Nevertheless, in
qualitative research, the investigator gives more priority to truthfulness and credibility
of data rather than the representation of the study population (Creswell, 2007, Flick,
2009). Altogether six schools (high, average, and low-profile schools) were chosen as

the sample schools to study the population.

Similarly, I selected three teachers from each sample school who were
teaching at one to three grades to put integrated curriculum into action. Purposive
sampling technique was applied to choose the teachers by considering their academic
and professional backgrounds to collate detail information for the study. This
sampling technique is mainly used to select a sample when some subjects of the study
population are more valuable than others (Creswell, 2007)) to receive the in-depth
information of the studied research problem. In a purposive sample, researchers

intentionally select those cases by which intended data are obtained to get a deeper
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understanding the phenomenon under study (Merriam & Tisdell, 2016). Actual

sample chosen for the study is given in the table below:

Table No. 6

Size of Sample

Schools’ Category Number of | Number of Teachers Gender
schools and head teacher Male | Female
High performing: school A’ | 2 6+2=38 2 6
and ‘B’
Average performing: school | 2 6+2 =8 3 5
‘A’ and ‘B’
Low performing: school ‘A’ | 2 6+2=18 1 7
and ‘B’
Total 6 24 6 18

In this table, 18 teachers consisting of 17 females and one male; 5 head

teachers are male and one is female. All together 24 were involved in this study. Most

of the teachers working at primary level are female in Nepal because naturally female

are positive and soft attitude to care small children. They could teach happily and

enjoy with children. So, Nepal government provides more priority to female teachers

in primary level. The many teachers working in high performing school were found

highly qualified teachers in term of educational degree; most of them were from Arts

and Management Faculties. Hayford (2007) indicated that the teachers’ qualification

and experience have positive impact on access and quality of provision for lower

achievers. Some teachers were from education background but their performance was

not significantly different than the teachers come from other background. Study
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results depicted that both high performing schools had a provision of grade teaching.
These teachers had less teaching experience than the teachers from other schools. But
classroom teaching and CAS practice was found better than others schools. Moreover,
most of the parents of the children attending these schools were highly educated as

compared to other sample schools.

On the other hand, teachers in the Average Performing School-A had more
experience than the other schools. Almost all the teachers were found trained. Their
classroom teaching was very interesting than other schools. They used learning by
doing method. Students were actively participating in teaching learning activities.
CAS practices had been highly influenced by COVID-19 pandemic. Finally, low
performing schools had problems of managing teachers. There was less number of
teachers in a low performing ‘A’ school. So, there was provision of multi grade
teaching. Most of the children were come from the uneducated and backward family.
In another school number of students were very less; only 78 students from Nursery to
grade 8. Most of teachers were untrained. Both of schools had less practice of CAS

than other schools.

Methods of Data Collection

Data collection is the process of gathering and measuring accurate data from a
variety of relevant sources to find answer to research questions, evaluate outcomes
and forecast trends and probabilities. According to (Creswell, 2003), data collection is
a series of interrelated activities aimed to gathering good information to get answer
for research questions. Research methods are important techniques for gathering data
to seek the suitable solution for pre-determined problem. A number of techniques can

be applied to gather qualitative information in the research process. Qualitative
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research consists of various kinds of procedure to get information during the study.
Qualitative research believes that people construct knowledge as per their
experiences, and the role of the investigator in qualitative research is to work as a
primary instrument to collect and analyze data to draw meaning from them (Merriam
& Tisdell, 2016). In this study too, | worked as a key instrument to gather information
from different sources. | had started the data collection from the high performing
schools. While doing so, I had used the following methods to explore authentic and
credible information essential for the study:

In-depth Interview: Interview can be described as a process of learning about
the people’s thought their experiences along with their problems and solutions (Kvale,
1996). An interview is one of the
important techniques for
generating qualitative information
to answer the research questions
formulated at the beginning of the

research process. Simply

Picture 1: Interview with Sample Teacher speaking, the interview is a

method of gathering information by talking, discussing or questioning directly
(Kaplan & Saccuzzo, 2005). With a skillful interviewer, the interview is often
superior to other data-gathering methods. One reason is that people are usually more
willing to talk than to write (Best & Kahn, 1989). Thus, some of the key information
that cannot be congregated from other methods is possible to gather from the
interview process. In this research too, an interview guideline for the teachers were

prepared with the consultation of thesis supervisor and then each sample teacher was
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interviewed individually to collate required information. Altogether 18 teachers and 6
head teachers’ (3 teachers and 1 head teacher from each sample school), who were
playing a crucial role in implementing integrated curriculum, were interviewed by
following already prepared interview guideline. Primarily, teachers’ understanding
about assessment for learning provisioned under integrated curriculum, attempts made
by them to implement assessment for learning at classroom level, and how results of
assessment for learning are aligned with students’ learning were collected through
interview process. Total time spent while conducting interview with key informants
has been given in Appendix IlI.

Classroom Observation: Observation is a systematic data collection
procedure. Researchers use all of their senses to examine sample people and their
activities in natural setting or natural situation. Observation is an act of watching
something carefully for a period of time specially to learn something (Flick, 2009).
Observation is also an important method used for gathering qualitative information in
the research process (Creswell, 2007). Observation carried out in qualitative research
relies on narrative or words to describe setting, behaviors, and interactions (Ary,
Jacobs, Sorensen, & Razavieh, 2010). This method is different from interviews in two
ways. First, observation takes place in a natural setting where a phenomenon of
interest occurs. Second, observation provides firsthand information about the
phenomenon under study rather than a second-hand account of the world (Merriam &
Tisdell, 2016). Thus, observation provides an opportunity for a researcher to gather
real data from natural settings (Cohen, Manion, & Morrison, 2007). Due to these
reasons, classroom observation was used as a crucial method to collect useful
information for this study. This method was primarily used to capture the information

about practices of assessment for learning at classroom level, identify the key players
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for translating policy provisions of assessment for learning into practice, point out the
challenges of using assessment for learning in real classroom situation and so on.

An observation protocol was developed by considering the objectives and
research questions of the study and then a number of classroom observations were
held in each sample school. | had observed class 1, 2 and 3 in each school. When |
entered at the class 3 (teacher 3) of average performing school ‘A’, most of the
students were excited and looking at me. Then teacher started to teach topic the
lessons. Teacher had taught Nepali subject and topic was (Anukarnatmak Shabda).
Most of students are actively participated in learning. Teacher asked short question
answer with students.

I observed each of the sample class twice. The total number of classes and the

time invested in observing each class has been given in Appendix - IV.

Picture 2: Class Observation of Average Performing School A
Focus Group Discussion: Focus group discussion is also considered as a

prominent method to collect in-depth information mainly for qualitative research.
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Focus group discussion conducted in contrive setting, bringing together a specifically
chosen sector of the population to discuss a particular given topic, where the
interaction with the group to collect data. Therefore, the participant interacts with
each other rather than with the interviewer (Cohen et al., 2007). | played the role of
moderator/facilitator to create proper environment for discussion and encourage
participants to share their ideas, feelings and perspectives among the group. |
discussed with focus group on the following: understanding about assessment for
learning and its policy, tools of assessment for learning, uses of result of assessment
for learning in students learning process, and self and peer evaluation in assessment
for learning, ways to improve the quality of education in grade 1-3. Head teacher and
sample teachers are involved in FGD. The detail description of FGD is given in
Appendix-V.

Document Analysis: A qualitative researcher can use document analysis as a
source of data collection primarily to gain an understanding of the phenomenon under
study (Ary et al., 2010). This method of data collection is especially used to cross-
check the data obtained from interview and observation. Thus, document analysis is
used as a supplementary method of data collection with interview and observation
while carrying out qualitative research including case study research in the field of
education. Public records (files, reports, minutes, etc.) and personal documents
(autobiographies, diaries, letters, etc.) are two common types of documents used in
qualitative research (Merriam & Tisdell, 2016). All of the policy-related documents of
CAS, integrated curriculum proposed for grade 1-3 students, portfolios maintained in
each sample school, integration of CAS with School Improvement Plan, and students’

class work and homework were reviewed as a part of document analysis and
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relationship between policy and practice was identified. Similarly, document analysis

helps to know developing trend of CAS in Nepal.

Data Collection Procedure

Data collection refers to gathering information from multiple sources by using
different data collection methods to attain the objectives of research under
consideration. In other words, data collection refers to gathering information from
various sources through the application of multiple data collection methods to attain
the objective of research. Data related to the objectives of the study were collected by
using primary and secondary sources. Interview and observation were used as primary
data collection methods and document analysis was used as a secondary data
collection source. In this study, interview protocol and classroom observation
guideline were made at first and then consulted to thesis supervisor for further
improvements. Interview guideline followed during interview process was flexible
and open-ended in nature. A number of probing questions were asked to the

informants to get the deeper understanding of the phenomenon.

After finalizing the tools, sample schools were visited and then permission
from corresponding school principal was taken to gather essential information. Each
sample teacher was interviewed approximately one and half-hour and three classes
from each sample schools were observed twice and approximately one-hour time was
spent to observe each class to gather necessary information for the study. The detail
information about it has been given in Appendices IV and V. Then information
related to teachers’ understanding on CAS, policy provisions and its implementation,
portfolio management, teachers’ feedback on students’ works, challenges of

practicing CAS for students’ learning while implementing integrated curricula, etc.
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were collected through in-depth interview and observation process to answer the
research questions. More importantly, some important information, which was not

captured by the data collection methods, was garnered by using field notes.

Data Analysis Procedure

Data analysis refers to a process of editing, summarizing, organizing,
categorizing and deriving the conclusions of the information collected from different
sources by using vivid data collection methods. In qualitative data analysis, the
researcher uses words as well as pictures rather than numbers to convey what he/she
has learned about a phenomenon (Flick, 2009). Different quotes derived from the
interview and field notes are always incorporated to support the findings of the study
(Merriam & Tisdell, 2016). The researcher analyzes data by searching similarities and
differences of responses given by the respondents based on their experience (Ary et
al., 2010). A qualitative investigator reads the data frequently, notes down crucial
concepts, actions; process, etc. learned from data, explores the new meaning, and
detects valuable information to draw valid conclusions. Since this study is based on
qualitative research design, data collection and analysis process has been preceded
simultaneously.

Qualitative information was gathered from multiple sources primarily by using
interview, observation, and document analysis and then gathered information was
analyzed by generating some themes based on the objectives and research questions
of the study. During the process, collected data were edited, categorized, thematized,
and analyzed by organizing them under the titles generated based on the research
guestions. A number of verbatim was used with rich description of the context as a
part of data analysis process to enhance the authenticity and credibility of the study.

Finally, the results and conclusions of the study were derived to provide a clear
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picture of policy and practice of CAS implemented at grade 1-3. These generated
themes actually reflect the participants’ feelings, actions, and visions in relation to

CAS in basic level of school education.

Data Transcribing Developing Seeking Interpreting
(. —> —> > Data
Collection Data Themes Meaning

Figure 3: Steps of Data Analysis

Ensuring the Trustworthiness of the Study

| have maintained the quality standard, trustworthiness and authenticity of my
study by using different research techniques. The main ways of quality standards for
qualitative research developed by Guba and Lincoln and colleagues (Guba & Lincoln,
1985; Lincoln et al,. 2011) are credibility, transferability, dependability, and

conformability. Brief description of each of them has been given below:

Credibility: The “truth value” of research participants is represented by
credibility (Guba & Lincoln, 1985). Credibility can be established through strategies
such as triangulation (using multiple sources of methods) and member checking
(returning findings to participants to determine their reflective experiences). To
maintain the credibility in this study, | spent more time in monitoring and engaging

with participants in accordance with the research objectives.

Dependability: Dependability is the degree to which research techniques are
documented, allowing someone outside the research to observe, audit and criticize the
research process (Polit et al., 2006; Streubert, 2007). | recoded all interviews on my
mobile. Furthermore, classroom observation and focus-group discussion were also

taken to garner supplementary information. | transcribed these recorded notes and
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show them with my supervisor and results were analyzed by using a number of
verbatim given by key respondents.

Conformability: Miles and Huberman (1994) highlighted the major criteria of
conformability as researcher predisposition, beliefs and assumptions. To maintain
conformability, | consulted the narratives to the participants for reading and
confirming their view.

Transferability: My research would be applicable in other similar situations.
Transferability is the degree to which the phenomena or findings presented in one
study are transferable or beneficial to further research, and it is a sort of external
validity (Guba & Lincoin, 1985). Finally, an expert from the related field reviewed
the whole report to make it more reliable and valid by removing identified errors and
inconsistencies. It means, external audit had also been carried out to optimize the

trustworthiness of this study.

Ethical Considerations

An important ethical issue related to the treatment of human subjects includes
protecting participants from any type of physical and psychological harm or
discomfort (Denzin & Lincoln, 2005). Hence, protecting from harm does not only
indicate saving from physical injury and other severe accidents but also refers to
protecting from embarrassment, irritation, emotional stress, loss of respect from
others, negative labeling, and damage of personal dignity. In this study also, all
informants participated in the research process were protected from any type of harm,
they were fully respected, and their personal dignity was completely protected.
Informed consent was taken to collect information from key informants by developing
their confidentiality. This study was mainly based on the responses given by 18

teachers who taught in grade 1-3 and 6 head teachers implementing integrated
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curriculum in Bhaktapur district; therefore, schools were coded by naming them High
performing school-A and High performing school-B, Average performing school-A
and Average performing school-B, Low performing school A and Low performing
school-B respectively. Besides, sample teachers were also stated by labeling them as
Teacher-1, Teacher-2, and Teacher-3. (The detail information about it has been given
in Appendix Il.), in each sample school to ensure their confidentiality throughout the

research process.
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CHAPTER IV
POLICY PROVISION OF CONTINUOUS ASSESSMENT SYSTEM IN

NEPAL

This chapter deals with various policies formulated for introducing and
implementing Continuous Assessment System (CAS) in the basic level of school
education in Nepal. The major sources of CAS related policies in Nepal are Program
Handbook on CAS, 2056; Instructors’ Guidebook on CAS, 2056, primary education
curriculum (2008), National Curriculum Framework (2063), Three year Periodic Plan
(2064-2067) and School Sector Reform Plan (2009) and integrated curriculum
(2076). | have discussed the core documents of different educational policies, plans
and integrated curriculum of grade 1-3. In this curriculum, assessment for learning is
integrated with classroom activities as a main part of learning process and used
continuously to improve learning level of students. It also described the various
evaluation methods, procedures and practices. This curriculum mentions the provision
of remedial teaching for weak students. Likewise; if students are unable to achieve the
expected results after evaluation; these students learning should be improved through

providing corrective teaching and learning to ensure the expected learning.

Program Handbook on CAS, 2056 B.S.

Nepal government has been implementing various programs to improve the
quality of primary education but the quality aspect is not satisfactory till the date. All
school age children do not have proper access to basic education. Furthermore, class
repetition rate and dropout rate is very high. According to (CDC, 2059 BS.), class
repetition rate and dropout rate in class 1 is 41.8%, and 13.6% respectively. Similarly,

in class 2, class repetition rate is 16.5% and dropout rate is 5.7%. One of the main
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reasons for poor internal efficiency is defective assessment system. According to
Performance Evaluation Report (ADB, 2019), student enrollment rate was gradually
increased. The percentage of 4-year-old children enrolled in ECDC rose from 63% in
2008 to 78% in 2014. Similarly, out of school children aged 5 to 12 fell from 27% in

2008 to 12 % in 2014.

In this realization, the Ministry of Education and Sports introduced the CAS
of students and liberal promotion policy from the ninth periodic plan. This program
handbook mainly focuses on the concept and the various strategies and steps to
introduce CAS and LPP. This document describes the purpose of introducing CAS,
the strategies to introduce CAS, the details of the program; trainings need to be
provided to teachers to practice CAS effectively, and distribution of related materials.
This handbook also provides clear guideline to manage portfolio of the students’
evaluation, recording of activities and follow—up and monitoring. This document
stressed on role of Curriculum Development Centre, Regional Education Directorate,
District Education Officer, Resource Centre, Resource Person and School Supervisor,
schools, Head teacher, teachers and guardians to institutionalize CAS at school level.
Likewise, this program handbook explained the provision and purposes of liberal
promotion and to promote the student without taking formal test. It also clearly
describes the requirements for liberal promotion such as appropriate age of promotion
to upper grade; 70% attendance in the class; and outstanding results in the first

quarterly test.

Instructors’ Guidebook on CAS, 2056 B.S.

The main objective of the Instructors’ Guidebook by CDC, Ministry of

Education (MoE), Nepal, was prepared to provide various knowledge and skills to the
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teachers or instructors to enable them to be competent on understanding and applying
the CAS. Based on the 5-day long training package, the instructor’s guidebook was
developed to cover the content of five days. It contains answers to the question
focused on the need of formative assessment practices. Answer to such questions
would possibly orient teachers to use formative assessment to improve the quality of
teaching and learning. Similarly, this document contains a set of questions related to
evaluation, remedial teaching, summative and formative evaluation, and recording of
students’ information related to the evaluation. This document also suggested the list
of evaluation tools like class work, homework, question answer (written and oral),

discussion, drama, observation in different place (work activities), record/ portfolio.

This document also suggested students’ portfolio management. It has
answered a number of questions such as: what is meant by student’ portfolio? What is
liberal promotion? What a school should prepare for using CAS? What are the points
suggested for student’s portfolio? What type of learning outcomes are covered by the
student’s progress report? There, the trainees were required to study the description
from the students’ portfolio and make a plan for updating the portfolio. This
document also included activities like grouping of students: good, satisfactory, and
weak on the basis of their learning outcomes, and making remedial plan for those
students individually. The highlighted activities in this document are helpful for

students to manage class themselves.

This document clearly describes other activities included in the training
package that were related with construction of evaluation devices. The included
activities are specifically related to testing learning outcomes of reading, listening,

speaking, and numerical skills of grade 1. It has also included the ways that need to be
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followed to help students who are identified as weak in course of teaching. In this
policy document, these activities particularly suggested the ways to group students
and utilizing the good students in helping their weak peers. It also contained ways of
informing parents about supporting their children, providing more time to help weak

students, and carrying a new activity.

CAS in Primary Education Curriculum (2065)

Primary Education Curriculum (2008) described different process and
provisions of student’s assessment. It discloses that students’ achievement can be
determined through the formative assessment. The main objective of formative
assessment was to increase the learning level of students. From this, teachers were
expected to be able to provide more learning opportunities on the basis of students’
learning achievements. This curriculum emphasized on the maintaining portfolio of
students from grade 1-3. Integrated curriculum of basic level grade 1-3 (2076) also
focused to maintain the portfolio of each student. The main purposes of maintaining
portfolio is to provide a complete evidence of student progress for decision making. In
this portfolio, teacher recorded students’ class work, project work, behavioral change,
creative works, attendance, and question-answer, unit test etc. It helps teachers know
information about students’ achievement and progress regularly, which provide
continuous feedbacks for instruction. In this study, Head teacher and sample teacher
told that they were unable to maintain the portfolio properly due to the covid
pandemic. Some sample school maintains the ‘Niranter Bidhyarthi Mulyakan
Aabhilekha’ (STUDENT’S PROFILE). In this profile, teachers provide tick mark on
lessons of all subjects. Grading of students (Ka, Kha, Ga) is done according to

achieved tick mark and attendance of students. Please see it detail in appendix 1X.
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Three Year Periodic Plan (2064 -2067)

Three Years Periodic Plan (TYPP, 2008) of Nepal Government describes

CAS as the essential means of achieving educational target of basic level. TYPP
(2008) stressed the implementation of step wise liberal promotion policy up to grade-
seven. It further indicated, while doing this, grading of student is done based on
students’ achievements on class work (participation in classroom), Project work,
creative works, behavioral change, attendance, question-answer, unit test, etc. CAS
even provides support for schools to develop the system of proper teaching learning
process which helps to improve the achievement level of students. This plan has

emphasized on the application of CAS in phase wise manner.

National Curriculum Framework (2063)

National curriculum Framework (NCF) (2063) outlined guiding principles for
student assessment. NCF includes both formative and summative assessment under
student evaluation. Student assessment on the whole comprises both internal and
external assessment using formal as well as informal testing devices at all levels and
grades of school education system. Formative assessment of the students is done
through class work, homework, oral test, unit and terminal test, observation,
attendance and participation in classroom activities. It is used to monitor teaching
learning process. Grade promotion of students from class 1-3 is totally based on CAS.
The achievement of students in each lesson is evaluated by using tick mark (v') based
on given criteria such as class work, homework, project work, creative work,

attendance and question answer, unit test, etc. Three tick marks (v'v'v) given for
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well learned, two tick marks (v'v') for better learned and one tick mark (v') for

general learners

Table No. 7

Criteria for Measurement of Achievement

Criteria Very good | Good | Satisfactory
1, Class work (Participation in classroom) v vV 4
2, Project work vV Vv v
3.Creative work vV Vv v
4.Behavior change vV Vv v
5.Attendance vvv Vv v
6.Question-answer, unit test vvv vV v

Source: National Curriculum Framework 2063
Students are divided into A, B, and C grades based on number of tick marks

they have obtained. According to NCF (2063), the following criteria are followed for

grading:
70% t0 100%h------=mmnnnmmmmmmmmmmmmn A grade
FT L R0 S——— B grade
Below 40%)------------=====-—- -C grade

The percentage of lesson wise tick marks is decided on the basis of following

method:

Total tick mark obtained by a student x 100%

Tick mark percentage = Total lesson taught x 3
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Continuous Assessment System in School Sector Reform Plan (SSRP, 2066 -
2072)

SSRP (2009) has also accepted CAS as an integral part of basic level of school
education. It has strict remedial support system for ensuring minimum level of
learning each grade level. This document explores the techniques to link the use of
CAS and the Letter Grade system in examination for enhancing students’ learning and
performance. The number system creates a demarcation line and may not be
justifiable. Letter grading is more applicable in performance-based assessments which
should be nontraditional. Specific guideline is necessary to develop letter grade
system in CAS. SSRP has clearly spoken about the required guidelines and it has
stated that Curriculum Development Centre (CDC) will prepare the guideline in
consultation with national examination board. According to CDC (2068), the

following criteria are followed for grading:

70% to 100% marks-------------- A grade
40 % to 70% marks---------------- B grade
Below 40% marks------------------ C grade

SSRP have adequately focused on CAS practices and its implementation in
school education. Likewise, this document stressed the need for provision of remedial
help to students. Remedial programs are to be provided for learners whose
performance is significantly below expectations (SSRP, 2009) Ministry of Education,
2009). But in integrated curriculum of basic level (grade 1-3, 2076), students are
classified in four levels based on their achievement level and letter grading is used to

show the achievement of students as given below.



64

Table No. 8

Classification of Students, According to their Achievements

Achievement Level | Measurement General Definition of Achievement Level
Level
Below Basic 1 Not being able to fulfill the main learning
achievement, remedial teaching and learning
is needed for all learning achievement
Basic 2 The main learning achievement was
partially achieved, but remedial teaching
and learning was needed.
Proficient 3 Achieved main learning
Advanced 4 Achieved top level achievement

Source: Integrated Curriculum of Basic Level (grade 1-3, 2076)

Table no. 8 presents the classification of students according to achievement.

The students who were included in level 1 and level 2 were very weak in achievement

so they need special or remedial class for improvement (CDC, 2076). Instruction

design theory described that instructors should use the various methods of instruction

to improve the leaning outcomes of their students.

SSRP has emphasized on some critical characteristics of CAS. It has

envisaged for no holdback in basic education. According to Oxford Advanced




65
Learners’ Dictionary holds back means to prevent or restrict the progress or
development of someone or something. The plan aimed not to make any child remain
in lower classes. Remedial support in teaching is additional support for the needy ones
who could not attend previous lesson or who would gain the learning outcomes of the
lesson. Hence, CAS expected the extra efforts and time from the school, teachers,

students and parents.

CAS Guideline, 2010

Continuous Assessment Guideline issued by CDC (2010) has clearly stated
that Primary curriculum of Nepal incorporated CAS as its assessment strategy up to
grade 3 from the year 2062BS and was up to grade five from the year 2065 BS. CDC
(2010) focused the importance of CAS in basic level of education. The main aim of
CAS is to support the students to improve the achievement with the help of effective
teaching learning process. The guideline further elaborated the need and importance
as CAS supports to student for effective learning and developing positive behavior.
Similarly, CAS is needed for effective remedial teaching for the needy student. It
supports for development of knowledge, skill, attitudes and behavior aimed by the

national curriculum.

This guideline further focused the need of CAS to evaluate the students’
performance in simple way. It creates child friendly learning and evaluation
environment in school. This assessment helps to motivate the students in learning and
other activities. It also saves the extra time and resource required for student
assessment. Similarly, other need of CAS as stated in the guideline were to find out
the individual difference of the student and improve their learning outcomes,

reliability and validity of the learning achievement of students, motivate the children
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for regularity in school and reduce the dropout as well as class repetition rate of the

students.

The different report clearly stated that the result of CAS was not satisfactory
because of poor implementation. For the effective implementation of CAS role of
different agencies were specified in this document. Ministry of education was
suggested to make the essential acts and policies about the CAS and LPP._For
research, | discussed about CAS and LPP with the government authorized person of
CDC. He said “CAS is essential for improvement of students’ achievement and we
implemented LPP only for academic year 2063.” LPP is still being used in some
sample schools of this study. Similarly, LPP topic is still at the Bachelor level
(Education) of subject Curriculum and Evaluation. It shows that there is lack of

coordination among CDC, teachers and textbook writers.

DoE was given the role of coordinating, guiding, disseminating, monitoring
and defining the system. DoE was told to arrange budget for conducting various
program related to CAS. Similarly, the document gave the job of designing program,
producing related support materials, advancing technology, supporting for experience
sharing from different region of the country, and conducting orientation program
about CAS for stakeholder. Likewise, NCED was involve with CDC in CAS for
preparing teacher training courses, develop various models for student assessment,

conduct orientation training program for teachers and other stakeholders etc.

This document had identified the role of different person, agencies, and
organizations including: School, Teachers, Parents, Teacher Service Commission

(TSC), and National Centre for Education Development (NCED), District Education
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Office (DEQ), Teacher Unions, Concern INGO /NGO, Examination Controller Office

etc. But the role of students in CAS is not clear.

The guideline summarized the CAS implementation process. It had outlined
27 main points by different stakeholders and agencies. The point highlighted the
learning outcomes-based teaching, matching instructional planning with the teaching
learning process, remedial teaching and immediate feedback for students. Similarly,
in this document describe maintain portfolio of students. All the activities, process,
and tools mentioned in the above policies of CAS included in assessment of
integrated curriculum. Peer and self-evaluation, parents’ discussion, anecdotal

record...etc. are added in integrated curriculum.

Integrated Curriculum of Basic Level, Grade 1-3 (2076 B.S.)

National Curriculum Framework (NCF) is the document that specifies the
policy of Nepalese school education. It is aimed towards developing and
implementing curriculum. The NFC-2076 developed revised curriculum for school
level education. It classified the two level of school education; first is basic education
which includes grade 1-8 and secondary level includes grade 9-12. Integrated
curriculum is developed for grade 1-3 and competency-based curriculum for grade 4-
12. The curriculum developed for grade 1-3 under the basic level was tested in class
one in some piloting schools in the academic year 2076. This curriculum has been
approved by the National Curriculum Development and Evaluation Council on 2™
Magh, 2076 to be implemented in all the concerned schools of Nepal from the
academic year 2077 onward. Basic level (class 1-3) curriculum, 2076 mention the
context and justification of curriculum modification, curriculum development and

revision process, principles adopted in curriculum development and integrated
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curriculum development process. Similarly, the national objectives of education in
this curriculum, classification of school education, curriculum structure of school
education, thematic curriculum of basic level (grade 1-3), and behavioral skills are
included in integrated curriculum. It also includes learning facilitation methods,
student assessment, medium of instruction, curriculum implementation planning and

curriculum evaluation.

Integrated curriculum clearly described the level wise competency of basic
education grade 1-3. The main purpose of this education is to provide children with
the opportunity to develop basic literacy, mathematical knowledge, life skills as well
as personal health and hygienic habits. Through the basic education, children become
familiar and aware of their natural and social environment. The competencies of basic

education (grade 1-3) are as follows:

Development and use of basic linguistic and communication skills.

. Development and application of basic mathematical concepts and skills

o Development of social and character qualities such as discipline, morality
and self-reliance

. Development of basic knowledge about science, environment, and
information technology

o Development of physical fitness, healthy habits and life skills

o Development of creativity and appreciation for art aesthetic.

o Development of respect and equality towards different castes, religion,

language, cultures regions by becoming familiar with one’s surrounding

The curriculum of this level has been developed according to the integrated

principle, abilities and interest of the students. This curriculum emphasized on the
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classroom-based assessment, continuous assessment or assessment for learning
process. Such assessment in the classroom will help to identify the current state of
student learning and identify ways to improve, as well as guide the learners to
advance learning. Instructional design theory provides constructive guideline to
support students for their better learning. Teachers use various tools in this
assessment. Such as participation in class, written and oral task, project and practical
work, observation, demonstration of students’ performance, anecdotal record etc.
Importance of Self and peer evaluation and self-esteem are clearly explained in the
developing theory of formative assessment. This assessment continuously monitors

the students’ learning outcomes and their activities.

Assessment for learning in grade 1-3 should be used as an integral part of the
learning process. The main purpose of this assessment is to provide feedbacks and
support for learning improvement by continuously assessing the student’s learning
achievement and weakness. Such support can be classified in two stages; in the first
stage to improve the learning by identifying the area of difficulty of students who
have not achieved expected achievement in the course of teaching and learning; in the
second stage to improve the learning by using remedial teaching for better
achievement of students. Classroom based constructive assessment should help each
student to uplift minimum learning level to higher learning level. This will help to
reduce the dropout rate and class repeat rate. The portfolio of each student of class1-3
should be organized. This portfolio should be updated through the student’s class
work, project work, achievement test, observation, participation in class, change of
behaviors etc. The information should provide to parents about subject taught in the
school and achievement of students every month or after completing the study of

certain subject area and their records should be maintained in the portfolio. In this
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level, homework is not compulsory, but emphasis should be given on class work,

some homework can be given if necessary.

Table No. 9: Summary of Policy Provisions of Continuous Assessment

System or Assessment for Learning in Nepal

Policy Provision

of CAS in Nepal

Summary of Policy

1.Program
Handbook on
CAS(2056)

-Purpose of CAS implementation was to reduce dropout and class
repeat rate

-Prepare strategy to introduce CAS

-Described role of stakeholders to improve the achievements of
students.

-Focus on teachers’ training to practice CAS effectively.

-Management of portfolio

2.Instructors
guidebook on

CAS, 2056

-Instructor’s guide book was developing to cover the content of 5
days training about CAS.

-This document suggested the list of evaluation tools like class
work, homework, question answer, drama, discussion, observation
etc.

-Activities in this package include grouping of students: good,
satisfactory and weak on the basis of their learning outcomes,
remedial plan for weak students, construction of evaluation device
etc.

-Stated remedial teaching, formative assessment and recording

students’ information and management of portfolio

3.CASin
primary
education
curriculum

(2008).

-Evaluate the student’s achievement through CAS
-Use of various tools for proper teaching, learning and evaluation.

-Emphasis in maintaining portfolio
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4. Policy
provision of
CAS in Three

Year Periodic

-Provision of grade promotion of students based on CAS. (Class
1-3).
-CAS implemented up to class 7.

-CAS provides support to develop proper teaching and learning

Plan (2064 - process.
2067)
5.CAS policy in | -The achievement of students determined through the formative
National assessment.
Curriculum -Used various types of tools for formative assessment such as
Framework homework, class work.
(2007) -Main objective of formative assessment was to increase the
learning level of students.
-Emphasized on the maintaining portfolio
6. Policy - CAS as integral part of basic education.
provision of -Emphasized on letter grading system
CAS in School -Providing teacher training for better implementation of CAS

Sector Reform
Plan SSRP
(2066-2072)

-Focuses on remedial teaching for weak students.

7. CAS
guideline, 2010

-CAS supports the students to improve the achievement with the
help of effective teaching, and motivate students for learning.
-CAS helps to develop positive behavior in students.

-CAS is needed for effective remedial teaching for needy students.
-Create child friendly learning and evaluation environment in
school

-Motivate the student in learning

-Motivate the student for regularity in school and reduce the

dropout and class

8. Policy

provision of

- To use various tools to implement assessment for learning in

classroom teaching
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assessment for
learning (CAS)
in integrated
curriculum of
basic level grade

1-3 (2076B.S.)

- Encourages using student-centered teaching method

-Provides number of tick marks for each criteria of each lesson
according to students’ performance. According to performance,
students are classified into four groups: Below basic, Basic,
Proficient and Advanced. The students whose achievement level
is basic and below basic they need remedial class to improve their
achievements.

-Necessity of maintaining portfolio to assess individual students
properly.

- Made provisions of self-assessment and peer evaluation
-Made provision of using feedbacks from parents for better
learning

- Used the anecdotal records as tools of evaluation

-Made provision for remedial teaching for needy students

The above table shows developing trend of CAS or assessment for learning in

Nepal. These policies described importance of motivation, teachers training and

dissemination of program, create child friendly environment for learning and

evaluation, self-evaluation and motivation. Teacher should use various tools of

evaluation to determine the level of achievement of students as well as plan of

remedial teaching for weak students’ and provision of providing meaningful feedback

for students. These all are also focused in theories. Almost all policies emphasized on

maintaining portfolio for proper evaluation of students in assessment for learning. But

in practice in sample school till portfolio was not maintained properly and less use of

self and peer evaluation.
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CHAPTER V
UNDERSTANDING AND PRACTICE OF ASSESSMENT FOR LEARNING

PROVISIONED UNDER INTEGRATED CURRICULUM

This chapter basically focuses on the detail analysis of the understanding and
practices of my research participants about Assessment for Learning [AFL] provision
under integrated curriculum. This chapter starts with a detail picture of my field and
my research participants. My discussion is based on understanding and practice of the
teachers and head teacher of six sample schools. | had collected field experiences of
six different levels of school: High-performing school-A, High-performing school-B,
Average performing school-A, Average-performing school-B, Low performing
school-A, and Low performing School-B. I classified above school according to no.
of students and performance of school. The first and second research question is
related to teachers’ and head-teachers’ understanding and practices of AFL

provisioned under integrated curriculum in sample schools.

Similarly, third and fourth research questions concentrated on policy and
practice of AFL in integrated curriculum. Likewise, my fifth research question
focused on techniques and practices of AFL with student learning. As the
understanding, practice and technique applied to align AFL with student learning was
happening inside these schools, | noted down the features of their school’s practice. |
collected the document and transcribed in-depth interviews and focus group
discussion of my research participants. Teachers are main parts of the school activities
and AFL. The role of teachers is crucial to improve the quality of education. The head
teacher of the High performing school A of Bhaktapur) said “the main cause of

deterioration of educational quality in government schools is teachers”. Teachers are



74
responsible for successfully practicing the integrated curriculum and for improving

the quality of education in school level.

Focusing the Field and Research Participants

As mentioned earlier, | selected six community schools of different level as
sample schools for this study. According to suggestion of subject expert; I had
selected three different types of schools with regards to the no. of students,
achievements, and use of AFL. Three types of school were: a) High performing
school: the schools which have more students, better student’s achievement, and show
successful CAS implementation b) Average performing school: the school which have
not too less no. of students, achievement of students and other activities are in average
c¢) Low achievement school: the schools have less students, low achievement,
struggling to run properly. | decided to choose these public schools with support and

suggestion of the subject experts, research committee members and my supervisor.

These schools are located at different place of Bhaktapur city. High
performance schools are best public schools. The headmasters of these schools are
highly dedicated to education of Bhaktapur and their schools. They improved these
schools immensely in terms of physical infrastructure, systematically and
academically. Fortunately, the head masters of High performing schools A and B are
brothers. One is famous in English subject and another is in Mathematics subject
respectively. | took appointment from head teachers to visit these schools. First of all,
I went to High performing B school. This school has more area than another sample
school. It had more cottage type of classroom and big building. This school has ECD
class to class 11 and 12 in civil engineering. | was waiting for headmaster, when he

saw me he was very happy. Then we discussed about the school and my study topic
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integrated curriculum nearly 35 minutes. Then he called the teachers of grade 1, 2,
and 3. (Teacher-1, teacher-2 and teaher-3 of high performing school B.) The head
teacher introduced me with teachers. Then we discussed about the assessment of
integrated curriculum and AFL. There is grade teaching system in class (nursery to 3).
Grade teachers of grade 1 and grade 2 teachers have more knowledge about the CAS.
| recorded the discussion and took in-depth interview of teachers and head teacher.
With the permission of head teacher, | observed class 1, 2, and 3. The
classrooms were child friendly with necessary materials and demonstrated
performance of students on wall of the classrooms. The classrooms were full of
teaching materials more than | have imagined. Then, | took photograph of classroom
teaching learning. | returned back and transcribed the interview and discussion.
After that, | visited best government school of the Bhaktapur district or High
performing school A. When, | reached in the office of headmaster; he was busy in
managing the combined examination of grade 10 of Bhaktapur. When he saw me, he
smiled and asked me, is you from Suryabinayak? “I said yes sir.” Then we discussed
about the education of school and my study topic. I heard the condition of this school
was worst; SEE result was nil continuously for three years, number of students
continuously fall down in high speed; before the headship of this school by present
head sir.

With the permission, | started interview and informal discussion about
integrated curriculum and continuous assessment system. | discussed all the details
and recorded his views. Classroom, drinking water, toilet...etc. was well managed but
it had small playground. After discussion and interview with head teacher was
complete; me and one staff of this school went toward the primary sector, which is

little far from main building of school. The primary building was new; which clearly
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showed the Newari style and culture; the doors and windows were constructed with
full of art and crafts. | was stunned when entering this building. The entire essential
prerequisites were well managed: supply of clean drinking water, neat and clean
toilet, clean and attractive kitchen. Every day nutritious and healthy Tiffin prepared
from this kitchen for children. Grade teaching system was implemented in ECD and
class 1-3. All these classes had two grade teachers. They are highly qualified and most
of them are product of this school. There is small and clean office room in first floor
of this building. Three teachers of grade 1-3, head teacher and | had gone to this room
for focus group discussion and interview. Then we discussed about integrated
curriculum and AFL. After this, | interviewed these teachers one by one and recorded
each and every aspect related to integrated curriculum and AFL practice. Two
teachers completed master degree and one teacher completed B.Ed. They have more
knowledge and practice about AFL. Then, | observed the class 1-3. All the classes
were neat and clean, full of teaching materials; performances of students were
demonstrated on the wall of classroom; visual method was used in teaching and
learning; and teacher updated the record every day. | took some photograph of
classroom teaching and students of class. These teachers are highly satisfied from
their job and co-operative behaviors of head teacher. This school is model
government school of Bhaktapur district.

According to information, ideas, and practices of my research participants;
following common themes were prepared which were related to research questions.
The themes that were identified are: AFL as an ongoing process as teaching learning
process, AFL as participatory process, AFL as integrated process, and AFL as

reflective process. Each of these themes has been discussed below respectively:
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Assessment for Learning as an Ongoing Process

The head teachers of High performing and Average performing schools have
more knowledge about AFL. Most of the teachers understand the meaning of the
continuous assessment. The conceptual definition of AFL appeared similar but some
variations were also found. Most of the teachers understand AFL as an ongoing
process. Some teacher said AFL is a series of different types of tests and some teacher
understood AFL as regular recording process of students’ achievement. In this regard,

a head-teacher and a teacher of Average Performing Schools shared as below:

We are practicing AFL as ongoing assessment system in this school. Only
terminal examinations are unable to improve the learning outcomes of the
students. Furthermore, he indicated that the weak points of students; support
system, and regular feedbacks are determined through AFL to improve the
achievement of students. | put the query about support system, and then he
said individual teaching, extra class and proper positive feedbacks highly
supports student learning. He added, teachers are unable to teach effectively
without knowing the students’ weak points and their regular improvement

level [Head-teacher from Average Performing School-B].

AFL is an ongoing assessment system, | usually ask question/ answer in
classroom, give homework, class work, and take class test continuously to
evaluate the students’ performance. I always give feedback to students.
Then, | asked, what types of feedback. He said “teachers should provide
positive and meaningful feedback helps to improve the performances and
behaviors of students”. Theory and policy also described assessment should

be used continuously to measure the achievement of students and to provide
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suitable feedbacks for improvement of students’ behavior and achievement

[Teacher-2 from Average Performing School-B].

The head-teacher of High performing school-A is a dynamic school leader as
compared to the head-teachers from other sample schools. He is successfully
leading this school since last 11 years. He said, “AFL is the appraisal of
students’ classroom activities and other activities every day to find out their
learning level. Teacher should maintain the record of all students’ activities.
He emphasized on essentiality of student friendly teacher and school
environment for better teaching and learning. Teachers’ must be dedicated in
proper implementation and practice of AFL in government school”. A grade
teacher of class one (Teacher-1) of same school said, AFL has been using
continuously through homework, class work, observing behavior change,
neatness, attendance, discipline; which helps to find the progress and
difficulties of students in learning and supports that need to be provided to

them for better achievement.

In same way, theory also described assessment for learning, which is highly
impactful teaching tool, acting as a bridge between where a student currently is in
their learning and achievement and where they want to get to. | observed class 1, 2,
and 3 (classes of Teacher-1, Teacher-2 and Teacher-3) in this school, classes were
neat and clean, walls of the class are full of drawings, charts, and demonstrated the
students’ performance. Students were also neat and tidy. The head teacher already
told me most of students are come from the private schools and teachers are ex-
students of this school. When I had entered the class 1, (to observe the class) teacher

were teaching a topic about different caste of local people by using multimedia. At
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that time, some students were talking to each other, most of students were looking at
the white board, and students who were sitting in last bench were writing something.
Teacher had taught this chapter with question answer and drill methods. One student
asked, Miss! Why my caste is not mentioned in Book? The boy was Tamang. Teacher
told him, this book mentions only the local castes. Each class has two grade-teachers.
If one teacher teaches her subject at that time next teacher checks homework, class
works and maintaining personal records of learners. There is mutual relation among
students and teacher. Teacher asks short question during the teaching and learning
process. If there were any problems seen in their class work, homework... teacher
promptly give feedback. All the classes are computerized and installed CC camera in

this block through which teachers could also assess students' off-hour behaviors.

When | started discussion on CAS with the head teacher of Low performing B
school, then he said, “I don’t know the continuous assessment but | know
Nirantar Bidhyarthi Mulyangkan.” | said the meaning of continuous
assessment is same as Nirantar Bidhyarti Mulyangkan, and then he said, it is
clear from its name; continuously evaluating the students’ task from
homework, class work, and attendance to improve their achievement.
Furthermore, he told me that the number of student is less in this school; only

86 students all together from ECD to grade eight.

Similarly, another Low performing school A had slightly more students than
this school but there was multi-grade teaching system because of lack of
teachers. A smart lady was multi-grade teacher of grade one and two in this
school. She had completed BBS and had fluency in English. She had already

worked as a teacher in another private school at Bhaktapur. She is not familiar
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to the word 'continuous assessment'. She said, “Continuous assessment is one
types of evaluation like first term, second term and final examination”. |
observed her class (teacher 1 of Low performing school A) and she checked
the class work. | had given various examples of tools used for continuous
assessment, and then she said, 3 hours of the examination can’t evaluate whole
aspects of students’. We evaluate the performance of students from the class

work, home work, and other activities...etc.

Since she was multi grade teacher, class one and class two run together. When
she taught in class 2, then she gave class work for class 1. The classroom was
clean and its wall was full of teaching materlals and plctures but aII most of

y.
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the students may come from

lower economic class of family.
They had worn dirty uniform;
hair was not combed properly

and some students put on

Picture 3: Class Observatlon of Low Performing

sandal. When teacher was
School A and Multigrade Teaching

teaching in grade 1; grade 2 students were making noise. Teachers cannot run
both the class properly. So, in this environment teacher couldn’t practice the
AFL effectively. | found that most of teachers had got some or more
theoretical knowledge or understanding about AFL. Most of teachers
understand AFL as an ongoing process. They hence viewed AFL as formative

assessment. Formative assessment is always ongoing.
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Assessment for Learning as Teaching and Learning Process

A versatile school leader
has been leading a High
performing school A. He
had reformed this school
in many angles like
teachers’ professional

development,

collaboration with other

Picture 4: Class Observation of High Performing School A

schools for terminal and final examinations, increment in students' achievement level
in SEE, improvement in students’ enrolment ...etc. He said, “Continuous assessment

system is an integral part of teaching and learning process because it takes place
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had given straight

perception toward AFL as
> teaching learning process.
L vy & Self-regulated Learning
Theory describes that the

Picture 5: Discussion about AFL with Headmaster of teachers should provide

High Performing School A reinforcement, and positive

feedbacks to the student which helps them create self-motivation in continuous

learning. Similarly, policies also focused on AFL to provide ways for effective
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teaching and learning to achieve the objectives of learning. In this regard, some

respondents answered as follows:

AFL helps to know how students are performing academically and how to
support them for better achievement. He also described that most of
parents of this school have weak economic conditions. Some students are
Indian whose parents are staying here (Nepal) for selling goods in foot
path. They do not have learning environment in their home; so we provide
support to these children: providing extra time to teach, coaching before
and after school from grade 1-10 based on the result of AFL [The Head-

teacher of Average Performing School-A].

AFL is a both teaching and learning. AFL is an important activity of
teaching and learning, in process of teaching, we evaluate the students’
level of learning by classroom activities with the help of homework,
observation, unit test, etc. After obtaining the results from these
assessment tools; teachers know that how students are improving and
where they have been facing problems or troubles. Teachers could use
such information to make necessary instructional planning [Teacher-1

from a High Performing School-B].

| observed her math class and discussed with her how AFL helps for
effective teaching and learning. Then she said, if we know the level of students’
achievement and their problems in learning which helps to change teaching
methods and other activities. It helps students to achieve their learning objectives
and increases their engagement in classroom activities. So, AFL had used in both

teaching and learning.
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I concluded that if teachers implement AFL properly in classroom
teaching then students actively participates in teaching and learning. This study
results indicate that AFL has been practiced more effectively in High performing
sample schools as compared to Average performing and Low performing sample

schools due to a number of reasons.

Picture 6: Class Observation of High Performing School B

Assessment for Learning as Participatory Process

In my study, most of the head teachers and teachers understand AFL as a
participatory process. When | formally and informally talk about AFL they
complained about the low participation of parents in government school as compared
to private boarding schools. Most of the parents of government schools are
uneducated and have weak economic condition. So, it creates difficulties in applying
AFL properly. In this regard, most of the informants highlighted the need of high

participation of parents for the successful practice of AFL at classroom level.
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When | was observing a class of Low performing school A of teacher 3; she
showed the whole class and then indicated the students, she said this student never
come to school with proper, neat, and clean uniform. They did not bring essential
stationeries such as copy, pencil, eraser, etc.; that they need to learn curricular
contents; they come to school to eat only Tiffin. We called parents to inform about
their children's academic condition but only a few of them visit to school.
Furthermore, he added, how can we improve achievement of students by integrating

AFL properly with teaching and learning process?

Similarly, the head teacher of Average performing school A said, collaborative
work among teachers, teachers and parents is necessary to implement the AFL
successfully. There should be very close relationship among head teacher, teachers,
administrative staff, students and parents. Parents must know their responsibility
toward their children. Due to the low economic condition, they are unable to provide
conducive and supportive learning environment at their home. AFL and other
educational programs cannot be successfully implemented without the supports of
parents. So, we organize parents and teacher’s meetings at least once in every two-
month. The head teachers and teachers of High performing ‘schools also agreed with
the version of head master of Medium Level A School. They added the need of grade
teaching to improve the performance of students. The head master of Average
performing school A said, grade teaching is better than individual teaching in junior
classes and for successfully implement AFL. Due to the different circumstances | am

unable to manage the grade teaching system in my school.

The head master of Average performing school B said, | have Master Degree

Thesis in Continuous Assessment System. He emphasized on necessity of participation
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of the stakeholders in the educational process. He focused on essentiality of team
work for proper implementation of AFL and pedagogy of teaching which is similar to
Instructional Design Theory. This theory provides guideline to organize appropriate
pedagogical scenarios to achieve instructional objectives. According to him, AFL is
suitable for the integrated curriculum and subject centered curriculum. AFL supports
to develop discipline and sense of responsibilities in students. It helps to increase the
students’ participation in learning and it motivates the students and increases their
regularity in school, and maximizes their involvement in creative work, class work,
project work...etc. Peer supports and evaluation have also been practiced in this
school. Usually, more knowledgeable and less knowledgeable students sit together
and receive supports on a required basis. In higher classes, intelligent students help
their academically poor colleagues every day after school closure. Sometimes, genius
students provide feedback to average and low performing student to strengthen
learning. The teacher no 1 of the same school said “participation of student is
important in AFL. At last the head teacher answered, AFL is not an isolated practice.
It is a participatory practice.” Thus, AFL is taken as an integral part of teaching

learning process especially in high level sample schools.

Assessment for Learning as an Integrated Process

An integrated curriculum is a curriculum which connects different areas of
study by cutting across subject matter lines and emphasizing unifying concepts.
Assessment in integrated curriculum mainly focused on AFL. AFL can be analyzed in
different angles: CAS is the formative assessment process because it is regularly used
during teaching and learning process to improve students’ achievement. AFL is taken
as summative assessment process because score or grade secured in AFL is used to

upgrade students. Similarly, various types of tools are used in AFL to assess students'
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progress. Furthermore, the notion of motivation, feedbacks, student’s progress etc. is

connected to AFL. Therefore, AFL is taken as an integrated process.

Teacher no. 3 from Average performing school-B also said, “AFL is an
integration of various techniques and ways of assessment. AFL not only evaluates the
academic achievement of students, but also assess moral activities, extracurricular
activity, social and behavior changes, neatness and tidiness " and like (Grade teacher
of class-2) teacher no. 2 from High performing school B, she had 14 years teaching
experience. She said “we are supporting the students’ learning by providing feedback
immediately; different teaching materials are used in teaching; sometimes, field visit
has been organized, opportunity has been provided to students to demonstrate their
performance in the class, etc.” Assessment theories also indicate that students
learning improve through the interaction with teachers and use of variety of
assessment tools. Formative assessment system assesses the full range of learners’
performance that help teachers understand the skill and competency of their learners,
plan and monitor instructional activities, etc. The teacher no. 2 of Low performing
school B was found less familiar with AFL as an integrated process. Black and
Wiliam (1998 b) also said, assessment encompasses teacher observation, classroom
discussion, analysis of student’s work including homework and test. Assessment
becomes formative when the information is used to improve teaching and learning to

meet the student needs. In this regard, AFL is formative type of assessment.

Assessment for Learning as a Motivational Process
Motivation is a positive force, which increases the efforts of learners toward
learning. Motivation creates internal drive, which is an inner force for the specific

activity or behavior. These activities and behaviors are directed toward the
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achievement of specific objectives. Motivation is necessary for effective teaching and
learning. The latest phase of evolution of formative assessment (continuous
assessment) is the inclusion of motivation as an important dimension (Black &
Wiliam, 1998). Now, many more practices are associated with formative assessment.
It has been embedded in classroom interaction among teacher and students. Many
head-teachers and teachers said that AFL motivated students to learn and to involve in
different types of extracurricular activities. | also found similar voices from sample

teachers regarding motivation.

The headmaster of Average performing school B said “The type of motivation
provided to students depends on nature of the teachers”. Teacher 1 of Average
performing school A said, positive feedback helps to motivate students in learning
and behavior change. | asked ‘how do you motivate the students.” She and other
teachers gave similar answer; we give one star, two stars and three stars according to
their performance that they show in their copy. Sometimes, we say, Shyabasa, (very
good) which encourages students to do work better in the future. Similarly, teachers
of High performing school B said: “Providing individual feedbacks and individual
support to the students was the major advantages of AFL. We provide grade for their
homework, class work, creative works, unit test, attendance, and other performance.
We used to keep the record every day”. The head teacher of High performing school
B highlighted the motivational factor as the main benefit of the AFL but it mostly
depended upon activities of teachers. He added, sometimes the personalities related
with education visit our school and they suggest teachers to implement AFL in
effective way. Almost all teachers have similar version about motivation toward

students. They said, “We provide positive feedback regularly.”
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Self —regulated Learning theory explains the various types of feedbacks helps
to not only improve the achievement of students but also self-motivate the students
toward learning. Teacher should provide different categories of feedbacks to students
for self-motivation in learning. The teacher 3 of Lower performing school A said:
“motivation is an inseparable part of teaching and learning. Teacher should give
clear and meaningful feedbacks and suggestions to students. Mostly, | used following

ways to motivate the students”:

e Friendly behaviors with students

e Sometimes, | talk with students about their interest and family

e Individual feedback and suggestion

e Sometimes storytelling and jokes in class

e Providing grade in written works such as good, very good, excellent
and giving one star, two stars, and three stars.

e Sometimes, | gave eraser, pencil and sweets to motivate students in

learning.

Thus, the information given in preceding paragraphs indicates that AFL works
as a motivational factor to encourage students towards learning. If each student can
get continuous feedback during learning process, then they can get chance to correct
their drawbacks on time and always show eagerness to learn something new during

their academic career.

Practices of AFL Provisioned Under Integrated Curriculum

If policy and practice move ahead with same perspective and same speed; any

program can easily achieve its objectives. According to Hayford (2007), the
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interconnection of curriculum, pedagogies and assessment, and interconnection of

policy and practice is necessary. For successful implementation of any program, there

must be good relation between policy and practice. There is a gap between policy and

practice of CAS provision under integrated curriculum in school.

Policy and Practice Gaps

Policies provide guidance, consistency, accountability, efficiency and clarity

on how objectives achieved. In this study, | used integrated curriculum of basic level

gradel-3 (2076) as policy. After analyzing the information related to teachers’

understanding on AFL provision under integrated curriculum, following policy and

practice gaps had been noticed. Which are given below in table no. 10.

Table no.10: Comparison of Policy and Practice in Assessment for Learning

Policy

Practice

1. Provision of various types of
assessment tools for assessment for

learning.

1. Most of the teachers of High
performing schools and Average
performing school A used various types
of assessment tools for assessment for
learning but another schools used less

assessment tools.

2. Assessment is taken as an integral
part of learning activities and it should

be integrated with classroom activities.

2. All sample schools had used AFL as an

integral part of classroom teaching.

3. In class 1-3, homework is not
compulsory; more emphasis is given on

class work.

3. Almost all sample schools have given

emphasis on homework.

4. Portfolio of each student of class 1-3

should be maintained.

4. Portfolio was not maintained properly.

A model of portfolio is shown in
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appendix- 1X.

5. Every month or after completing the
study of certain subject areas, the
parents should be informed about the

achievement of their child.

5. In all sample schools, normally teacher
informed parent about their children's
academic achievement while publishing
the result of terminal exam. If any student
have problem, they called parents after

school time.

6. Emphasis has been given on feedback
to reduce the error and offer better

achievement.

6. Teachers give feedbacks in various

ways. Which is mentioned in page no. 96

7. Motivation improves the efficiency of

learners.

7. Most of teachers used participatory
methods of teaching to motivate students

in learning.

8. Students can be assessed by analyzing
behavior and actions included within

anecdotal record.

8. All of the sampled schools had not

maintained anecdotal record.

9. Self and peer evaluation is also
included as a part of AFL in integrated

curriculum.

9. In practice, self-evaluation and peer
assessment were limitedly used as

compared to other tools.

10. Parents’ feedback helps for

improving the teaching and learning.

10. Higher performing and Average
performing sample schools were using
parents’ feedbacks for the improvement
of learning and solve the problems of the

students.

11. In integrated curriculum, the grade
promotions of students are based on

AFL and short test.

11. In all sample schools, grade
promotions of students were based on
50% marks from AFL and 50% marks

from terminal and final examination.
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It is clear from table no.10 that there are some similarities and differences

between policy and practices of AFL. In both policy and practice; various types of
assessment tools are used for improving students’ achievement. Feedback, motivation,
and discussion with parents for betterment of students’ achievement were reflected in
both policy and practice. But policy describes the grade promotion of students should
totally be based on results of AFL. But in practice, in all sample schools, grade
promotion of students was based on 50% marks from AFL and 50% marks from

terminal and final examinations.

Contextual Problem between Policy and Practice

There is no any doubt of proper implementation of AFL help to improve the
achievement of students but till result of AFL is not satisfactory in our country. For
successful implementation and practice of AFL there must be match between policy

and practice.

The headmaster of Average performing school A said there are some problems
between AFL policy and practices. | involved in many trainings and seminar
related to AFL before implementing integrated curriculum at basic level. They
did not want to create any flexibility in their policy. Consequently, we are
suffering from the contextual problems about AFL. When | asked about the
problems, then he answered; authorized person or trainers have totally avoided
the terminal examination and final examination in grade 1-3. But parents are
not satisfied without the terminal and final examinations. Furthermore, he told
me, “I said to trainer, [ upgrade the students according to AFL but | conduct
the terminal examination only to show the parents. Trainer said in AFL

system, terminal and annual examination should not be taken under any
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circumstances. Likewise, head-teacher again said, integrated curriculum has
focused on grade teaching, | strongly agree with this; grade teachers know
about all the aspects of students easily than other teachers. Grade teaching
helps to create close relationship between teacher and students. Teachers are
close to children’s class work, social behavior, and extracurricular activities.
Due to the various reasons, it is difficult to apply grade teaching in many

schools.

Likewise, the report of (CDC, 2076), describe the main challenge in proper
and successfully implementation of AFL in grade 1 to 3 was parents mistrust in CAS.
One Head Teacher told “AFL expected all-round development of a child, but our
parents only expected a good score in a written exam”. Similarly, another Head
Teacher told, “We will lose the parents’ trust if we do not conduct the terminal

examination.”

Various tools should be used to evaluate the achievement of students in AFL.
Government authorized person or trainer declare; there is no need to take terminal and
final examination in continuous assessment system for grade 1-3. In my view, it
would be better if terminal exam is not taken. Instead we should take short exams to
evaluate the students’ ability. Proper teacher management is necessary from education
office for grade teaching. In a sample school, multi-grade teaching method is used to
teach integrated curriculum due to the lack of teachers. So, there should be mutual
understanding or correlation among related government organizations and schools to

arrange teachers on a required basis.

Integrated curriculum has proposed class participation, written and oral task,

practical and project work, observation, demonstration of students’ performance,
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anecdotal record, short tests, self and peer evaluation and collaboration with parents,
etc. as core tools and techniques for students' assessment. Almost all schools used
most of these tools which are mention in Nirantar Bidhyarthi Mulyakan Karyanoyan
Sahayogi Pustika(2068). No school has used anecdotal record for student’s
assessment and very limited schools have been using self-assessment and peer
evaluation. Similarly, teachers and head teachers from Low performing schools said,
it is difficult to discuss with parents about student’s achievement and activities. It

means, they were unable to use parents’ reaction as tools of students’ assessment.

Motivation and reinforcement is an essential part of effective teaching and
learning. Motivation is considered as the arousal of interest in learning and to that
extent is basic to learning. In this regard, motivation has also been mentioned in
integrated curriculum but not described how, when, and what types of motivation
should be provided to the students. Nevertheless, classroom observation indicated that
most of the teachers in sample schools had motivated their students by using a number

of techniques, question-answer, feedback, reinforcement etc.

NP A
. ) 68

Picture 7: Headmaster of Average Performing
School A Providing Feedbacks to their Students.
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Involvements of Parents in Children's Learning

Involvement of parents’ is necessary for their children’s better education and
other activities. With the help of parents, children can develop a positive attitude
towards learning and make desirable progress further in their educational journey.
Participation of parents is also necessary for successful implementation of AFL in
basic education. According to (CDC, 2076), parental attitudes, directly or indirectly,
plays a crucial role in making the successful implementation of AFL and
improvement of students’ performance in school. AFL in Integrated curriculum also
expects positive and active involvement of parent for assessing their children
progress. Teachers and parents should discuss about students’ learning, problems and
achievement. Parents can provide feedback to their children for better learning and to
teachers for suitable and concrete teaching. Parental involvement in their children’s
learning positively affects the child’s performance at school (Fan & Chen, 2001) in
both primary and secondary levels. Similarly, self-regulated theory also focused on
involvement of parents effects on children’s learning. Schraw and Moshmad (1995)
indicated that environmental factors are very influential such as quality of instruction,

teacher’s feedbacks, access to information, and help from the peers and parents.

This study results reveal that High
performing schools and Average performing
school A had conducted regular parents
meeting. A teacher working in a High
performing school B said “Madam, we call

all parents to discuss about student

Picture 8: Regular parents Meetings in
Average Performing School A.
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performance and their problems at the results of every terminal examination and most
of parents come to school and involved in parents’ teachers’ discussion. If it is
necessary to discuss with the parents of any students in another time, we call at after
school time”. In these schools, assessment system and student achievement were

found better than other schools.

Similarly, in Low performing schools, participation of parents was very low in
school activities and CAS. Most of the parents in this school are uneducated and poor.
Teacher 2 from this school said “I had taught in boarding school nearly 10 years and |
came in this school only 2 years ago. In boarding school, most parents are educated
and they are serious about education of their children. Almost all parents came to
school at parent-teacher meeting. Some of them come to school in other time to know
about performance and problems of their children in learning. But in this school, most
parents are uneducated, poor and cannot give priority to their children's education.
They don’t come to school even in parents’ teachers’ meeting. She showed that some
of these students come to school to eat only Tiffin. Thus, in this school, AFL activities
are not practiced in satisfactory level. The head teacher and teacher of Low
performing school said that it is difficult to discuss with parents about student’s
achievement, problems and activities because they don’t come to school. Parents
don’t pay any attention towards AFL in our school. | mean, they are unable to use

parents’ participation as tools of students’ assessment.

Feedback for Ensuring Students’ Learning

Meaningful feedback helps students improve their achievement level.
Feedback is information given to the learner about the learner’s performance relative

to learning goals or outcomes. The aim of feedback is to offer improvement in
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students’ learning. Feedback redirects or refocuses the learners' actions to achieve a
goal, by aligning effort and activity with outcomes. Sadler (1989) said that formative
assessment places feedback as a key element for successful performance by students.
Furthermore, he argued that feedback is not just information provided by teachers, but
has effect on students in improving their learning, and in monitoring the strengths and
weakness of their performance. So, teachers should provide meaningful and
constructive feedback to the students. Similarly, UNICEF (2000) point out that
frequent assessment and feedback is one of the variables that contributes to students
for better learning outcomes and quality of education. So, teachers can use different
types of feedbacks to strengthen students' learning. Black and Wiliam (2009) mainly

classify the feedback into following types.

The first type of feedback is task-level feedback, which focuses on faults in
the interpretation of the task or in the outcome produced. The second type of
feedback is about the main process needed to understand perform specific
task: such feedback should be related to the student’s own error detection
strategies, and has to serve as an ‘advanced-organizer’, giving cues to lead
better strategies. The third focuses on the self-regulation level: the self-

monitoring, directing, and regulation of actions.

But in integrated curriculum, feedback is not clearly described as in the
literature. Most of the sample schools had provided first and second level of feedback.
Positive and meaningful feedbacks help to promote and progress students learning.

Thus teachers should provide valuable and constructive feedbacks to students.

The teacher no. 1 and 3(grade teacher of grade 1 and grade 3) from High

performing B schools said, after teaching learning process, we evaluate
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students’ activity and learning through short question/answers, written class
work, home work. We checked students copy. If there is any mistake or unable
to write corrected answer; we will write the correct answers in his or her copy
and we give feedback. Our positive feedbacks help to improve learning and
achievement of students’. Teacher no.1, A math teacher from the Average
performing school A said, positive feedback is most important element for
weak students to improve their achievement and behavior change.
Furthermore, she added, we say to students, you can do better than this,
Shyabasha...etc. Then children are actively participating in teaching-learning
process and try to show better performance. An English teacher (teacher no.3)
in Low performing school A, shared her experiences as follows: It is very
difficult to improve the achievement of students without providing positive
feedbacks. | give feedback to student after any assessment. It helps to reduce
their mistake and to increase paying attention in their study. According to his
or her improvement; we plan for next step based on the improvement made by

learners in specific subject area.

Similarly, the Self-Regulated Learning Theory also describes that feedback is
essential component of teaching and learning process. It is considered as a vital
approach to facilitate students’ development as independent learners in order to
monitor, evaluate, and regulate their own learning. Therefore, teachers should provide
meaningful feedback to students to improve their achievements and to achieve the
objectives. Theory indicates that feedback given by teacher is very fruitful to develop
motivation of learners in learning, which ultimately leads good performance of them

in different types of tests.
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Dissemination of Curriculum and Training for Teacher

Dissemination is the process of distributing, spreading, sharing, or dispersing
ideas widely. Before implementing new curriculum in school or college; proper
dissemination is essential. Black and Wiliam (2009) have described that
dissemination and training is essential to increase the efficiency and self-confidence
in teacher for formative assessment. Dissemination of curriculum and training can
play a vital role in implementing the integrated curriculum properly and it can
enhance self- confidence in teachers to practice AFL in real classroom situations.
Training provides various ways and methods to practice AFL properly and it supports
to solve the current problems. Without dissemination and training; teachers may have
doubt to proper implementation of AFL provisioned by integrated curriculum. But,
Rai (2019) informed that the training agencies are only providing training about the
teaching methodology and content but not about how to assess the students’
performance through the AFL. So, trainings provided to the teachers should be fruitful

for both teachers and students.

Curriculum dissemination program should be launched effectively before the
implementation of integrated curriculum. According to Headmasters of sample
schools and CDC staff; dissemination program was not implemented widely before
introducing this curriculum. The table of Appendix-11 shows most of the teachers are
trained; it means they are trained in AFL before implementing integrated curriculum.
Some sample schools such as High performing school B and Average performing
school A are included while piloting integrated curriculum. Head teacher of Average
performing school A said, grade teaching is suitable way for teaching integrated
curriculum but due to lack of teachers, we are unable to use grade teaching system in

our school. It was also found that some of the teachers involved in this study hesitated
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to practice grade-teaching. They said grade teaching is boring. Curriculum
dissemination and teachers training program should be implemented properly in time.
If new curriculum is disseminated appropriately on time with proper training to
teachers; surely it positively impacts on learning of students. Black and Wiliam
(2009) explain that the CAS program should be disseminated effectively to
institutionalize it at grass root level. Similarly, authorized office (governmental
organizations working in the field of education) must provide teachers’ training in
large scale. If all teachers are trained in AFL and they apply their knowledge and
skills in real classroom environment, then the performance of students will be

increased to a fuller extent possible.

Tools of Assessment for Learning Provisioned Under Integrated Curriculum

A number of tools have been suggested in integrated curriculum to carry out
continuous assessment effectively. The major tools prescribed in the curriculum are
observation of students’ activities, written and oral task, practical and project work,
observation of behaviors, demonstration of students’ performance, anecdotal record,
portfolio, short tests, self-assessment and peer-evaluation and reaction of parents.
High performing schools and Average performing school A used more assessment
tools than other schools which are mentioned within Nirantar Bidhyarthi Mulyakan
Karyanoyan Sahayogi Pustika (2068), and integrated curriculum (2076). But |
noticed, High performing schools and Average performing school A used too less of
self and peer evaluation than other tools. Similarly, no sample school used anecdotal

record as a tool for student’s assessment.

In this regard, a focus group concluded that all teachers were unknown about

this record. One teacher innocently asked me, what is anecdotal record? |
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never heard this word. Moreover, another teacher added, Madam! 1| also do
not know anything about this record. All other teachers were sitting quietly.
Then, | described about this record. And then one teacher curiously asked me,
how this record helps to evaluate the students’ activities. | said, anecdotal
record is a detailed record of students, behavior maintained for a specific
purpose. This record is maintained in the basis of real incident of students. It is
maintained for specific students for example, problematic students. The
purpose of maintaining such record is to diagnose the problem of student for
remedial purpose. It is not a regular tool of assessment for all students.
Furthermore, | show the integrated curriculum where anecdotal record has
been described as a tool of AFL. Then after the head teacher said, | know
little about this record. Thus, though there is a provision of using anecdotal
record as tools of continuous assessment, teachers have not been practicing it

in their classroom due to inadequate orientation, training, and monitoring.

Portfolio

Portfolio is a compilation of academic works and other forms of educational
evidences assembled for the various purposes such as evaluate learning progress of
students, academic achievement of students, determining whether students have met
learning standards, etc. It is clearly explained to keep a portfolio in the integrated
curriculum. Teachers should make the portfolio of each student studying at class 1-3.
The portfolio should be updated through the student’s class work, project work,
achievement test, observation of behavior changes in the students, their attendance,
etc. But most of the schools only maintain the record of students’ profile; there is not

compilation of students’ works and behaviors that they show in their academic career.
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During the research process, | had a discussion with a head teacher about

portfolio. He replied, we cannot maintain portfolio properly this year and previous
academic year due to COVID pandemic. During the conversation, | requested him to
provide any one portfolio. Then, he called a clerk and ordered him to bring portfolio.
After nearly 10 minutes he brought two portfolios of class 4 from store room, and he
said Sir, only these two are here. Then, clerk cleaned the portfolio and gave them to
head sir and finally I received them from him. | requested to head-teacher to provide
some portfolios from lower classes (class 1, 2, 3). But head sir replied, there are only
two copies of grade 4 left here. Please look at the model of portfolio given in the
Appendix-IX. I have already mentioned portfolio is an important tool of AFL. It helps
to know what are the strength and weak points of students in learning and it shows the
improvement ratio in students' achievement. Almost all policies of AFL in our

country clearly describe about the importance of portfolio in AFL.

Collaboration with Other Schools for Assessment for Learning

Collaborative work provides suitable environment for sharing information and
exchange views in order to reach a common understanding. Black & William (2009)
mentioned that collaboration with other schools helps to develop uniformity to carry

out formative assessment at grass root level. In this regard, they added,

For collaborative work, the essential first step is to set up small number of
local groups of school: some primary, some secondary, some inner-city
schools, some from outer suburbans, and some rural — with each school
committed both to a school-based development of formative assessment and
collaboration with other schools in its local groups. In such process, the

teacher in their classrooms will be working out the answer to many of the
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practical questions and that the evidence presented cannot answer. They will
be reformulating the issues, perhaps in relation to fundamental inside and

certainly in terms that make sense to their peers in other classroom.

Collaborative work for assessment is not mentioned in AFL of integrated
curriculum. Similarly, this process was not practice in the sample schools but
in these sample schools collaborative work is present in terminal evaluation

and final evaluation.

In this regard, | discussed with sample teachers of Average performing
schools about collaborative work with another schools for better continuous
assessment, they said, "Madam we have discussed about AFL with teachers of our
own school but we have not done any collaborative work with any other schools and
one of the teachers said it is possible if the headmaster manages the collaborative
work for AFL with other schools". Furthermore, a FGD concluded, that, we had done
the collaborative work and combine examination system in terminal and final
examination of our group of schools. In addition, a head-teacher of High performing
school A said, to maintain similarities and improvement in the AFL; sometimes we
can conduct the collaborative work with other schools in vacation but we are not
involved and conducted that type of collaborative work. Collaborative work for
formative assessment is described in theory but it has not been practiced in any
schools as a component of AFL system. Head-teachers and local government should
take initiation for collaborative work to institutionalize AFL effectively. Local
government should organize the head teacher and teacher training in this subject.
Similarly, it should be included in integrated curriculum of basic school as a tool of

continuous assessment.
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Self and Peer-Assessment

Self and peer assessment is also considered as a useful and effective tool of
AFL. Peer-assessment allows students to work together while determining each
other’s strengths and weaknesses in his or her study. In this regard, Black and
William (1998) stated that self-assessment and peer-assessment are described as an
essential component of formative assessment. Similarly, in integrated curriculum, self
and peer assessment shortly describe as a tool for AFL. Teachers should create
favorable environment in class for self and peer evaluation. Self-regulated theory
emphasized on the importance of self- and peer assessment; which plays crucial role
in students’ learning. Self-assessment helps to students to provide self-motivation,
self-feedback, and self-support for better learning. This assessment is considered as a
self-improvement technique rather than evaluation technique. Teachers should
provide students ample opportunities to engage in formative, peer and self-assessment
activities to make them actively involved in their learning, which may positively
impact their perceptions of the integration and relevance among content taught and
learning expectations (Vu & Dall’ Aiba, 2007) Similarly, teacher should provide
opportunity for peer evaluation. But study results indicate that self-assessment and
peer-evaluation are poorly used in classroom while implementing integrated

curriculum.

Self-esteem of Students

Self-esteem is the key to quick progression and better understanding in
everything we do. Self- regulated theory explained that the self-esteem of students
helps to improve the formative assessment. A student with self-esteem has better
chance of progression in education. It is about believing students' own abilities.

Students with high self-esteem are also better equipped to cope with mistakes,
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disappointment and failure as well as more likely to complete challenging tasks, and
express their creativity in classroom assessment. The feedback that children receive
play vital role for developing their self-esteem, especially when that feedback comes
from parents, teachers and head teachers. Unproductive, negative and overly-critical
feedback can be quite hurtful to students and lead to low self-esteem. Positive,

meaningful and productive feedback helps to increase self-esteem in students.

Self-esteem is not explained in the integrated curriculum prescribed for basic
level (grade 1-3). But it is satisfactorily practiced in some sample schools. A FGD
concluded, our proper and positive feedbacks, intimacy of teachers with students, etc.
It helps to develop self-esteem in students. | asked what types of feedback have you
been providing to your students to increase their self-esteem. Then a sample teacher
answered, | said to students, you are really good in Nepali subject and your
performance is excellent! Shyabas, | am proud of you, etc. Furthermore, he added, |
taught Nepali and Local subject in junior class. That type of feedback boosts the self-
esteem in students. Similarly, another teacher said, “madam! We have to encourage

the students if they don’t do their work properly".

Self-esteem is either positive or negative orientation toward oneself; an
overall evaluation of one’s value. It is not mentioned in integrated curriculum but
integrated curriculum described the self-evaluation process which is similar to self-
esteem. Our integrated curriculum emphasized on tangible way for activities and
assessment for small children. Therefore, self-esteem should also be aligned as an

integral part of continuous assessment to strengthen students' learning.
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Reducing Obstacles

Obstacle refers to something that interferes or prevents action or process to
reach destination. Assessment theory mentions that all the features in the education
system that actually obstructs the development of effective formative assessment.
Black and Wiliam (2006) describe a main negative influence on formative assessment
is short external tests. Such tests can dominate teachers’ work, and so far as they
encourage drilling to produce right answers to short and out of context questions, they
can lead teachers to act against their own better judgment about the best way to

develop the learning of their students.

The reducing obstacles are not explained in the integrated curriculum of basic
level (grade 1-3, 2076 B.S.). But head masters and some other teachers informed that
most of the parents are still focused on terminal and final examinations than the
formative and continuous assessment. Study results depict that there are some
obstacles or challenges in proper implementation of AFL in school education in

Nepal:

= High work load for teachers

= Lack of training and professional development of teachers

= Lack of proper suggestion, motivation and feedback for teacher

= Lack of parental involvement and support in school activities and AFL in most
of government schools Lack of job satisfaction

= Lack of proper monitoring and supervision

(Note: These points are accumulated from my study, different research paper while

studying for this research, and from my own experiences of teaching in school level).
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Research for Effective Implementation of AFL

Research is careful consideration of study regarding a particular concern and
problem using scientific methods. It is integral part of education for teachers and
students. It is our most important tool for expanding our knowledge and
understanding of different topics and ideas. Black and Wiliam (2006) clearly explain
the necessary of research to improve the standard of classroom assessment. There are
so many research has done in formative assessment and continuous assessment in
international arena. But research has not been mentioned as an important part of AFL
in integrated curriculum prescribed for grade 1-3. Nevertheless, different national and
international institutions are involved in research of CAS in our country. Such as
Ministry of education, ADB, CERID, TU, KU, etc. are involved in research about
CAS for better implementation. But the findings found from the researches have been

limitedly applied at classroom level.

In this research, | had used the Self-Regulated Learning Theory, Instruction
Design Theory and Developing the theory of formative assessment, (Black & William
2009). Similarly, integrated curriculum of basic level grade 1-3 is used as CAS policy
in Nepal. Likewise, | used the policy and research reports of CAS in different time of
our country. These research reports of CAS declare that CAS was not properly
implemented in school level of education. My study shows that implementation of
AFL was good in High performing schools and Average performing school A but it is

not satisfactory in another sample schools.
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Table No. 11: Similarities between Theory and Policy

Theory

Policy

1. Theories advocate student should be

ready and active to learn.

1. Policy focuses on self-study and
actively involved students in different

activities to optimize their learning.

2. Self-regulated learners plan their own

learning process.

2. Teacher support to set suitable plan.

3. Theory describes the motivation is

essential for achieving goal.

3. Motivation is preferred in policy for

better achievement of students.

4. Suggest different types of feedbacks to

strengthen students' learning.

4. Focuses the necessity of feedbacks to
reduce error but not classify it into

various types.

5. Theory deeply focuses on the
assessment for learning than assessment

of learning.

5. Assessment used to determine the
weak points and strong points of student

in learning.

6. Assessment is continuous part of

classroom life.

6. Policy also mentions the essential of
continuous and frequent assessment for

active classroom life.

7. Theory emphasizes on the
dissemination of formative assessment

program in wider scale.

7. Dissemination program is

recommended in integrated curriculum

8. Suggests a provision of in-service
teacher training for proper improvement

of formative assessment.

8. Integrated curriculum focus on teacher
training for proper implementation of
AFL

9. Students achievement is used by
teachers to make suitable decision about

the next step for instruction.

9. The achievement of students is used to

plan better teaching and learning.

10. It explains the necessity of self and
peer assessment for improvement of

student’s achievement.

10. Self and peer evaluation as tool of
CAS, which is also described in

integrated curriculum.
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Above table showed that the theory and policies are similar to each other in

many dimensions. Both theory and policy emphasized on evaluating student’s

achievement frequently. Teachers make proper plan for next steps for learning based

on the results found from continuous assessment. Theory and policy both focuses on

the self-study, motivation, and meaningful feedback to implement AFL properly and

to improve the achievement of students. Although there are a number of similarities

between assessment theory and policy, they have some differences as given below:

Table No. 12

Differences between Theory and Policy

Theory

Policy

1. Metacogpnitive activities are clearly
mentioned in policy but it has
emphasized on students' active

engagement in learning.

1 Metacognitive activities are not clearly
mentioned in policy but it has emphasized
on active participation of learning in

learning process.

2. Self-regulated process includes
metacognive activities (i.e. Planning,
goal setting, organization, and self-

monitoring, self-evaluation).

2. These activities are not mentioned in

policy (integrated curriculum).

3. Facilities to optimize learning;
learners select and create suitable

environment.

3. Does not clearly explain criteria of
selecting and creating a suitable and

conducive learning environment.

4. Theory focuses on seeking
information, encouraging self-
instruction and self-reinforcement for

better implementation of AFL.

4. These are not described in policy.

5. Recommends collaborative work

with other schools for development of

5. Collaborative work for AFL is not

mentioned in integrated curriculum.
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proper formative assessment.

6. Theory describes how external
examination negatively impacts on

formative assessment.

6. The influence of external exam on
formative assessment was not shown in

integrated curriculum.

7. Theory has mainly emphasized on

AFL as assessment for learning.

7. Policy describes AFL as assessment for

learning and assessment as learning.

8. Research is necessary for the
betterment of formative assessment in

future. Future

8. There are various levels of research
held on the topic of AFL in reference to

Nepal but it is not mentioned in the policy.

Table no. 12 presents the differences between theory and policy of CAS in

Nepal especially from grade 1 to 3. Theory concentrated on meta- cognitive activities

and collaborative work for formative assessment. These are not mention in policy.

Similarly, there is a provision of different types of feedbacks but in policy feedbacks

are not explained like in theories.
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CHAPTER VI

APPLICATIONS OF ASSESSMENT FOR LEARNING

Assessment for Learning should help to improve learning activities of
students. The regular information about the AFL is reflected by the head teacher,
teachers and students to make plan and program for enriching their teaching and
learning process. This chapter deals with the ways of using AFL for students'
learning. Different themes such as knowing the learning status of the students,
transformation of teaching, remedial teaching, feedback, parental support, self and

peer learning are generated and discussed respectively under this chapter.

Knowing the Learning Status of the Students

Assessment for learning is considered as an integral part of teaching and
learning process. AFL takes place simultaneously with teaching and learning. AFL as
assessment continuously updates students’ performance. After the teaching learning
process; teachers evaluate the students’ performance and activities by using various
tools such as class participations, written and oral task, observation... etc. A focus
group concluded that they taught their students by using activity centered and child
centered teaching methods such as play way method, project method, role play
method, creative work, etc. Furthermore, the group added that they evaluate students
by using oral question/answer, class work, etc. If most of the students write correct
answer and gave correct answer; teachers think students have learned this lesson.
More importantly, they also provide individual teaching for students’ who are unable
to learn delivered lesson. So, AFL helps them to know learning status of individual
students. When they know the learning level of students; it helps them make future

plan to strengthen students' learning.
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| observed a class of the teacher-1 from the Average performing school A. She
had taught Mero Shero Phero in class 1. Numbers of students are nearly 30. Teaching
topic was clothes. At the starting of class more than 50% students were attentive in
teaching and learning process. She called student one by one in front of class and she
said please tell loudly the name of the clothes you are wearing. Then students were
excited to say name of clothes. After that she asked the name of clothes one by one.
Almost all of students gave correct answer. After this, she spelled the name of clothes
which was given in prescribed textbook. Then, she evaluated the student and nearly 3-
4 students were unable to tell the name of all clothes. She individually helped these
students. So, AFL helps to know the learning level of student immediately and to

provide support for better learning.

Teacher-3 of Low performing school A indicated that she had 12 years of
teaching experiences. Before entering this school, she had taught in boarding school
for 10 years. She said, after teaching any topic, we evaluate students’ performance
through various tools of AFL. Then, we know the learning level of students and
according to this level we make plan for future. If, student can’t learn properly, 1

repeat the lesson and provide individual teaching for weak students.

Transformation of Teaching Methods

Teaching method refers to the general principles of pedagogy and
management strategies used for classroom instruction. Integrated curriculum preferred
the activity centered and child centered teaching methods. The teaching methods
mention in this curriculum is play way, practical, problem solving, discussion and
question/ answer role play and acting, storytelling and songs, fieldtrip, Demonstration

method. . .etc.
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The grade teacher of grade 1 of High performing school A said” traditional
teaching methods like lecture method, rote and recite the lesson are not
suitable for teaching for small children. We mostly use visual method; play
way method, role play method, acting, question answer etc. which help to
ensure effective leaning among students. Similarly, teachers of other sample
schools also use activity centered and child centered teaching methods are

used in classroom teaching.

Teaching methods are broader techniques used to help students achieve
intended learning outcomes. Teacher should use suitable and child centered teaching
methods. Traditional teaching techniques used repetition and memorization of
information to educate students. In these methods, students are unable to develop
critical thinking, problem solving skills. In this 21% century, teachers should use the
play way methods, learning by doing, activity-based teaching, students-centric
teaching, audio visual methods etc. These methods help to achieve the intended
objectives of the integrated curriculum. Thus, transformation of teaching methods is

essential aspect in success of AFL in school level of education.

Provide Meaningful Feedbacks

Feedback is information given to the learner about the learner’s performance
relative to learning goals or outcomes. The aim of feedback is to improve student’s
learning. Feedback redirects or refocuses the learner’s actions to achieve a goal by
aligning effort and activity with outcomes. Teachers should provide meaningful
feedback to the students. Black and Wiliam (2009) described the various levels of
feed backs. But in integrated curriculum, mechanism of providing feedback has not

been clearly described.
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The grade teachers of High performing A school said, after teaching learning
process, we evaluate students’ activities and learning through short
question/answers, written class work, home work. We check each student's
copy. If there is any mistake or students are unable to write correct answer; we
write the correct answers in their copies and give feedback on a required basis.

Mostly our positive feedbacks help them improve their learning achievements.

A Math teacher in the Average performing ‘school A said, positive feedback is
most important element for weak students for the improvement of their achievement
and behavior change. | asked her, what type of feedback you had given to the weak
students. Then she added, I always tell them that you can do better than this,
Shyabasha...etc. Then children are actively participating in teaching learning and try
to show better performance. An English, teacher of Low performing school A, who
had 24 years of teaching experience in teaching in other schools, and she came to this
school just before two years. She said, it is difficult to improve the achievement and
behaviors of students without providing positive feedbacks and showing love. | give
feedback to student after any assessment. It helps to reduce their mistake and to
increase paying attention in his study. According to students’ improvement we plan

for next teaching and learning.

Feedback is one of the most important elements in teaching and learning
techniques. It puts out the direct impact on learning process. Positive and constructive
feedback has an immediate impact on the process of acquiring knowledge, skills and
attitudes. Meaningful feedback helps students to understand the lesson they are
studying and give them clear guidance on how to improve their learning procedure.

Similarly, effective and relevant feedback helps the learners to reflect on their
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learning and learning process. In my study, most of sample teachers provide positive

feedback to their students.

Remedial Teaching

Remedial teaching is the teaching or instructional work carried out to provide
remedial measures to help the students to reduce their weakness or learning difficulty.
The main objective of this teaching is to provide learning support to students who are
not as good as their peers in performance. This instruction involves using
individualized teaching of students with intensive remedial support to help students.
Peer support is another way to support the weak students. This type of support is used
in some sample schools. In integrated curriculum, students are classified into four
levels: 1-- Below basic, 2 — Basic, 3 — proficient and 4- advanced based on their
academic achievement. The students who come under Level 1 and 2 students need
remedial teaching and learning to improve their learning outcomes. The detail

information is in table no. 3, page no. 22.

The sample teachers of the High performing schools and Average performing
school A said, we provide group and individual teaching for weak students. Similarly,
we call the parents of weak students after school time and inform the parents and we
tell them that they need to pay attention to their children at home and school to

improve their achievements.

The head teacher of Average performing school B said, our teachers provides
individual teaching in time of classroom instruction. It is possible due to the less no of
students in class. Similarly, headmaster of Average performing school A said we
provide special teaching after school for weak students. In our school, some students

come from the low economic condition and their parents are unable to provide
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suitable learning environment in their home; here is provision of to do homework in
school after school time. At that time, students learn from their friends. The teachers
of Low performing school said, after the information of AFL, we provide individual
teaching in class for weak students to strengthen their learning. So, AFL helps to

improve the learning level of all students.

Theory and policy describe the need of remedial teaching to get better results
for the weak students. In policy level, students are classified into four groups based on
their achievement (Please see in table no. 8 in detail in pg. no. 63). The student who
are in level 1and 2 are very weak students; they need remedial teaching to improve

their achievement level.

Motivation for Learning

Motivation and reinforcement is the one essential part of effective teaching
and learning. Though motivation is mentioned in integrated curriculum, it has not
described how, when, and what types of motivation should be provided to the
students. Theory describes the motivation is essential component of teaching and
learning. Instructional design theory focuses on using the suitable and students
centered teaching learning activities for motivation. Similarly, it emphasizes to create
student’s friendly environment in school. Almost all sample schools' classrooms are
students friendly. Wall of classroom was full of teaching materials and students’
works. Desk, benches or seats are properly managed. Other theories emphasized on
providing suitable and meaningful feedbacks to students for self-motivation in
learning. The teachers of sample schools motivated students by different methods

which are explained in previous chapters.
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CHAPTER VII
FINDINGS, CONCLUSION AND IMPLICATIONS

The purpose of this study was to explore the understanding and Practices of
teachers towards Assessment for Learning (AFL) proposed under integrated
curriculum. This study mainly focused on policy and practice of AFL in integrated
curriculum. Six government schools of Bhaktapur district were selected as sample
schools of the study. Six Head teachers and eighteen teachers (who taught integrated

curriculum) were taken as sample for this study.

Findings

Information collected from multiple sources was analyzed by generating
different themes based on research objectives and questions. Therefore, findings

found under generated themes are given below respectively.

In integrated curriculum, AFL is taken as an ongoing process of gathering and
interpreting information about student learning, providing the student with
constructive feedback, identifying learning difficulties and providing remedial support
for needy students. Similarly, Instructional design theory also advocate the teachers
can apply suitable teaching learning methods for classroom teaching based on the
performance of students. Research findings showed that teachers of high performing
‘A’, ‘B’ schools and teachers of average performing ‘A’ school in the study
understood and practiced AFL as it is provisioned in integrated curriculum better

than another teachers.

All of the information gained from multiple sources was analyzed by using
self-regulated theory and instructional design theory of formative assessment. These

theories give emphasis on the self-motivation; self-study, meaningful feedbacks, self-
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plans, self-evaluation ...etc. Similarly, instructional design theory gives emphasis on
student centered teaching methods and assessment. Teachers should create a favorable
environment in the class for better learning and assessment. This theory also focuses

on feedbacks, remedial teaching, and support for weak students ...etc.

Most of the assessment literatures of the world describe formative assessment
itself as continuous assessment. In our country, AFL was implemented in the form of
internal evaluation by National Education System Plan (NESP), 2028 at first. It is still
as a new concept for some teachers. The understanding of conceptual definition of
AFL appeared to be similar in most of teachers. Most of teacher had perceived AFL
as daily recording process of students’ performance. Most of the teachers working in
High performing schools and Average performing A school had more knowledge
about AFL than the other schools. They used various tools for AFL and provide
suitable feedback promptly. They used activity centered teaching methods but some
teachers in Average performing B and Low performing schools had less knowledge
about AFL. Study results revealed that regular training for teachers, proper
monitoring and supervision of classes, and actively participation of parents are

essential for effective implementation of AFL in schools.

Study results depicted that AFL program was successfully implemented in the
schools run by headmaster who has dynamic personality and has dedicated teachers.
The role of the parents’ is also important to success this program. The schools which
were running AFL successfully had involved parents in school activities in various
ways. Most of the schools were practicing CAS using various tools such as class

work, homework, etc. Some teachers proclaimed that grade teaching system is
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necessary for successful implementation of CAS provisioned under integrated

curriculum; whereas others said that it can also be used in subject teaching system.

None of the schools had completely left the traditional terminal and final
examination system. All school provisioned grade promotion based on both
assessments for learning and summative evaluation process. It means, 50%
summative evaluation based on written test and 50% formative evaluation based on

continuous assessment.

The study results also revealed that most of teachers are unknown about
anecdotal record. Anecdotal record was not included in tool of AFL in previous
curriculum but has been encompassed within integrated curriculum as a tool of AFL.
Therefore, most of teachers participated in the study used others tools except

anecdotal records.

Research findings also indicated that all the sample teachers had used
homework and class work as main tools to evaluate the performance of students and
to find out the weak points of students in learning. In integrated curriculum, class
work and homework are not compulsory but some homework’s can be given if

necessary.

Furthermore, study results depicted that most of the schools only maintained
the record of students as profile or portfolio; there is not compilation of students’

work and behavior observation. The detail information’s of portfolio in appendix-1X.

Self-assessment is considered as a self-improvement technique rather than
evaluation technique. But in study site, self and peer-assessments were less used than

other tools of AFL. However, the teachers of High Performing Schools and Average
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performing school ‘A’ had used the self and peer assessment as compared to other

schools.

Moreover, study results showed that most of the teachers in government
schools have heavy workloads. In some sample school, there is multi-grade teaching
due to lack of teachers. It created a difficulty to give individual and meaningful
feedbacks, individual support, and remedial teaching. Teachers” work load effect on

practicing AFL properly in school.

It was also found that AFL was practiced properly in those schools where
head teacher and coordinator were regularly monitoring and supervising the
classroom teaching. Especially High performing school ‘A’ school and ‘B’ school
were monitoring and supervising teachers and students activities regularly. Practice of

AFL in these schools was found better than other schools.

Conclusions

The general purpose of this study was to explore, analyze and discuss the
understanding and practice of teachers towards continuous assessment system
proposed under integrated curriculum. This study focused on the continuous
assessment practices in schools. For this purpose six schools: two High performing,
two Average performing and two Low performing schools of Bhaktapur district was
identified as the field of the study. I used interview, classroom observation, focused
group discussion and document analysis as methods of information collection to
address the above mentions research questions. After collecting the information, |

analyzed and interpreted in various themes.
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Assessment for Learning is a main part of classroom teaching. Above finding
of this study, it can be concluded that the implementation of CAS in sample schools in
basic level grade (1-3) is not satisfactory. In this assessment system teachers give
meaningful feedbacks frequently for the students and teachers used remedial teaching
according to achievement of students. There is no doubt, effective and successful

implementation of AFL lead to positive outcomes in school education.

Similarly, Self-regulated learning theory help to motivate the students, in
learning So, Nepal government focuses on AFL since many decades but the results of
previous national level and local level of researches about AFL proved that it is
unable to achieve the objectives properly. According to this study, teachers of High
performing schools ‘A’ and ‘B’, and Average performing school ‘A’ have better
understanding of CAS than teachers of other schools. Similarly, teachers of Low
performing ‘B’ school have less understanding and practice about CAS. None of the
school maintained the portfolio properly which is a main tool of assessment for
learning. To effectively and successfully implement AFL in basic level of school
education; central government, Ministry of education, local government, school
management committee, teachers’ and parents should take initiative actions.
Otherwise, the AFL in integrated curriculum would be is just like in above mentioned

statement “CAS is good in policy but need to do more for better implementation.”

Implications
The implications drawn from this study are presented in different sub-headings

as given below:
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Implications for the Teachers

Role of teacher is crucial in effecting teaching and learning. Teachers can
play a crucial role in using CAS as an integral part of teaching and learning process.
All the teachers should have keen knowledge and practice of CAS. Their regular
involvement in training and seminar helps them develop the efficiency in CAS. Then
teachers are able to take ownership of AFL. If teachers are not able to take the
ownership of AFL, it is unable to implemented as intended by the curriculum. So, it is
difficult to achieve the aims of implementing AFL provisioned under integrated
curriculum. Teachers are to take personal initiatives to replace traditional assessment
practices with AFL and transform the traditional teacher centered methods with
modern child centered methods. This study may help to teachers to understand AFL in
a practical manner and to open up the ways on how to align AFL with students’

learning.

Implication for Head Teachers

The head teachers are school leader. They should lead all teachers, staff,
students and whole school family in proper way to improve the teaching and learning
process in related school. The head-teachers should update themselves for
instructional leadership as well as assessment leadership. The head teachers can create
favorable environment in school for proper implementation of AFL such as providing
suitable work load, supplying essential materials, providing feedback to teachers and
students, sending teachers in training and seminar etc. School leader should regularly

monitor and supervise the teachers’ and students’ activities.
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Implications for Policy Makers

Teachers and the head teachers should involve in policy making program of
AFL to get real and practical ideas. Policy makers and school teachers both share the
knowledge and responsibility of AFL at disseminating program. Policies should
ensure a bottom-up approach from designing, practice and record maintaining process
which may develop the feeling of ownership about AFL among the head teachers and
teachers. Policy must ensure AFL friendly environment in schools. The policy and
devices provided by policy maker should ensure students and teachers interact easily
to identify and find out learning difficulty and remedial process. These devices should

be suitable for the context where they are being used.

Implication for Teacher Preparation Institutions

This study is useful for teachers’ preparation institutions. Different
educational institution designs their curriculum according to need and demand of
present situation and contemporary society. Curriculum should provide proper
knowledge, skills and practice about contemporary assessment for future teachers.
They need to have assessment skills to analyze the strengths, weakness, challenges
and remedial process after teaching and learning activities. Future teachers enter in

job after getting the proper knowledge, skills and practice about the AFL.

Implications for Schools

School is a miniature form of society. There are various levels of teachers.
Schools themselves can prepare teachers to implement AFL properly. The trained and

experienced teachers should conduct training for new teachers. Similarly, school can
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run an assessment literacy campaign in the school. School should easily provide

essential material about AFL in proper time.

Implications for other Stakeholders

All the stakeholders of school education should have core knowledge about
AFL. Stakeholder like curriculum developer, textbook writers, members of school
management committee and trainers can take ideas from this study for proper
improvement in their area. Stakeholders like parents, society people, etc. should have
basic understanding of AFL. For this, different educational institutions can design
suitable curriculum in contemporary assessment literacy for parents and society
people. They get basic knowledge about AFL which helps them make easy to

transform the traditional methods of assessment system in school.

Implications for Further Research

| have already explained that my study is qualitative in nature. | have taken
sample of various (High performing, Average performing and Low performing)
government schools. | claim that the research | performed is near to reality. This study
has identified understanding of AFL in various levels of school teachers and find out
the consistency between policy of AFL in integrated curriculum and practice.
Therefore, furthermore especially quantitative research can be carried out in these
areas by taking a large sample of respondents. | had selected two well-equipped and
renowned schools, two from average performing schools, and two low performing
schools from Bhaktapur district. Students in these schools are highly diverse in case,
language, religion, economic status...etc. So, this selection may reflect the
community schools of whole Nepal. Although, if further researcher research in large

scales; obviously, its result is more generalize than this research.
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Appendix-I

Sample Schools, Head Teachers and Sample Teachers.

Categories of School Number of Schools Head Teachers and

Teachers

High Performing School -A 1 1+3=4
High Performing School -B 1 1+3=4
Average Performing School -A 1 1+3=4
Average Performing School -B 1 1+3=4
Low Performing School -A 1 1+3=4
Low Performing School -B 1 1+3=4
Total — 6 Total —24
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Category of No. of Teachers Age | Qualification | Training | Experience
School Schools
High Performing 1 Teacher -1 31 MBS Trained 8
School -A Teacher-2 | 34 MA - 9
Teacher -3 28 B. Ed. Trained 4 years
High Performing 1 Teacher -1 34 MA - 10 year
School -B Teacher-2 | 30 BBS - 10 year
Teacher -3 26 B. Ed Trained 10
Average 1 Teacher -1 50 1A Trained 30
Performing Teacher -2 52 SLC Trained 31
School -A Teacher -3 39 1A Trained 24
Average 1 Teacher -1 59 SLC Trained 38
Performing Teacher -2 50 SLC Trained 30
School -B Teacher -3 40 MA - 8 years
Low Performing 1 Teacher -1 28 BBS - 3 year
School -A Teacher -2 35 +2 - 12
Teacher -3 50 1A Trained 24
Low Performing 1 Teacher -1 48 BA - 14
School -B Teacher -2 58 SLC Trained 37
(Male)
Teacher -3 27 B.Ed. - 3Month
Total - 6 18
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Categories of School Teachers

Time

High Performing School -A | Teacher 1, Grade teacher

1 hour 30 minutes

Teacher 2, Grade teacher

1lhour 18 minutes

Teacher 3, Grade teacher

1 hour 35 minutes

High Performing school -B | Teacher 1, Grade teacher 55 minutes
Teacher 2, Grade teacher 45 minutes

Teacher 3, Grade teacher 45 minutes

Average Performing Teacher 1 50 minutes
School- A Teacher 2 45 minutes
Teacher 3 45 minutes

Average Performing Teacher 1 45 minutes
School-B Teacher 2 50 minutes

Teacher 3 (male)

1 hour 20 minutes

Low Performing School -A Teacher 1 1 hour 25 minutes
Teacher 2 1 hour 30 minutes
Teacher 3 1 hour 20 minutes

Low Performing School -B Teacher 1 55 minutes
Teacher 2 50 minutes
Teacher 3 45 minute
Total — 18 Total — 18 hours 37

minutes
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Time Taken for Class Observation

Categories of School

Class Observation

Time

High Performing School-A

Class Observation-1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation -3

45 minutes two times

High Performing School-B

Class Observation -1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation -3

45 minutes two times

Average Performing

School-A

Class Observation -1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation — 3

45 minutes two times

Average Performing

School -B

Class Observation -1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation -3

45 minutes two times

Low Performing

School —-A

Class Observation -1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation -3

45 minutes two times

Low Performing School -B

Class Observation -1

45 minutes two times

Class Observation -2

45 minutes two times

Class Observation -3

45 minutes two times

Total — 18

Total = (27 hours)
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Categories of No. of Participants No. of Time
School School Participants
High performing 1 Head teacher and three teachers 4 1 hour
School -A 45
minutes
High Performing 1 Head teacher and three teachers 4 1 hour
School -B
Average Performing 1 Head teacher and three teachers 4 1 hour
School -A 50
minutes
Average Performing 1 Head teacher and three teachers 4 1 hour
School -B 40
minutes
Low Performing 1 Head miss and three teachers 4 1 hour
School -A 50
minutes
Low Performing 1 Head teacher and three teachers 4 1 hour
School -B
No. 6 Total — 24 Total —

9 hours




139

Appendix — VI

Interview Guideline

Dear Sir\Madam
| am going to conduct research on the topic “Teachers’ Understanding on

Continuous Assessment System Provisioned under Integrated Curriculum: What, Why,
When and How? ”. You are chosen as a key informant for this research process.
The information provided by you through interview will be handy to achieve
the research objectives. This interview will take approximately 50 minutes

and all the information given by you will be kept anonymous.

Name: Date:

Sex: Qualification:

Age: Teaching
Experience:

1. What subjects have you been teaching at basic level while implementing
Integrated Curriculum?

2. How do you evaluate the students studying in your classroom?

3. What is your understanding on continuous evaluation?

4. How has integrated curriculum emphasized AFL to raise student learning
levels?

5. What are the tools that you have been using for continuous evaluation?

6. Have you been keeping the record of classroom assessment or continuous
assessment?

7. Have you maintained the Portfolio of each student?



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.
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What aspects have been covered within the student portfolio?

What types of works (class work or homework) should be emphasized to
strengthen students' learning?

Do you provide feedback to your students based on the quality of their work?
Do you inform students' progress to their parents through physical meeting?
What kind of corrective actions would you take to upgrade or uplift students
with poor learning achievement?

How do you relate the results of continuous assessment to classroom teaching?
Have you attended any training or seminar related to continuous assessment?
Does any person or authority monitor your class to provide feedback on a
required basis?

Have you faced any problems or issues while practicing continuous
assessment? If yes, what are they?

Have you done collaborative work with teachers of other schools for AFL?
What are the major criteria that you have been using to promote your students?
What types of question used to measure the learning outcomes in integrated

curriculum?
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Appendix — VII

Focus Group Discussion

FGD guidelines for the Teachers and Head Teacher
2078

No. of Person: Date:

The Focus Group Discussion can be taken following main points

Creating Familiar Environment

Personal Introduction

Discussing each other with familiar manner

Enter to theme

o Class promotion system

o Constructive Feed back

o Self and peer assessment

o Motivation toward learning

o Ways to improve teachers’ capacity in relation to CAS
o Transformation of teaching methods

o Collaborative work for CAS
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Integrated questions e.g. look at this picture and give correct answer

Is it fruit or a vegetable? (science)

What color is it? (English)

How many are there? (Math)

Is it herbs, shrubs or tree? (Science)

In which season does it grow? (Science)

If one person can eat two carrots, how many carrots will you need for
five persons? (Math)

If there are nine carrots, how can you divide equally among three
persons? (Math)

Which nutrient is present in it? ( Health)
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Appendix- VI1II

Classroom Observation Guideline

Name: Date:
Class: No. of. Students:
Subject:

» Rapport building with teaching staff and non-teaching staff

Creating familiar environment
Personal introduction
Clarifying the objectives of this study

Discussing each other with familiar environment

> Enter to the theme

Situation of class

Presentation of teacher

Motivation

Teaching methods

Teachers’ teaching style

Teacher's behavior toward the students in teaching learning process
Interaction between teacher and students

Participation of students in classroom activities

Tools of CAS used in classroom

Checking of class work

Feedback

Encouragement for self and peer assessment and self-learning
Remedial teaching for weak students

Emphasis on class work or homework
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Appendix- X

Image from the field

o>

Picture 9: Class observation of High performing school A
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Picture 10: Interview with teachers

Picture 11: After discussing Picture 12: Observation of class of
about AFL with headmaster Average performing schools A
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Picture 13: Teacher providing star in Picture 14: Not properly checked homework
homework as feedback



