CHAPTER: ONE

INTRODUCTION

1.1 Background

In the final draft of Education for All, National Plan of Action it has
been mentioned that ensuring quality education is one of the key strategies
to assure parents and win the trust of people in education. Quality education
requires institutional as well as human capacity to manage and deliver
education services effectively. An integrated teacher training should also be
developed and implemented in order to promote quality education and
competencies. EFA had launched following activities related to quality
education:

1) Expansion of continuous Assessment system (CAS).

i) ldentification of items to measure the learning outcomes specified in
the primary curriculum for all subjects and grades.

Iii) Specia package preparation to train district level educational

personnel, mainly the head teachers and teachers.

Iv) Introduction of theoretical and practical courses on primary school
children's academic performance assessment in the in-service training
curriculum. (MoES, 2002 A.D.).

Quality education means to make al round development of children
through education. It includes improvement in their educational, physical,
mental, social aswell spiritual development of them (Pande, 2009 A. D.).

While taking about resource center, it is related to educational
supervision. No exact date of the beginning of educational supervision has
been traced back yet. It is assumed that when the number of schools

Increased, supervision was considered inevitable. Then it was started in New
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Y ork, abill about educational supervision was passed by the Senate in 1812.
The educational supervision was legally started there. In the beginning, state
superintendent and city school superintendent were employed and delegated
authority. Now a days there are various modalities of supervision in the
world. Among them consultant is one as the resource center (Koirala et. d.,
2064).

When there was not any secondary school in the cluster, a lower
secondary school was regarded as the resource center. The other schools
were called satellite schools. Six to fourteen schools were included in a
cluster. The project was able to improve quality of education. BPEP was
started in six districts (Jhapa, Dhankuta, Tanhu, Kaski, Dang and Surkhet) in
2041 (1984 A D.). It was started with the aim of quality of education in low
cost. Main programs of it were to extend physical facilities in schools and
establish resource centers. PEDP was started in 2049 B. S. (1992 In Nepal
school supervision was started in Rana period in 1998 B. S. The first chief
inspector of schools’ office was Surya Prasad Upadhaya. The concept of
resource center entered in Nepal along with Seti Project in 1981 A.D. The
project was started in Seti zone with the assistance of UNESCO and UNDP.
It was run on the concept of clustering of schools. Especially a secondary
school was regarded A D.). ADB had assisted the project. Objectives of the
project were to produce instructors for primary teachers training and
resource persons for BPEP, manage personnel for district education office,
regional education directorate and Ministry of Education’s primary
education section and to provide leadership training for teachers. To promote
quality education different programmes and project had focused and
conducted. Primary Education Project (PEP) PEP was started in 2041. The



project had focused and conducted following activities to promote quality
education:
1) Development of physical facilitiesin primary schools.
i) RC establishment.
1ii) Teacher training
iIv) Development and improvement in curriculum and construction of
instructional materials.
v) Establishment of primary schools supervision unitin CDC.
(Acharya, 2055/56)

BPEP was started in 2054 B.S. The program conducted afive day teacher
training called Whole School Approach training in each resource center. The
training had aimed to make the teachers efficient in preparing instructional
materials and promote collective thinking in them (MoES, 2057).

(Adhikari et. al., 2065/66), EFA was in effect from 2004-2009 A. D. It
had also focused quality of education in primary level. The main objectives
of the program were to ensure quality education in primary level, to make
primary education relevant and to promote institutional efficiency. The
programme had launched the following activities to promote quality
education:

1) Development in curriculum, evaluation and instructional materials.

i) Development in examination system.

1ii) Teacher education and development.

Now SSRP is about to start. Under the program demand driven and
refresher training is to be implemented through resource centers. It is aso
going to implement its programs through resource centers. Now there are
1053 resource centers throughout the country. The main am of the concept

of resource center is to provide quality education and access to education to
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al children. So, the role of resource center is considered to make teacher

construct instructional materialsin loca level and use them appropriately, as

information flow center, teacher training center as well as an agency to link

the schools with district education office. The plan has tried to ensure the

followings:

a. To ensure minimal efficiency and equity in basic and primary education.

b. To develop local curriculum on the basis of nationa curriculum
framework.

c. To address the needs of learner and learning pace and process making
them flexible.

d. To start mother tongue as the medium language of instruction.

e. To implement the continuous assessment system and clinical support in

school (Adhikari et. a., 2065/66).

While talking about quality education, it is one of the urgent needs of
today. The government, Ministry of Education, Department of Education,
Regiona Education Directorate, resource center and schools are concerned
with this matter. Among them resource center is one of the main agency to
play vita role from governmental sector. Its concept was entered in Nepal
with the thought of improving quality education in community based

primary schools.

1.2 Statement of the problem

Now it has been accepted that resource centers are playing vita role to
promote quality education though they may be facing several problems. In
some resource centers a resource person is holding more than one resource
center. All schools in resource center or cluster are not in equal distance

from the resource center. Because of these reasons, different programmes
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launched by the RC may not have been implemented effectively. This causes
many problems with education system. It badly affects the trends of students
achievement. Next, all schools in each cluster may not be feeling comfort to
work with resource persons. Some resource persons like to be inspector but
not supervisor. The research has tried to find out how resource centers are
helping to promote quality education tearing these problems in primary

schools.

1.3 Rationale of the study

Now a days significance of resource center has been considered of high
for promoting quality education. Schools must have felt comfort to work
with resource person. Nevertheless every school and teacher may not have
felt or experienced comfort. It is thought that resource centers are providing
ample help with every problem of schools and teachers. But it is not easy to
say how they are helping the schools and teachers. So, this research has tried
to analyze the effectiveness of resource centers to promote quality education
In community based primary schools. So, this study will help to make plan
for the improvement of the implementation of their programmes effectively
and promote relationship between schools and resource centers. So, al the
teachers, schools and resource centers will be responsible to promote quality
education.

1.4 Objectives of the study
The research objectives are as follows:
I.  Toidentify therole of RC in promoting students achievement.

Ii. Toanayzetheroleof RC in promoting quality education.



lii.  To assess issues and problems related to quality education with a
focusin RC.

Iv. To suggest making the role of RC more effective.

1.5 Resear ch questions
Research questions of this research are as follows:
I.  Doestheresource center run short term training for primary level
teachers?
Ii.  Doesthe resource person present model classes, t00?
iii.  Ishefriendly in his behavior with the teachers?
Iv. Do theteachers fed that his/her supervision is helping with their class
room problems?
v. Does he/she encourage the schools to implement continuous
assessment system?

vi. Isthe achievement trends of the studentsincreasing?

1.6 Delimitation of the study

It is not possible to conduct the research in all 1053 resource centers
through out the country within a short period of time. On the other hand it
becomes also costly. So, the research has taken place in Nepaledanda
Resource Center in Bhojpur district. The research center occupies three
village development committeess Nepaledanda, Kudakkaule and
Khartamchha. The assumption of the research is that al resource centers
through out the country launch the same educational programmes at the
same time and are helping equally to promote quality education in every part

of the nation. So, the researcher thinks that its findings can be generalized



through out the country. The researcher has studied and analyzed the
programmes launched by the research center, analyzed the trends of grade
five students' learning achievements of the last three years and has tried to
find out ways of making role of research center more effective to promote

quality education.

1.7 Déefinition of terms

Resource center = a school declared as aleader of surrounding
feeder schools
Resource person = a person who holds aresource center

Cluster = close group of surrounding things
Agency = an organization which represents one group of
people

in dealing with another (Cambridge, 1997)
Sheer primary = not attached with lower secondary or secondary
Focal group = group of stake holders or target group people



CHAPTER : TWO
THEORETICAL FRAMEWORK AND LITERATURE REVIEW

2.1 Theoretical framework of the study

The research is based on the Theory of Human Relation and the Theory
of Human Motivation. Prof. George Elton Mayo (1880-1949) was the
founder of human relations theory. He had worked as a senior professor at
the department of research in Harvard University for twenty years.
According to him, personnel should be motivated and coordinated finding
out their problems and weaknesses. Leadership should be developed
according to their qualification and efficiency. All personnel should be
participated in the organizationa activities. Human being needs kindness,
love, affection, respect and care. Marry Parker Follet (1868-1933) is one of
the advocates of the theory of human relations. She has focused on
democratic and participatory theory. Her fundamental principles are
coordination by direct contact, coordination in the early stage, coordination
as the reciprocal relation of all factors in a situation and coordination as a

continuous process.

Prof. Douglas McGregor (1906-1964) laid the concept of human
motivation. According to him, people have two kinds of nature or factors.
He named the negative nature ‘X’ theory and the positive “Y’. The
assumptions of *X’ theory are most people do not to do anything, they do not
want to be responsible and to have the desired goals they need punishment,
challenge terror. On the contrary of *X’ there is another theory called “Y’.
The assumption of this theory are work is considered as play or rest,
workmen feel self directed and satisfied, they become responsible, they
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work individually and socially to fulfill the goals of the organization. Their
creativity is utilized to solve the problems and they have opportunity to
develop ther efficiency (Koiralaand Shrestha, 2057).

A resource person is an educational leader as well as a good friend of
teachers in his resource center. He needs to be a good fellow to share the
difficulties of all teachers. He cannot help teachers face their classroom
problems unless he makes good relationship with them and motivates them.

He also needs to think about equality while working with them.

2.2 Review of therelated literature

Koirala et. a (2064), in Nepalese context supervision through school
cluster is a new concept. Its aim is to form a cluster of surrounding schools
Iin a certain geographical area. One of the schools, particularly a secondary
school, is declared as the resource centre. A secondary level third class
teacher is appointed as the resource person. He helps the teachers in his
resource center move their teaching- learning activities smoothly. As he
lives in the same locality, he can help the teachers rapidly. Supervisors from
district education office may not be available so frequently (Koirala et.a,
2064).

NCED, (2064 Aswin ), in the fiscal year of 2063/064 all resource centers
throughout the country had planned to conduct action research programmers

to eliminate al the problems facing by teachers during their classroom
activities (NCED, 2064 Ashwin).

Education for All (EFA) Nationa Plan of Action (2002 A.D.), in order to
Improve the quality of basic and primary education, the policy strategies
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taken by the government the school cluster system within resources center to
undertake various activities including teacher training, orientation,

monitoring and supervision (EFA National Plan of Action, 2002 A.D.).

Sharma and Sharma (2063), resource centers help the schools use local
materials selection and acquisition of resources, data classify and putting
them in index, storage of them, guidance, evauation, provide educationa
services, develop open learning as well as manage the classroom properly
(Sharma and Sharma, 2063).

Adhikari and Poudel (2065/66), resource centers organize workshop,
seminar and short-term training program to promote efficiency of the
teachers of related clusters. The concept at resource center is also fruitful for
the proportional development of al schools. They add that the roles of RC
are centers for preparation and use of instructional materials, information
flow center, educational exhibition center, educational statistical and record
center for research and innovation (Adhikari and Poudel, 2065/66).

Department of Education (2059), the factor of decentralized
administration is the expected results in education different facilitation
programmers should be carried out, as a result teachers will be benefited
from qualitative technical services from resource person and other
educational officials (Department of Education, 2059).

Sharma and Sharma (2064), one of the goas of basic and Primary

education project (1997-2002) was to improve in quality of primary
education through short- term refresher, in-service and efficiency based

10



training as well as teachers support programmers in resource center level
(Sharma and Sharma, 2064).

NCED (2065), teaching is a tri-polar process where student, teacher and
textbook involve. Teachers need to have knowledge about what to teach?
Why to teach? And how to teach? Supervisor or resource person can help
them with these works through class observation and giving feedback as
well as short term refresher and demand driven training (NCED, 2065).

MOES (2057), Creation of learning environment, preparation of
instructional materials and giving feedback to the teachers for their
professional development is a continuous process. Appropriate child friendly
educational environment depends on the professional efficiency of teachers.
Schools can create such environment themselves with the help of resource
center (MoES, 2057).

NCED (2066), a teacher needs two kinds of qualifications. They are
academic and professional qualification. Various researches have found that
on- the- job/school based/ and cluster-based demand driven teacher
development model is more effective than off-the job. So, experts insist on
the implementation of such kinds of teachers’ professional development
programs (NCED, 2066).

MOES (2066), SSRP (2066/67-2072/73) is along term strategic plan. It is
also the outcome of fruitful result of BPEP, PEDP EFA, SESP etc. It isalso
their continuity. Its main aim is to improve quality and relevance of
education. So, the plan has addressed quality of education, its efficiency
development and effectiveness of educational services. It will help schools
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and resource centers for continuous assessment and monitoring. The plan is

Implementing its programmes through resource centers (MoES, 2066).

To sum up the ideas above, we can say that resource center has vital role
to play for quality education in primary level because the center helps them
their every problem. In this modern era education has been established as
one of the basic needs of human. We need to produce competent human
resource for national development goas. To maintain above mentioned

objectives investment for education is gradually increasing year by year.

2.3 Educational Implications

In this modern era education has been considered one of the basic needs of
citizen. We need to produce competent human resource for our
development. For this, investment in education is being increased each year.
Different programmes are launched focusing school education. All these
programmes are launched through resource centers. Some such programmes
are teachers' professional development (TPD) programmes and in some
other programmes students directly involve. Teachers belong to also
intellectual group in society. They need to become up to date with modern
technology of learning. One of the agencies of making them up to date is
resource center. They need to be motivated to promote quality education.
Resource person can play vital role to motivate them and he is the only
person to share ideas and problems. So, the research will help resource
persons, head teachers, teachers as well as planners to be familiar with their
responsibility. The reviewed literature above reflects the relationship
between resource center and schools and analyze the role of RC how they
are helping schools to promote quality education in primary level. Then the
research will help to promote quality education making analysis of the role
of RCsto promote quality education in community based primary schools.
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CHAPTER: THREE
METHODOLOGY

3.1 Resear ch design
Research design depends on the nature of the problem. The research is

gualitative, quantitative as well as explanatory.

3.2 Data collection procedure

3.2.1 Population

The research has included the resource person, all teachers and primary
level students of Nepaledanda RC of Bhojpur district. So, they all are the
population of the research. There are twenty-four community schools in
Nepaledanda RC. Among them one is higher secondary, three are secondary,
two are lower-secondary and other eighteen are sheer primary. All of them
have primary level classes except the one higher secondary. It has only

seven classes from grade six to twelve.
3.2.2 Samplesize

Resource person of Nepaledanda RC, three primary level head teachers
from any three sheer primary schools, three primary level incharges from
any three lower-secondary secondary level attached schools have been
selected and requested to answer the questions of the questionnaires. Head
teachers from the rest eighteen schools and five SMC presidents have been

included in the focal group discussion.
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3.2.3 Sampling methods

Selection of resource the person and eighteen head teachers, who took
part in the focal group discussion, is purposeful. The three primary level
teachers, three primary level incharges and the five SMC presidents were
selected through random sampling.

3.2.4 Criteria of sample selection

There is only one resource person in the two resource center. So, his
selection is purposeful. The number of head teachers, primary level
incharges and SMC presidents is great in all the twenty-four schools of the
resource center. So, six head teachers or incharges were selected through
random sampling. They responded the questionnaires. All the other head
teachers were included in the focal group discussion. Among the five SMC
members, three of them represented from three schools located in the three
separate village development committees-Nepaledanda, Kudakkaule and
Khartamchha. Other two were from the RC school Shree Santa Sabitra
Higher Secondary School Nepaledanda and its neighboring school Shree
Santa Secondary School Nepal edanda.

3.3 Instrumentations (Resear ch tools)
Following tools have been used for collecting data during the research:
I.  Interview with the resource person
li.  Questionnairesto the primary level head teachers and incharges

iii.  Focal group discussion of head teachers and SMC members.
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3.4 Sour ces of data
Generally there are two kinds of sources of data. They primary and

secondary data sources. They are as follows:

3.4.1 Primary sources
Primary data has been collected through interview, questionnaire and
response from the participants of the focal group discussion.

3.4.2 Secondary sour ces
Secondary data has been collected from the records of schools and

resource centers.

3.5 Data analysis procedure

The collected data has been analyzed presenting in table, graphs and
charts. The data presented in table, graphs and charts has been illustrated

through description.
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CHAPTER: FOUR
DATA ANALYSISAND INTERPRETATION

4.1 Data analysis, interpretation and presentation

This chapter deals with analysis and interpretation of the collected data.
The data were collected from the responses of interview with the resource
persons, questionnaire to primary level head teachers or in charges,
responses from the participants of the focal group discussion and grade five
result sheet of the last three years of the selected schools. The collected data
has been gathered as homogenous subjects. Then they have been analyzed

and interpreted through table, charts and description in paragraphs.

4.2 Analysis and interpretation of learning achievement of

gradefive students
In this research three sheer primary and three lower secondary or

secondary attached schools were selected through random sampling. They
are;

I.  Shree Janasewa Primary School Nepaledanda— 6 Bhojpur

Ii.  Shreelchchhawati Primary School Kudakkaule — 3 Bhojpur
li.  Shree Kaika Primary School Khartamchha- 4 Bhojpur

Iv. Shree Janodaya Lower Secondary School Kudakkaule- 1 Bhojpur

v. Shree Chandrawati Lower Secondary School Khartamchha- 2

Bhojpur

vi.  Shree Khartamchha Secondary School Khartamchha — 4 Bhojpur
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Final result of grade five students of the last three years was collected from

the schools. The result has been analyzed finding out average obtained

marks in each subject. It is presented and analyzed below.

4.3 Each year's average scores of thelast threeyears

Table No. 1 Aver age scoring mar ks of the schoolsin 2064

Sub Mathe- Env. Opti- | Phy. | Creative
- Nepali | matics | English | & Serofero | onal | Edu. | Arts
Health

F. M.

100 100 | 100 100 100 100 | 50 | 50
A.S.

40 36 40 47 41 40 |24 | 25
Perce-
nt 40 36 40 47 41 40 | 48 | 50

Source: Result sheets of selected schools

The table above shows the average scoring marks of the selected six schools
grade five students in 2064. Their average scoring and percentage is less
than 50 in each subject except Creative Arts. In this subject they have
secured just 50% mark. So, we can say that most of them are seemed weak.

In English and Mathematics they are poorer than the other subjects.
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Table No. 2 Aver age scoring mar ks of the schoolsin 2065

Environmt

Sub | Nepali | Maths | English | Science Serofero | Opt. | Phy. | Creative
and Edu. | Arts
Health

F.

M. | 100 100 | 100 100 100 100 |50 |50

A. |41 40 38 42 40 45 |24 |28

S.

Per- | 41 40 38 42 40 45 |48 |56

cent

Source: Result sheets of selected schools

While comparing average marks scored by the grade five students in 2064

and 2065, there is fluctuation among different subjects. They have

progressed in Nepali, mathematics, optional subject and in cregtive arts. The

scoring in English, environment science and health and Serofero has

diminished. In physical education the number has remained the same.
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Table No. 3 Aver age scoring mar ks of the six schoolsin 2066

Env.& Phy. | Creative

Sub | Nepali | Maths | English | Health | Serofero | Opt. | Edu. | Arts
F.
M. 100 100 | 100 100 100 100 50 50
A.S

44 41 41 47 46 49 27 29
Per-
cent 4 s | m | 47 | 46 49 | 54 | 58

Source: Result sheets of selected schools
In 2066, there is progress in each subject. But they could secure more than

50% marks only in two subjects- Physical Education and Creative Arts.
Anyway the result of this year is satisfactory as the average scoring has
Increased.

4.4 Aggregate aver age per centage in each subject
Table No: 4 Aggregate average percentage in each subject (in
2064, 2065 and 2066)

Nepa Env. Mero Option | Physica | Creati
li Math | Englis | Sc.&Heal | Desh/Serofe | a Educati | ve

S h th ro subject | on Arts
42 37 |38 46 43 44 50 54

Source: Result sheets of selected schools
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The table above shows the aggregate average percentage of the last
three years in each subject. It shows that the students seem poor in
mathematics and English. They do not seem strong in other subjects, too.
The figures above show that the average achievement of Nepali,
mathematics, Serofero, optional subject, physical education and creative arts
Isincreasing each year. There is fluctuation in English, environment science
and health. Only in the last two subjects of 50 full marks the percentage is
above 50.

45 Response from resource person
Resource person of Nepaledanda was asked eight questions to find
out the relationship between resource centers and schools. The questions and

their responses are analyzed below:

Chart No. 1 Resour ce person'sresponse

SN. | Questions Classification of | Obtained responses
response

1. | How long have you a Less than two
been a resource years 4. Less than two
person? b. Twotofiveyears| vyears.

c. More than five

years

2. | How many resource| a. One
centers have you| b. Two a. Only one.

been holding? c. Morethantwo

3. |Is the learning out| a. Yes
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come of al primary | b. No b. No.
level students?
4, | If no, what may be| a.
its reasons? Topological/Geographi
cal a. Topological/ geogr-
difficult aphical difficulty.
b. Lack of teacher
training.
c. Others
5. |As a resource|a Guidance and | a. Guidance and coun-
person, what are| counsding aong| selling aongwith
you doing to| withsupervision supervision.
promote quality | b. Demonstration of | c. Teacher training
education in|  Model class. and extra- curri-
primary schools? C. Teacher training and | cular activities.
extracurricular
activities
6. | How often do you | a. Every month b. Onetimein two
supervise schools? |b.One time in two months.
months
C. In need
7. | How much | a. In great deal b. Not more.
problems do the|b. Not more
teacher lay? c. Not at all
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8. | Could you tel me a. Shot-term a. Shot-term

any plan for coming teacher training. refresher
days, if you have b. Demonstration of training.
any? mod class.

c. Make students
ready for healthy
competition.

The chart above shows the response by the resource person of
Nepaledanda resource center. He is a newly appointed resource person
because he has responded that he hasn't worked more than two years. He
has accepted that not all schools have same level of learning outcome. He
has answered that the reason of unequal learning achievement is topological
diversity and there may be other barriers, too. He says that he supervises his
schools once in two months. According to him the teachers do not present
their problems with him. He says that he is planning for short-term refresher

trainings to promote quality education.

4.6 Responsefrom primary level incharges’head teachers
Three head teachers from three sheer primary schools and three
primary level incharges from three secondary or lower-secondary schools

were asked some questions. Their response is analyzed as below:
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Chart No. 2 Primary level in charger/head teachers response

Questions Classification of Response | Number | Percent-
How long does it take to | a. Lessthan one hour. 4 2%?66
reach the resource center | b. Oneto two hours.
from your school? c. More than two hours. 2 33.34
How often does the resource |a. Every month.
person  supervise  your |b. Oncein two months.
school ? c. Occasionally. 6 100
Does he discuss about class| a. Yes. 2 33.33
room teaching after his|b. No. 2 33.33
observation? c. If weask. 2 33.33
Is his supervison helping | a Yes. 2 33.34
with  your class room|b. No.
teaching? c. A little bit. 4 66.66
Does he conduct any other | a. Short-term refresher
programmes except training.
supervision? b. Extracurricular activities.
c. Both (a) and (b). 100

Is he helping continuous a. Always encourages 4 66.66
assessment system in any b. Doesn't take notice.
way? c. Only if we ask. 2 33,34
How does he behave with a. Asafriend. 1 16.67
you? b. Asan administrator.

c. Both according to the

situation. 5 83. 33
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They were asked seven questions. Four of the schools are located
within the area of a one hour walk. Other two are a one-two hour walk. So,
we can say that they are not so far from the resource center. According to
them, the resource persons supervise the schools occasionally and they often
do not have discussion about it after supervision. Anyway two third of the
teachers have responded that their supervision has helped them in class room
teaching. It seems that they are also conducting short-term refresher training
for teachers and extra-curricular activities for students. They often
encourage the schools for continuous assessment system. They say that the
resource persons behavior towards the teachers in both friendly and
administrative.

4. 7Analysis of the programmeslaunched by the RC
Resource centre works as a bridge between schools and district education

office. So, all educational progrmmes are implemented through resource
centers. In the venue of the RC the teacher had organized a focal discussion
of eighteen head teachers and five SMC of different schools. The discussion
had divided the programmes in different categories and analyzed their strong
and weak aspects. The categories are:

I.  Teacher oriented programmes

Ii.  Student oriented programmes
lii.  Examination oriented programmes
iv. Creative and innovative programmes

v.  Curriculum oriented programmes

vi. Miscellaneous programmes
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4.7.1 Chart No. 3 Teacher Oriented Programmes

S.N.

Programmes

Main Achievements

Comments

1

Short-term

refresher teacher

I. Teachers become
acquainted  with

Mostly  training is

conducted just before

training  (Now new methods and | summer vacation. It
TPD techniques of | would be better to
programme) teaching and | conduct such
current affairs of | programmes in the
education. beginning of academic
ii. They feel | session.
refreshed.
lii. They get chance
to share ther
problems and find
solution.
2 Guidance  and | Support to the teachers | It would be better if
counseling class room teaching. they could do so every

month.

Most of the participants of the focal group discussion said that short-term

refresher training for teachers is helpful and make them familiar with new

trends of education and current affairs but they say that it would better if the

RC could conduct such programmes in the beginning of each new academic

year. Next, supervision, guidance and counseling need to be regular every

month.
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4.7.2Chart No. 4 Student oriented programmes

S.N. | Programmes Main achievement Comment
1. Extra-curricular All-round development (ph- | Not  conducted
activities ysical, mental, emotional, | regularly.
leadership etc.) of the
students.

2. Scholarship Helpful to disadvantaged, | No proper
marginalized and  poor | monitoring
students to further their | system and
study. evaluation of its

effectiveness.

3 Student admission | Most school age children | No proper

campaign are enrolled. programmes  to
make them keep
on thelir study.

The discussion concluded that the government launches extra

curricular, scholarship and student admission campaign programmes

through RC. But the RC conducts extra- curricular programme only as

model once a year. Poor, disadvantaged and marginalized students are
provided scholarship. They think that it is their privileged to get the

scholarship but may not be thinking of their responsibility and there is no

proper awareness, monitoring and follow up system. Next, all school age

children are tried to enroll but drop out rate is still seemed as a main

problem.
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4.7.3 Chart No. 5 Examination oriented programmes

S.N. | Programmes Main achievements Comments

1 Resource center a. Examinations The students take
wise examination conducted at the same|exams in their

timein al schools. home centers. In
b. Same questions through | all schools exams
out the RC, reliable to| may not be
anayze the learning | reliable.
achievement among the
schools of the RC.
c. Minimization of
examination cost.

2 Monitoring of | Schools feel comfort to work | It would better to
grade eight and | with the help of RC. collect the
certification  of answer copies in
grade five the RC for
examinations. checking.

3 CASorientation | Familiarization with CAS | No proper use.

programme.

According to the chart above, the RC has conducted many

examinations oriented programmes such as RC wise examination,

monitoring, and certification and CAS orientation. The RC has worked as

apatron of all schoolsin all those programmes. However, there are some

weak points, too. One of the cases is home center. It is difficult to change
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the center of the small students because of topological difficulty. But it

possible to collect answer copiesin the RC for checking.

4.7.4 Chart No. 6 Creative and innovative programmes

S.N. | Programmes

Main achievements

Comments

SMC members

1 competency

Became familiar with
their right and duty,

Ashadh is not appropriate

time to conduct such

2 publication
preparation

will be able to know
about the
educational affairs of
the RC.

more

promotion SSR programme and | programme.
work-shop education act and
rules.
journal Many general public| It will be better if they

continue publishing

preparation  of

3 local curriculum

Local
heritage,

resources,
life style,
handicrafts have been
included in the

curriculum.

It is an appreciative work.
They need to revise the
curriculum along with the

change of time.

The discussion has concluded that the RC has also conducted some

innovative and creative programmes. A work-shop for SMC members has

been conducted almost each year. On the workshop, one or two of them

from each school represent. But they say that it would be better to conduct

such programmes farming month. The RC is getting ready to publish an

educational journal reflecting the educational history and affairs of Bhojpur.
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The RC has dready prepared local curriculum for primary level. It has

helped the students acquaint with local resources, heritage, life style,
handicrafts etc.

4.7.5 Chart No. 7 Miscellaneous programmes

S. N. | Programmes Main achievements Comments
1 school Different activities moved | It is better to make
improvement plan | forward according to the| monitoring system
plan effective
2 Instructional Schools and teachers have | No proper regular
planning prepared different | monitoring system
instructional plan such as
operational calendar,
annual work plan, unit
plan etc.
3 Literacy campaign | Promoted adult literacy. | It needs to make

facilitators
training and

monitoring

They became aware about
education

the campaign more

effective.

education and adult

The RC has conducted several programmes related to primary

literacy classes.
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programmes for the preparation SIP and instructional planning. The
discussion concluded that such programmes are on practice. They have
brought fruitful results on the sector of school management and quality
education. The government has launched nationwide literacy campaign. The
RC conducts training for the facilitators of the campaign. Adult literacy
programme has made illiterate adults literate. Now they are familiar with the
importance of education. It also helps to promote quality education in
primary schools, because they know that they should enroll, regularize and
promote equal access of both boys and girls to primary education.
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CHAPTER: FIVE

FINDINGS, CONCLUSIONSAND RECOMMENDATIONS

This chapter describes the maor findings, conclusons and

recommendations of the study related to the different aspects of resource

center, its impact to promote quality education in the primary level of

community schools. This chapter also includes some recommendations.

5.1 Findings

This section describes the major findings of the study. The study was

carried out assuming that resource centers are playing vital role to promote

quality education in community-based primary schools. It was also assumed

that its role is equal in both village and town areas. The major findings of

this research are as below:

Vi.

Learning achievement level of the students in community-based
primary schoolsis not so high. In most subjectsitslevel is below 50.
Its level in magjor subjects like English, mathematics and science is
poor.

Resource center is only governmental agency in local level to help
teachers with their professional problems.

Resource persons sometimes conduct short-refresher training for
primary level teachers of community schools.

They occasionaly conduct programmes like quiz, singing and
dancing, drawing etc. for the students.

They sometimes visit the schools in their resource centers and observe

teachers' classroom teaching.
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Vil.

viii.

Xi.

Xil.

Xiil.

XiV.

XV.

5.2

They also provide guidance and counseling along with supervision.
Sometimes they also have discussion on the problems of teachers.

The resource persons are generally holding only one resource center.
They encourage continuous assessment system (CAS) of the students.
Learning achievement level of al primary level students is not the
same. The resource persons have happily accepted this problem.

RC conducts competency promotion work-shop, too, for SMC
members.

It has also prepared local curriculum for grade one to five (primary
level).

It isalso involved in journa publication, too.

It also involves in examination and monitoring.

Conclusions

On the basis of the findings of the research the researcher presents

following points as conclusions.

Students' learning achievement level seems varied within the
same resource center.
In most schools learning achievement level of the students among

different subjects varies.

iii. In some schools the achievement level of the students seems

decreasing. It may ultimately cause drop out and reduction of
students in these community schools. They may shift to other

well administered community schools or private schools.

iIv.  The resource persons do not visit the schools frequently and in

their schedule, but occasionally. So the teachers have responded
that they can't have support from them in need.
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Vi.

Vii.

Viil.

Xi.

Some of the head teachers and incharges have responded that
they haven't felt relief from their supervision, guidance and
counseling. But the research has found out that sometimes their
behavior seems as an administrator, too.

They havent ensured the implementation of continuous
assessment system in al schools yet though they have been
encouraging.

More than 50% of the students who were included in the research
couldn't say who their resource person was. It proves that they
rarely visit the schools.

Most of the participants included in the research responded that
the RC is helping the schools to promote quality education.\

The RC conducts some student oriented programmes such as
quiz, singing and dancing, drawings etc.

Each year the RC is also encouraging student enrolment
campaign for grade -one each year.

It also involved in monitoring and certification of examinations.

4.3 Recommendations

The researcher presents following recommendations on the basis

of findings and conclusions:

As the learning achievement seems below 50% in most
subjects, the resource centers need to play vita role to find
out the reason through action research, case study, research
efc.

They need to make relations with school management
committee, parents- teacher association, parents and the

33



Vi.

Vii.

viii.

other entire stake - holders of schools to promote quality
education.

They need to increase the frequency of refresher- training
for teachers and extra curricular activities for students.

They need to focus mainly clinical supervision.

Some teachers have responded that they haven't felt so
comfort or relief from their supervision, guidance and
counseling. The resource persons need to find out why they
are feeling so and solve the problems.

It is better to behave as good friend to al teachers. But the
research shows that the resource persons sometimes act as
administrators. They need to be friendly will all teachers.

In examinations, it would be better to collect answer copies
in the RC for checking.

It is better to conduct teacher training in the beginning of
academic session instead of just before summer vacation.
There needs proper and regular monitoring system on

instructional planning.
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Role of Resource Center to Promote Quality Education in Community
Schools

Annexture A

Student's average achievement of the last three years

Students’ average learning achievement in different

subjects
S. | School’s | Year | Nep | Mat | Eng- | Env | Mero | Opti- | Phy. | Cre-
N | name - - lish | Sc. | Desh/|ona | Edu. |tive
ai | hs & | Sero- Arts

HIt | fero

100 | 100 | 100 | 100 |100 |100 |50 |50

Janasewa 2064 |45 |33 |49 |45 |39 36 23 |25

Primary 2065 |53 |34 |61 |43 |48 49 26 |24

1 2066 |52 |37 |56 |48 |52 53 25 |29
Ichchha- | 2064 |43 |34 |30 |47 |42 33 21 |23
wali 2065 (44 32 |27 |37 |36 35 2 |20

2 | Primary 2066 | 46 | 45 |39 53 |41 55 |26 35

2064 36 |31 |35 |37 |37 45 |23 |28

Kalika 2065 |40 42 |50 |48 |39 ol 30 |34

3 | Primary 2066 |46 (42 |41 |51 |46 o4 19 |23

Janodaya |[2064 |39 |33 |38 |55 |45 4 |26 |26

Lower- 2065 |34 33 |33 |41 |40 38 17 134

4 | Secondary {2066 |45 |35 |41 |40 |57 42 |29 |22

Chandra- 2064 |39 |38 |33 |55 |45 44 |26 |26

wati 2065 |40 |39 |36 |40 |38 41 |24 |22
5 | Lower- 2066 |41 |41 |36 |52 |47 43 |25 |26
Secondary

Kharta- 2064 |36 |45 |50 |45 |35 37 24 |21

mchha 2065 |34 |33 |46 |38 |38 45 24 |30

6 | Secondary | 2066 |30 |41 |32 |37 |32 44 38 |35

Source: Result sheets of selected schools
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Role of Resource Center to Promote Quality Education in Community
Schools

Annexture B

o

GId AR ETH! A=TaTATHRT ATNT TIAEE (TITATHT)

. qUTSH AR T+ TUHT Hiq T

F) q% 99 9] FH @) qs oM@ 9 a9 M) 99 a9 H=T dqEl

3. qUTE FAEeT Aabad! FAIR TRIERE] TUH B

%) TIal g) geaal M) o AT e
3. I qatHe der faandier faerg Sudaier ¥ g9 o7
F) B g) I

¥ G I TAH FRUEE & & GTAFS
&) STeres foreaar q) Rretss Qs a9 T) q=
Y. Fraeatcre! efaade qrafas qedt s TR gigH amnT & F T8
TR
%) AR T ATT Feelle T TRTHA
g) THAT FET IR
M) dtfeH T Afdieeh fparearT g=rad
% HA FHIH! ARIAHT 83k [TATATHT FARAETITRT AT TG
F) Bk Wiedl @) q5 AedATH U 9 ) SATEABAT 9

9) qUTEATs RTeTeheeer AfeTeh THEATET HiAh! e THT T
F) ygeT AT @) Afe At |y T) AT

5. Siferer URAR igept ST AT fawTAT H AT qU adrgfe grar R
%) BIal afel qaarsr aad fad

g) THAT FEIT GILA T

) faarTaaEE dre WA Yiaeqdihl AadT (qerE RIS
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Role of Resource Center to Promote Quality Education in Community
Schools

AnnextureC

qTafH® dEHT TLTATEATIH/S7ATSTehT ATNT TIATEAT (FTATATHT)

. TUTSH [qeTeraaTe Sdes 1 Hiq 7T ARES!
%) U T Rl HH @) U @ g5 "Uel ) g5 "0 AT FqEl
. TUTSH! faameraH T Siqeafthel Hiq THIAH! AATAHT GARAETT T

TMERT 7

%) g Al @) 33 HAfeATH UF Tah T) FHA FA AT
3. FET ATATRA T TS, SA®RA qfF T THT B

F) T g) B ) BTHIT TR |
¥, qUISATS Sl AR TTEeh! RTeT0T FqrTgaT FEaNT qRIeh!

Heqd AR B

F) B @) B WIEICEIC)
Y. = Alchel URALAT ATach A7 FRAGH 09 F=ed T TH S

fep?

%) BIal FaTIPT AT FTferH FATere
@) faamdierr anf afafen fparwers
) wIfeRr g
& T SAThel (YR AT JUTeTaTs Saiedd I & qieeprel
FEATT TR B?

) e WrATed T @) 9Tl AeAq ) I Farss

o, iq Afhd TS HEl FAER TESH?

F) AAH T @) GAERD & ) G ATEAR G
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AnnextureD

Role of Resource Center to Promote Quality Education in Community

Schools
SN | Name Post Address
1 Mr Shiva Kumar Gautam | Resource Nepaledanda
Person Resource Center
2 Mr Rajendra Thapa SMC President | Santa Sabitra H.
Sec. School
Nepaledanda
3 MrGajendra Kumar Rai SMC President | Santa Sec.School
Nepaledanda
4 Mr Deutaram Rai SMC President | Savitra Sec.
School
Kudakkaule
5 Mr Thakurnath Ghimire SMC President | Panchakanya
Primary  School
Khartamchha
6 Mr Taranath Khatiwada | SMC President | Kalika Primary
Kudakkaule
7 Mr Gayatri Kumar | Head teacher | Santa Sabitra H.
Gautam Sec. School
8 Mr  Shyam  Bahadur | Head teacher | Santa Sec.
Koirala School
9 Mr Guru Prasad | Head teacher | Narashova
Neupane Primary  School
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Nepaledanda

10 Mr Chakrabhakta Rai Head teacher | Arunkoshi
Primary  School
Nepaledanda

11 | Mr Nilkantha Bhandari Head teacher | Janakalyan
Primary School

12 Mr Bichari Kumar Khadka | Head teacher |Janata  Primary
School

13 | Mr Tek Nath Gautam Head teacher | Yashodhara
Primary School

15 | Mr Indra Bahadur Karki Head teacher | Janodayabhumika
Primary School

16 | Mr Tejendra Rai Head teacher | Panchakanya
Primary School

17 | Mr Bhim Kumar Khadka | Head teacher | Buddhajyoti
Primary School

18 | Mr Shiva Kumar Gautam | Head teacher | Kalika Primary
School

19 Mr Lok Nath Adhikari Head teacher | Panchakanya
Primary School

20 Mr Gopal Adhikari Head teacher | Kunalung Primary
School

21 | Mr Makar Bahadur | Head teacher | Singhdevi Primary

Tamang School
22 | Mr Narayan Prasad | Head teacher | Sabitra Sec.
Gautam School
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23 Mr Binumaya Rai Head teacher | Sumnima Primary
School
24 | Narayan Koirala Researcher Sukuna Multiple

Campus Morang
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