CHAPTER - ONE

INTRODUCTION

Language is the most dominant and significant means of communication.
Learning alanguage as the first language is automatic and easier in which child
gets natural environment to learn language. But learning a language as the
second language needs effective language learning environment. Teacher
should motivate the students by making the class child-friendly. If there is no
'learning’, it is not teaching. Thinking about only ‘'what to teach' can't be
practical, it is aso necessary to think about ‘How to teach’. Aim of teaching —
learning is not just winning certificates from university. The examination of a
learned person appears in such situation where s’he uses his /her knowledge
practicaly in real life to make life easier. For effective class, severa pre-
activities should be done before entering any topic. For example, for reading
activities, severa pre-reading activities can be done to motivate students in
reading. So this study aims at finding out the effectiveness of pre-reading

activities,
1.1 General Background

Language is used for communication through which every person can express
his’her feelings and desires. Language has been defined in several ways by
different linguists. La Forge (1983, p. 9) has written "Language is people,
language is persons in contact, language is persons in response..." He has
shown the close relationship between language and people. Without language,
communication becomes difficult. Likewise Todd (1987, p. 6) has written
"Language is a set of signals by which we communicate." He has also insisted
on necessity of language for communication. Similarly, Richards and Rodgers
(2010, p. 180) have written "Language is a vehicle for communicating
meanings and messages." He has opined we can send and receive messages

through language. Hundreds of languages are spoken in the world. Some



languages are spoken as international languages, some are spoken as official
languages of any particular country and some others are spoken as regional or
local languages. English language is an international language. It is widely
used as first language in some countries, second language in some other
countries and as an international language in rest of al countries in the world
including Nepal. English is taught in schools, colleges and language institutes
in Nepal but students are found poor in English due to the lack of effective

teaching.

Similarly, most of the schools and colleges of Nepal lack updated library. So,
pupils can’t get self —learning environment. Students can't learn language only
by hearing what teacher says. Pamer (1957, p. 136) has pointed out three
processes in learning a language "Receiving the knowledge or materials, fixing
it in the memory by repetition, and using it in actual practice until it becomes a
personal skill." He has pointed out receiving knowledge as the first process of
language learning. Received knowledge should also be stored in the mind for
memory and then learned knowledge can be used according to the need. But
traditional teaching system, especialy teaching by applying grammar
tranglation method has become the main problem of effective teaching. Billows
(1961, p. 28) has written "If we give the meanings of a new word, either by
trand ation into the home language or by an equivalent in the same language, as
soon as we introduce it, we weaken the impression which the word makes on
the mind." So both tranglation and giving aternative meaning are harmful for

effective learning.

The process of second language learning is 'radically different’ from first
language learning. So, alearner cannot learn another language in the same way
because of what he now knows' (Gattegno, 1972, p. 11). So children from
different speech communities face many difficulties in learning English and
result of such condition bring low rate of achievement, dropout, etc. Another
problem of effective teaching is lack of trainee and qualified teachers. They

can’t apply student —centered method and can’t use proper teaching materials.
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In government schools of Nepal, teaching-learning take place in Nepali
medium except forty-five minutes English period and students speak their
mother tongue at home and even at school. So, they get low exposure to
English. The concept of ‘Learn by Practice’ has not been applied. For creating
effective teaching - learning environment, teacher needs good command of
language and knowledge of using language according to the level of students.
So, Allen and Corder (1974, p. 1) has written "Good language teachers do not
work by rule of thumb and recipe." Thus, teacher need ideas of delivering all

language skills and language aspects to the students.

The purpose of teaching alanguage is to enable the students to communicate in
that language. Teaching-learning takes place interestingly if a particular
language course addresses needs and interests of students. So, Krashen and
Terrell (1983, p. 65) have pointed out that the purpose of a language course
should be designed according to the needs of the students and their particular
interests. A child learns his first language without any conscious effort. He gets
learning environment in family and society. It is not necessary to provide him
fixed time-table to teach his mother tongue. He learns it automatically, easily
and joyfully. So, Weeks (1979, p. 1) has written "All normal children, growing
up in a normal environment, learn to talk. We are born to talk ... we may think
of ourselves as having been programmed to talk ... communication is generally
considered to be the primary purpose of language." We stay in the society
because we are social animal. In the society, we pass most of our life by talking
or engaging in conversation. Likewise, Richards and Schmidt (1983, p. 117)
have written "Human beings spend a large part of their lives engaging in
conversation and for most of them, conversation is among their most
significant and engrossing activities." To make the students communicate in
any particular language, they need four language skills: listening, speaking,
reading and writing. So, learning a language means developing these four

language skills.



1.1.1 Language Skills

Modes or manners of using the language are called language skills. The process
of language teaching encompasses a set of language skill. When a child is born,
he can’t speak anything. He only hears what other people say. Then he learns a
language and starts speaking. When he becomes capable in listening and
speaking, he is taught to read and write. So, natural order of language learning
Is listening —speaking — reading — writing (LSRW, in short). These are the
four language skills, which are necessary for learning a language as a whole.
Among these language skills, listening and reading traditionally fall under the
category of receptive skills while speaking and writing fall under productive
skills. When we learn a language as the first language, we learn to listen and
speak automatically and naturally without any conscious efforts. So, listening
and speaking are also called primary or obligatory language skills. But reading
and writing can’t be learnt automatically and naturally and it is possible to
communicate with other people without learning these two skills. So, reading
and writing are called secondary or optional language skills. These skills can
also be divided in another manner in two classes; aural — oral skills and graphic
— motor skills. Listening and speaking are called aural-oral skills, which need
exercise of the auditory and speech organs. Likewise, reading and writing are
called graphic — motor skills in which visual and the psychomotor organs are

involved.
1.1.2 Reading Skill

Reading skill is one of the most important aspects of language skills. It
develops students' capacity of getting information or any short of knowledge
from the text. Davies (1974, p. 185) has written "Reading comprehension is a
process of analysis of receiving message from a written text." We read any
particular text for different purposes such as for pleasure, for getting
information, for getting knowledge, for satisfying a need, etc. We can use

reading materials for encouraging students to focus on vocabulary, grammar or



punctuation. Similarly, Harmer (2008, p. 99) has written"Reading has a
positive effect on students vocabulary knowledge, on their spelling and on
their writing." If there is rich language environment, readers can acquire alarge
vocabulary and limitless language forms within a short period of time.
Likewise, Grellet (1981, p. 33) has defined reading comprehension as
"extracting the required information from a written text as efficiently as
possible.” Generally, students read texts either for study purposes or for
pleasure. Students, who read texts for pleasure, don’t focus on the construction
of reading texts deeply but students, who read texts for study purposes, may
read texts deeply or cast their eyes over it surface, it depends on the nature of
task.

Traditionally, reading has been regarded as a receptive skill. But reading is not
just a passive skill, it aso involves an active effort on the part of the reader.
Recent researches have shown that it is not just passive receptive skill but also
an active and productive language skill. To Duff (1995, p. 104) reading
involves looking at sentences and words recognizing them and understanding
them - it is a process of making sense of written language. Similarly, Harrison
and Dolan (1979, p. 13) have written "Reading comprehension is a way to
measure different sub-skills, word meaning, literal comprehension, inference,
metaphor selecting salient point from a text." Reading means saying a written
text with or without understanding its contents. But understanding a written
text means getting the required information from it. Comprehensive reading
means understanding a written text, which means being able to recognize sound
patterns, identify their combinations and meanings. Or it means perceiving a
written text in order to understand its contents. Comprehensive reading is
helpful aso for developing writing skill, which helps to write accurately.
Alderson and Urquhart (1984, p. xviii) write "Reading comprehension can vary
according to the purpose and interest of the reader." So, same reading
comprehension cannot be useful for different purposes and different readers. A
good teacher should select proper reading text according to the purpose and
interest of reader. Encyclopedia Britannica defines reading as mental process of



securing and reading to an author's message represented by written or printed

symbols. Likewise, Lerner (2003, p. 407) has written "Reading requires the

ability to recognize words. Learning word-recognition skill early leads to wider

reading habits both in and out of school." According to him, without

recognizing words, students can't understand reading text and only after

recognizing words, students can keep wider reading habits both in school and

out of school. Reading involves a variety of skills which are listed below
(Munby, 1978).

Recognizing the script of language.

Deducing the meaning and use of unfamiliar lexical items.
Understanding explicitly stated information.
Understanding information when it is not explicitly used.
Understanding conceptual meaning.

Understanding the communicative value (function) of sentences and
utterances.

Understanding relations within the sentences.

Understanding relation between parts of a text through lexical cohesion
devices.

Interpreting text by going outside it.
Recognizing indicators in discourse.

Understanding cohesion between parts of a text through grammatical
cohesion devices.

Identifying the main point or important information in a piece of
discourse.

Distinguishing the main idea from supporting details.

(ascited in Sharma & Phyak, 2007, pp. 232-233)



1.1.3 Typesof Reading

Readers have some purpose to read texts. They can apply any type of reading
on the basis of their purpose and level. Different types of reading are
mentioned by different scholars. For example, Tickoo (2003, p. 28) has only
mentioned three types of reading-oral, intensive and extensive. Some

mentionabl e types of reading are given below:
1.1.3.1 Reading Aloud

It isalso caled oral reading. It is a way of reading with producing sound. This
type of reading is applied to enable the students to read with correct
pronunciation, articulation, intonation and rhythm. J. B. Heaten (1988, p. 90)
has claimed that reading aloud can test other skills beside pronunciation such as

reading comprehension, memory and organization.
1.1.3.2 Silent Reading

Silent reading is away of reading without producing sound. It is applied by the
readers who are at the advanced level for perceiving a written text in order to
understand its content. It is a profitable skill which gives us pleasure as well.
Silent reading is akind of intellectual activity from which we can obtain lots of

information.
1.1.3.3 Rapid Reading

It is also called speed reading. It consists of the techniques to teach people to

read more quickly and to achieve a greater degree of understanding.
1.1.3.4 Intensive Reading

Intensive reading requires a higher degree of understanding than extensive
reading. The aim of intensive reading is to enable students to answer detailed
vocabulary and comprehension questions. Cross (1992, p. 262) has written
“Intensive reading involves the class in the close reading of a passage,



normally a fairly short one.” We can say that usudly, the texts for intensive
reading are shorter and it is generally done under the teacher's guidance.
Harmer (2008, p. 99) has written "The term ‘intensive reading' refers to the
detailed focus on the construction of reading texts which takes place usually
(but not always) in classrooms.” According to him, intensive reading involves
approaching the text in the classroom and it forces the students to focus on the

text.
1.1.3.5 Extensive Reading

In extensive reading, students are expected to have general understanding of
the text without necessarily understanding every word. The aim of extensive
reading is developing good reading habits, building up knowledge of

vocabulary and structure and encouraging aliking for reading.
1.1.3.6 Skimming

Skimming means quickly running one’s eyes over a text to get the gist of it.
Grellet (1981, p. 19) has written “When skimming, readers go through the
reading material quickly in order to get the gist of it, to know how it is
organized, or to get an idea of the tone or the intension of the writer.” So,
skimming is a kind of speed reading in which readers make a rapid survey of
the texts to get the gist of the texts. Skimming is useful aso for getting the
intension of the writer. Similarly, Nuttal (1992, p. 49) has defined skimming as
glancing rapidly through a text to determine its gist. He has given the similar
vision that skimming is just reading the text thoroughly to get the gist of the

text.
1.1.3.7 Scanning

Scanning means quickly going through a text to find a particular piece of
information. Readers do not even follow the linearity of the passage to locate
specific information. When scanning, we simply let our eyes wander over the

text until we find what we are looking for. Harmer (2008, p. 101) has written
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"Students need to be able to scan the text for particular bits of information they
are searching for." According to him, scanning means quickly going through a

text to find a particular piece of information.

1.1.4 Stagesof Teaching Reading Comprehension

Teaching reading text generally follows three stages. They are asfollows:
1.1.4.1 Pre-Reading Stage

Pre-reading stage takes place before the students go through the actual reading
materials, especially to motivate and facilitate them in reading. All the tasks
which are done in the classroom to motivate students in reading any texts are
called pre-reading activities. Doff (1995, p. 170) has written "We usually have
apurpose in reading: There is something we want to find out, some information
we want to check or clarify, some opinion we want to match against our own,
etc. we also have a purpose in reading when we read stories for pleasure: We
want to find out how the story develops, ‘what happens next." The activities
which are done to arouse such interest in reading are pre-reading activities. We
can do many activities to motivate students in reading such as picture
demonstration introduction of vocabulary, setting the scene, asking guessing

guestions, using headlines and illustrations, etc.
1.1.4.2 While-Reading Stage

This is the actual stage of reading. At this stage, the students are asked to read
the passage and find the answers of some specific questions. Following

activities can be done in while —reading stage.
e Scanning for specific information
e Skimming for general idea
e Question-answer

e Tablecompletion



e Trueffalse

e Choose the best answer

e Putin correct order

e Fill inthe blanks

e Completing incomplete sentence

e Matching, etc.

(Sharma & Phyak, 2007, p. 243)

1.1.4.3 Post Reading Stage

Thisisthe last stage of teaching reading comprehension. At this stage, different
follow up activities are done to check the students' understanding. This stage is

also known as evaluation stage. Post —reading may include following activities:
e Narrating similar event
e Commenting the text
e Role-playing
e Doing project work based on the text
e Developing the main theme
e Retelling the passage.
e Essay type questions
e Telling students “‘own experiences related to the text, etc.
e Summarizing the text

(Sharma & Phyak, 2007, p. 243)
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1.1.5 Pre-Reading Activities

We have a certain purpose while reading any text. We want something or some
information from the text. We want to check or clarify some information. We
read stories especially for pleasure. While reading them, we become curious to
know 'What will happen next'. We do not usually begin reading with a
completely empty mind. Before reading a text, we will usualy have certain
guestions in our mind and also have some idea of what we are going to read

about: Such guestions and guesses arouse interest in reading.

To help the students to read the text interestingly, Doff (1995, pp.171-172) has

pointed out two ways;

e By giving a few questions for students to think about as they read and
discussing the answers afterwards. (These are called ‘guiding questions

or 'signpost questions)

e By organizing an activity before students read the text, which arouses
their interest in the topic and makes them want to read. Activities of this

kind are called 'pre-reading activities or pre-reading tasks'.

In this way, we can define pre-reading activities as the activities which are
done before reading the text especially to arouse interest in the students and
also to prepare them for reading the text. Sharma and Phyak (2007, p. 242)
have mentioned pre-reading activities as those tasks which are done in the
classroom before students read the texts. Pre-reading activities are also called
warm up stage or preparatory stage. It isakind of brain-storming. At this stage,
teacher's task is providing vocabulary items, illustrations, pictures, clues, etc.
Some of the pre-reading activities which can be done in the classroom are

given below:
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1.1.5.1 Asking Guessing Questions

Before reading any text, we should motivate students to read interestingly. We
can ask guessing questions by showing pictures and students try to answer the
guestions by looking at the pictures. For guessing questions, teacher should
prepare very easy questions. Generally, teacher can ask such questions as

guessing questions:
e What can you seein the picture?
e Who are they?
e What are they doing?
e What's happening there?
e Why isthe man happy?
e What are they talking about?
e How many people are there? etc. etc.

Such guessing questions arouse interest in the students to read the text. They
become curious to read the text to find out their guesses are correct or not. It is
better to ask guessing questions orally than in written form and it is better to
ask guessing guestions in the group than individually. To manage the class
effectively, we can divide whole students in some groups and they can guess
the answers group-wise and all students get opportunity to participate in the
activity. Harmer (1997, p. 193) has written "... students should see the
guestions or tasks they are going to answer or perform before reading the text.

If they do thisit will be possible for them to read in the required way."
1.1.5.2 Recitation of Related Songs and Rhymes

Students want to learn by entertaining. Songs and rhymes avoid tiresome and

boredom and make the class joyful. Teacher should prepare songs and rhymes
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related to the reading text. Songs and rhymes automatically help the students to
develop the command of prosodic features such as stress, rhythm, intonation
and syllable length. Bhandari and Gnyawali (2001, p. 76) have written "poems
and songs exaggerate the rhythmic nature of language and give insightsinto the
target culture. Teachers can enhance the students sense of achievement and
give prominence to language teaching by getting a class to sing a song or two."
Naturaly, students like poems and songs, which give them entertainment and

such poems and songs can easily motivate the students to the text.
1.1.5.3 Presentation of New Words

Telling meanings of words may be ineffective. We can present pictures of new
words if they are concrete words. But it is a little difficult and sometimes
impossible to present pictures of abstract words. We can show similar and
opposite words of those new words on the flash cards. For concrete words,
teacher can give group task to match the pictures with words. For abstract
words teacher can give group task to match the words with their similar or
opposite words. Words and pictures or words and similar/opposite words are
written on the flash cards and they are distributed to different groups. Such

activity makes the students understand the meaning of new words.
1.1.5.4 Presentation of Illustrations

Presentation of illustration is an effective way of motivating students in reading
text. Teacher can present examples, diagrams, drawings, etc. for giving general
idea of reading texts. Such activities can be done to prepare the students for

active participation in reading text.
1.1.5.5 Giving Hints and Clues of the Text

Before reading the text, detailed description of the text is harmful. If the
students know in details about the text, they can't be interested to read aready
known things. So teacher should give just hints and clues of the text which

encourage the students to learn more about certain matter by reading the text.
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1.1.5.6 Cultural Explanation

If the reading text is related to reader's culture, it is easier to him/her to
understand the text. But, sometimes, reading text may be different from
students' culture. In such situation, students can't understand the text. They feel
confusion. So, if reading text is different from the culture of students, teacher
should describe the culture of that area or people which is mentioned in the

reading text.
1.1.6 Some Techniques of Handling Pre-Reading Activities

Aim of doing pre-reading activities in preparing students to read the text
effectively. If pre-reading activity, itself is not so effective, reading activity
can't be effective. Motivating the students is an art. It needs sufficient
preparation and homework for teacher. Before entering the class, teacher
should be confident that his plan and materials are sufficient for handling pre-
reading activities. Some techniques and examples of handling pre-reading

activities are given below:
1.1.6.1 Technique of Presenting Pre-Reading Questions

Pre-reading questions mean easy type of questions related to reading text which
are asked before reading the text. Such questions are asked especialy to
measure their pre-knowledge and share their experiences to each-other related
to the text. Pre-questions are also asked to guess the event of the text. Doff
(1995) has presented the following activities as the technique of presenting pre-

reading questions.

A | You are going to read atext about the earthquake in the picture.

What would you like to know about the earthquake?

Write down at least five questions, which you hope the text will answer.
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B | You are going to read atext about the earthquake in the picture.
Try to imagine what the text will tell you abouit:

Buildings

boats

people

hills around the city
trains

the land and the sea

C | You are going to read a text about the earthquake in the picture.

Here are some words and phrases from the text. Can you guess how they

are used in the text?

the sea- bed the Richter scale  ahuge wave
tremors massive shocks  having a bath

Tokyo and Y okohama

(Doff, 1995, p. 173)
1.1.6.2 Predicting from Words and Pictures

This activity is interesting and joyful to the students. Harmer (2008) has

explained it as follow:

Students are given a number of words from a text. Working in groups,
they have to predict what kind of a text they are going to read - or what
story the text tells. They then read the text to see if their origina
predictions were correct. We don't have to give them individual words,

of course. We can give them whole phrases and get them to try to make
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a story using them. For example, the phrases 'knock on the door’, 'Go
away!', 'They find a man the next morning', 'He is dead', 'Jamesisin the
lighthouse' will help students to predict (perhaps wrongly, of course!)
some kind of story about a lighthouse keeper, some sort of threat and a

dead person. (They then read a ghost story with these phrasesin it)

(Harmer, 2008, p. 109)

For this activity, students should be divided in some groups. Before reading the
text, each group gets phrases and parts of sentences which are related to the
text. Using such phrases and parts of sentences, students make a story. They

then read the text to see if their predictions were correct.
1.1.6.3 Describing Pictures

Teachers should prepare some pictures which are related to the reading text.
Then teacher can do several activities by using pictures before reading the text.

Some of the techniques by using pictures are as follows:
a Putting Picturesin Correct Order

Teacher gives the students all the related pictures and students put them in

correct order by guessing the event of reading text.
b Describing Pictures

Teacher gives the students all the related pictures and students can describe the

pictures by putting them in correct order.
C Matching Pictures and Related Sentences

It is also one of the most important techniques of pre-reading activities. In this
technique, teacher distributes both pictures and sentences related to the pictures
written on the flash cards or pieces of paper. Students try to match the pictures

with the sentences by guessing.
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1.1.6.4 Some Other Techniques

Some other techniques proposed by Doff (1995) are as follows:

e Students are given sentences which refer to the text, and they guess

whether they are true or false.

e Students are given a summary of the text with gaps; they try to guess

what words should go in the gaps.

e Students are given the topic of the text; they write a list of things they

know and things they do not know about the topic.

(Doff, 1995, p. 174)

It this way, Doff has given three techniques of handling pre-reading activities,
true/false guessing item, fill in the blanks item and telling from the topic that

what students have known and what they have not known.
1.1.7 Importance of Pre-Reading Activities

Before reading the text, pre-reading activity has played important role to
motivate the students in the reading. The importance of pre-reading activities

are given below:
1.1.7.1 Pre-Reading Activities Arouse I nterest in the Students

Pre-reading activities are the most effective way of arousing interest in the
students. If there is no interest in the students, teaching-learning becomes
boring and students feel tired. In such situation, students can't participate
actively in reading text. Only pre-reading activities arouse interest in the
students to read the text.

1.1.7.2 Pre-Reading Activities M otivate Studentsin Reading the Text

Reading with curiosity is quite different from reading by compulsion. A person
who reads by compulsion, he/she just completes his/her formality. If thereis no

motivation, there is no learning. So it is necessary to motivate students in
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reading the text for effective learning. Drawing motivation is an art which is
necessary for a good teacher. The best way of motivating students in reading

the text is doing pre-reading activities.
1.1.7.3 It Helpsthe Studentsto Guess M eaning or Theme of the Text

In pre-reading activities, guessing questions, questions to measure students
pre-knowledge, questions to know students experiences related to the texts are
asked. So sufficient discussion takes place before reading the text. Such
activities help the students to guess the meanings, central ideas or the theme of
the text because such activities provide the students clues or hints of the
reading text. Pre-reading activities provide clues to the meanings or cluesto the
gist of the passage or text either introducing it to him for the first time or

reminding them of meanings or theme previously met.
1.1.7.4 1t Encour ages the Studentsto Think About the Topic

Pre-reading activities prepare the students for reading by encouraging them to
think about to topic. Students get the hints that what they are learning about in
pre-reading activities. Before entering any new reading text, it is necessary to
prepare the students by giving some background of the reading text by applying
discussion method, so that students can get opportunity to share their ideas and
they can get subject matter of reading text. Such activities become interesting,
enjoyable, knowledgeable and effective, as well.

1.1.7.5 Students Become Familiar with New Vocabulary Concepts

In pre-reading activities, concepts of new vocabulary items are also given in an
effective way. By using pictures, similar words, opposite words, relia, facial
Impression, gestures, teacher provides the concepts of new vocabulary items. It
helps the students to read the text effectively without feeling any verbal
difficulty.
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1.1.7.6 It Makesthe Students Easier to Understand the Text

Aim of doing pre-reading activities is preparing the students to read the text.
So, sufficient pre-reading activities are done before reading the text. Several
activities are done to solve verbal problems, cultural problems, linguistic
problems, etc and clues and hints about the text are also given. So, pre-reading

activities make the students easier to understand the text.

1.1.7.7 It Encour ages the Studentsto Collect Infor mation from the Text

Pre-reading activities encourage the students to collect information according
to the types of reading. For example, after pre-reading activities extensive
reading becomes easier for students and they can collect general information
from the reading text and even intensive reading becomes easier for students to

collect detailed information from the reading text.
1.2 Review of the Related Literature

Many research works have been carried out on reading comprehension. Some

of them are discussed in the succeeding paragraphs.

Shivakoti (1996) has studied on the topic An Analysis of the Reading
Profeciency of the Secondary School Students of Jhapa District. The aim of
this study was analyzing reading proficiency of the students of government
aided schools and private schools of Jhapa district and testing their
comprehension ability on lexical, textual and contextual levels in reading a
text. He concluded that private school students performance were higher than

the government aided school students on lexical textual and contextual levels.

Similarly, for comparing reading proficiency of grade nine students between
Kathmandu and Jhapa districts, Suvedi (2000) has studied on the topic
Reading Comprehension of the Grade Nine Students of Kathmandu and
Jhapa Districts. He concluded that the students studying in the schools of
Kathmandu performed better than the students of Jhapa district.
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Likewise, finding out the effectiveness of silent reading, Marasini (2005) has
conducted a study on Effectiveness of Silent Reading in Understanding
Unseen Texts aming to determine which way of reading (silent or loud) is
more effective for understanding unseen texts in the students of secondary
schools of Kathmandu and to compare the effectiveness of silent reading with
that of loud reading. His conclusion was that silent reading was more effective

than loud reading in understanding unseen texts.

Then in the similar field, K. C. (2007) has carried out a research on Testing
Reading Comprehension: A place of Subjective and Objective Tests, Which
was focused on finding out the place of subjective and objective tests in testing
reading comprehension and comparing the performance of reading
comprehension of seen and unseen reading texts of the students of public
schools with private schools in terms of subjective and objective tests. His
finding was that the place of objective tests was more effective than the place
of subjective tests in testing reading comprehension and the overall average
performance of the students of public and private schools was better in

objective tests.

Likewise Poudel (2008) has carried out a research on A Compar ative Study on
Reading Comprehension of Grade Seven Students of Kaski and Parvat
Districts to find out and compare the level of reading comprehension of the
seventh graders in Kaski and Pravat districts. His finding was that rural school

students performed better than the urban school students.

Similarly, Karki (2009) has conducted a study on Reading Comprehension of
English Newspaper Articles. The aim of his study was finding out and
comparing the habit of reading English newspaper articles by 10+2 level
students in terms of informant-oriented variables and stream-oriented variables.
He concluded that reading comprehension ability of the private school students,
science stream students and boys were found better than government aided
school students, commerce, education, humanities stream students and girls
respectively.
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Thus, the research history of reading comprehension shows that many research
works have been carried out on the subject of reading comprehension. But all
of previous studies are different from the present study. Previous studies did
not focus on pre-reading activities, which is one of the most important stages of
reading skill. Not a single research has been carried out to find out
effectiveness of pre-reading activities. So, present study entitled 'Effectiveness
of prereading activities in teaching reading' is different. Therefore, the
researcher realized the need of the present study, which is a new venture in
itself.

1.3 Objectivesof the Study
Objectives of the study are as follows:

e To find out effectiveness of pre-reading activities in teaching reading

text.

e To compare effectiveness of pre-reading activities in terms of gender

and guestion-type.
e To point out some pedagogical implications.
1.4 Significance of the Study

It has been aready discussed that reading is one of the most important
language skills. Reading means perceiving a written text in order to understand
its content. For meaningful reading, it is necessary to motivate students in
reading text. In the context of Nepal, most of the English classes are found
boring while doing reading activities. Most of the teachers don't motivate
students by doing pre-reading activities which is one of the most important
things for effective learning. It is said an individual cannot be called a good
reader unless he is able to understand and interpret what he reads. So, teachers
should prepare learners for focusing on the topic which helps them to

understand the text. Pre-reading stage is the stage of preparing students for
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reading the text which is the compulsory stage for effective learning. My
present study will be significant to the teachers, students and curriculum

designers, etc.
1.5 Definition of Specific Terms

Definitions of some specific terms which are mentioned in this thesis are given
below;

Clue : This term refers to a piece of information that

hel ps to solve the problem.

Comprehensivereading : This term refers to reading any article by

understanding its contents.

Government-aided school : This term refers to the schools that are financially

supported by government.

Obligatory language skill : It refers to such type of language skill without

which face to face communication isimpossible.

Optional language skill  : It refers to such type of language skill without

which communication is possible.

Reading text . Reading text refers to any reading passage
extracted from grade-X English textbook.

Secondary School : This term refers to such school where classes are

run up to ten classes.
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CHAPTER - TWO

METHODOLOGY

This chapter deals with the methodology adapted during the study. The major
objective of the study was to find effectiveness of pre-reading activities. To
fulfill the objective of the study, required data were collected by determining

popul ation and sample population. The study was conducted as follows.
2.1 Sourcesof Data

Both primary and secondary sources of data were used for the present
study. Primary sources of data were used to carry out the study from first hand
information. The researcher could not collect al the required data from first
hand information. So, the researcher also needed help from the documented
materials or books of some persons who were involved in the similar type of

study, which were used as secondary sources of data.
2.1.1 Primary Sources of Data

The primary sources of data were the students of grade-X studying in
government aided schools of Tanahun district and written test was the major
tool for collecting primary data. Due to the limitation of time, the researcher
selected only grade - X students. Reading performance of the students of
government-aided schools of Tanahun is generaly poor. The researcher
selected such students to study the effectiveness of pre-reading activities
thinking that it might be one idea to improve their reading performance in
English.

2.1.2 Secondary Sources of Data

Related materials were several books such as Davies, (1974), La Forge (1983),
Doff (1995), Harmer (2008), Richards and Rodgers (2010) etc. and theses such
as shivakoti (1996), Suvedi (2000), Marasini (2005), K. C. (2007) etc. which
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were consulted as secondary sources. Such books were selected because the

researcher found required information from these books for the present study.
2.2 Population of the Study

The population of the study was the students of Grade-X studying in
government aided schools of Tanahun district. Due to the time limitation, the
sample of eighty students of grade-X was drawn from five different

government-aided schools representing 16 students from each school.
2.3 Sampling Procedure

Altogether five government aided secondary schools of Tanahun District were
selected using simple random sampling and students were selected using
proportionate stratified random sampling. To make the equal chance of
selecting required number of schools, simple random sampling was applied and
to represent students from different castes, proportionate stratified random
sampling was applied. To select five government-aided secondary school using
simple random sampling, all the names of government-aided secondary schools
were collected in the list and they were numbered from 1-98. All the numbers
were written on the pieces of paper and they were folded to hide numbers.
Then five pieces of paper were drawn from the heap of pieces of paper. In this
way five government aided secondary schools were selected. Then sixteen
students of grade - X from each school were selected using proportionate
stratified random sampling. For this purpose, total number of students of were
listed and divided into different castes. Sixteen students from each school were

drawn representing every caste in ratio of cast wise number of students.
24 Toolsfor Data Collection

Tools for data collection were questionnaire as shown in Appendix-l1 and
Appendix-Il. Texts A, B, C with subjective and objective questions were
prepared for, ‘without doing pre-reading activities and text D, E, F, with
subjective and objective questions for 'by doing pre-re